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Targets from my previous assignment
 
	Target
	How I have addressed it in this work

	 
 Read more relevant and peer reviewed books and journal articles as well as websites when researching.
 
	 Throughout the assignment, I have included peer reviewed books and journals.

	 
 Develop a supported approach throughout, offering the opposing view whenever possible.
 
	 I've provided the opposing view throughout such as Erikson's theory, and limitations to the ELSA intervention.



 
 

 


















Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.
Emotional development is where children learn to recognise, understand, express and manage their own emotions while also developing the ability to interpret and respond to the emotions of others (Hay, 2019, p. 5). The Welsh government (2010, p. 19) emphasise the importance of supporting children in their emotional development as it is closely linked with academic success. Having a secure emotional well-being can help children overcome challenges and grow to be healthy adults. This essay will explore how children develop emotionally, discussing key theories of emotional development. The focus will be on a specific child, Idris, a 9-year-old in year 4, who's emotional responses and behaviours provide insight into his developmental progress. Idris shows an enjoyment for physical activity or using the iPad during lessons. Contrasting with his disinterest in other classroom activities such as maths and literacy. When he doesn't get to engage in his preferred activities, he often sulks or becomes visibly upset. However, Idris also demonstrates a level of respect towards authority, as evidenced by his request to leave the classroom for quiet time, which shows a desire to please his teachers and an awareness of his emotional needs. Idris’s academic work is not at the same level as his peers and when he refuses to do a task, he does not disrupt the class but instead quietly thinks about his favourite football team. This suggests a lack of motivation to engage with academic challenges, possibly linked to his emotional state. Additionally, Idris tends to isolate himself during breaktime, choosing to kick the ball alone rather than interact with his peers. He also shows signs of disappointment when he struggles with a task or answers incorrectly, highlighting potential difficulties with emotional regulation and self-esteem. To support children like Idris, schools often use interventions to support their emotional development, such as the ELSA (emotional literacy support assistant) intervention which is a programme to help children develop their social and emotional skills. Elsa sessions are delivered one to one or in small groups and focus on emotional awareness, friendship skills and coping strategies. The intervention usually lasts around 8 weeks, using targeted activities designed to help learners develop specific skills (ELSA Network, 2017). This essay will also explore how the ELSA innovation can be used to support Idris, particularly to improve his emotional regulation, self-esteem and social skills, whilst also acknowledging the limitations of the intervention. 

