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Introduction
This essay will involve a critical evaluation and discussion surrounding a critical incident observation within a classroom setting, and how it may be informed by learning theories and Tripp’s critical incident methodology (1993). It will also further discuss the possible impact on my own teaching and pedagogical choices. Critical incidents are tools that we can use to reflect on our teaching practices that can be an insignificant moment but has a significant outcome and opportunity for reflection.
Teaching methods and the dynamics within classrooms offer a wide range of experiences in which educational practitioners can reflect and inform practice. According to Tripp’s critical incident methodology, a critical incident does not need to be a serious, dangerous, or stressful event as the name may suggest but rather can be any incident that can be interpreted as important and can be used for deeper reflections. Tripp (1993) further suggests that these incidents are not particularly negative incidents and appear ‘typical’ at first sight but are critical through analysis rather than being explosive. Critical incidents can further support teaching as it can create a greater level of self-awareness and allow us to focus in our reflective practice. It is also worth considering that critical incidents are not just confined to the classroom but can also take place between lessons or even in external places such as sports club. 
A video lesson was observed of an English medium primary school in Wales in the immersive learning space, this school had 435 pupils on roll as of March 2023 with 23 of these being present in the observed lesson. The school had 29% of pupils eligible for free school meals, 12.4% were identified as having additional learning needs and 10.7% pupils had English as an additional language according to the schools most recent Estyn inspection report. The critical incident observed in this classroom was that child A was disengaged for the majority of the lesson and also had his hand up for quite some time, but puts it back down when not acknowledged. This particular child was also sat at a table with two other boys who also showed quite high levels of disengagement with the lesson.
Therefore a review of literature surrounding the theme of disengagement will aim to understand the relevance of the chosen observed incident in today’s society and educational settings.

Case Study
The allocated observation time took place in an immersive learning space and therefore a broad understanding of the school and context was obtained, whilst the chosen incident observed is outlined in appendix A.
	A class was observed in School X which is situated in a deprived area by nature in Wales. The observation took place towards the start of the school day at 9:30am, which could possibly have been the first lesson of the day for the class. The class observed was a year four mainstream class of mixed ability, working at progression step three in the Welsh curriculum with the lesson focusing on inferences. The class consisted of 23 children of mixed sexes, a female teaching assistant and the male teacher. The teaching assistant was sat with the ‘lower’ ability table of six boys near the front of the class, and a ‘higher’ ability table was situated towards the back of the class. There was also a table of four children with English as an additional language (EAL) whilst there were also ten different nationalities in the class. Within this class there was also a young boy who has autistic spectrum condition (ASC) and is visually impaired so uses a prodigy tablet and camera to be able to zoom into the board when needed, although the class seem well versed by the needs of this child and are not phased when he moves about the classroom and up closely to the whiteboard. This particular lesson started with an introduction from the teacher at the front of the class on inferences and comprehension in literacy which was then broken down into group work on each table, using resources to write inferences. This topic was linked to the language, literacy, and communication (LLC) are of learning in the Welsh curriculum. Although there were a number of incidents which could have been analysed as critical, the chosen incident for this assignment was that of high levels of disengagement, particularly on a table of three male pupils at the back of the class. 
To give context to the critical incident, all the pupils were sat at their respective tables whilst the teacher was working through questions revolving the topic of inferences. This is where child A begins to show some level of disengagement as he had his hand in the air waiting to answer a question from the class teacher and he kept switching arms which were up, he also begins to play with his hair whilst also yawning. Additionally the two other male pupils on the same table are showing even greater levels of disengagement whilst talking to each other and playing with the papers and pens in front of them, although they seem to help each other when there is confusion over the task at hand. Child A had his hand up for approximately six minutes before it became apparent that he was not going to be asked and as such begins to look a little discouraged and puts his hand down. However, when moving on to the group work, he again put his hand up, possibly due to confusion surrounding the task, which could have been why he had his hand up in the first part of the lesson. This could also have been due to being sat at a table towards the back of the class where there were only three pupils on that table.
However, there was a class rule in place involving asking others before seeking the teacher. Within the classroom, the teacher had displayed ways to ask for help such as, above the whiteboard was a sign stating “C3B4ME” which stands for see three before me, indicating that any pupil that is confused or struggling with the work, is to speak to and seek peer support before asking the class teacher for support. It was clear that this child had not used this as he did not interact with the two pupils on his table, possibly due to their confusion as well or was child A not comfortable enough to ask others for help. Although it is important to note that the immersive learning environment informed us that child A was new to the school after joining the class just a month ago and may not have been aware of this class rule and might not have formed bonds with other pupils yet to have the confidence to be able to ask his peers first.

