Student Number: 2103376
Word count: 4003
	Targets
	How have you worked on this
	An example can be found on

	Target 1
	Read even more relevant and peer reviewed books and journal articles as well as websites when researching.  
	See citations and reference list.

	Target 2
	Synthesis research into your writing to aid the support of your key points.
	See literature review.

	Target 3
	Ensure greater elaboration of recommendations for pedagogy development when discussing counter arguments. 
	See literature review. 



Using your experiences of teaching 7–11-year-old learners, write a proposal for a school community project.
Introduction
The school hosting the project is located in a housing estate in Bridgend. Bridgend is in South Wales with a fairly high population density of 59,597,300 (Office of National Statistics, 2021). Roughly 4.9% of the residents of Bridgend are unemployed, which is just above the Welsh national average of 4.8% (Bridgend County Borough Council, 2018). In 2013 Bridgend had an estimated 35% of children living in deprived conditions, following this the deprivation conditions have been falling on a decreasing trend reaching 29% in 2017 (Welsh Government, 2021). While this remains a high figure, it falls below many other areas in Wales such as Blaenau Gwent at 37% in 2017 (Welsh Government, 2021). The school currently has 500 pupils on role and has been a host to other community projects prior to this. Built in 2001, the school strives for a strong partnership with the surrounding community. This is partially demonstrated by the “friends and parents association” that works in conjunction with the school. Furthermore, this aligns with an element of the school’s mission to engage with an inclusive local and global community (Maes Yr Haul Primary School, n.d.) Additionally, the school is a currents member of Eco Schools as part of the Keep Wales Tidy initiative, which will be an important aspect to the project proposal. 
The project focus is essentially a litter picking of the area surrounding the school. This will mainly involve year 3 through to year 6 because they are older and should take a more active role in preserving their community. Of course, elements of health and safety would need to be consulted prior to any litter picking taking place in addition to the purchase of the correct equipment. The project will access parts of the curriculum including Areas of Learning and Experience (AoLE) such as health and well-being, numeracy, and to an extent humanities as well as some of the four purposes. Regarding the four purposes the projects fall under three of them including healthy, confident individuals, enterprising, creative contributors, and ethical, informed citizens. By the end of the project pupils will have overcome challenges by solving a community related problem. They will also have given their time and energy to benefit others and will in future consider the impact of their actions on the local and global community outlined by the school ethos. 
If litter gets into the river near the school, it will then flow into an outdoor recreation area close to the town centre and a woodland area with a high wildlife population. The litter near the river will therefore pollute the habitats of these animals. Additionally, with the high population density of Bridgend, especially near its town centre, there is a general lack of greenspace in its immediate vicinity. Therefore, it is imperative to preserve the little greenspace the community has left. 
Literature Review
The project is community based and therefore will have a direct impact on learners outside of the school setting. According to Bronfenbrenner (1979) there are five ecological systems that affects an individual. These include the microsystem, mesosystem, exosystem and macrosystem with the individual at the centre. It can be argued that the project could affect all five areas. The microsystem would be affected because it is the interaction of roles between the community, family, friends, and schools. The mesosystem connects this to the exosystem which in relation to the project includes laws, economy, and educational systems, these are all indirect influences of the child. Finally, there is the macrosystem, this is essentially the values, culture, and society that an individual lives in (El Zaatari and Maalouf, 2022). As a result of this, Bronfenbrenner (1979) hypothesised that childrens development is amplified through involvement in responsible, task-oriented activities outside of their home environment. The project provided by the school is an example of this (Bronfenbrenner, 1979).

