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	3. Pedagogic and Professional Applications (Practical Application and Deployment)
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	4. Key Transferable Skills
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	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I believe that my data collection for this pupil was suitable for the task. I had a diverse range of work from the pupil, and the learning walk also provided the well-being element in a more personal manner, allowing me to have a greater understanding of my pupil.
I also consulted the pupil’s teacher to ensure that my leveling was accurate, which greatly aided my ability to write next steps.


	I would like to have had more time and space to address various elements of the pupil’s learning, such as Oracy, reading and writing for both Welsh and English.
I also need to develop on my knowledge of next steps for pupils entering comprehensive school. Next steps through this transitional period can be difficult to judge and further understanding on current strategies may aid this.



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
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Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.

This research will be an analysis of one pupil’s learning and progress in different areas of school life. Having observed my pupil for approximately four weeks, there is only so much information that can be provided first-hand. However, even from a brief insight to this learner, one can certainly see that school is far more that simply subjects that are to be explored and facts that must be learned. It is also about personal growth and well-being, the opportunity to be creative and learn vital skills that will support their understanding of everyday tasks in the future. 
	The learner that will be the focus of this essay is a Year 6 pupil, who is coming to an end of her time in primary school. The learner is in a mixed Year 5/6 class of 23 pupils in total, in a small, rural school in South Wales with approximately 150 pupils in total. The class completed the national tests in May; in most areas of learning, the pupil is a Level 4 learner. Throughout her time in Key Stage 2 (KS2), the pupil has been a consistently slightly above the class average in Maths, English and Welsh, with Science being the only exception. The Incerts levels completed by the class teacher last term show the pupil to be highest in Maths, currently working at Level 4.73 (4a), exceeding her predicted level. However, these results need updating, as the pupil has since completed a half term in algebra and calculating decimals that need to be taken into account. Using qualitative data gathered from interviews, learning walks, reading records, levelled classwork and observations on the learner, this essay will look at how the holistic development of the pupil may account for the results procured from the summative reports, and possible next steps for the pupil to make in the future.

