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CHAPTER 4 – Findings and Discussion
4.1 Introduction
This chapter contains the findings and discussion of the secondary research done on parental awareness and support of children with Autism Spectrum Disorder (ASD) in the UK secondary schools. This chapter summarises the findings of peer-reviewed journals, government reports, and professional guidance to create recurring patterns and important themes, which are based on the thematic coding described in Chapter 3. The literature produced three main themes, including the awareness and knowledge of parents about ASD, parent-school collaboration, and multidisciplinary support in promoting inclusive education. Each of the themes is discussed in detail with definitions, theoretical backgrounds, policy setting, implications and evidence. The discussion critically reviews the literature to identify the positive practices and gaps and connects the findings with the research objectives, and illustrates how they can contribute to enhancing the educational outcomes and psychosocial well-being of children with ASD.
4.2. Thematic Analysis
Thematic analysis is a qualitative method that is used to identify, analyse, and report patterns or themes in qualitative data (Braun & Clarke, 2006). The thematic analysis was used to analyse literature on parental awareness, school engagement, and ASD support in secondary education in the context of this secondary research. The sources that were found in systematic research were coded based on the key concepts, issues and frequent ideas. These codes were then divided into larger themes about the research question. The coding procedure was recorded on a results table (see Appendix B), which summarised each article, the codes used, and how these codes led to the emergence of high-level themes. The three key themes that were identified, parental awareness, parent school communication, and multidisciplinary support, are the framework of the findings and discussion presented below.
4.3. Theme 1: Parental Awareness and Knowledge of ASD
Definition
Parental awareness means the awareness of parents about ASD features, their right to education, the antecedents of challenging behaviour, and the ways of helping the child at school and at home (Lei et al., 2025). Knowledge will include factual knowledge about ASD and the practical implementation of interventions that help in learning, socialising, and controlling emotions.
Background Information
In the past, parents had minimal knowledge about ASD that was usually shaped by old theories that linked autism to parenting style (Rosen et al., 2021). During the past 20 years, awareness has been brought about with advocacy, campaigns, and training programs. Autism Act (2009) and Think Autism Strategy (2014) in the UK highlighted the importance of parents in education and care planning. On the global level, programs like the Positive Partnerships in Australia offer parent training in a systematic manner to help raise awareness of ASD and inclusive education.
Impact on Research Question
The role of parental awareness is directly related to educational attendance, behaviour and wellbeing in secondary schools. Educated parents may act on behalf of the child, collaboratively create Individual Education Plans (IEPs), and communicate with the teachers to provide strategies that support the child. Ignorance, in turn, may lead to a loss of educational opportunities and stressing among parents and students.
Statistical Information
According to the recent surveys in the UK, half of parents think that schools do not have sufficient training on autism specifics (Crane et al., 2021). This indicates that inconsistencies in school preparedness can complement negative results even in cases where the parents are conscious of them. The comparisons across the world reveal that structured parent education enhances student engagement and anxiety levels (Woo et al., 2025).
Theories, Policies and Legislation
The Executive Function (EF) theory can be used to understand why adolescents with ASD need routines, which can be introduced by parents in cooperation with schools (Gentil-Gutiérrez et al., 2022). The SEND Code of Practice (2015) and the Children and Families Act (2014) are the policies that legally require parents to be involved in the decision-making process, which supports the necessity to increase their awareness.
Implications
The positive implications are increased academic engagement, decreased behavioural problems, and increased psychosocial wellbeing. Problems associated with it are the fluctuating capacity of parents to obtain training and the stress involved in the complicated education framework.
Examples from Articles
Crane et al. (2021) emphasised that parents who had more knowledge of ASD expressed more satisfaction with school communication. Likewise, it was shown in the case of the Birmingham Autism Support Pilot that special workshops led to a greater parental confidence in their ability to advocate on behalf of their child (Walmsley et al., 2017). These results support the fact that active parental engagement and better results require awareness.
Connections to Other Themes
Parental awareness collides with multidisciplinary support and communication. Informed parents prove to be more efficient when it comes to collaborative dialogue as well as when it comes to utilising the services offered by health and social care professionals.