Within the aforementioned exosystem is the government. Governments arguably have a responsibility to promote social justice which will ensure that citizens have security in education, healthcare, and employment (BBC, 2023). Moreover, social justice is thought to be detrimental to children and adolescents particularly regarding poverty, deprivation, emotional, and physical factors. This can have an undesired effect on the cognitive development of children (Ayala et al, 2011). A key principle of social justice is equity and equality. The basic concept of this in relation to a community is to remove barriers that hinder groups and individuals within the community, creating an equal society regardless of gender, race, religion, language, or class (Altekamp and Khechen, 2013). 
According to Piaget children are not passive in their learning. Considering this, the real-life context provided during the litter pick may improve pupil learning in aspects such as behaviour, social skills, and numeracy (Edleson, 1978). Piaget uses the concept of egocentric behaviours to explain the majority of children’s development during the early years, specifically the preoperational and concrete operational stages. The progression from egocentric behaviours displayed in early childhood to more mature, flexible thinking occurs during the transition between these stages and continues throughout the concrete operational stage (Edleson, 1978). The aforementioned four purposes collate with this theory in using Piaget’s logic, as the ethical strand would likely develop further during the concrete operational stage, which engages with children aged between seven and eleven, the audience the project would be aimed at (Welsh Government, 2018).
The Curriculum for Wales also includes an extent of community involvement. This is most prevalent with reference to the Cynefin the curriculum definition of which can be seen below.
The place where we feel we belong, where the people and landscape around us are familiar, and the sights and sounds are reassuringly recognisable. Though often translated as ‘habitat’, cynefin is not just a place in a physical or geographical sense: it is the historic, cultural and social place which has shaped and continues to shape the community which inhabits it (Welsh Government, 2020, p.241).
Furthermore, Graham Donaldson also encourages the participation of community projects, claiming that it is essential to pupil achievement, that lessons engage and promote high expectations in order to overcome external circumstances despite a community disadvantage (Donaldson, 2015, p.10). An example of this being community projects hosted by a school that included a “community action day.” This included garden and churchyard restoration in addition to voluntary work with a partnered residential home for the elderly. Moreover, the school connected these on a global scale with sixth form pupils participating in the “World AIMS Uganda project.” A large aspect of these projects were pupil led by members of the sixth form, who planned the projects in conjunction with the connected primary school. Regarding the primary school, these projects aided in an increased understanding of varying cultures, thereby placing an increased value on diversity within the community (Estyn, 2013). Pupil voice has been displayed during further community projects. Several case studies imply its successful implementation and increased pupil participation as a result (Primary Pupil Voice, 2006). Having observed pupil voice sessions during PTE it became clear that pupils had an intensified engagement during lessons they had planned following their pupil voice. Therefore, the concept of pupil voice and child led learning should be considered as part of the community project. This could also serve to give the project an enhanced purpose that is understandable from the pupil’s perspective (Primary Pupil Voice, 2006). Moreover, child led practise can be demonstrated by the Montessori approach. Essentially, this involves a school setting designed and created for the learner, yet still encompasses the learners’ interests (Isaacs, 2018, pp. 46, 47). This in part may further advocate the use of pupil voice sessions during projects. It is the authors opinion that the continued use of pupil voice will act as a hook during the project, thus empowering and encompassing the pupils’ interest, increasing engagement.  During childhood, specifically between the ages of six and twelve Montessori described this stage to be the most productive during a child’s developmental journey. 
At this stage, the child is ready for wider experiences and education needs to satisfy not only his/her curiosity and keenness to acquire knowledge, but also the need to belong to a group and Montessori’s view of child development 27 exercise his/her growing moral awareness. The key sensitive periods are those for acquisition of culture and morality. (Isaacs, 2018, pp. 27, 28).
Perhaps a community project could be an opportunity to exercise this “moral awareness”.
