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Report upon necessary changes and developments to Cynefin to promote health and wellbeing as part of the new developments in the new Welsh curriculum surrounding PE and OAE for children aged 12+. 

In this paper I will be proposing two ideas to enhance the outdoor provision at Cynefin. The ideas will mainly be for children and adolescents aged 12+ going through the new curriculum for Wales (Welsh Government, 2015). The main points I wanted to achieve through these new provisions are building physical literacy and competence to help students pursue any sport; to increase confidence and resilience of students and to have an interactive activity that is inclusive for all. The two activities proposed are: a sensory walk and a low ropes course with the provision of developing into a high ropes course. 

Outline of the new curriculum for health and wellbeing:
The new curriculum for Wales has a focus around 4 key purposes, these are: 
· Ambitious, capable learners, ready to learn throughout their lives.
· Enterprising, creative contributors, ready to play a full part in life and work.
· Ethical, informed citizens of Wales and the world.
· Healthy, confident individuals, ready to lead fulfilling lives as valued members of society. (Welsh Government, 2023). 
These purposes were put in place to ‘guide all future decisions about national and local educational priorities and underpin all teaching and learning in Wales (Donaldson, 2015, p. 30). Therefore, achieving these purposes may create more rounded and informed children who are ready to live their life in a healthy and stable way. These purposes are also in line with the ‘Wellbeing and Future Generations (Wales) Act 2015’ where there are 7 well-being goals aimed to have a sustainable, social, environmental, and cultural wellbeing of Wales (Welsh Government, 2015). The purpose with most relevance within the curriculum is the healthy and confident individual purpose, this has a big emphasis upon physical activity and for the student to be aware of their diet, personal care and hygiene (Welsh Government, 2019). This curriculum is designed to bring people out of the silo education system that we have been in since the Industrial Revolution (Changing education paradigm, 2010). However, this curriculum breaks down the barriers of the original tight and structured curriculum into something where the teacher has freedom to create and innovate engaging lessons, around topics that the class wants to learn (Donaldson, 2015). 

