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Critical incidents often occur in the classroom environment and often go unnoticed. In this essay, I will identify the next steps of teaching and learning needed to ensure that a practitioner’s teaching is of the best quality and that learners are able to gain the appropriate qualifications during their time in the classroom and school environments.

Throughout the essay, I will be referring to an observed critical incident. This will act as the case study and it will later be evaluated. To ensure that the evaluation is as ethical as possible, I will ensure that students remain anonymous, as well as the information and name of the school that allowed me to use them as a case study.

In the context of reflective practice, looking at critical incidents can be essential. Regardless of whether the critical incident is negative or positive, it is only the tip of the ice berg. It’s important for us, as teachers, to ensure that we look deeper than surface level and find out why a critical incident has occurred. We must reflect on our own lessons to realise what went well. By doing this, we can create similar lessons or use similar structures for different classes although what went well for one class may not go so well for another as all students are different. By reflecting on lessons that didn’t go so well, we can decide what we would change if we were to do the lesson again. We must ask ourselves questions constantly and reflect on our practice, but we must also continue to feel confident in our practice whether a lesson goes well or not as improvement and constructive criticism is key.

To gain a case study, I visited a local state school for four lessons of a day. Usually, an observation day would take place over the period of three days but due to the COVID-19 pandemic, this was cut short to a one-day observation to ensure that the staff and students were as safe as they could possibly be. The school that I observed was a mixed 11-16-year-old school. Many of the students were from second language English backgrounds and many of the students were entitles to Free School Meals (FSM). Over the last few years, the school have been gaining improved GCSE results. The school were also awarded a ‘good’ title during their 2019 Estyn inspection visit.

The class that I visited were a fairly large, mixed year 8 class of all abilities. Throughout the day, I noticed that the students acted differently depending on the lesson that they were attending, the teacher and the subject area. This can be seen when comparing observation items 1 and 3 in my appendices. When going in to the classroom, participant anonymity was key, which is why I ensured that I was up to date with the current BERA guidelines regarding privacy and data storage. As I was in a classroom of over 20 children, I ensured that all data about the children that I came across was kept confidential. This includes the names of the children. In this essay, they will be referred to as ‘Student A’, ‘Student B’ etc. The anonymity of the school will also be respected. To give context, the essay will only include the type of school visited, as well as key information, but the area and name of the school will be kept confidential to ensure the security of all students and staff. (British Educational Research Association, 2018).

The research methods that an individual might use depends on what they hope to get out of their research. In this particular situation, I simply wanted to observe a classroom without anything getting in the way during my bridging ‘TEST’ day. The idea was to go in to classrooms, observe what was going on, to take that back and decide why I felt as though that situation may have taken place.

To collect data, I used primary sources rather than secondary as I needed to observe the situation myself. The ideas of interviewing or a questionnaire would not have been adequate as I did not want anyone to be able to think about their actions. Observation was my chosen form and I used non-participant rather than participant observation as I wanted my research to be as organic as it could possibly be.

There are many negatives to using observation as a method. For example, in Kumar’s book, he suggests that the Hawthorne effect could take place where the participants could change their behaviour, observer bias could take place and the observer could miss things/include things that did not happen to get the result that they want (Kumar, 2014). I was aware of the Hawthorne effect prior to the observation and knew that it could affect my end results. I was also aware that I may not have seen everything. I tried to make my results as honest as possible but there is also a chance that my view of the situations could have been distorted as I, as an observer, was clearly looking for four critical incidents during my bridging day. On the other hand, there are positives of using the non-participant observation method. For example, the researcher is able to make their own decisions as they see things with their own eyes. If they are only observing, it’s less likely that ethical issues will arise, and the researcher is able to be open minded as they are looking in through an outsider window (Taylor, Bogdan and DeVault, 2016).

According to Hox and Boejie, participant observation, which is a form of methodology that I used, is a way to gain qualitative data rather than quantitative. This is why I ensured that participant observation was necessary. I was not looking for facts or figures, only a case study. A limitation of this method according to Hox and Boejie is that there could be issues with reliability and validity if the researcher is directly involved (Hox and Boejie, 2005). In my case at the school, I was only observing the students and the way that they interacted with the teacher and I did not need to be involved with the lessons. I either sat at the front or the back of the classroom and only spoke to the students and teachers before or after lessons. Although I was not heavily involved in the classroom, I understand that the participants may have acted differently at some points due to having a stranger in the room. Tripp suggests that ‘critical incidents’ are not ‘golden nuggets’ but are created by individuals and the ways that they look at situations. He suggests that the significance of a critical incident depends on the judgement made by the observer (Tripp, 1993). A ‘critical incident’ is also seen as something that is “vividly remembered” during an individual’s teaching career (Brookfield, 1990). Richards and Farrell strengthen the views of Tripp and Brookfield as they suggest that critical incidents are unplanned and trigger thoughts in the minds of teachers about their ways of thinking and why students act in a particular way (Richards and Farrell, 2010).

The critical incident that I chose to focus on is item 3 in the appendix. It took place in an English classroom. I had observed the same exact class for most of the day and they behaved very differently throughout. In the third lesson, the students were reading ‘Kick The Moon’ as a class and they were all clearly engaged in the novel.

The incident began as a student asked the class teacher if he could take over the reading. The teacher happily allowed the student to take over. Student B read the line “Did I luck out?” and Student C replied, “I don’t know, did you luck out?” Both students and other members of the class then giggled as this took place. Although the incident seems small, I believe that it could be seen as critical as it was unexpected of the Student B to take over the reading from the teacher and for Student C to engage with both the text and Student B.

