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Part 1
[bookmark: _GoBack]The story chosen for the reading activity was ‘Nadolig Tedi Twt’. The Year 1/2 class comprised of children aged between 5 and 6 and the language used in the story is a suitable level for the children. The main learning objective of the lesson arose from the story’s language patterns and repetitive sentence structures. This led to using the sentences that the story provided in a role-play activity. Using role-play aimed to instil the learning of the sentence, so that they were able to use the sentence in school life and communicative situations with peers and teachers. It provided opportunities where the children could recognise some of the Welsh vocabulary and learn the sentences pattern that was repeated throughout the story. 
Catherine (2013), discusses how ‘repetitive phrases can help children follow storylines and more fully understand the sequence in a story.’ When choosing a story this was an important aspect to have to enable the children to better understand the story and be exposed to the same Welsh sentence structure throughout. 
Additionally, Corbett (2008) supports this by stating that ‘children internalise the flow of sentences and syntactical patterns.’ The pattern provided a more memorable and engaging experience for the children and in turn, aided their understanding of the Welsh used.
When considering the children’s age and level of Welsh, it was important to consider an appropriate story that would engage the children and benefit their understanding of Welsh.
According to Estyn (2018), ‘in the majority of English-medium primary schools, pupils make a good start when learning to speak and listen in Welsh.  Most pupils make good progress during whole-group sessions.’ This was considered when choosing the book, and the activity focussed on improving and challenging their oral and listening skills.




Promoting Welsh Planning Sheet

	Date / Dyddiad
	Welsh that I will use:
	Achieved       (√ or x)
	Welsh that pupils will use:
	Achieved    (√ or x)

	7th December 2018 – date of activity
	Dyma stori
	Yes
	Ga i _____ os gwelwch yn dda.
	Yes

	7th December 2018
	Dim siarad
Da iawn
Ardderchog          
Pwy sy’n barod?
Ffantasteg
Bendigedig
        
	Yes
Yes
Yes
Yes
Yes
No
	Siocled
Bêl
Trên
Tractor
Doli
Nêidr
	Yes
Yes 
Yes 
Yes
Yes
Yes


	7th December 2018
	Sut wyt ti?
Ble mae Siôn Corn?
Dyma Siôn Corn.


	Yes
Yes
No
	Hapus
Diolch
Nadolig
Nadolig Llawen
Siôn Corn
	Yes
Yes 
Yes 
Yes
Yes


	7th December 2018
	Beth ydych chi ei eisiau ar gyfer y Nadolig?
             



