How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. 
Introduction  

This essay will aim to critically reflect upon a school improvement plan, specifically the use of numeracy being implemented confidently across the curriculum. The school improvement plan reflected upon during this essay is from a Welsh Medium school in South Wales. Estyn (2022) states the school has 220 students on roll, 15% of the students receive free school meals which is below the national average of 23%. Around 65.5% of these children speak Welsh at home a surprisingly high figure compared to other Welsh medium schools in the area. 2.9% of pupils within the school are identified as having additional learning needs which is significantly lower than the national average of 16.1%. 

The Welsh government outlines that school improvement plans cover a period of 3 years focusing on professional development of all staff, including leadership. The school must also include how it intends to deploy its staff. ESTYN (2022) visited the school in 2022 and highlighted numeracy across the curriculum as an area of improvement. The school took ESTYN’s suggestion on board and decided to make it a priority within the SDP for 2023-2024 (ESTYN, 2022). 


Literature review 

The Welsh Government (2014) suggest that a key characteristic of effective school development planning is that it provides a context of performance management for all staff. It suggests that when the workforce have the necessary skills and experience needed to support the children within their setting, children are more likely to achieve.  Estyn (2020) suggest that all staff should be included in the self-evaluation process. The report concentrates on an English medium primary school in Wrexham with around 5% of these children receiving free school meals. The report identifies how previously only senior leadership and governors had been involved in the school’s evaluation process however the school had decided to implement a whole school self-evaluation process in which all staff took greater ownership of their professional development as well as the schools. Murphy (2005) also discusses how effective teacher leadership within schools is a key component to keeping teachers motivated and current within their rolls. Murphy suggests that teachers have not always been included within school development plans and that many people believed teachers rolls were to educate children within their class and nothing further. Although Murphy findings agree with Estyn it is important to consider that Murphy’s study concentrates on American schools and therefore may not be completely relevant on this occasion. 

Estyn (2019) suggested a new approach was needed to the self-evaluation reports that were previously used to self-assess school’s progress. After previously acknowledging weaknesses in the self-evaluation process Estyn introduced the new school’s improvement plan aiming to eliminate wasted time and effort being transferred from one document to another. 

Schildkamp (2019) looks at how data can be used to implement school improvement plans and suggest that there is a process which involves four steps: goal setting, collecting data, sense making, action and evaluation. The author however does highlight that data doesn’t necessarily have to lead goal setting. Once goals have been set it is important to collect a variety of data to demonstrate progress. Verbiest et al (2014) highlight how data-informed leadership is vital when assessing progress. 

The Welsh government (2013) National Literacy and Numeracy Framework discuss how it is vital that numeracy skills become a primary focus when planning lessons. It suggests that it is important for numeracy be included in all subjects.

Bennison (2015) discusses how numeracy should be a key part of all subjects across the curriculum. The study recognises that if teachers were to recognise the benefits of including numeracy across the curriculum, then students’ numeracy skills would be enhanced. The case study concluded that given the right tools teachers would be able to successfully plan numeracy across the curriculum. Although this study agrees with the need for numeracy across the curriculum the case study only included two teachers meaning that the data is very limited regarding the subject. Forgasz, Leder and Hall (2017) study concluded that as well as teachers being offered courses that student teachers should receive training on how to implement numeracy across the curriculum as they effect change in schools which can have significant impact on the children they teach as well as the staff in their schools. 

Many of the studies exploring improvement in Numeracy across the curriculum concentrate on how teachers can improve their practice and numerous suggest courses should be provided for teachers to enhance their own knowledge to ensure they are delivering Numeracy to the children correctly. Sharpe and Coffey (2021) conducted a study in Ireland discussing how numeracy was delivered in a disadvantaged school. The study discovered that many of the teachers were unclear on the difference between mathematics and numeracy. The study also discovered many teachers who had negative views of mathematics from their own learning shaped their teaching of the subject. The study suggests the way forward would be to educate teachers on the difference between mathematics and numeracy and how leadership can support teacher learning. O’Sullivan and Goos (2022) study also concluded that numeracy courses are needed for numeracy across the curriculum to be delivered successfully. Although these studies were conducted in Ireland and Australia it is very relevant regarding the new curriculum for Wales as there are many schools located within disadvantaged areas and all schools now have a responsibility to deliver numeracy across the curriculum. 

Developing an action plan 

The school start the proses of the SDP by using the 2 questions the Welsh government (2022) suggest as a starting point in improvement activities. Answering these questions ensure the school development plan will improve the pupil’s skills, knowledge and experience and reduce the impact of poverty on their learning. The SLT as well as the governors and staff come together to assess the previous year’s data and books and decide on whether they believe improvement has been made or whether there is still improvement needed. The school must also consider the 3 targets produced by the recent ESTYN (2022) report when considering areas of improvement. The SLT, Staff and governors will then decide together which points should be prioritised in the new academic years SDP and if there are any that they feel should be included in the 3 years plan the government suggests they produce (Welsh government, 2016). The discussion will also include any new areas of learning that staff or governors feel will need prioritising in the upcoming years. This ensures everyone involved is aware of the priorities for the upcoming year and provides them with the opportunity to suggest the way forward. 

The schools action plan consists of many objectives the school intend on completing throughout the year. The objective is given a specific time frame in which the school aims to complete the objective by and is there for more effective. The Welsh government (2014) supports this idea by suggesting long and short-term targets are needed to make attaining improvement more manageable. The department of education Bangor (2023) also suggest that this is even more so important as COVID had such an effect on both learner’s and teachers’ development it is important that targets set in the development plan are realistic based upon each individual school. The school measure the impact of the action plan by setting clear objectives, this is a positive way of being able to measure and evaluate improvement. 