Outline of the challenges and barriers that children and adolescents are facing in the present day:
For children and adolescents going through ‘silo education’, for many it does not fit within their way of learning (Changing education paradigm, 2010). This applies in all subjects, including sport where traditionally teachers will teach/coach their preferred sport, for example football or rugby. This is great for some, however for lots of individuals this is a difficult process to navigate, thus resulting in children and adolescents not turning up for lessons on purpose and not bringing their PE kit. This can result in detention; therefore, the pupil can miss out on physical education and exercise. This outcome then may result in sedentary behaviour. The World Health Organization (WHO) in their report entitled: ‘WHO Guidelines on Physical Activity and Sedentary Behavior’ (2020) state that children and adolescents who engages in physical activity will see benefits, such as: improved physical fitness, cardiometabolic health, bone health, cognitive outcomes, mental health and reduced adiposity (World Health Organization, 2020). Kumar (2015, p. 267) adds to this by adding that sedentary behaviour can ultimately lead to an ‘economic burden to wider society and from health and social care provision’. This is why within the 4 purposes; outdoor and physical education can contribute to the pedagogical approaches to achieving all of the purposes. 
[bookmark: _Int_ywvk8m02]To encourage children and adolescents to participate in a range of physical activities, a variety of equipment and affordances should be used to encourage the use of multiple fundamental movement skills for them to explore more sport-specific movements. Gibson (1986) describes affordances as being important for humans to be able to perceive risk, as they may offer ‘benefit or injury’. Natural objects can give more opportunities for affordances, whereas indoor environments may not offer so much. Luchs and Fikus (2013) add to this by presenting that a natural environment with ‘lose parts’ can offer open-ended play, therefore creating endless opportunity for physical activity. Learning and understanding the affordances of objects and the potential risks that may come as a result of using them will make the person a more confident individual, therefore contributing to one of the 4 purposes (Welsh Government, 2023).
The importance of the correct affordances, and to create appropriate environments for adolescents to thrive both physically and socially is highlighted by Brodani, Spisiak and Paska (2015). They agree with this by stating schools and other providers should create ‘optimal conditions and possibilities’ to enhance the wellbeing of children and adolescents. In a study conducted by Fiskum and Jacobsen (2013), where they observed children playing in an outdoor classroom, they found the children displaying knowledge of calculating risk, biological and zoological topics; therefore, expressing a variety of cross-curricular activities.
These areas of interest will be considered within the following areas of activities that would be developed at Cynefin. 
First recommendation: Sensory walks
The first recommendation is a sensory walk. This is for a variety of reasons such as inclusion for all, no matter what physical capabilities they possess. Also, this will open opportunities for teamworking within the class, getting everyone involved; therefore, everyone is achieving something from this activity. Lastly, Cynefin is an excellent location for an activity like this, as Ysgol Rhydygors is located opposite the site. Ysgol Rhydygors is a specialist school, with a cohort of pupils who may have social, emotional and behavioural difficulties. This is relevant as Cynefin wants to be a green hub to support outdoor learning in Carmarthen, so having an influential activity that is open to all was an important criterion for building this development.
The organisation Sense helps ‘people with deaf blindness or complex disabilities to communicate, experience the world and fulfil their potential’ (Sense, 2023). In the ‘Sense, Active Together’ impact report 2021, one of their objectives is to provide lifetime opportunities for physical activities, including trying to influence and equip the sports health sector in the effort to include everyone. Activities that Sense suggest are sensory walks, that they describe as for: ‘individuals to engage with nature, so they can use their senses to connect with their surroundings’ (Sense Active, 2022). These walks are open for all but designed for those with complex disabilities and differences. 
The sensory walk is predominantly going to be based around the already set up bush craft area at Cynefin and it would possibly include the yurt (see appendices 1). This area is perfect, as there are many different environments to explore, such as the deciduous trees, the fire pit, decaying branches, long grass and the yurt itself. These areas have lots of different textures and smells to offer potential users. To achieve this activity, and so that it is inclusive for all, wood chips will be laid as a track wide enough to take a wheelchair; the sensory walk will also invest in a few all-terrain wheelchairs to facilitate good access for all. 
Where sensory walks may not challenge everyone in the class, there could be an incorporation of everyone by making it a team building activity. For example, having children/adolescents helping to push wheelchairs and clear a good path for the user, with the goal of having them lead the sensory walk. This means that the educator is developing and challenging everyone in their own way, meaning that they are building good communication and teamworking skills; this also addresses many points for the purpose of developing ‘healthy, confident individuals, ready to lead fulfilling lives as valued members of society’ (Welsh Government, 2023) (Tripp, et al., 2007). Its also important for the children to understand the risks that may come from doing any activity so that they become more risk aware this will mean that they can decipher is a risk is work taking, there is a risk benefit analysis (appendices 3) for sensory walks.
Linking this activity back to affordances, this sensory walk should have a range of not only static affordances such as trees, but affordances with lose parts (Luchs & Fikus, 2013); this could be in the form of natural objects like leaves, pinecones or objects that has been made with natural materials such as willow baskets. This can further enhance the individual's sense of place towards their natural local surroundings, for the facilitator to address some affordances and link them to present and past it will enhance participant engagement in the local and natural surroundings (Williams, 2023). This practice can also link users to their own history and history of the area, notably the materials objects are made from could be sourced from the local resources, this can link to cross- curricular areas and subjects such as History, Geography and Art. 