Literature Review
Disengagement can be simply defined as an absence of engagement (Bakker & Leiter, 2010), although others suggest that it is much more complex to define and that it can be the distancing of oneself emotionally, physically, and cognitively from work or the task at hand and can often refer to a decrease in learner motivation and participation in an educational setting (Schitzler et al, 2020). Children are thought to be naturally motivated to learn about the world around them and have an intrinsic motivation to learn purely because of personal accomplishment (Oudeyer & Kaplan, 2007) and by creating motivating contexts in the classroom, young people are encouraged to take opportunities for challenges and collaboration (Gambrell & Morrow, 1995).
There are several learning theories that could be used to explain disengagement, however disengagement can also be influenced by a number of different factors such as prior knowledge, personality traits and learning styles. Bandura (1971) introduced the social learning theory that proposes that learning occurs through observations of peers and others, whilst also including imitation and modelling of behaviours and reactions of others. For example when a child has their hand up but is not picked to answer, they may observe this as their effort to participate not being rewarded and leads to disengagement. This suggests that pupils may learn that their active engagement and participation is not valued. This theory further suggests that learning can occur through direct experiences but also through observing others and through self-regulation. According to Bandura’s social theory, disengagement can be attributed to learners lacking role models and perhaps having low self-esteem or self-efficacy towards the task at hand.
The idea that pupils may lack role models and so show lack of engagement, is supported by the work of Vygotsky (1962) which also falls under the social learning theory. This social theory suggests that learning precedes development, and that cognitive growth is a socially mediated process (Vygotsky, 1962). Vygotsky places emphasis on the crucial role of social and cultural factors and interactions to the development of our learning, which in this context would be in the classroom, therefore the role of peers and the classroom is not to be unnoticed. Vygotsky provides a further possible explanation for lower levels of engagement whilst also providing a practicable and attainable solution. Vygotsky’s theory of the more knowledgeable other introduces the idea that we learn more efficiently when we have someone who has greater understanding or higher level of ability compared to us, i.e. a more knowledgeable other and that learning through this social interaction takes place in the ‘zone of proximal development’.
A more knowledgeable other does not necessarily need to be an older adult or teacher but can be anyone who has these attributes and provides guidance such as a parent, teacher or even a peer who is more knowledgeable (Abtahi et al, 2017). By placing pupils with a peer who has a better understanding of the topic or is more knowledgeable, according to Vygotsky, they will gain a better understanding themselves as they are supported by and model the more knowledgeable other. Therefore, on reflection, by recognising the need for a more knowledgeable other (Vygotsky, 1962), it may suggest that mixed ability seating is more beneficial.  However Papachristou et al (2021) suggests that grouping based on ability is a far better system, as the practitioner is able to provide tailored instruction for differing abilities . An additional view against mixed ability settings is that when individuals have differences within their areas of knowledge and their levels of intelligence, they often offer their opinions rather than fact to those they are supporting and can sometimes unintentionally provide misinformation due to uncertainty (Birch et al, 2020). 
Further to this, having mixed ability seating can assist in working in the zone of proximal development, another theory put forward by Vygotsky (1962), which refers to the difference between what a learner can do without help and what they can achieve with guidance and encouragement, and is where optimum learning takes place. Therefore the use of the more knowledgeable other provides scaffolding for the learner to be able to work in their zone of proximal development. Although Vygotsky is supported by other research that social interactions play an important role in developing learning within children’s zones of proximal development, he died before he could elaborate on his work further, with his work being published posthumously and therefore could be seen as being an outdated assumption. Additionally many other researchers believe he placed far too much emphasis on social interaction and suggest that there are a number of other factors that contribute just as much, if not more than social and cultural interactions.
	This is contradicted by the proposition of cognitive load theory (Sweller, 1988). This theory suggests that cognitive overload can result in disengagement, this occurs when learning materials or lessons are presented in a way in which is too complex for the learner and so in turn cannot effectively process the information given to them and so leads to extraneous cognitive load. Information and learning that is too strenuous for a learner creates excessive cognitive load, this may cause unnecessary stress, frustration and could even discourage learners to partake in additional learning activities, resulting in disengagement. On the other hand, they may be discouraged to continue with work and become disengaged if the learning is cognitively low loaded, by being too simple and non-challenging, learners again become underwhelmed and disengage from the activity. Pupils are more motivated to learn when given tasks that are achievable but are challenging for the learner, content needs to be targeted towards the existing capabilities of pupils (Creemers et al., 2013 as cited in Great Teaching Toolkit, 2020). Cognitive load theory has been shown to be useful and can be used in the classroom setting to ease cognitive load for learners by scaffolding. Van Merriënboer et al (2003) suggest that cognitive load can be used to scaffold examples of topics before moving onto more complex tasks to successfully ease the load on learners. Furthermore, teachers can use their knowledge of individual’s cognitive load and how much they are able to understand to place resources around their classrooms to scaffold for learners. 
By looking deeper into the critical incident we are able to investigate beyond what we can only see and begin to understand what may be happening alongside the critical incident. Fabian and Dunlop (2006) draw attention to the impact that transitions such as starting a new school have on an individual and how they might respond during transitions. Not only are there changes of the environment, culture, resources, classroom styles and teaching styles for a child to learn, but starting a new school usually means needing to learn the social rules and values of the new environment whilst also coming to terms with possible changes to their personal identity, relationships and roles in the new school (Griebel and Niesel, 2005). This is supported by Gasper et al (2012) who show that switching schools can lead to lower academic achievement and higher disengagement than those who are already at the school or have been for some time, also known as ‘stayers’.
Another transition that needs attention is due to this critical incident taking place in the immersive learning space, it is to the best of my knowledge that it took place post the coronavirus pandemic and as such it is important to also briefly discuss the effect that covid-19 might have had on engagement in the classroom and how the result may be linked to learning theory. Alhammadi (2021) states that returning to school following the pandemic and an increased amount of time spent at home by children, led to reduced engagement in class and with learning materials due to the transition back to school.

