
I acknowledge the use of CoPilot on 14/01/2025 to provide me with a structure. I used the prompt
1. provide me with an outline for a practitioners guide for a teacher 1. Introduction and overview 2. Background (around 1,000 words) - include policy, legislation and theoretical perspectives 3. Case study/studies (around 1,000 words) - Draw on published case studies and expand on them e.g. if the child in the case study has a cochlear implant, discuss the implications and challenges of having a cochlear implant - The case studies should discuss implications and challenges of the experience of the ALN 4. Good practice guidelines (around 2,000 words)- a range of ideas and suggestions 5. A reference list 6. A bibliography if relevant • Focus on a specific additional learning need (ALN): Choose an ALN category e.g. Autism Spectrum Disorder • Target a specific educational setting: Tailor your guide to a particular educational context like a primary school • Be accessible: Ensure your guide is written in clear and concise language, avoiding jargon. Use bullet points, subheadings, and visuals (diagrams, tables) to enhance readability. • Incorporate theoretical, policy, and legislative knowledge: Briefly discuss relevant theories of inclusion and learning styles related to your chosen ALN. Explain key policies and legislation that underpin inclusion in education, such as the Equality Act 2010 and the ALN Code of Practice. • Include case study discussions: Present a hypothetical or real-life case study of a learner with the chosen ALN within your chosen setting. Analyse the challenges faced by the learner and suggest appropriate strategies for support. • Offer practical good practice suggestions: Provide a range of practical strategies and resources that the educational practitioner can utilize in the classroom to create an inclusive learning environment for learners with your chosen ALN. • Demonstrate critical engagement: Critically evaluate the effectiveness of different approaches to inclusion, acknowledging the diversity of needs within the ALN category. Discuss potential barriers to inclusion and suggest solutions. Choose one additional learning need e.g. specific learning difficulties, ASD, Hearing Impairment A practitioner’s guide is a real-life example of professional writing.
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1. Introduction and Overview

This practitioners guide is designed to equip teachers with the knowledge and skills necessary to support learners with Autism Spectrum Disorder (ASD) within a primary school setting. The main aim is to allow an inclusive environment where every child can thrive academically, socially and emotionally.
This guide provides a thorough overview of the policies, legislation and theories behind inclusive education for all children with Autism Spectrum Disorder. The primary purpose of this practitioner’s guide is to provide teachers with the resources needed for supporting learner with Autism Spectrum Disorder within a primary school setting.
Supporting children with Autism Spectrum Disorder in primary education allows for inclusive education, this is a fundamental right of all children. For children with Autism Spectrum Disorder inclusion within a mainstream school offers them opportunities for social interaction, diverse learning experiences and allows them a sense of belonging. By understanding the specific needs of children teachers can create a supportive learning environment which benefits all children.
[image: ]


(Amy, 2018)


2. Background

· Policy and Legislation
Autism Spectrum Disorder is increasingly recognized within educational policies and legislation worldwide.

Equality Act 2010
The Equality Act 2010 states that schools must make reasonable adjustments to support children with disabilities, this includes ASD, preventing any discrimination whilst promoting equality (Gov UK, 2013). Primary schools have a requirement to ensure that all children with Autism Spectrum Disorder are not discriminated against (GOV UK, 2013). This is crucial for fostering an inclusive educational environment where all children have the same opportunities to succeed (GOV UK, 2013).
Reasonable Adjustments
Primary schools have a requirement to make reasonable adjustments to support children with ASD, allowing them to access their education equal to their peers (National Autism Society, 2024). These adjustments may include:(Sensory Toy Warehouse, n.d.)