4.4. Theme 2: Communication and Collaboration Between Parents and Schools
Definition
This theme is associated with the processes, tools, and practices that empower the parents and school staff to exchange information, co-develop strategies, and to collaboratively respond to student needs with ASD.
Background Information
Inclusive education has always been associated with good communication. Parents in the UK complain of poor communication, especially in the process of secondary school transition (Horgan et al., 2023). The co-teaching models, structured meetings, and online platforms have enhanced the parent-school engagement internationally.
Impact on Research Question
Both educational and psychosocial outcomes of students with ASD are affected by communication and collaboration. Frequently planned and scheduled meetings enable parents to participate in behaviour support plans and provide consistency between the home and school-based approaches.
Statistical Information
There is evidence that formal communication intervention can enhance academic participation and minimise behavioural outbursts. Parent teacher collaboration in Camden was linked to attendance and less disturbance of the classroom (Saxton et al., 2025).
Theories, Policies and Legislation
ToM is the concept that makes it necessary to employ explicit communication strategies to help autistic adolescents learn about social expectations (Hopcroft, 2025). Education, Health and Care Plans, SEND Code of Practice and Policies enable parent-school cooperation and offer an official consultation process.
Implications
Communication is effective in supporting consistency, empowering parents, and lessening stress. Nevertheless, a lack of communication may make the anxiety, misconceptions, and behavioural issues worse. When schools have poor channels, they will run the risk of sidelining parental input.
Examples from Articles
The study by Robinson et al. (2021) has highlighted the importance of schools having clear lines of communication between parents and students, as the results showed greater satisfaction with the school and wellbeing among students. Positive Partnerships (Australia) showed internationally that the workshop between parents and teachers with the aim of enhancing planning together had a great impact.
Connections to Other Themes
Communication is contingent upon parental awareness (Theme 1) and is directly related to multidisciplinary support (Theme 3) since professionals tend to mediate the interactions and exchange professional knowledge.
4.5. Theme 3: Multidisciplinary Support and Inclusive Practices
Definition
Multidisciplinary support is the ability of teachers, SENCOs, health professionals, and parents to contribute to the achievement of various educational and psychosocial needs of students with ASD. Inclusive practices are those practices that give equal opportunities and accommodations to schools so that they can participate.
Background Information
In the past, the support offered to ASD was disjointed, and there was very little coordination among health and education systems and social care. Current models, such as the UK SEND framework or global models, such as those in Sweden and the US, focus on multidisciplinary cooperation to improve inclusion and wellbeing (Zakirova-Engstrand et al., 2020).
Impact on Research Question
With the help of such support systems, there is consistency in strategies in both home and school, which leads to positive behaviour, success in school and emotional wellbeing. In the absence of coordination, interventions are likely to be uncoordinated or ineffective.
Statistical Information
Research indicates that multidisciplinary teams that integrate are more effective in promoting attendance and decreasing behavioural incidents among adolescents with ASD by a factor of 25-30 than schools that have little or no collaboration (Mirenda et al., 2021).
Theories, Policies and Legislation
The concept of neurodiversity theory forms the basis of the theory of multidisciplinary collaboration and promotes adaptive environments that support autistic identity with an emphasis on addressing the individual needs of support (Dwyer, 2022). SEND Code of Practice requires collaboration between disciplines in order to take advantage of effective Education, Health, and Care Plans.
Implications
The positive effects are the increased student engagement, wellbeing, and academic performance. The difficulties include the shortage of resources, staff training, and unstable access of parents to specialist support.
Examples from Articles
The schools in Hertfordshire showed that parental confidence and student achievement were positively impacted by coordinated teams led by the SENCO, who incorporated parents and other professionals (Peacey et al., 2010). On the other hand, the rural councils that have little access to specialists noted inequality in terms of inclusion and parental empowerment (Saxton et al., 2025).
Connections to Other Themes
Multidisciplinary support supports the role of parental awareness (Theme 1) and effective communication (Theme 2), which proves that a holistic and collaborative approach is the key to the best results.