Data Collection
The ethical considerations of this research were discussed fully with the pupil and teacher. It was vital for both the overall well-being of the learner and the success of the research that the pupil felt comfortable at all times (Stutchbury, 2013). The pupil was informed that she was free to decline participation at any time throughout the process, and it was understood from the beginning that she could discuss, or decline to discuss, anything that she wanted when questioned. The pupil gave her verbal assent in the presence of the class teacher and the consent of the school was also given to undertake the research based on the pupil’s assent (appendix A). 
The data collection of this research is based on a methodology called the ‘Mosaic Approach’, designed by Clark and Moss (2011), primarily for younger children. The approach aims to include children in their own learning and target setting by working with their teachers to gather information that provides a holistic view of the learner. Documentation of their progress therefore not only stems from quantitative results of national tests, or even solely from the end-of-year levelling by the teachers, but also includes interviews with the child, observations of their activities, photographs and a pupil-led learning walk. What is beneficial in carrying out this research with an older pupil is that their voice and their opinions can influence the methods of the teaching and learning taking place more easily. The pupil’s personal comments and self-assessments influenced the types of activities planned for specific lessons. This approach challenges the teacher to be more reflective and adaptable in their planning to provide the most effective learning experiences possible for their pupils. The importance of pupil voice is something that Clark and Moss (2011) claim occurs more in theory than actual practice, especially when younger learners are involved. However, this research has provided the opportunity to be more inclusive when planning, and provide lessons according to the needs of the individual. 
Additional methods of data collection include my own reflections on the learner’s progress through observation notes. However, while these methods are vital when assessing the learner’s progress, they are still primarily teacher-led. Allowing the pupil guide a learning walk is another method used, which was documented by a map of their various learning environments (appendix B). The learning walk provided a holistic insight into the learner’s opinions about the school and her general personality. She was accompanied by another Year 6 pupil to limit the possibility of feeling uneasy being observed and having her thoughts recorded. This was immediately proven to be an effective strategy. Both pupils were discussing their opinions and the school with myself as the observer, but also talking to each other as they may have done normally. This allowed me to truly listen to what was being said, while also providing the observer with an opportunity to see the pupil in a semi-formal situation out of the classroom. The pupil’s responses were documented along with my observational notes and she then completed a map of the school based on the learning walk (appendices B and C).
Finally, the work produced by the pupil also makes up a vital contribution to the data collected. During the last three weeks of teaching, I have had the opportunity to teach the class Maths, English, Science and Welsh. The school has adopted a whole-school approach when it comes to Assessment for Learning (AfL). The formative assessment is largely directed through self-assessment in Maths and the teacher’s providing two ‘positive-pink’ comments and one ‘green-for-growth’ on all pieces of extended writing in English and Welsh. In Science, teachers generally provide one ‘green-for-growth’ comment. Feedback has been recognised as a vital contributor to pupil development, with the Sutton Trust Toolkit ranking ‘feedback’ as the most impactful for pupil progress (EEF-Sutton Trust, 2018). If provided during the lesson, feedback allows the pupils to address any areas of growth immediately, a particularly useful strategy, particularly in Maths and English (Elliott et al. 2016). Alternatively, the pupils have the opportunity at the beginning of a lesson, or in spare time, to address the green comments, either through discussion with the class teacher or by using purple pen in their books (see appendix F). The target child has often chosen the former option for addressing potential areas for development. These pieces of work were then levelled using a best-fit measurement of the pupil’s attainment. While already understanding that the class teacher had moderated the pupil’s work and concluded that she was a Level 4 pupil in most subjects, the following pieces of work were completed after the moderation took place. Appendices D and E are examples of the pupil’s work in Mathematics from the placement, while appendices F and G is an example of the learner’s English work. Other examples include the work from class investigations in Science (appendix J) and extended writing in Welsh (appendix L), both of which incorporate elements from the Literacy and Numeracy Framework (LNF) that contribute towards the pupil’s numerical and literacy skills.
The strengths and limitations of using observational methods are well documented in researchers’ literature. Two significant weaknesses to observations as a data source are that they can be time-consuming and ‘susceptible to bias’ (Simpson and Tuson, 2003: 18). While the first is certainly substantial for full-time teachers, student teachers as observers have more opportunity to view more generally, for example while the class teacher is taking a lesson and on the playground. It can therefore be argued that the second limitation is far greater. Spending time having discussions with and observing one pupil can arguably effect the observer’s judgement, as it may do with any teacher. It can also impact upon how the pupil will behave. The ‘observer effect’, or ‘Hawthorne effect’ is an element of observational research that has been investigated in numerous studies as a possible hindrance to obtaining reliable research (Papatheodorou et al., 2011: 75-77). Theorists have argued that a pupil is more likely to act differently when they are being observed, and therefore the observer is not necessarily documenting the true qualities of the pupil (Papatheodorou et al. 2011). As with other formats of qualitative data, observational notes may be questioned regarding reliability for these reasons (Evans, 2013). Therefore, the use of the levelling from the class teacher in addition to this research carried out through marking, observations and interviews will provide an alternative point-of-view that will check any chances of bias when discussing the learner’s progress, making the research more reliable and effective for providing accurate next steps for the pupil (DCELLS, 2010).

Analysis of the Learner
The analysis of the data will be undertaken using Nottingham’s ASK model (2013). This model targets three areas of a child’s learning experiences: the attitudes section can include the pupil’s ‘curiosity, desire to succeed [and] open-mindedness’; the skills area addresses the various skills that will be used, for example, ‘intellectual, social, communicative and physical’; and finally, the knowledge section, incorporating the knowledge that is used and acquired, such as ‘facts, figures, concepts [and] ideas’ (Nottingham 2013: 3). Nottingham (2013) argues that at least two of these aspects are present in each lesson, although not every sub-feature has to be used. These three strands will be used in collaboration with the levelled work to provide an account of the pupil’s progress in Maths, English, Science and Welsh, while the pupil’s personal and social development and well-being will be based on the ASK model only.