· [image: ]Additional Support Staff: Employing teaching assistants who can provide one-to-one support to children with ASD (National Autism Society, 2024b).
· Adapted Learning Materials: The use of visual aids, simplified instructions, and sensory tools to accommodate the different learning styles of children with ASD (National Autism Society, 2024b).
· Modified Learning Environment: Creating a space which is sensory friendly, such as a quiet area, adjusting the lighting and the noise levels will help to reduce sensory overload (National Autism Society, 2024b). 
Public Sector
Schools must actively work to eliminate any discrimination, improve the equality of opportunity and foster positive relationships amongst all children. This involves:
· Addressing Impact: Evaluate the policies and practices of schools ensuring they support the promotion of inclusivity and do not put those with ASD at a disadvantage (NHS, 2023).
· Promoting Inclusion: Implementing inclusive practices such as mixed ability groups, peer support, and after school activities which are tailored to the interests and needs of children with ASD (NHS, 2023).
Training and Awareness: Providing continuous training for all staff regarding ASD awareness and strategies for promoting inclusion and promoting an understanding amongst all children regarding the importance of diversity and respect (NHS, 2023).
ALN Code of Practice
The Additional Learning Needs (ALN) Code of Practice in Wales provides statutory guidance regarding how to identify, assess and support children with additional learning needs, such as Autism Spectrum Disorder (Welsh Government, 2021b). 
Key aspects of the ALN Code of Practice
1. Person-Centred Approach: The ALN Code puts an emphasis on a person-centred approach to planning and supporting those with additional learning needs (National Autism Society, 2024a). Meaning that the individual needs of all children will be recognised and placed at the centre of the planning process (National Autism Society, 2024a).
2. Individual Development Plan (IDP): The code introduced the concept of an Individual Development Plan (IDP) (National Autism Society, 2024a). The IDP is a holistic plan that outlines support and interventions that are needed to help children reach their full potential (National Autism Society, 2024a).
3. Collaboration and Partnership: The code encourages a collaboration between schools, local authorities, health organisations and other agencies to ensure that the child with the additional learning need will receive the support needed (National Autism Society, 2024a). This includes regularly reviewing and updating their IDP to reflect upon the child’s progress and changes of needs (National Autism Society, 2024a).
4. [bookmark: _Hlk187762971]Early Identification and Intervention: This code highlights the importance of early identification for those with additional learning needs (National Autism Society, 2024a). Schools have a requirement to monitor and assess the progress of all children and identify those who may need some additional support at an early stage (National Autism Society, 2024a).
Practical Implications for Supporting Children with ASD
· Assessment and Identification: Schools must assess and identify children with ASD as early as possible, allowing those children to be given the correct support (National Autism Society, 2024a).
· Individual Development Plans (IDP): Once a child with ASD has been identified, an IDP will be created to outline the specific support and interventions that are required (National Autism Society, 2024a). 
· Support and Interventions: Schools must provide tailored support and interventions to those with ASD, allowing them to succeed in the classroom (National Autism Society, 2024a). This can include the use of an additional teaching assistant, and sensory friendly environments (National Autism Society, 2024a).
· Training and Awareness: Teachers should receive training on understanding ASD and the implementation of effective strategies to support children with ASD (National Autism Society, 2024a).

