[image: C:\Users\Hristian\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\F254855B.tmp] 
MODULE CODE/ (LCBB4002) COMMUNITY ENGAGEMENT
TOPIC: REFLECTION
TEACHER: CHRISTOFER MAFUVA
STUDENT: HRISTIYAN PARVANOV    
ID: 1817604 
 



















Table of contents

1. Introduction ................................................................................................... 3. 
2. Description………………………………………………………………………… 4.
3. Feelings……………………………………………………………………………. 4.
4. Evaluation…………………………………………………………………………. 5.
5. Analysis……………………………………………………………………………. 5.
6. Conclusion………………………………………………………………………… 6.
7. Action Plan………………………………………………………………………... 6.
8. References………………………………………………………………………... 8.
9. Appendices……………………………………………………………………….. 10.















Introduction
Reflective writing is a formulation that requires reflection on a retrograde reflection on experience, meaning that we "reflect" or remember an event and think about what we have learned from it. This is for the roller coaster we played in the Community Engagement class. My essay will include reflections and commentary on the role played, that is, "reflecting" what happened and how this role played an impact on me and others. This is an afforestation and evaluation of this event. Reflective practice is the ability to reflect on actions so as to participate in the process of continuous learning. For a definition, it includes "paying critical attention to the practical values and theories that inform everyday action, pursuing a practical reflective and reflexive approach. This leads to insight into development (Gillie, 2010). Reflective practice is a period of learning, where we learn from our own experience and not through formal training, this is the best source for personal growth and professional success, an example of good communication of theory and practice. this essay will reflect on our practical role “role” to come up with answers and add a database of skills and knowledge to our training.
Through reflection, one is able to see and create an outline of thought and theory during his work  (Barry, 2007). Gibb Circle (Gibbs, 1998). [image: ]
This is a six-step process.
Description - what happened
Feels - what are you experiencing
Evaluation - pros and cons
Analysis - purpose
Conclusion - lessons learned
Action Plan - What else can you do?
This is a closed circle where the last act is the beginning of a new process.
 