General Observations
Nottingham (2013) states that no learner should be told that they are gifted, as it is believed to cause the pupil to maintain a fixed mindset about their personal abilities. This originates from Dweck’s ‘growth mindset’ concept (2008) that has been revolutionising schools across the world over the last couple of decades. It is something that it now a fundamental aspect of schooling in Wales, as the new curriculum supports the ‘growth mindset’ philosophy to ensure that the children of this country will aim to achieve their best in all aspects of life (Donaldson, 2015). The learner is not capped at a certain level of success, but is instead encouraged to keep trying to reach their fullest potential, even if they do not know how much that could be (Dweck, 2008). In contrast, a fixed mindset also prevents a pupil from excelling beyond a certain point, as they may believe that they are either never going to obtain it, or that they are already intelligent enough that they do not need to extend their learning further. 
It is this latter statement that may apply to the learner in this case study. Through observations, with particular emphasis on the ‘multiple listening’ method adopted by observers when evaluating group work, it is clear to see that the pupil is often restricted by a limited motivational attitude when completing written work (Clark, 2005: 20; Nottingham, 2013). The pupil is seated in the high-middle ability group in the classroom, called ‘writing groups’. These groups are also used for reading and the children in the class are aware that their groups are differentiated according to attainment. When seated in their ‘home groups’ (mixed-ability groups) used for maths, science and topic, the pupil is aware that she and the learner who sits next to her are the higher attaining pupils on their table. This has seen both positive and negative consequences. The positive is that the pupil has at times demonstrated the ability to work collaboratively with all members of her group, even when the other members cannot agree with each other (appendix M: week 3). The pupil has the ability to listen to the views of multiple learners and explain their opinions to the other group members. This skill is listed as a KS2 outcome in the Personal and Social Education curriculum (DCELLS, 2008a), while also showing an element of more responsibility for her own learning when the teacher is not leading (Donaldson, 2015; Cohen and Lotan, 2014). However, this co-operative nature can become a hindrance to the pupil’s progress when it comes to completing her own work. This group often spend too long on the discussion element of collaborative work, occasionally becoming preoccupied with discussing topics that are not directly related to the task at hand (Cohen and Lotan, 2014). While another higher-attaining learner is still able to complete the work to a high standard in spite of the distractions, the target pupil occasionally becomes too disengaged with the work in favour of the more sociable elements of group work (appendix M: week 2). 

Mathematics 
The topic for this term’s Maths lessons was algebra from the Singapore mastery scheme. This incorporates modelling by the teacher, but a large amount of group and independent work, aiming for the children to gain a full understanding of a topic by applying the problem to different contexts (Askew, 2016). This is an excellent evidence-base of judging all three aspects of the ASK model. The attitudes required to solve number problems, such as curiosity and determinedness, are seen throughout numerous lessons. The nature of the mastery course incorporates the communication and intellectual skills required for group work and mathematical learning. Finally, the topic of algebra is new to the class, and therefore the prior knowledge of other mathematical concept need to be used to obtain a full understanding (Nottingham, 2013). The levelled work in appendix D has been graded as a high Level 4. The pupil calculated the algebraic expressions using prior knowledge and adapted mathematical skills to new problems. The learner was also able to demonstrate her understanding by creating her own expression with her partner (appendix D). These skills are also recognised by the pupil, who has included a self-assessment comment to summarise her learning. Stating that she ‘understood the way we worked it out’, the pupil recognises that there were numerous elements to completing the sums presented to her, as she stated that she used mental methods and the multiplication chart to calculate the answers to each question (appendix D). 
The attitudes, skills and knowledge demonstrated in appendix E were more reliant on these attributes of another high-attaining pupil. While the class teacher agreed that the best-fit outcome for this work would be a low Level 5, it can be argued that this was only achieved through collaboration, as the pupils even had the same misconceptions as each other when looking at 30 - 2y = 10 (appendix E). While this is a key element of the LNF and general collaborative skills, it could be enough to question whether the pupil truly had the full knowledge to calculate these sums alone (Hansen, 2012; Department of Education and Skills, 2013). More evidence would therefore be required to award the pupil with the Level 5 outcome, for overall she would still be moderated at Level 4 (DES, 2015).