Lev Vygotsky
Lev Vygotsky’s socio-cultural theory includes the Zone of Proximal Development (ZPD) and scaffolding, this can be highly beneficial when supporting children with ASD in primary schools (Ειρήνη Μποτονάκη, 2017).
Zone of Proximal Development (ZPD)
The ZPD is the difference between what a child can achieve independently and what they can do with guidance and support from an adult or peer (Kurt, 2022). For children with ASD the ZPD can be a vital tool when identifying specific areas which need support and tailoring interventions accordingly (Kurt, 2022).
Scaffolding
Scaffolding involves providing a structured support to help children to achieve tasks within their zone of proximal development (Kurt, 2022).
Practical Applications in Primary Schools
· Individualised Learning Plans
· Using Vygotsky’s theory, teachers can create individualised learning plans which put a focus on the unique needs and strengths of children with ASD (Kurt, 2022). 
· Peer Support and Collaboration
· Encouraging support from peers can benefit children with ASD (Kurt, 2022). Pairing those with ASD with a neurotypical child can provide opportunities for social interaction and learning through observation and imitation (Kurt, 2022).
· Use of Visual Support
· Visual supports, such as visual timetable and social stories can help children with ASD to understand what is expected and help them when navigating through their daily routines (Kurt, 2022). 
Social Model of Disability
The social model of disability is a framework that views disability not as an impairment but as a consequence of barriers created by society which exclude people with impairments (The Alliance for Inclusive Education, 2019). This model puts an emphasis on the importance of removing barriers in order to create a more inclusive society (The Alliance for Inclusive Education, 2019).
Applying the Social Model of Disability to ASD in Primary Schools
Removing barriers
The social model of disability encourages teachers to identify and remove any barriers that prevent children with autism spectrum disorder from fully participating in school activities (The Alliance for Inclusive Education, 2019). This may include:
· Physical barriers: Ensuring the school building and all classrooms are accessible, this can include features such as ramps, sensory friendly areas, and quiet places (National Education Union, 2023).
· Curriculum barriers: The curriculum should be adapted to meet the needs of children with ASD, this includes using visual aids, providing an alternative method of assessment, and allowing for sensory breaks (National Education Union, 2023).
· Social barriers: Promoting an understanding and an acceptance amongst peers, this will reduce bullying and exclusion (National Education Union, 2023). This can be achieved through activities which raise awareness, peer support programmes, and inclusive practices within the classroom (National Education Union, 2023).




3. Case Study

This case study is based on the findings of Briscombe and Phillips (n.d.).
Tom, an eight year old child with autism spectrum disorder who attends a mainstream primary school (Briscombe and Phillips, n.d.). Tom has faced significant anxiety and shown challenging behaviours (Briscombe and Phillips, n.d.). The school has implemented many different strategies to reduce Tom’s anxiety and support his learning journey (Briscombe and Phillips, n.d.).
Tom is a smart and inquisitive child who has a love for dinosaurs and drawing. However, Tom struggles greatly with social interactions and sensory sensitivities. His anxiety often displays itself as disruptive behaviours, this had made it challenging for Tom to engage in classroom activities and form relationships with his peers.
Specific challenges faced by the child
Tom has faced many specific challenges when in his learning environment:
· Social Interactions: Tom has faced difficulties when taking turns, sharing and waiting (Briscombe and Phillips, n.d.). Tom faces difficulties with understanding social cues, initiating conversations and maintaining eye contact (Briscombe and Phillips, n.d.). He often faces difficulties when joining group activities and can display anxieties in social situations (Briscombe and Phillips, n.d.).
· Behavioural Differences: Tom exhibits repetitive behaviours, such as hand flapping and lining toys up, this can be a distraction to Tom’s peers and may be misunderstood by teachers (Briscombe and Phillips, n.d.).
· Sensory Sensitivities: Tom is overwhelmed by noise and movement (Briscombe and Phillips, n.d.). This can lead to sensory overload, therefore resulting in meltdowns or withdrawal (Briscombe and Phillips, n.d.).
· Emotional Regulation: Tom’s anxiety has led to self-critical thoughts and challenging behaviours (Briscombe and Phillips, n.d.)
· Sleep Issues: Toms struggles to get adequate rest, which has affected his overall wellbeing (Briscombe and Phillips, n.d.)
Tom’s school has identified these challenges he is facing and are working on strategies to support Tom’s needs.