4.6. Chapter Conclusion
The chapter introduced the results of a systematic review of secondary literature that has been structured around three key themes: parental awareness, parent-school communication, and multidisciplinary support. In the discussion, the roles each of the themes plays in the education and psychosocial outcomes of students with ASD in secondary schools have been highlighted and supported by theory, policy and peer-reviewed research. Parental awareness helps parents to promote and advocate on behalf of their children; consistency between school and home is maintained by effective communication; and the multidisciplinary support offers coordinated interventions that would improve inclusion and wellbeing. These themes are connected, meaning that when one area is improved, it influences other areas with positive outcomes. The findings will be critically reviewed against the existing literature, summarise practice recommendations, and reflect on limitations to the research in Chapter 5.
CHAPTER 5 – Conclusion and Recommendations
5.1. Overall Conclusion
This dissertation has critically evaluated the role of parental awareness and parental involvement on the education, behaviour and emotional wellbeing of children with Autism Spectrum Disorder (ASD) in secondary schools in the UK. The literature review has indicated that although awareness about ASD has been growing with time, there are still disparities in parental awareness, school readiness, and access to support. The international comparisons and historical views indicated that when parent school collaboration is organised, the student outcomes improve, yet there are still discrepancies in various regions.
Chapter 3 defined the secondary methodology of research, which included the systematic search strategy, inclusion/exclusion criteria, and thematic coding applied to analyse literature. Three themes were identified, including parental awareness and knowledge, communication and collaboration, and multidisciplinary support. Chapter 4 showed that parental involvement has a positive impact on student attendance, behaviour, and wellbeing. Parent-school communication facilitates the continuity and consistency of strategies, and multidisciplinary support facilitates inclusive practices and supports the needs of students in an academic, social, and emotional context.
The research goals were achieved to a great extent: the knowledge of parents was studied, the correlations between awareness and results were examined, multidisciplinary models were assessed, and practice recommendations were determined. All these results suggest that parental engagement as an intervention with the help of structured programs, communication, and collaborative practices is necessary to enhance the outcomes of adolescents with ASD in secondary school.
5.2. Recommendations
5.2.1. Recommendation 1: Parental Training.
Parents should be provided with evidence-based training in schools that includes the ASD characteristics, behaviour management, communication strategy, and legal rights, including EHCP frameworks. Accessibility can be guaranteed through workshops, online courses or blended learning. The obstacles are the lack of resources, time, and different literacy or cultural backgrounds. These may be countered by collaborating with local governments, autism groups, flexible scheduling of sessions, and modified materials. Organised training will prepare the parents to speak up and help their child learn and feel better.
5.2.2. Recommendation 2: Enhanced Parent School Communication.
Schools ought to develop effective communication methods that are both regular and consistent, such as regular meetings, e-mails and special communication officers like SENCOs. Among the obstacles, there are high workload of staff, high student population, and insufficient technology. Some of the solutions provided are the appointment of a coordinator, online platforms, training in available and culturally competent communication and standardisation of local policies. Improved communications enable parents to be involved in decision-making, consistency between school and home, and student performances are improved.
5.2.3. Recommendation 3: Multidisciplinary Support and Inclusive Practices.
Schools are supposed to form multidisciplinary teams comprising teachers, SENCOs, allied professionals, and parents to organise interventions, review EHCPs and put into practice inclusive strategies. The problems will be limited resources, shortages of staff, and scheduling. All these can be overcome by collaborating with other agencies, conducting a distance consultation, and focusing on high-needed students. The coordinated support will guarantee consistency in strategies, strengthening parental influence, and inclusive learning conditions, which will have a positive influence on student behaviour, engagement, and wellbeing.
The three options, such as structured training, improved communication and multidisciplinary support, are interrelated. Parental knowledge, which is developed through training, enhances collaboration with schools, whereas multidisciplinary teams provide stable, holistic assistance. Planning, resources, and partnerships are needed to implement these strategies, yet they have great benefits in academic performance, psychosocial development, and inclusive participation of students with ASD. The suggestions are also consistent with the UK legislative frameworks that facilitate adherence to the SEND Code of Practice and encourage evidence-based and inclusive education.
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