English
Whereas the pupil occasionally relies on partners in Maths to further her knowledge, it is largely the attitude of the pupil that holds her back during English. Appendix F shows a piece of the pupil’s work on instructional writing. Producing work at a best-fit middle-Level 4, it appears that the pupil is not consulting the success criteria when working in order to complete the work quicker. Upon first glance, the pupil’s skills and knowledge seem to be limited, with her writing including basic features of instructional writing without any attempts to extend their work. However, after completing self-assessment, the learner rewrites her methods section again, this time extending her writing through the use of punctuation and extended sentence structures and vocabulary (appendix F). While the pupil is still limited to reaching the next level by spelling errors and a lack of variation in her time connectives used, she is able to recognise when her work does not meet the standards that she is capable of. She completed both drafts of her methods during the one lesson, showing that she perhaps rushed her first draft. 
	In practical lessons, the pupil takes more of an active role. Appendix H shows a photograph of the children working collaboratively to create their digital advert based on their instructional writing. While opting for a role not on camera, the pupil is taking more of an active role in the work, providing her opinions about what is most appropriate for the various scenes. These Oracy-skills were also exercised well when making the storyboard for their group (appendix G). While the pupil was able to communicate the opinions of others during this task, evaluating the positives and negatives of various pupils’ ideas, she needed more of her own input in the conversation to truly reach Level 5 (appendix G; DES, 2016a). 

Science
The pupil has also demonstrated numeracy skills in Science, illustrating how the LNF can be used to enhance learners’ knowledge and understanding, by applying number skills to different and more stimulating contexts. However, while the pupil’s attitudes are positive, open-minded and determined, in line with the attitudes displayed in Nottingham’s ASK model (2013), she has different attitudes towards the preparatory work, such as planning the investigation. While the scientific knowledge and skills shown in the work judged as a best-fit Level 4 (DCELLS, 2008b), there are still elements of the outcomes that the pupil needs to meet. As in the Oracy-based English lessons, appendix K shows the pupil’s engagement while undergoing practical activities, an attitude that occasionally does not correspond to the written-based activities. In order to achieve Level 5, the pupil must consult the success criteria provided to ensure that they can effectively consolidate their learning from the practical investigation to their written evaluations. Additionally, there has been some confusion regarding the transferable numerical skills. The table (appendix J) demonstrates the pupil’s ability to calculate mean averages using two decimal-places, and yet the scatter graph the pupil has recorded has been joined, demonstrating a need to strengthen her knowledge about the different types of data and the most suitable graphs to display specific results. However, the general attitude of the pupil in rushing through her planning work or procrastinating during the less appealing displaying of the results is largely what is hindering the pupil from achieving Level 5 outcomes (DCELLS, 2008b). 

Welsh 
Unlike her English writing, the pupil was engaged throughout the lesson writing a conversation between herself and her partner (appendix L). She demonstrated a clear set of opinions within her writing and formed sentences correctly. She was also able to translate some sentences in Welsh using her current knowledge of the Welsh language and vocabulary (appendix I). She is most engaged when working with someone on a one-to-one basis during Welsh. After returning to her group during the reading session, her engagement once again depleted in favour of the more social conversation. This again shows a self-hindering attitude to learning that is not displayed when she is working with the teacher (Hattie, 2012). Maintaining the initial interest is essential for this pupil in progressing further into a Level 4 outcome for Welsh (DES, 2016b).