At the age of nine, Idris is undergoing important emotional growth, as children at this age are usually beginning to develop a stronger understanding of themselves, where their self-awareness becomes more complex. Children at this stage often compare themselves with their peers and begin to understand their strengths and weaknesses (Bee and Boyd, 2013, p. 307-308). Berk (2017, p. 739) further suggests that children at this age begin to reflect on the reasons behind their strengths and weaknesses, which may affect their self-esteem. This aligns with Eriksons psychosocial development theory which suggests that personality develops through eight stages, from childhood to adulthood. In each stage an individual faces a psychosocial challenge which can either promote or hinder emotional growth. If a person successfully overcomes each challenge, they build emotional resilience and develop essential traits. However, failure to complete a stage can lead to difficulties in further stages and effect one's emotional development (McLeod, 2024a). The curriculum for Wales highlights the importance of emotional development in the health and well-being AOLE, emphasising that emotional wellbeing is key to successful learning and achieving the four purposes including ‘enterprising, creative contributors why are ready to play a full part in work and life’ (Welsh Government, 2020).
 Idris would be in the fourth stage, ‘industry vs inferiority’, where he should be developing new abilities, building confidence and identifying strengths, this stage is where children start to experiment and discover their capabilities, possible creating a sense of industry. Idris shows a few signs of this as he shows enjoyment for physical and digital tasks. Social interactions and friendships also play a significant role in this stage as children begin to compare themselves with their peers. This could help build their confidence by recognising their talents and areas where they excel compared to their peers. However, this could also result in feelings of inferiority if a child realises that they are not at the same level as their peers (Cherry, 2024). Additionally, Killan and Degges-White (2017, p. 38) argue that the risk of feeling inferior to peers can be overwhelming and ultimately effect their self-confidence, especially when children are worried how others will perceive them. This concern can lead to avoidance of tasks and activities as they may be afraid or scared of failing. This tendency to withdraw may connect to emotional dysregulation where children avoid social situations or new experiences (Capanna-Hodge, 2024). Despite this, there are limitations to Erikson's theory as it is argued that his theory does not take account of the experiences of marginalised groups (Sorell and Montgomery, 2009). This included neurodivergent individuals, such as those with additional learning needs, who's emotional development may not align with Erikson's stages. Research by Picker and Tori (1986) highlights how children with additional learning needs may experience challenges during this stage with their emotional regulation, which may impact their ability to progress through psychosocial development in the same way as their neurotypical peers. If Idris is neurodivergent, this could explain why he shows more signs of inferiority rather than industry as he is not at the same level as his peers and is reluctant to do tasks which can also stem from difficulties with emotional regulation.
Given that Iris may be neurodivergent, he shows behaviours such as difficulties with attention and emotional regulation which are commonly associated with ADHD (The ADHD centre, 2024). ADHD is where an individual displays high levels of inattention, hyperactivity and impulsivity, (Welsh Government, 2019). Children with ADHD tend to emotionally develop differently than neurotypical children as they often have heightened emotional responses, they may find it challenging to regulate their emotions, leading to a stronger reaction. These difficulties with emotional regulation can affect their social interactions, as they may find it challenging to express and manage their feelings effectively (Stavraki, 2024). Likewise, Barkley (2021) stated that that an ‘emotion that an individual experiences would come up very quickly, much more strongly than in others’ as they aren't suppressing these emotions, this can cause further difficulties when negative feelings such as anger and frustration are involved. This is shown in Idris’s behaviour, as he becomes upset or withdrawn when unable to participate in his preferred tasks, reacts strongly to making a mistake and isolates himself during breaktime. 
Bowlby's attachment theory emphasises the significance of early relationships in shaping a child's emotional, cognitive and social development. He proposed that children form an ‘internal working model’ based on the social and emotional responses of their primary caregiver, which influence how they perceive themselves and others in relationships (Mcleod, 2024b). Secure attachments develop when the caregiver provides the child with consistent and prompt responses, this allows children to learn that they can rely on those responsible for their wellbeing (Cherry, 2025). Pound (2005, p. 45), explains that children who have a secure attachment are more likely to have higher self-confidence, self-esteem and be better socially. Whereas children with an insecure attachment may find it challenging to regulate their emotions and behaviours (Davis and Carnelley, 2023). To confirm this Newman (2015), suggests that an insecure attachment with the primary caregiver can lead to changes in certain parts of the brain which are associated with emotional regulation. The emotional dysregulation which is associated with insecure attachment could possibly link to ADHD, as children with ADHD sometimes display emotional regulation difficulties. Weir (2024) reinforces this by stating that ‘there is increasing recognition of the emotional difficulties that often go along with an ADHD diagnosis’. Considering Idris’s challenges with emotional regulation, it could be possible that he's had difficulties in forming a secure attachment to his primary caregiver which could have contributed to the severity of his possible ADHD traits. Research shows that early attachments may contribute to the coping and presentation of ADHD symptoms and having an insecure attachment could potentially lead a child to struggle to seek support and increase their social withdrawal, which could affect their ability to manage their ADHD symptoms effectively (the ADHD centre, 2024). The attachment project (2022) further reinforces this by stating that an insecure attachment style is likely to intensify or ‘negatively impact’ an individual's adhd traits. The Welsh government (2021, p. 19-20) recognises the need to support children like Idris emotionally to manage their individual needs including ADHD by creating a nurturing school environment. Research shows that promoting health and wellbeing within schools can help children succussed academically, support their ability to navigate challenges and strengthen their emotional resilience.
[bookmark: _Int_bNFXUxtR]In the framework for embedding a whole school approach to emotional and mental wellbeing by the Welsh Government (2019, p. 50-53) it expresses the importance of staff training and external services to support meeting the emotional and mental wellbeing needs of children. Estyn (2024a) also highlight how collaborating with internal and external services such as ELSA can support learners in meeting their emotional needs. According to the ELSA Network (2017), the ELSA intervention was designed to help schools address the emotional needs of their pupils using their available resources. An ELSA can also support children with emotional literacy, self-esteem, relationships, emotional regulation and much more depending on their specific needs (ELSA support, 2025). For a child like Idris, the ELSA could play a significant role in helping him to manage his emotions, improve his self-esteem and build friendships.