Before considering a community project a school should consider the personal needs of its pupils. According to Maslow (1943) everyone has a hierarchy of needs. These include psychological needs, safety needs, love and belonging, esteem, and self-actualisation, each of which must be satisfied before the next takes priority. Self-actualisation is the final stage of the hierarchy and thereby only appears as a priority after the previous needs have been met. Self-actualisation refers to self-fulfilment, personal growth, and peak experiences. While this largely implies personal achievement, it is also where community work would fall within Maslow’s hierarchy of needs (1943). Thus, a school must satisfy the basic and psychological needs of pupils before setting them on a community project such as litter picking (Mcleod, 2023). Nevertheless, the needs of the community as a whole should undoubtably be addressed. There are arguably three concepts that empower a community which follow as, stakeholder participation, community support, and social justice and access to resources (Nelson, Lord an Ochocka, 2001). As a result, the possible participation of parents and outside agencies such as Keep Wales Tidy (KWT) should be considered. The social justice aspect of community empowerment involves the attention of equitable resources including the aforementioned housing, employment, education, and income (Nelson, Lord and Ochocka, 2001). 
Project Aims
The overall aim of the project is to clean up the local area surrounding the school. This serves as both a community project and as part of the schools Eco Schools commitment. Eco Schools is part of Keep Wales Tidy and has the participation of several schools across Wale. In being an Eco Schools member, the school will progress through seven steps through the project. The steps follow as forming an eco-committee, carrying out an environmental review, developing an action plan, monitoring and evaluating, informing and involving, producing an eco-code, and finally linking to the curriculum (Keep Wales Tidy n.d.). Regarding this project, the main curriculum links are the following AoLEs health and well-being, humanities, and numeracy as a cross-curricular responsibility (Welsh Government, 2022b). The statement of what matters for the health and wellbeing AoLE is “our decision making impacts on the quality of our lives and the lives of others.” Regarding the humanities AoLE there are two statements of what matter to consider which are “our natural world is diverse and dynamic, influenced by processes and human action” and “Informed self-aware citizens engage with the challenges and opportunities that face humanity, and are able to take considered and ethical action.” (Welsh Government, 2022b). An example of an Eco Schools project is the “plastic not fantastic” scheme from a school in Monmouthshire. Pupils researched the plastic use throughout their local community and wrote to local business owners to inform them of the harm of plastic packaging on their products. They also conducted several litter picks and later consolidated their gained knowledge and understanding of the project by reusing plastic to create clothing to model and share with the whole school (Keep Wales Tidy, n.d.). Furthermore, a secondary aim of the project is to demonstrate the value of caring for an environmentally friendly community and to prevent future anti-social behaviours often found currently in Bridgend. Consequently, this links to the “ethical, informed citizens” element of the four purposes, specifically by pupils considering the impact of their actions and by showing commitment to the sustainability of the planet (Welsh Government, 2015).
The litter pick would take place over 12 weeks during the summer term. Moreover, every year group aged from year three through to year six would take part in the project, consequently there would be roughly 250 pupils involved with two classes per year group. The Litter picks would be implemented by two members of staff with any additional necessary additional learning needs (ALN) staff, which would be taking a group of 15 pupils at a time. Therefore, it would take a week to complete the litter pick for each class with the first group being taken out on a Tuesday morning and the second group on a Thursday morning, as to cause the least amount of disruption to the other school responsibilities as possible. The litter pick would begin with year three and follow on to the next year group until the final aim is met with year six being taken on the litter pick last. There are two different routes pupils could be taken on both are around 2.2 kilometres and use public footpaths in the area. A map of both routes can be seen in the appendix. Moreover, during the process of the litter pick pupils will be asked to keep a tally of amount of litter they pick up incorporating numeracy as a cross-curricular responsibility under the statement “statistics represent data, probability models chance, and both support informed influences and decisions” (Welsh Government, 2022b).
The founding principle of the Eco-Schools programme is that a pupil-led, bottom-up approach to environmentally improving the school and local area is essential to achieve a sustained, whole school approach. The greater the pupil ownership, the more successful the programme is within a school. (Keep Wales Tidy, n.d.)
This Eco Schools statement incorporates the aforementioned aspect of pupil voice, the significance of which cannot be denied. The project would be largely led by the elected eco committee, who would have the responsibility of creating a school eco code and maintain the Eco Schools anti-litter policy an example of which can be found in the appendix (Keep Wales Tidy n.d.). The litter picking enterprise would cost around £189 in total with the price of 20 litter pickers, 30 high visibility jackets, and environmentally friendly bin bags included. Accounting for the schools budget a fundraiser would be the most appropriate option here. Therefore, the eco committee could create a fundraiser option for the junior year groups to take part in. Foe example, a bake sale or non-school uniform day. If a non-school uniform day were the chosen option for the school, then each pupil aged from year three to year six would need to give 75 pence for the project. Additionally, a letter would need to be sent to inform parents or guardians of both the fundraiser and the project itself, which will be included in the appendix.  