Personal Social Development 
The target pupil recognises that there are considerable social elements to everyday school life. When completing her map of the school (appendix B), the learner identified four key areas that she believed social skills were undertaken regularly and that were vital to those areas. In addition to the yard and the playing field, where one would typically identify social skills, the pupil included the hall and the classroom. The hall was described by the pupil as being a place where she exercises different types of skills, but emphasised social skills in particular, as they are used during lunch and also for assembly, where the whole school gathers to share awards and stories (appendix C). The pupil stated clearly that the classroom was where social skills were needed the most. During my observations, the learner values any activity where social skills can be used, both during lessons and in other activities. General observations have shown that this pupil is extrovertly sociable with all members of her class, and she acts very well with pupils in her class who have severe Additional Learning Needs, including global delay (DCELLS, 2008a). She has also demonstrated very good communication skills within group activities when other pupils were struggling to understand each other’s points-of-view (appendix M: week 3). It is important that the pupil should value these skills, as they do not come as naturally to other members of her class. Focusing on this trait as something that can aid her work rather than hinder it will be hugely important for the pupil’s future progress.

Next Steps 
Including learners in their own target setting ensures that they understand their next steps and appreciate their work so far, while also stimulating metacognitive thinking which allows them to ‘apply skills/strategies to support learning in different situations’ (Donaldson, 2015: 69). As the target child of this case study is a Year 6 pupil, the learner should have an active role in establishing how to best improve her own knowledge and understanding. While time-consuming for teachers generally, this research has allowed this pupil to be involved in multiple aspects of her learning. Appendix F shows that the pupil was aware of her own areas of growth, which she then adjusted accordingly to have a clearer structure and more concise writing. After the lesson, we discussed the improvements that she had already made and went through the marking that I had provided. This allowed her to recognise her next steps through constructive feedback before peer-assessed occurred (appendix F). A similar approach was undertaken during Science (appendix J), where the pupil rewrote her methods section after undertaking self-assessment. While this was effective for these lessons, the pupil seemed unable to carry out this approach in other lessons. When undergoing the collaborative lesson of combining all pupils first drafts to create a final script for their informative advert on ‘How to Kill a Vampire’, the pupil often relied on others providing the various time connectives for the different points of the instructions, while in Maths, she appeared to rely on the knowledge of her partner to judge the correct calculation, instead of working it out step-by-step (appendix E). 
Incorporating an outside intervention at this stage of the academic year is unrealistic for a Year 6 pupil. Therefore, setting and following her own targets is a vital next step for this pupil. Although this is primarily focussing upon her work in English, it is a step that can be applied to all subjects. Providing opportunities throughout the lesson for the pupil to consult a checklist or the success criteria provided should maximise the learner’s potential, allowing them to bridge the gap between Levels 4 and 5 (Hattie, 2012). Had the pupil done this with the success criteria in appendix E throughout the lesson, she may have included a wider variety of time connectives and checked her punctuation more frequently, improving her overall standard of writing. Studies show that pupils who struggle to follow targets set by others can often have the opposite effect on the pupil’s learning (Elliott et al., 2016). Establishing some short-term targets has been shown to be effective with various learners, as it makes any goals seem more achievable, and the pupil will therefore be more likely to set themselves more targets, extending their skills and knowledge further again (Elliott et al. 2016). Setting targets herself, such as reading for ten minutes a night and noting down any words that are unfamiliar in order to expand her vocabulary and confidence with Standard English, could greatly benefit this pupil (DES, 2016a). 