[bookmark: _Int_rLlOX3p6]The implementation of the ELSA intervention requires schools to select a few learning support assistants to complete a six-day training course with an educational psychologist. During this course, they explore different areas of social and emotional development including attachment, self-esteem, resilience, social skills, friendship skills, bereavement, loss and managing emotions (Mc Ewen, 2019). They also explore psychological theories, such as Maslow's hierarchy of needs which can help the ELSAs understand children behaviour and how to provide effective support (Pickering, Lambeth and Woodcock, 2019). According to Maslow's theory, individuals must satisfy basic needs like safety and belonging before progressing towards higher levels such as self-esteem and self-actualization (Mcleod, 2025). The ELSA intervention addresses these needs by creating a safe environment where children feel comfortable to reflect on their problems in order to reach their full potential and thrive ‘emotionally, socially and academically’ (ELSA support, 2025).
This training would typically cost schools around £500-£800, and schools are encouraged to seek grant funding to help cover the costs of implementing the ELSA intervention (NHS, 2022). A potential limitation to this intervention is the high cost, which may affect schools with limited funding, making it challenging for them to access the training. The National education union (2023) state that current funding levels are insufficient for schools to employ additional staff to support children learning and to provide effective learning resources. Estyn (2024b) also highlight in their annual report that many schools experience lower level of support for children with ALN. Additionally, they point out the inconsistency in the training and support provided by local authorities, which effects schools abilities to address the emotional needs of the pupils. On the other hand, there are many free resources available to support schools implementing the ELSA intervention (ELSA support, 2025). 
After the training, ELSAs receive regular professional supervision visits from a fully qualified educational psychologist, as in caring professions it is expected that practitioner receive supervision from experiences and qualified colleagues. The visits offer opportunities for reflective practice, supportive challenge, and personal support. Reflective practice involves jointly considering a child's needs and how they can be addressed. Supportive challenge allows ELSAs to view issues from a different perspective and explore alternative methods to assist the child (ELSA Network, 2017). According to the health and care professions council (2021) effective supervision provides multiple benefits for both the supervisee and the supervisor as it supports professional practice, reflection, maintenance of good practice and increases the quality of care delivered. Supervision also promotes continuous professional development by identifying and addressing learning gaps, improving confidence and critical thinking skills. 
In addition to the ELSAs training and their supervision, the involvement of caregivers and teachers is also important when supporting the emotional development of children during the intervention. Significant progress can be made if the ELSA and caregiver work together. Caregivers can reinforce learning outside of school by practicing strategies taught during sessions (ELSA support, 2025). Furthermore, collaboration between caregivers and staff can positively impact pupils' well-being (Parentkind, 2025). During PTE2, I observed the ELSA working with parents and staff to implement strategies learned in sessions both in the classroom and at home. This collaboration helped the teacher to support the student during lessons. Rodgers and Kelly (2024) argued that the ELSA intervention shouldn't be an isolated activity, and teachers should be aware of the intervention so they can align it with classroom activities. They found that parents noticed positive changes when ELSA strategies were used at home. This could help Idris when he is showing difficulties in the classroom or at home with his emotions as the teacher or his caregivers can remind him of strategies learnt during the ELSA intervention. However, engaging parents could be a difficulty as Motshusia, Tsakane and Sepengb (2024) suggest that challenges such as limited time and uncertainty around how to effectively support their child could affect their involvement. Research by Magwa and Mugari (2017, p. 77-78) highlights that some parents may be less involved as they lack self-confidence themselves and are fearful of being judged by the school staff.
The ELSA intervention usually lasts around half a term or a full term, maintaining a short-term focus with clear objectives (ELSA Support, 2025). The ELSA Network (2017) emphasises that the intervention is designed to be brief, aiming to help children learn new skills and coping strategies to support their emotional wellbeing. Sessions are tailored towards a child's specific needs, with individualised targets that are put in place to address key areas of development (Butcher, Cook, Spriggs, 2013). This individualised approach could be beneficial for Idris, as it would provide structured support in areas where he struggles, such as emotional regulation, social skills and self-esteem. Although it is said that individualised support has many benefits, such as it provides the pupil with the appropriate resources to help them progress academically (Project idea, 2024). The length of the individualised support could pose as a limitation, as short-term interventions could possibly be less effective in producing long lasting changes. The NASUWT (2018), suggest that interventions that last between two and six months have a better result on pupil progression and achievement. However, the ELSA Network (2017) acknowledges that in some cases children can have continued access to an ELSA for follow up sessions to review progress and discuss on going challenges. During PTE2, I observed an ELSA conducting check in sessions with students who had previously completed the intervention. These follow up sessions appeared to be beneficial, as they provided an opportunity for students to express any difficulties they were experiencing and receive further support when applying the strategies they learned. Regular check ins could be beneficial for Idris, as research suggests that it helps those around the child understand their feelings better. Additionally, they can also show children that their thoughts and feelings are valued, which can enhance their overall well-being in a positive way (Wellbeing magazine, 2024).
Emotional development in children is important as this is where they will learn skills that will help them overcome challenges they might face later in life (Welsh Government, p. 19-20). At Idris’s age, children begin to develop a greater sense of self (Bee and Boyd, 2013, p. 307-308) and learn to regulate their emotions and form secure relationships. However, for children like Idris who may have ADHD, developing these skills can be more challenging, as children with ADHD have difficulties with impulse control (Barkley, 2021). The ELSA intervention can support children like Idris to develop these emotional skills by providing guidance and individualized strategies (Elsa Network, 2017). For Idris, this could be particularly beneficial in improving his emotional regulation, self-esteem and ability to form friendships. However, whilst the intervention has clear benefits there are limitations such as, the cost to train staff to become ELSAs (Estyn, 2024) and the involvement of parents and teachers in reinforcing the strategies outside of the intervention (Rodgers and Kelly, 2024). Despite these challenges, ELSA can still provide a framework for helping children develop emotionally by incorporating theories into their practice, such as Maslow's hierarchy of needs, and creating a safe and collaborative environment where children can feel supported and grow their emotional skills.
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