Teaching and Learning Methods
	By identifying an incident within the classroom learning environment, it has established a point for further reflection in order to critically examine the incident in a deeper context and to widen personal understanding. Using reflective practices in education and teaching is important and beneficial to improve our own teaching methodologies and be open to different possibilities (Mathew et al, 2017). Furthermore using reflective practices in my own teaching will aim to aid in my professional growth and teacher student relationships. Dewey (1933) suggests that there are three attributes to being a reflective individual. These attributes are open mindedness, responsibility, and wholeheartedness. Whilst reflecting on my own practice I hope to implement these qualities in my teaching.  During the observed critical incident I went through the three broad reflective thinking processes of experiencing it, thinking about, and reflecting on the experience and learning from the experience. However there are a number of different models that can be used for reflective practice, of which many could be used in teaching and educational settings.
Given that the critical incident that I observed was involving engagement levels and behaviour, when reflecting on this, the teaching and learning methods I would adopt would look at improving and maintaining good behaviours and attempting to increase and maintain engagement levels with learners. One method that could be utilised is that of wellbeing check ins with pupils. I understand that behaviours, whether good or bad, are a form of communication for young children and so listening and looking for patterns or changes in behaviour is vital to understanding their behaviour as stated by Bates (2021). Additionally it is necessary to understand the importance of of the role of additional staff in upkeeping levels of engagement and behaviours, such as the use of teaching assistance in classes where engagement levels are low. This was shown in my observed critical incident as the table that had the teaching assistant were highly engaged and were wanting to always put their hands up and answer questions. However there was complete disengagement when the teaching assistant left the table briefly. 
	In addition Rogers’ (2011) teaching method suggests the concept of teaching being assertive, clear and with a firm direction whilst also having warmth and being non-confrontational. Rogers proposes various techniques to gain attention of learners such as using choice direction and pause direction to deliver instructions to a class as well as setting clear boundaries. By continuously implementing techniques that gain learners attention and focus, I would hope to limit the amount of time spent not engaging with the learning. 
The new Curriculum for Wales has a central element of learner progression and implementing assessment for learning with assessment being seen as part of the learning process (Welsh Government, 2022). When considering my personal teaching approach in future, I will be thinking of effective strategies as stated by Dylan Williams (1998), that when pupils are given good quality support and feedback, it encourages them to take responsibility for their own learning and so they learn more effectively. This may prove useful when investigating engagement levels as using assessment for learning techniques such as hands up, I will be able to judge what pupils know and do not know and give support accordingly. Furthermore, it provides in the moment feedback from pupils on their understanding and can bring attention to any confusion. Additionally, on placement I aim to use a traffic light system of using coloured codes to determine levels of understanding to engage in feedback from pupils (McCormick & Harvey, 2018), therefore if disengagement from the lesson is due to confusion or misunderstanding, pupils should be able to evaluate their understanding and give feedback to ensure that changes or improvements are made by the practitioner and teaching staff to support learners and ensure that pupils then understand the lesson.  Although this is seen as a beneficial form of self-assessment (Stan, 2021), it only provides feedback after the activity or learning experience has taken place. In my future practice, I may think of possible ways to using this system but for in the moment feedback so that confusion is addressed straightaway and during the experience. Using a strategy such as think pair share where pupils are encouraged to first think about an answer and response personally, before discussing in a pair and finally discussing in a larger group or as a class, could be used for direct support and feedback during an educational experience.