	Yes
	Ga i ______.
	Yes








Part 2
Link for resource - https://www.youtube.com/watch?v=aHToqeZeNz8

Part 3
The activity undertaken by the teacher and the children, was a role-play scenario between characters invented based upon the story, ‘Nadolig Tedi Twt’. 
Bell (2014) states that role play activities are often set up to target ‘simple social interaction skills such as negotiating, interrupting, asking for assistance and making small talk.’ They may be simple, and verbal instructions, gestures and cue cards are all common ways of setting the scene. 
In the activity the children had to ask the pupil who played the character of Sion Corn for different things for Christmas. ‘Sion Corn’ then gave them what they had asked for from the box and the pupil who accepted the gift was encouraged to reply with ‘diolch.’ This simple interaction laid the foundation for the children in asking for something in Welsh. By multiple children taking part in the activity, it allowed pupils to listen to the phrase being repeated and this helped the children gain better understanding of the Welsh and the different vocabulary that could be used within the sentence.  
The role-play activity gave opportunities, such as verbal questioning in Welsh and using conversational Welsh. The class appeared to enjoy the activity and the teacher felt that the main learning objective was achieved as the children used the question, ‘Ga i _____ os gwelwch yn dda?’ and asked for various items using different Welsh nouns such as ‘bêl’ and ‘trên’. This is supported by Bell (2014, p.1) who states that role play tests ‘social interaction skills such as negotiating, interrupting, asking for assistance and making small talk.’ Role plays can be simple or complicated to better suit the class. Furthermore, verbal instructions, gestures and cue cards are all common ways of setting a scene (Bell, 2014). 
On the other hand, Carlton University (2019), states that ‘it is essential to organise role-playing activities with ample time available to make sure that students are engaged in a meaningful way, and time for reflection to follow without being rushed out of the class because of time constraints.’ One of the challenges when planning and carrying out the role-play activity was organising the activity against time constraints. It was intended to be engaging and a valuable learning experience, nevertheless time constraints in school meant that it was difficult to ensure it was as rich of an experience as it could have been.
For the teacher it was so important to use a picture book like ‘Nadolig Tedi Twt’ so that the children could decipher meaning from the illustrations shown. The teacher made sure to show the story to the children so that they had the best opportunity to learn throughout the whole activity. This view is supported by EBSCO Post (2017), who state, ‘illustrations in a picture book, help children to understand what they are reading, allowing new readers to analyse the story. If children are having difficulty with the words, the illustrations can help them figure out the narrative, which can increase their comprehension.’
Additionally, cue cards were provided to help the children in the activity. They had the sentence written in Welsh and a drawing of the item they were asking ‘Siôn Corn’ for. This helped the children to know what they were asking for and they then knew what to expect when being handed the item.
A method of teaching that the teacher used during the activity is ‘sentence substitution’. The method of displaying sentence structures helps students’ understanding and allows them to directly practise a structure intensively (Cook, 2008). Additionally, this method supported the attainment of the main learning objective and allowed the children to understand the activity effectively. 
Krashen (1988) stated that, ‘language acquisition does not require extensive use of conscious grammatical rules and does not require tedious drill. Acquisition requires meaningful interaction in the target language - natural communication.’ The teacher aimed to provide the children with the opportunity to communicate naturally and felt that the children should experience the activity through an audio-lingual approach rather than using drilling and going over grammar from the language from the story. The children responded well to the story as they began to understand the vocabulary and patterns. This was proven when they identified certain words and started to communicate confidently with the teacher to show understanding. In the activity, it is clear the children are learning from each other as well as from the teacher when they worked together to reach the right answer. 
	The activity was mainly taught using the audio-lingual approach. According to Technet (2019), some of the features of an audio-lingual approach are that the target language is used with some mother tongue to support the lesson or activity. It is a teacher-centered approach and activities are created to give little opportunity for mistakes or bad-habits to be formed. During the activity, immediate reinforcement of correct responses and memorisation of dialogues was apparent and this falls in line with the audio-lingual approach. No explicit grammar teaching took place, with the aim of the activity being the children learn to speak and understand the language in the story first (Technet, 2019). Even though a role play scenario was created for the children and a big emphasis was put upon questioning in order to re-enforce the language, the activity was guided by the teacher in order to model the language correctly and try to give the correct pronunciation. 
Alternatively, the Audio-lingual method is ‘based on Skinner’s Behaviourism theory (1938). It is assumed that a human being can be trained using a system of reinforcement. Correct behaviour receives positive feedback… however the method’s insistence on repetition and memorisation of standard phrases ignored the role of context and knowledge in language learning.’ It has been noted that the whilst many of the children used the sentence structure correctly, it can be questioned whether they could use the language in a different context. Repetition was used during the activity but when considering next steps, perhaps a written activity could either be planned and taught or set as homework to re-enforce the language further and use different contexts. One example of an activity could be that the children use the sentence, ‘Ga i ______ os gwelwch yn dda?’ in a shopping scenario. The children could be given flash cards of different items that you would buy from a shop and they could then write multiple sentences in Welsh, asking for items in a shop (TJ Taylor, 2016).
The Curriculum Cymreig provides a guide for schools for the way that Welsh should be taught and developed linguistically. The document states that schools should promote and use the Welsh language with access for all and recognise that there are many different levels of fluency in Welsh (Estyn, 2001). 
However, it is suggested by Smith, (2015) that the effectiveness of the Curriculum Cymreig is debateable after ‘less than 40% of the pupils surveyed in their research agreed that school helped them appreciate living in Wales or develop their own sense of Welshness.’ The Curriculum Cymreig needs to offer an engaging curriculum for pupils and it also should enhance the National Curriculum in order to provide pupils with a well-rounded curriculum that is suitable for Welsh schools. 
Furthermore, Donaldson (2015), proposes there should be a ‘greater focus on children and young people’s ability to communicate confidently in everyday settings in the Welsh language.’ 
The activity provided the children with the opportunity to communicate in the classroom and aimed to give them the tools to use this language moving forward. However, there could’ve been greater emphasis on the children communicating with each other in a more realistic everyday setting as this could’ve helped the children to use the Welsh they learnt in other everyday situations. 
When reading the story, the teacher felt it important to pronounce the language in the story correctly and to try to be as fluent as possible as the story should be modelled to the children. The story and activity aimed to develop the children’s language and to promote inclusion. It was felt that the activity was accessible for all the children regardless of their individual level of Welsh.
Using the theme of Christmas when planning the Welsh language activity proved effective as the children were enthusiastic about using Welsh in a scenario that involved Christmas and Sion Corn. According to UK Essays (2018), theme-based teaching ‘facilitates active teaching and learning.’ The teacher tried hard to include all the children in the activity and felt as though the children got more involved in the learning as the theme really helped them to engage.
There were times in the video where the teacher struggled with some of the pronunciation. The word ‘eisiau’ was pronounced incorrectly at times and the teacher made the error of reading ‘llfyr lliwio’ the wrong way around. This error was picked up on during the activity and from there on the teacher made sure to read it the correct way around in order to model for the children.  
Overall, it was felt that the activity worked the for the class and the children really enjoyed it. It helped to improve the teacher’s level of Welsh when preparing for and teaching activity. Reading the book enhanced the teacher’s reading and found that it helped improve the level of the teacher’s Welsh reading. 
Moving forward, when teaching Welsh, the teacher recognised it is important to try and incorporate speaking, listening, reading and writing into a lesson. This can prove difficult; however, one aspect could be more prominent than the other and a well-rounded lesson could develop pupils understanding of the Welsh language much more. 
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