Implications and Challenges 
Implications of having Autism Spectrum Disorder
Having Autism Spectrum Disorder (ASD) can lead to various implications and challenges in a mainstream primary school setting.
Social Implications
· Social isolation: Difficulties when forming friendships and engaging in social activities, this can lead to a sense of isolation and exclusion (Briscombe and Phillips, n.d.). These social challenges can hinder Tom’s overall school experience.
· Communication Barriers: Challenging when expressing their needs and understanding social cues (Briscombe and Phillips, n.d.)
Educational Implications
· Academic Performance: Struggles when concentrating and participating in classroom activities (Briscombe and Phillips, n.d.). Whilst Tom excels in certain subjects, his sensory sensitivities may affect his performance in other areas, this results in a requirement for tailored support from his teacher (Briscombe and Phillips, n.d.).
· Adaptation to Routines: Difficulty when adapting to changes in their routines or unexpected events, such as a fire alarm (Briscombe and Phillips, n.d.). Teachers must balance addressing Tom’s needs whilst also maintaining an inclusive and supportive classroom environment for all children (Briscombe and Phillips, n.d.).
Emotional and Behavioural Implications
· Anxiety and Stress: High levels of anxiety and a difficulty coping with change will impact Tom’s emotional wellbeing (Briscombe and Phillips, n.d.). Appropriate emotional support must be offered to Tom (Briscombe and Phillips, n.d.).
· Behavioural Outbursts: Manifesting anxiety through displaying disruptive behaviours (Briscombe and Phillips, n.d.).
Strategies to support the child
To support children with Autism Spectrum Disorder teachers can implement various strategies:
1. Individualised Support
· Strengths and Interests: Leverage the child’s strengths and interests in order to engage them in the learning (Briscombe and Phillips, n.d.)
· Voice of the Child: Involve the child in the decision making process to allow them a sense of control and involvement in their learning (Briscombe and Phillips, n.d.)
· Individual Development Plan (IDP): Develop an IDP for the child which includes specific goals that are tailored to the behaviours displayed, including social and academic needs (Briscombe and Phillips, n.d.). The plan should be regularly reviewed and updated (Briscombe and Phillips, n.d.).
2. Sensory Accommodations
· Sensory Sessions: Provide specific scheduled sensory breaks, this will help the child to manage their sensory sensitivities (Briscombe and Phillips, n.d.)
· Weighted Items: Use weighted blankets or vests to allow the child a calming sensory input (Briscombe and Phillips, n.d.)
· Sensory Friendly: The classroom environment must be sensory friendly, this can be achieved by providing quiet areas, soft lighting and sensory tools, such as noise cancelling headphones or fidget toys (Briscombe and Phillips, n.d.)
3. Collaboration with Parents and Carers:
· Consistent Communication: Ensure to maintain open and consistent communication with parents to understand the needs of the child and learn strategies that work at home (Briscombe and Phillips, n.d.)
· Joint Planning: Work with parents to plan and implement effective strategies (Briscombe and Phillips, n.d.)
4. Curriculum and Teaching Adaptations:
· Flexible Teaching Methods: Adapt teaching methods to cater to the different styles of learning and the varying needs of all children within the classroom (Briscombe and Phillips, n.d.)
· Routine and Structure: Provide a predictable and structured environment in order to reduce any anxiety and help the child to feel secure (Briscombe and Phillips, n.d.)





4. Good Practice Guidelines
Classroom Strategies
Creating an inclusive classroom environment
It is important to establish a welcoming and supporting classroom environment, where all children feel valued and respected (National Autistic Society, 2024)
· The classroom should be arranged in a way that includes clear pathways, designated quiet areas and a mix of different seating options to accommodate different learning preferences (National Autistic Society, 2024).
· The seating arrangements should be rotated regularly to encourage social integration and ensure accessibility for all children (National Autistic Society, 2024).
Use of visual supports and structured routines
Visual aids should be utilised, such as schedules, charts, and symbols to enhance the understanding and predictability of the day ahead (Autism Education Trust, 2025).
· A visual timetable should be implemented on a wall in the classroom that outlines the daily schedule with pictures and symbols included (Autism Education Trust, 2025)
· The visual timetable should be consistently used in order to reinforce the classroom routines and transitions, this will help children with Autism Spectrum Disorder to anticipate what comes next (Autism Education Trust, 2025).
Differentiated instruction and assessment
Adapt teaching methods and materials in order to meet the diverse learning needs and styles of all children (Welsh Government, 2021a)
· Offer a variety of differentiated instructional approaches, this may include group work, individual tasks, hands on activities, and the use of digital resources (Welsh Government, 2021a)
· Use formative assessments to gauge the progress of students and adjust instructions in line with the results, providing the child with targeted support where needed (Welsh Government, 2021a).