The objectives are decided by all relevant stakeholders, teaching staff and senior leadership. Each objective will be managed by at least 1 member of staff. The stakeholders who in this instance are the governors will take charge of the priority, rather than individual objectives. Although the governors will oversee that all these objectives are being met and are done so within the time scale the school had decided on beforehand. This coincides with the Welsh governments guidelines (2022) that progress against improvement should continually be reviewed and evaluated. 

The school use numerous types of qualitative and quantitative data to assess the schools progress and areas that are still of concern. The progress of this action plan is measured by qualitative data such as questionnaires, focus groups, observations and surveys are carried out by the school to assess the effect the action plan is having on the pupils learning. Schramm (2021) argues that qualitative data is the best form of gathering information during mid term assessment. Gathering data by interviewing teachers and observing lessons allows for greater understanding of how the schools ideas are put into practice. This can also help us to determine teachers professional development by helping the school to create targeted development programmes for specific or whole staff training (Smith, Johnson and Brown, 2020). Although this is a positive way of measuring attainment it sometimes can be misleading. Many people believe that observations cause unnecessary stress on teachers and are often not true reflections on their day-to-day teaching (Dial, 2018). Although many professionals are of this opinion there is limited research to support this. 

Numerous forms of quantitative data such as student achievement data, attendance rates, intervention data and parent engagement are also used when assessing the achievements made in the action plan. Adolfsson and Hakansson (2021) Suggest teachers can create their own data by monitoring progress with things such as tests they create, lesson planning, conversations with pupils and parents and observations they have made whilst conducting the lessons. They also refer to data such as standardised tests as being out of the teachers’ hands as this data is produced regardless of what the teachers may think. In addition to this. Goldstone (2022) also suggests that all of the forms of data discussed above should be used when assessing the children’s progress as it provides the school with information from all aspects of the learning. 

The government guidelines (2019) suggest that all school development action plans should clearly focus on learner progress and wellbeing. There are many types of stakeholders who should be involved with the school development process such as parents, students, teachers, administrators, support staff, governors, and members of the local community. It is important for all stakeholders to feel their opinion is valid regarding the improvement process of the school as all kinds of stakeholders have input into the progression the children make. It is important to remember that stakeholders are not within the classroom day-to-day and therefore their opinions may not always be relevant to the practice within the classroom. 

Reflection and evaluation 

The school uses google documents to input weekly planning within their classroom folder. At the end of every half term the deputy head who is responsible for numeracy across the curriculum puts together a google document highlighting all the relevant lessons and inputs it into its own document. The document usually consists of a table for each year group and includes what of the 6 core subjects the numeracy has been included in. Whilst this is a valid form of inputting data is valid Meyer and Avery (2008) argue that Excel is a much more beneficial way of inputting qualitative data that is often overlooked. Although google drive is of significant value excel provide more informative ways of inputting data and moving forward would be a considerable form of improvement for data collection. 

 Once the said table is created the teacher in charge of the objective then assesses how many relevant lessons during that half term have taken place. Goldring and Berends (2009) discuss how data can have a significant impact on school improvement for the students and most importantly for the teachers. Key components to be considered are what can be learnt from the data, how this can be used to reach the end goal and what other data can be collected to show achievement of this goal. Through doing this at the end of every half term the school can measure the impact of the lessons the children have received and are able to provide teaching staff with suggestions to improve and acknowledge the achievements they have already made. This is a positive way of enhancing the changes staff have already made allowing staff to feel valued. 

The stakeholders conduct numerous learning walks throughout the academic year concentrating on the priorities outlined in the school development plan. Whilst doing the learning walks the governors identify any areas that need improvement and highlight all things that seem to be working well as well as looking through pupils books and displays. ESTYN.c (2021) discuss how inspectors carry out learning walks as a way of assessing standards. School A also acknowledges how carrying out learning walks with governours consentrating on specific aspects is beneficial. As well as governors coming into see the progress themselves, staff take responsibility of certain priorities and feedback regularly to the governing body of the school. I suggest the staff follow ESTYN’s recommendations as the inspectors are usually experts within their field and can provide targets that are extremely beneficial to improving students learning. 

At the end of each term staff come together with all the information they have gathered about Numeracy across the curriculum that term and assess achievement. The school ranks the achievement by using a coded system; red (not yet reached), orange (on the right track but still work needed) and green (confident that all aspects of the target have been achieved with relevant evidence supporting). This furthers Schildkamp (2018) understanding that collecting different types of data and evaluating the outcome for the school is of great benefit. Through collecting this data staff are able to help each other with future ideas. 

Conclusion 
This essay aimed to critically analyse the school development plan process and specifically the use of numeracy across the curriculum. The priority of delivering numeracy across the curriculum confidently has provided me with an in-depth understanding of the expectations and standards expected of me when becoming a teacher. Through involving stakeholders in the planning stage of the action plan it has given an insight into how we as student teachers should be involving partners in
learning (Welsh government, 2019b). I will consider the importance of this when planning future lessons throughout my career and consider involving the relevant stakeholders when creating my own school development plans. I believe that including stakeholders in my SDP will help me thrive as I take on board the expert recommendations they can provide.

The essay has provided me with an insight into what is expected whenself-evaluating the quality of lessons and how to implement improvements using an action plan. I will ensure to utilise these skills and learnings when on my teaching journey to create a school development plan in the most efficient and effective way.
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