The sensory walk may not have such a broad range of physical literacy benefits such as low ropes may offer, but holistically this activity has lots of benefits. For children with disabilities/differences and children with mental health problems these walks may help them to reduce stress and anxiety, therefore improving their wellbeing (Owens & Bunce , 2022). This is particularly pertinent for those children who are living in a state of precarity due to the recent pandemic and the current cost-of-living crisis where all of these children and adolescents where kept indoors without social interaction with friends or much physical activity, especially for those living in cities without having green spaces (Lemmey, 2020)  these times of getting outdoors and being more connected to the local environment is very important (Reynolds, 2015) (Kirk, 2021). 
Second recommendation: low ropes course developing into a high rope course.  
The second recommendation is a low ropes course, which has the potential to develop into a high ropes course. There are a variety of reasons why this activity has been chosen, namely for building children’s resilience, confidence, and their ability to perceive risk. Through the recent pandemic and its fallout, it is thought that children are becoming less resilient. This could be because children have not had as much time in nature, Louv (2005), due to the lockdown in the Covid-19 pandemic. This has been described as a ‘nature deficit disorder’. From a pedagogical principle, such as the ‘challenge by choice’ method, this may encourage further engagement in nature to enhance participants’ psychological resilience (Gray, 2019). This is why a low rope course going into a high ropes course has a clear progression in which participants can progress in their own time. Through this progression children are gaining more confidence in their own abilities to then hopefully transfer these skills to other disciplines (Welsh Government, 2023).
Palmer (2007) explains in her book Toxic Childhood (2007) that one in six children are diagnosed with having ‘developmental and behavioral problems’; this often contributes to a lack of concentration in classroom activities. Furthermore, children within a contemporary context often present a lack of confidence, McBurnie (2014) explains in his article entitled ‘cotton wool kids’ that over-parenting is a contributing factor to low resilience and lowered confidence within children and adolescents. Parents/guardians are seen as micro-managing their children in relation to friendships, activities, and emotions (McBurnie, 2014). This is a contributing factor to children becoming worried about failing. To counteract this problem the involvement of the parents/guardians within the activity may enhance the learning experience for both parties. To encourage risk management processes however, around the ages of 12+, children are becoming more aware about themselves and how they are perceived by others. So, by having their parents/guardians always there may not always be necessary or even good, but a balance should be considered to boost confidence within the individual.
Low ropes and high ropes courses use a range of physical literacy learning points, these activities will challenge users’ balance and strength building, putting together core movement skills. Having this activity can help build muscle and movement, that may not be challenged in other sports such as traditional football or rugby. However, being involved in these different activities means that an individual has a broader physical literacy competence, resulting in stronger performances throughout a range of sports; for example, there is lots of balance needed in low ropes and this skill can transfer when dodging and dribbling the ball within football. These fundamental movement skills learnt in early childhood are now developing through the proficiency barrier through activities like low/high ropes (Seefeldt, 1980), into more transitional motor skills and sport-specific skills.
Another reason why both high and low ropes may be necessary is that there are some barriers within using the equipment. Especially for high ropes, specific training will need to be carried out for the people running the session. This will most likely be a national governing award that will qualify the person to run the session, this may impact upon the cost of sessions. However, having both low and high ropes courses will mean that progression can be utilised, for example the first couple of sessions are used to get the hang of the techniques of using the course and the equipment, and the in later sessions individuals progress onto the high ropes, this follows the ‘challenge by choice’ theory (University of Wales Trinity Saint David, 2023). For the participants to understand the risks as well I would be an idea to get them involved in deciphering if the risks are worth taking an example of a risk benefit analysis is in appendices 3.
[bookmark: _Int_drcRMAbH]The location for this activity will be located in the field in front of Cynefin and the willow structures (see appendix 2). This area is undeveloped at the moment, so perfect for developing a safe structure to support a high ropes set-up. As Cynefin is the base for the BA Outdoor Adventure Education, this means there are students who will be able to help facilitate the activities as part of their career development through their degree. There is also a sound body of people who have experience, or already have the relevant qualifications, to be able to help or run the high rope course; this in-turn will make it cheaper as the university will not need to employ externally.
In conclusion, children and adolescents at this time are faced with many barriers, these barriers can be from a national scale to a personal level. As we are emerging form the global pandemic and are seeing a rise in precarity (Kirk, 2021), in which families are working from paycheck to paycheck, we see this in the Carmarthenshire census where 2.1% (3,335) of people are unemployed (Office for National Statistics, 2021). This is important to understand, as holding adventurous activities can be expensive, so making the correct provisions so that families and schools are able to access the facilities, no matter their financial position. 
The two activities that I have proposed are both different, however they provide inclusion and a clear progression for participants. The progression can be both individual and as a wider team, the activities can be altered to groups’ needs. This point was important in my report, as confidence and resilience in children and adolescents has gone down as a result of the global pandemic. Having activities where each individual can address their own goals, without their peers knowing, is important; this enables them to become confident in their own abilities and to grow into confident and healthy individuals. This meets one of the purposes in the new curriculum outlines (Welsh Government, 2023). 
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Appendix:
Appendices 1: showing the location in which the sensory walk is going to be. 
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Appendix 2: shows where the low ropes and high ropes will be held 
[image: ]





[image: A close-up of several words

Description automatically generated][image: ]Appendices 3: shows a risk  benefit analysis of the sensory walk and low and high ropes 	
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Risk Benefit Assessment Form
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