Communication and Social Skills
Strategies to enhance communication (e.g., PECS, social stories)
· Picture Exchange Communication Systems (PECS)
· [image: ]PECS is more than just using images for visual support, it is a functional communication system (Bondy and Frost, 2017). It is made up of pictures which go on the sentence strip which are stored in the communication book (Bondy and Frost, 2017).(Little Cotton Rabbits, 2025)


· PECS should be implemented to support non-verbal children when communicating their needs and preferences (National Autistic Society, 2024).
· PECS can be used anywhere that someone may communicate, it does not require complex or expensive materials (Bondy and Frost, 2017)
· PECS is a clear programme which is easy to use and follow, it is split into six phases, beginning with single pictures to allow the child to communicate their needs (Bondy and Frost, 2017). The pictures and sentence strip will be stored in the portable communication book, this allows the child to access this whenever they need to communicate (Bondy and Frost, 2017).
· PECS cards must be used to children to request items or activities, this method encourages independent communication (National Autistic Society, 2024).
· Staff must be trained in PECS in order to integrate it into daily routines (National Autistic Society, 2024). 
· Social Stories
· Social stories are short descriptions of a particular situation, activity or event, they include specific information about what should be expected in that situation and why (National Autistic Society, 2020).
· [image: What is a Social Story? - Answered - Twinkl Teaching Wiki]Social stories should be used to teach appropriate social responses and behaviours in various situations (National Autistic Society, 2020).(Twinkl, 2023)