Discussion
Whilst the strategies previously discussed give way for learners to give feedback and reflect on their own learning, it is also essential that we reflect as practitioners on our own teaching and learning methods and think about how these may impact pupils. As discussed above, it is beneficial to have the ability to reflect upon and gain feedback during an incident but also to allow time for deeper reflection. In future, when thinking about my own teaching practice, I believe it would be beneficial to use Schon’s (1978) reflective practitioner technique, as if something was to happen or go wrong in my classroom that needed reflected, it would be beneficial to reflect quickly and briefly at the time it happens before later going back to be able to reflect deeper on the situation and gain a deeper understanding.  I believe this would be the most beneficial technique in my teaching practice as I would like to be able to reflect in different situations without having to stop what is going on to reflect deeper and to do that at a later time where it can gain more meaning. Additionally this type of reflection has been found to be significant in reflective teaching practices (Sellars, 2017).
As previously discussed, it is important as practitioners to provide motivating and meaningful contexts and to promote positive interactions with staff and peers in educational settings to allow for learners to fully engage with learning (Gambrell & Morrow, 1995). According to the four purposes in the new Curriculum for Wales, it aims to develop children and young people as “ambitious, capable learners, ready to learn throughout their lives” (Welsh Government, 2023) which suggests the need for pupils to be fully engaged, participating learners. As shown, it is believed that learners become more engaged when they have the opportunity to learn from one another and model from a more knowledgeable other (Vygotsky, 1962). Therefore I would attempt to utilise mixed ability groupings with at least one more knowledgeable other as suggested by Vygotsky (1962) in my future practice but also occasionally use groups that are of similar abilities so that learners can receive structured content aimed at their individual needs level of understanding. Regarding the critical incident observed, it might be useful for the pupil to be moved to sit with other pupils where there is a mix of abilities and knowledge for part of the learning.
Whilst investigating learning theories that could be linked to engagement levels it was clear that many researchers that have been discussed above could be seen as having outdated views as they are over twenty years old, however they have been shown to be useful and respected in educational settings with clear links to disengagement and active participation with content. Additionally, I believe it is important to contextualise the critical incident. Although every effort was made to observe and gain as much information as possible regarding the chosen incident, this critical incident was observed in a video of a classroom in the immersive learning space and so detailed information about the wider context such as the whole school could not be gained and therefore only broad information was available and as such could not investigate the effect the school has on any critical incidents and vice versa. 