Measuring Impacts
In measuring the impact of the project two types of data could be used, quantitative and qualitative. With the main aim being to reduce the amount of litter in the local are surrounding the school, a simple method used to measure the impact would be for pupils to take a tally chart of all the litter collected by their group throughout the project. Each class would later use these to create a total amount collected by their class to compare against other classes. Using this quantitative data, the eco committee could create a graph to display the different amounts of litter collected by each class from year three through to year six. Moreover, there is a second type of qualitative data that could be used to measure the impacts of the project. For example, pictures of the footpaths may be taken before and after the litter pick. In addition to this, class discussions about the project could take place including pupil’s opinions on their local environment, and the possible contributions the project has made towards an environmental and aesthetic improvement. Furthermore, parental discussions can take place alongside pupils to gather an additional adult insight. Using the evidence gathered on the project members of the eco committee could communicate the overall findings during an assembly. Here they may display the aforementioned graph, pictures, and give a general consensus of opinion gathered during pupil and parent discussions. However, in collecting this data ethical guidelines such as those set by the British Educational Research Association (BERA, 2018) should be followed. In following guidelines set by BERA (2018) both the consent of parents and assent of children involved must be given prior to pupils participation in the project and be included in any photographs taken during the litter pick. Practitioners must also be aware and follow the responsibilities regarding pupil welfare and wellbeing throughout the project as well as within the school itself (UNICEF, 1989). 
Another example of measuring impact is the “working whispers” project (Pontaddulais Primary School and St Joseph’s Cathedral Primary School, 2019). Whereby, pupils completed a self-reflection, which displayed their feelings both prior to and after the project. They also used a creative web to incorporate aspects such as imagination, collaboration, persistence, and inquisitiveness into their findings. During the “working whispers” project pupils had the opportunity to use pupil voice to reflect on the collaboration with other schools and on their respective projects an example being “Jamboree Day.” The impacts of “working whispers” were a deepened consideration towards how society is emergent, dynamic, and ever-changing for participants. Through the copious amount collaboration presented by the project, all schools involved have developed significant transferable skills (Pontaddulais Primary School and St Joseph’s Cathedral Primary School, 2019). 
A School Development Plan (SDP) is a live document that should at a minimum have an annual review. The SDP is regularly informed by self-evaluation and contains both long- and short-term targets for an entire school. These targets relate to rising the attainment levels in literacy and numeracy standards, in addition to reducing the impacts of poverty and deprivation on holistic educational attainment. This aspect of the SDP in particular relates to the community project due to its significant impact on a deprived area such as Bridgend. The project may also inform the next stages of the SDP and thus contribute to a rise in the overall attainment of the school (Welsh Government, 2014).
Overall, the project will a have significant impact on the environment of the local community surrounding the school. This could be demonstrated by the eco committee during an assembly by showing pictures of the project, using quantitive data, and giving a consensus of opinion regarding the topic. Although, practitioners should show an awareness of BERA (2018) guidelines in order to maintain an ethical foundation of the project.
Evaluation
It can be argued that the litter picking project would be detrimental to the local area of the school, and by extension the pupils in attendance. This is mostly due to its perceived aesthetic improvement to a relatively deprived area, and the discouragement of littering to pupils involved, which may therefore limit the environmental issue for the future generation. There are several strengths to this proposal that are outlined within my SWOT analysis, located in the appendix of this essay. Some strengths outlined here are include pupil and staff engagement. Schools clearly established as part of its community contribute to increased attendance levels and further pupil engagement through projects such as “Do Something New”, which involves after school activities (Estyn, 2017). During my own PTE experience I observed extremely high staff engagement especially during community events such as Christmas fates and parent open days. Consequently, high standards and participation from staff involved in the project would be expected. Moreover, the project presents an opportunity to enhance both the relationship between the school, community, and