This approach is manageable and promotes a growth mindset attitude to prospective work. This has already been seen in the pupil’s Welsh reading when they have a one-to-one working with them, as they used the resources to translate any words that were unfamiliar, and took great pride in describing the new vocabulary to the rest of the class. Sharing responsibility to extend collective understanding of a topic through discussion and explanation is a vital element to group work and essential for constructive learning (Cohen and Lotan, 2014). It also provides key skills that Donaldson (2015) emphasises is required for their future lives, by taking charge of their own learning and acquiring the ability to work with others. Combining this attitude with these targets may highlight to the pupil that there is always more that can be extended and looking at the problem in a different context will extend their learning, in addition to improving vital skills such as reading and communication (Education Endowment Foundation, 2017). In future lessons, the pupil should also be more authoritative when expressing their opinions on certain topics (DES, 2016a), which can be done by making notes of her ideas in preparation for discussion if she feels self-conscious about generating ideas on the spot, generating the mastery level of thinking to aid confronting new challenges (Dweck et al., 2014). 
As has been discussed, the most significant issue with the progress of this pupil lies in the attitude section of the ASK model. The pupil has demonstrated on various occasions that she favours the more social aspect of classroom life, which often distracts her from her work and from maintaining the curious and open-minded attitudes that are often present at the beginning of the session (appendices I; M). The pupil is not alone in this attitude to learning; most of the class enjoy practical and creative tasks that they can see visually before writing about the experience in written form. These attitudes towards learning are also described by Hattie (2012), whereby the learner’s self-motivation must be adjusted from focusing upon the social element to aim to improve their personal performance. These pupils also generally hold the ‘low self-efficacy’ and ‘self-handicapping’ attitudes that prevent self-initiated progress (Hattie, 2012: 41-42). 
Therefore, the next steps for this pupil also require me to adapt my own personal practice to suit the children’s needs. Throughout this placement, the practical and hands-on learning experiences, such as making a model of the digestive system or filming an advert, have seen the most stimulation and best work from the pupil. Ensuring that these opportunities will be available for this learner to maximise her skills and knowledge in various subject areas should also ensure that the pupil’s attitudes towards learning is driven by a desire to succeed (Nottingham, 2013). However, the learner’s next steps must be to focus on the task by making sure that she is applying what is relevant and using the ‘attitude of self-control’ (Nottingham, 2013: 6). Minimising distractions in following a practical lesson is difficult, but it is important that the learner understands that there is a balance to practical and written elements of learning (Hattie, 2012). Adopting the growth mindset attitude to her work will be essential for the pupil to achieve Level 5 outcomes (Dweck, 2008). The broader next step is therefore taking more responsibility for their learning, by using the pink and green self-assessment to influence their writing. On a smaller scale, the pupil could personally plan for the task ahead by setting time restrictions against the success criteria for each section of work. Setting deadlines has been credited to motivate learners into working faster (Ferlazzo, 2015; Griffith and Burns, 2014). This is something that we often do as a class, but the pupil is now at a stage in their education where she should be relying less on the teacher, especially when working collaboratively. The confidence that is obtained when the pupil presents their completed work is certainly a motivator that should be employed for good use. 
For this particular pupil, the target setting is primarily a concern for literacy and topic lessons. A next step in numeracy is largely focusing on increasing their confidence with number problems. As the class work in their ‘home groups’ for the mastery approach in Maths, communication is key. The independent tasks are designed so that the pupils work individually and lend support to their group mates when necessary. The pupil is very good at supporting others when she understands the method (DCELLS, 2008a). However, there have been occasions where the pupil has appeared confused with an issue and follows suit with the other children in her group rather than asking for help to work through the question step-by-step. She therefore misses an understanding of the process to certain problems, which can lead to misconceptions (Hansen, 2012). The pupil should therefore use the method of calculation in her book to check the answers. This can be tested when looking at our next topic of calculating area. It has been clear from observations that the pupil is highly receptive to recognition of good work. Ensuring that she carries out these steps will allow her to recognise the positive elements and the areas in need of development, instead of simply being told this by the teacher. Maximising on these next steps should therefore increase the pupil’s effective deployment of skills and knowledge, and consequently improve her ‘enjoyment and value for learning’ (Nottingham, 2013; DCELLS, 2008a: 19a).