· For example, social stories can be created about taking turns during group activities, this is done using simple language and pictures (National Autistic Society, 2020).
· Social stories are used to help children develop their self care skills, social skills, academic abilities, help a child understand how others may behave in certain situations, help others understand the perspective of a child with Autism Spectrum Disorder, help a child cope with change, provide positive feedback to a child, and as a behavioural strategy (National Autistic Society, 2020).
· Social stories must be read regularly, the concepts of these must be reinforced through role playing and practice (National Autistic Society, 2020)
Promoting social interaction and peer support
It is vital to foster a classroom environment which encourages positive social interactions and peer relationships (Autism Education Trust, 2025). Cooperative learning activities can be implemented, where children will work in pairs or small groups in order to complete tasks (Autism Education Trust, 2025). Peer mentoring and buddy systems can be used when supporting children with Autism Spectrum Disorder in social situations (Autism Education Trust, 2025).
Behaviour Management 
Positive behaviour support strategies
· Develop and individualised behavioural support plan which puts a focus on reinforcing positive behaviours and managing challenging behaviours (National Autistic Society, 2024). This approach emphasises the understanding and reasons behind the behaviours which have been displayed, allowing teachers to address them (National Autistic Society, 2024).
· For example, a reward system where children earn rewards for displaying desired behaviours, these rewards can be traded for extra playtime or allow them to do their favourite activity (National Autistic Society, 2024)
· Teachers must ensure to collaborate with the children in their class, as well as their parents and carers, this will allow them to create and review these plans regularly (National Autistic Society, 2024). This method will ensure that the plan stays relevant to the needs of the child (National Autistic Society, 2024).
Functional Behaviour Assessment (FBA)
· A Functional Behaviour Assessment should be conducted to identify the underlying cause of the behaviour the child is displaying (Autism Education Trust, 2025). This assessment involves observing the child, identifying any triggers, and understanding why they are displaying this behaviour (Autism Education Trust, 2025).
· For example, if a child is constantly exhibiting aggressive behaviours during transitional periods, this assessment may discover that this child is feeling anxious or overwhelmed by the changes in their routine (Autism Education Trust, 2025).
· The findings of this assessment can be used to the teacher’s advantage, allowing them to develop interventions to address the certain triggers being displayed by the child (Autism Education Trust, 2025). Such as, providing this child with additional support and giving them clear warnings before transitional periods (Autism Education Trust, 2025).
Positive Reinforcement
· Positive reinforcement should be used to encourage desirable behaviours, this is done by providing the child with rewards when they display those behaviours (Nickerson, 2024)
· For example, praise the child for following instructions and offer them rewards (Nickerson, 2024)
· Positive reinforcement should be applied consistently, ensure that the rewards are meaningful and motivating for the child (Nickerson, 2024).
Preventative Strategies
· Preventative strategies are implemented to reduce the likelihood of challenging behaviours occurring (National Autistic Society, 2024). This will involve creating a structured and predictable environment which minimises any potential stressors (National Autistic Society, 2024).
· For example, use visual schedules to provide consistent and clear routines, this will help the child to understand what their day will look like (National Autistic Society, 2024).
· The environment should regularly be reviewed and adjusted to ensure the needs of the child are met (National Autistic Society, 2024).
Addressing sensory needs and triggers
· The classroom environment muse be sensory friendly, accommodating the needs of all children (Autism Education Trust, 2025). This will involve identifying then minimising all potential sensory triggers, such as loud noises (Autism Education Trust, 2025).
· For example, sensory tools can be provided, such as noise cancelling headphones or fidget toys, these will help the child when managing their sensory input (Autism Education Trust, 2025).
· Regular sensory assessments must be conducted, and the classroom environment must be adjusted when needed to support the sensory needs of the child (Autism Education Trust, 2025).
Collaboration and Communication
· Open communication with parents, carers and specialists must be maintained, ensuring a consistent approach to behaviour management (Welsh Government, 2021b).
· For example, regular meeting with parents and specialists must be scheduled in order to review behaviour support plans, discuss the child’s progress and make the necessary adjustments (Welsh Government, 2021b).
· Communication tools such as journals, emails and meetings can be used to share information and updates regarding the behaviour of the child (Welsh Government, 2021b).
Collaboration with Families and Professionals 
Engaging with parents and caregivers
· Regular and open lines of communication with parents and carers must be established, keeping them informed and actively involved in the education of their child (Welsh Government, 2021b).
· Various communication tools can be used to stay in contact with parents and carers, such as email, newsletters and parent portals (Welsh Government, 2021b). These methods can be used to share updates, resources and important information with parents and carers (Welsh Government, 2021b). Additionally, this will encourage parents or carers to share information regarding the child’s behaviour at home (Welsh Government, 2021b).
Parental Involvement in IDP Development
· Parents and carers should be involved in the development and the reviews of the child’s Individual Development Plan (IDP) to ensure their perspectives are incorporated (Welsh Government, 2021c).
· Parents or carers should be invited to an IDP meeting, encourage them to provide input on any goals, accommodations and any interventions (Welsh Government, 2021c)
· Parents or carers should be provided with the resources and information to ensure they understand the IDP process and what their role is in supporting their child through their educational journey (Welsh Government, 2021c).
Working with multidisciplinary teams 
· It is vital to collaborate with a multidisciplinary team of professionals to provide comprehensive support for children with Autism Spectrum Disorder (Bradstow School, n.d.). Regular communication between team members must be established to ensure everyone is on the same page (Bradstow School, n.d.).
· Multidisciplinary team meetings should be arranged to develop and review individual development plans (IDPs) and intervention strategies (Bradstow School, n.d.).
Integrated Therapy Services
· Integrate different therapy services such as speech and language therapy, occupational therapy, and behavioural therapy into the child’s daily schedule, ensuring consistent support (Integrated Treatment Services, 2014).
· Teachers must collaborate with therapists to create and implement strategies that can be used in therapy sessions and in the classroom to reinforce the child’s learning and development (Integrated Treatment Services, 2014).
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