Description
What happened?
It is an undisputed fact that my teacher can help our students retain or improve the way we make sense of information, process it, and use it to achieve our academic goals. (Woolfolk. 1998) offers the following models that can make learning more effective:
· Students should be presented with various opportunities to master the learning material; Students should be supported to develop their strategies and skills for easier learning; It is good for teachers to present one information in different ways - verbally, through schemes, roles.
We find that we learn students most effectively through experience or personal experience; that is, to empathize with what we are learning. We did the same and we were tasked with playing two different roles in the Community Engagement module. We split in pairs about the role of manager and employee in a company. Me and my colleague Vasilka Atanasova took on the role of manager, employee and vice versa. What we did was we worked as a team. We distributed the replicas, we learned them. During our presentation, we experienced emotions and expectations about the evaluations we received from our colleagues. It has been proven that during regular lectures, students' attention begins to diminish after 10 minutes - the limit of traditional learning - decision - learning through direct experience - learning through experience.
Feelings
"Learning is a process in which knowledge is created through the transformation of experience (Kolb, 2005), so we had a direct experience with something new, reflecting the experience and synthesizing thoughts about the role we had to play. Colleagues who watched us also participated in our learning process. They collected information, some sensing and receiving feedback from others through assimilation, others acted instinctively in the assessments they were supposed to give us. this role we developed critical, constructive and creative thinking, which is the basis of reflective practice. us and we put our emotions into acting, we talked and asked our other colleagues and we thought about every detail about the scene.
"Reflective practice is an active, dynamic and action-packed set of skills put into the present and solving real and difficult situations" (Moon, 1999).
Evaluation 
Through practice, we seek to pursue our motives and assumptions, and at the same time to seek and find solutions to problems. This is also our preparation for real situations. When we reflect, we think and participate in the learning process. We are responsible for our work. We need to analyze the realization of our skills and lead them to success by constantly improving them. This enhances our critical thinking, our ability to self-evaluate and determine the quality of our training. When we played this role, we were self-observing how we were presenting and evaluating our colleagues, this seems to be our lever to intellectual development, to achieving new academic achievements (Ministry, 2008). knowledge, but also as producers.
Analysis
Reflection in training
Reflection supports pedagogical practice through the self-observation of learners in the learning process. Reflection-related learning assignments accompany the training and are applied to track the progress of the trainees during the training courses. Reflection in the learning process is related to self-perception, self-observation, self-determination, self-esteem, self-control, self-actualization (Milushev, 2010). Reflection can either be elicited intentionally by the teacher or manifest spontaneously (Toncheva, 2010). The application of reflection in learning involves creating situations that stimulate students' reflective abilities, such as pointing back to an action taken, being aware of its basic aspects, and proposing alternative action methods to try (Todorova & Garov,2011). A situation that stimulates learners' reflective abilities is, for example, a requirement for self-assessment, as well as comparing the results of self-assessment with that of the teacher and other trainees, which is a common practice in e-learning. Self-reflection is activated through self-assessment. Self-esteem is a form of personal reflection (Hadzhialiet al., 2014). For students with low self-esteem, the highest is the proportion of those who have low reflective levels. In students with adequate self-esteem, a high level of reflection is most often encountered (Hadzhialiet al., 2014). Reflection of learners depends on expectations of learning outcomes (Lucas, 2012). Through reflection, the learner can motivate himself / herself to learn. Critical reflection encourages learners to be willing and able to ask questions, explore, and critique their behavior and thinking while learning about their skills, competences, and knowledge (Lucas, 2012). The experience of positive emotions, empathy and interest facilitates reflection (Toncheva, 2010).
Striving for self-importance.
Reflection in training is associated with the pursuit of self-importance in the awareness of one's personality traits and professional interests related to self-realization; in discrepancy between self-evaluation of their achievements and their evaluation by other people (especially our colleagues), in order to overcome this difference and achieve self-affirmation. With an over-developed pursuit of self-importance, there is a desire for power and domination of the self-similar, neglect of other people, haste and impulsiveness in order to improve their position in life; loss of sense of reality because one is absorbed in thinking about what other people think of him or her, what impression he or she creates (Adler, 1997), which probably stimulates reflection through dialogue. Aggressive people have a keen sense of self-importance to a degree of arrogance, pride and complacency (Adler, 1997), so they are not self-critical and probably less reflective.
Conclusion
Adhering to current trends, educating and training the student to think critically becomes a way of a life that unfolds, on the one hand, in the learning process and, on the other, is explained by the needs of society and of the individual. In the new dynamic situation, it is important for students to see the applicability of what they are learning. The main idea here relates to the optimization of learning, the preparation of a person who possesses not only general teaching skills and habits, but above all the formation of social skills, desires for learning and many qualities such as: autonomy, adaptability, mobility, flexibility, autonomy, creativity (non-standard) and criticality in thinking and behavior. By defining reflexive practice as "reflection in action," D. Schön reveals the importance of critical thinking, which helps stimulate the student's intellectual and emotional potential. In order to reach this knowledge, an inductive-deductive approach is needed (concept development is done through all mental operations - analysis, synthesis, comparison, abstraction, generalization, etc.), whereby abstraction is based on abstraction. a new generalized knowledge - a concept. Through critical thinking, students have the opportunity to penetrate the essence of the learning material, to consciously control and manage their behavior. In the learning process, thinking is usually seen as solving problems and problems. Its formation is determined by the nature of the material learned, from the level of students' development and last but not least, the nature and impact of the learning process. Reflective processes, in turn, contribute to a more complete mastery emotional content based learning content. The outlined characteristics of critical thinking and reflective practice bring out the new image of the modern student, reflecting the image of an educational personality characterized by skill. Of the student to be part of a democratic society.
Action Plan
It was important to me to study in this module because I gained knowledge in critical thinking and reflective practice that will be of use to me after completing this course. By playing this role, I have reached a new growth through self-control, self-esteem, self-determination and self-perception. Through dialogue that makes me aware of the appropriateness of my interactions in the communication process, I have come to reflect on the partners' positions in communication and understanding of their own and other's point of view, their foreign motives, and an idea of how others perceive us in the communication process. and interaction. I will be prepared to communicate properly with colleagues in my future profession, to work in a team, to reach and evaluate the opinions of others. I will be prepared in a life situation to reach and make the right decisions. Through awareness of my cognitive actions, reflection on holy thinking, on my activity and its manifestations, I am thinking of building myself up as a person useful and productive for a fast-growing society.
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