Conclusion 
This research has allowed me to have more confidence when assessing learners, and what is required of them to meet certain levels. It has also provided the opportunity to see the ‘whole child’ in terms of their social, intellectual and physical needs. Listening to the pupil has been of great use in understanding the learning through the learner’s point-of-view. While the visual and verbal strategies incorporated into the ‘Mosaic Approach’ are largely provided for listening to younger learners, these elements can arguably be equally as vital to understanding the whole view of older learners (Clark and Moss, 2011). Observations of any learner provide the teacher with a wealth of information on how the pupil interacts and learns in different environments and contexts and can aid teachers in providing the tailored and effective learning experiences for their pupils. 
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Appendix
Appendix A: Permission slip from class teacher.
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[image: ]Appendix B: Pupil’s map of the school, the documentation and result of the learning walk.KEY:
C skills – Creative Skills
T skills – Thinking Skills
D skills – Digital Skills
Blacked out areas – other teachers’ names and the pupil’s sister’s name (blanked for anonymity purposes)
KEY cont.: 
Purple areas – Most important
Pink areas – Very Important
Blue areas – Important 
Yellow – Less important




Appendix C: Accompanying interview notes for learning walk.

Learning Walk – 17/05/18			
· Start in the library:
Pupil says she doesn’t use it often, sometimes for Welsh reading. Mainly used for reading dogs with other children.
· From there, to Foundation Phase:
Do you use this area [computer room]?
Pupil: “only for duty. And when we fetch iPads.”
ITT: “Do you prefer iPads to laptops?”
Pupil: “[I prefer] laptops, but we don’t really use them much.”
ITT: “Do you think the iPads are easier to use?”
Pupil: “Probably. We use a lot of apps. I like using book creator the most.”
Further discussion about prior work.
· Go outside:
Pupil describes the different areas in the grounds. Showed me the coronation tree that was given to the school to celebrate the anniversary of the Queen’s coronation in 2012.
Pupil states that her favourite part is the log walk. “I drew it for a competition last year and I won.”
ITT: “Do you use the outside areas a lot for lessons?”
Pupil says that they use it sometimes, recalling that they used the amphitheatre when doing Shakespeare in Year 4. She also said that they use the field for PE.
Pupil describes the woodland at the back of the school grounds, which is currently out-of-use for being so overgrown.
ITT: “Would you like to use the outside areas more in lessons? Like for our filming project?” (English lesson).
Pupil identified some areas that may be good for filming, such as the willow garden. She describes using the FP yard while on duty and the grounds for eco-duty. 
· Enter classroom:
ITT: Thinking about skills that you use, which ones are the most important and most common here?”
Pupil lists thinking skills, social skills (communication skills), digital skills. Pupil doesn’t differentiate number skills from general thinking skills.

Pupil begins drawing map.
When drawing the map, the pupil labels the hall as a place of ‘all skills’. When questioned, she explained that the hall was where we all meet as a school for assembly to share awards and news, and where she eats her lunch, so social skills are important. Thinking skills were also used for assembly, as were listening skills. She includes PE apparatus in her diagram to represent physical skills. Her answer was very thoughtful and detailed, demonstrating an awareness of the different elements of school life. Social skills emphasised more than others in description.



Appendix D: Pupil’s levelled Maths work on algebraic expressions.
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Appendix E: Pupil’s levelled Maths work on algebraic equations.
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Appendix F: Pupil’s levelled English work on instructional writing. Also includes pupil’s own self-assessment and corrections.
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[image: ]Appendix G: Pupil’s levelled English work on collaboratively designing a storyboard for the group’s digital instructional advert.
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Appendix H: Photo of the group working collaboratively to film their instructional advert based on ‘How to Kill a Vampire’ (pupil indicated).
Target Pupil
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Appendix I: Observational notes and ARC reflection of target pupil’s reading (includes some additional observations from the day).