Conclusions and Recommendations
In conclusion, my view and understanding of critical incidents has grown and as I think of my future teaching, I realise the need to look at critical incidents not as explosive incidents, but incidents that may initially seem insignificant but have underlying impact. Additionally as I go out onto teaching practice, this assignment has made me more aware of a number of different teaching and learning methods that I could utilise to improve engagement of learners in my future classroom. I aim to use insights from different learning theories to create an inclusive and motivating educational environment that supports pupils’ active participation and engagement. When out in schools I will be watching for how learners interact with one another and how they are grouped together for activities as there is a close relationship between learners and their peers and their engagement with learning that needs to be respected and used to push learners to their full potential. Finally, by practicing reflective techniques in my current and future practice I hope to be open minded to new experiences whether they be testing or inspiring so that professional and personal growth can occur, and I become more aware of my impact and the impact of potential incidents on my learners. 
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APPENDIX A.

OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: 

22 September 2023. It is around 9:30am in the school video. Year 4 mainstream class. 


	Where and When: Context of the observation – subject/AOLE, general classroom context

Class was made up of 23 pupils of mixed sex.
Ten different nationalities in the class.
There was one male teacher and one female teaching assistant.
The class were mixed ability year 4 working towards progression step three of the Welsh curriculum in the language, literacy and communication area of learning. 
There was also a table of four children with English as an additional language (EAL) sat near the front closest to the teacher’s desk.
The tables were set based on ability with higher ability sat together and lower ability sat together (with the teaching assistant)
The lesson was based on inferences and resources of different types of shoes, a welly, a heel etc were used in the group task.




	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The class were sat in their respective groups at their tables and the teacher was asking questions about inferences on the whiteboard screen. 
The pupil involved in the critical incident (Pupil A) begins to show signs of disengagement as he had his hand up for a prolonged period of time, then begins to play with his hair whilst yawning. After around six minutes, when he is not picked to answer the question, he puts his hand down. 

The two other boys on his table also showed high levels of lack of engagement and were playing with the pens and resources on the table in front of them. Although there is a moment where they appear to help one another when they become confused. Pupil A does not ask them for support or guidance with the group task and again puts his hand up to ask the class teacher.

When looking above the whiteboard screen in the classroom, there is a sign, clearly displayed, stating ‘C3B4ME’ (see 3 before me), showing that pupils are to ask three other people before asking the class teacher. Clear that pupil A has not utilized this. Does he know about this class rule? Does he have the peer relationships to have the confidence to ask his peers for help?

It was clear that there were a number of pupils showing great levels of active engagement, however there were a few who like Pupil A, were not taking part in the task and looked as if they had ‘switched off’.





	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Look into reasons of disengagement. Is the pupil genuinely confused and lacks understanding to take part? Or is there a different reason for lack of engagement? This could possibly be linked to wellbeing and confidence levels. 
Pupil does not ask other boys on his table for any help or explanation. However he is new to the school and class, does he feel comfortable and confident enough to ask his peers for help? 
Possibly look into peer relationships and transitions when starting a new school? How could transition be made easier? 

Explore the idea of social learning theory by Bandura. Quite a number of pupils showed signs of disengagement such as playing with their hair, yawning, messing around with the resources on the table in front of them etc. Bandur suggests that we learn through observations and modelling others. Pupils could be modelling their peers negatively, for example modelling the levels of engagement and on task activity, or on the other hand they could model good behaviours like being fully engaged with the task and taking part in groupwork. 

Also under social learning theory is work by Vygotsky. Could look at Vygotsky and how there may be a need for a more knowledgeable other. Although the class was grouped by ability, would it be more beneficial to have mixed ability groups to give access to a more knowledgeable other to those that might need support and guidance.

Possible implications of behaviour management.



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

It is difficult to make judgements as the critical incident took place in immersive learning space but seeing as it was 9:30am it would not be unjust to assume the school day would have just started or had started relatively recently. 
Had the children had a good morning before school?
Had they had breakfast?
Were they running late?
All questions to think about at so early in the school day. 

A pupil at the front of the class has autistic spectrum condition and has limited eyesight so uses a prodigy tablet and sometimes needs to walk up very close to the class whiteboard screen. However the class seem well versed to this and are unphased by what actions he takes to meet his learning needs. 
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