parents or guardians. Parents will have an opportunity to express their opinions on the impact of the project. In addition to this, by involving external agencies such as Keep Wales Tidy and Eco Schools, the project may have a wider sphere of influence and present an opportunity for further environmental projects in the future and become a source of support that can strengthen the school (Welsh Government, 2015a). Another strength to the project is its links to the curriculum for Wales (2022), which as aforementioned links to AoLEs including Health and Wellbeing, Humanities, and numeracy as a cross-curricular responsibility. Furthermore, the project links to global topics such as climate change and could subsequently be used as a hook during future lessons. However, also contained within my SWOT analysis are weaknesses and threats to the project. The main weakness of the project is the amount of time it would take to complete. While its importance is not disputed, the time allocated for the project would need to be balanced with other educational responsibilities. Examples being lessons, assemblies, interventions, and pupil break times. Although it is important to note that this disruption would be limited to two mornings per class. Moreover, the number of staff required for the project should also be considered here. During each morning a litter pick takes place at least two staff members would need to be allocated towards it. Unfortunately, many schools across Wales are currently facing staff shortages, which may make hosting community projects challenging. Consequently, some schools might be unable to spare staff expertise that could be dispensed elsewhere (Palmer and Hargreaves, 2022). The purpose of the project should be made clear to all pupils involved with the project otherwise pupil motivation for the project could fall. External threats to the project include weather, parental concern, and dangerous objects found during the litter pick. Regarding the weather, the litter pick should take place during dry conditions. Therefore, a scheduled litter pick may on occasion be required to be postponed, thereby further disrupting the school day. Adverse weather events often cause the postponement and occasional cancellation of school events such as school trips. Although, depending on the severity of the weather this decision could be taken by either the local authority or the school itself (NASUWT, 2023). As aforementioned, ethical considerations such as those set by BERA (2018) must be followed, especially regarding consent and assent. Due to the nature of the project some parents might display concern over dangerous items found by children during a litter pick. For example, sharp objects or remanets of narcotic items. This is a somewhat reasonable for the area due to its location in Bridgend, which has a crime rate 47% above the regional average in Wales (CrimeRate, 2023) A possible solution to this could be to include staff training to better equip them on this issue, or to invite parents onto the litter pick in order to ease any concerns regarding the issue. Nevertheless, the project remains beneficial to the community despite the weaknesses and threats outlined in my SWOT analysis.
Conclusion
 Overall, the project is essentially for the school to host several litter picking sessions throughout the summer term involving pupils from year three to year six. The project links to the Curriculum for Wales (2022) by connecting to the health and wellbeing, and humanities AoLEs and by linking to numeracy as a cross-curricular responsibility. It also relates to the four purposes, specifically “healthy confident individuals” and “ethical, informed citizens” (Welsh Government, 2022b) This in part is due to the project forcing pupils to give their time and energy to benefit others, and will allow pupils to consider the impact of their actions on a local and global scale as outlined in the school ethos (Maes Yr Haul Primary School, n.d.) Furthermore, the proposal links to theorist such as Bronfenbrenner (1979), who hypothesised that child development is amplified through involvement in responsible, task orientated activities outside the home environment. Similarly, Piaget’s statement that children are not passive in their learning further supports this, as the project provides a learning experience in a real life context ((Edleson, 1978). A large aspect of the project is that it involves pupil voice particularly regarding the eco committee, which in turn involves external agencies such as Eco Schools (Keep Wales Tidy, n.d.). Having researched a community based project proposal, I would consider becoming more involved and possibly proposing projects such as this during future professional experiences.
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Eco Schools Anti-litter policy
SWOT Analysis
	
	Helpful
	Harmful

	INTERNAL
(Within the school)
	Strengths

· Pupil engagement 
· Staff engagement/ expertise 
· Relates to CfW and AoLEs e.g, health and well-being, numeracy.
· Hook to learn about other topics e.g., climate change.

	Weakness

· Staffing 
· The time for the project
· Pupil motivation
· Estyn reports


	EXTERNAL 
(Outside the school)
	Opportunities

· Develop the four purposes.
· Strengthens the relationship between the school and community.
· Parental involvement
· External agency involvement e.g., eco schools.
· Benefits the surrounding community.

	Threats

· Budgets
· Lack of engagement
· Parental concerns
· Weather
· Offensive items e.g., sharp objects, needles
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