Teaching Week 3:
Date: 21/05/18
Focus: Target Child – Reading
The pupil does seem to lack confidence in her reading, but showed significant progress today. The lack of confidence often occurs when reading on a one-to-one basis. Her recent scores on the national test were far below her capabilities. It was therefore very good to see her reading more fluently and comfortably today. She made suggestions about the types of text and punctuation used when questioned, and this altered how she read the text. She used more expression in her reading than she did before. Also, I was very pleased with her reading in Welsh. With some support, she was able to translate the sentences using the words she already knew.
When left alone, the pupil did not continue reading. Instead of reading independently, she began talking to other children, despite being told to focus on the task. She is very able at comprehensions also, but again she gets side-tracked. 
It is left to me to attempt to understand whether this lack of concentration is due to social reasons or due to a lack of understanding or confidence. When consulting the class teacher, and he believed that it was due to her desire to interact with peers in her group rather than being due to an inability to complete the task. The self-conscious nature generally arises when working with a one-to-one, but her parents have written in her reading record that she reads very well at home. Possibly supplying the pupil with reading material that will sustain interest will be useful to judge the causes to these problems and see if she reads more independently as a result.
I will ask the pupil to choose her own book and keep it to read at home. I will analyse her progress from here. She will still read the group book for guided reading, but it should allow me to assess the main issue with the pupil’s reading tasks.
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Appendix J: Pupil’s levelled Science work based on the investigation into how leg length affects speed.
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Appendix K: Photo of collaborative group work when making a model of the digestive system (pupil indicated). 
Target Pupil
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Appendix L: Pupil’s levelled Welsh work on ‘Hamdden’ (Leisure).
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Appendix M: Weekly observational notes (dated).
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Appendix N: Photography consent form given by the school, signed by the head teacher.
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RE: Primary PGCE student assignment: permission and confirmation that work has
been undertaken in school for assignment ‘School Development and Pupil Progress’,
Summer 2018.

Dear class/senior mentor,

For the university module named above, trainees are required to identify one learner within the class in which they
are based and, over the course of the Professional Teaching Experience, explore their learning in detail. The evidence
that they need to gather could include:

*  observation;

+  asking the learner to identify places/things that help him/her learning;

«  discussing what helps the pupil learn and how they feel about learning with the pupil and/or teacher;

«  collecting samples of work which might show something about the learner’s progress and development.
They are asked to focus on knowledge, attitude and skills in language, mathematics, wellbeing and at least two other
areas of the curriculum to gain an holistic picture of the child. They then suggest the next steps for the learner, and
indicate how these will be achieved. Trainees are expected to undertake this work independently whereever possible,
and have been given ethical guidelines to follow (although undertaking the work above would be in line with typical
classroom practice). The trainees have been asked not to reveal the identify of the learner or the school within their
assignment. Students have been asked to:

1. Seek permission for this work (by consulting with the class teacher and learner)

2. Provide verification that the work has taken place.

We would therefore be grateful if you could confirm that permission has been sought and that tasks have been
undertaken by signing below:

stupen navee eeease peey: [
senooL s s o

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT):

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE SIGN):

Oy (44

If you have any queries regarding this, please contact the Programme Lead Helen Lewis : h.e.lewis@uwsd.ac.uk

Many thanks in advance,

Helen Lewis, 5.3.18
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Consent form for taking photographs and filming

Trainees must gain the following written consent of the head teacher before taking

photographs, filming or audio recording learners.

Take photographs v/
Take video

Tape-record v/ (Tick accordingly)

Name of Head leacher- Signed /pﬁ: Z/\
ane o schol_ |

A2

To be completed by the trainee:
If T am granted such permission, I agree to abide by the ethics embodied within the GTCW
Code of Conduct and will not distribute any such material to audiences beyond the University

authorities without their permission.

Signed: DI~ |

Telephone numi

Email address:

Programme (e.g. BA Ed(PGCE Primary/PGCE Secondary):
Date: 2\ /O4- /18






Student Sef Evaluation Form