The incident could be related to all four of Donaldson’s four purposes for the new curriculum for Wales. To begin, Donaldson hopes to create ‘Healthy, confident individuals…”. The incident relates to this purpose as Student B developed confidence by reading aloud throughout the session. Students were also able to move on after they made mistakes in the classroom which showed that the students felt as though the classroom could act as a safe space.

The incident relates to the idea of creating ‘Ambitious, capable learners…” as students are challenged by difficult words in the book. The teacher allowed the students to guess what they thought the words meant throughout the lesson and the students wanted to learn new words. Students were happy to take the opportunity of reading aloud and other students benefitted from this as it gave them confidence to do the same thing. There was a constant dialogue between the students and the teacher and by practicing the pronunciation of different words, it showed that the students were creative and thought of their own ideas. This is why I believe that the lesson encouraged the creation of “Enterprising, creative contributors…”.

Students in the class were able to become “Ethical, informed citizens…” as they were reading a novel that touched on real-life issues such as societal norms, human trafficking, gender, race etc. The students would then have the ability to take these ideas in to the real world, outside of the classroom and in to real life to ensure that they would become informed citizens that respect one another’s similarities, but also their differences. The idea of reading such an open-minded book was the beginning of the critical incident as the area is very diverse and by reading a book with concepts that students may not know, they are becoming informed about a variety of different things.

The critical incident that viewed related to all four of Donaldson’s purposes in ‘Successful Futures’. Although the situation may look casual and simple, when looking below surface level, it is clear that the students were becoming informed as the lesson went on. The lesson was a good starting point in preparation for the new curriculum in 2022 (Donaldson, 2015).

During observation day, different Assessment for Learning (AFL) models were used throughout the day. The focus will be on differentiation and questioning techniques, positives and negatives of AFL. A traditional type of assessment is ‘formative assessment’ which is about constantly giving feedback to the student. Although formative assessment can be useful and can allow students to develop their learning and become better, it only works if the feedback is clear and is used effectively (Black and William, 1998). (Sadler, 1989, p. 122) believes that feedback is the key element of formative assessment and without it, the assessment is useless as learners cannot become better if they do not know what they are expected to do.

Questioning is constantly used by teachers to ensure that their learners understand concepts. In a study based on 36 teachers from all academic levels, it was seen that 65% of the questions that they asked were basic recall and only 17% needed to be explained with new knowledge (Stiggins et al. 1989, p. 237). This shows that although questioning can be effective in the classroom, it is mainly used for recall or to gain an opinion. It is not used very often to discuss new ideas. A slightly different use of questioning is to develop the knowledge of a student rather than just to touch on it. Students are required to answer questions and explain their approaches and how they got to a particular conclusion. By doing this, it allows the student to absorb the ideas from their short-term memory and in to their long-term memory. Students relate the old ideas that they already understand in to new contexts and ideas (Pressley et al, 1992, p. 102). By doing this, information moves from the short-term memory in to the long term.

When using AFL, many teachers apply Bloom’s Taxonomy to their pedagogical approaches. Bloom’s Taxonomy is a used to encourage students that a higher level of thinking gives a better outcome. There are six steps to Bloom’s Taxonomy: Knowledge, Comprehension, Application, Analysis, Synthesis and Evaluation. These six steps were used as a framework and more than a measurement tool. The six steps could be useful to understand how both an individual and a group interpret information. By using Bloom’s Taxonomy, teachers are able to understand what is appropriate for their students by planning, assessing and setting objectives (Krathwohl, 2010, p. 214). Bloom’s Taxonomy in the classroom is about developing critical thinking in students rather than to recall memorised facts from individuals which is often the case with students. It is suggested that summative assessments are simply a memory game and are unfair on students as it is only at base level. Bloom’s Taxonomy suggests that a higher order of thinking is necessary, and individuals use more parts of their brain if they can hit all six parts of the Taxonomy (Eber, P. A. & Parker, T., 2007).

Although AFL is supposed to enhance students’ learning, like all approaches, there are barriers. Unlike William and Black, DeLuka et al. believe that class sizes and time are two of the biggest barriers and could be the things that make AFL unsuccessful in an individual’s classroom (DeLuka, 2012, p. 5). An issue with AFL is that many treat it as something completely separate to Assessment of Learning (AoL) when they should work together. By creating a disconnect between the two, it suggests that AoL is prioritised as it looks better for the national assessment systems. If educators do not record their AFL strategies, it would be suggested that they did not happen. AoL is preferred as it is always recorded (Bennett, 2011, p. 14).

A strategy for AFL is ‘differentiation’. It can be positive in many cases, yet it is not always the case for all learners. In schools, sociologists refer to the differentiation as ‘organizational differentiation’ as it is put in place to benefit the learners rather than to tarnish their education and progress. It is suggested that a student’s behaviour can be taken as a variable for differentiation, even though they may not need it (Sorensen, 1970, p. 357). Although many believe that differentiation is used as an audit to see if individuals meet the societal expectations (Power, 1999), differentiation is completely different in the 21st century compared to previously. Teachers are now required to change their approaches as many students have Additional Learning Needs (ALN), degrees of English language proficiency and mental health disorders. To ensure that students are given the correct guidance, it is suggested that teachers can only differentiate the material and use different methods of learning if they use different non-official techniques, such as questioning for AFL. When this has been implemented, teachers can give students the correct guidance and can understand which students may need more support (Cash, 2010).

Having positive classroom culture is essential in the 21st century, although it is harder to achieve than in previous years due to the way that the world has changed. An individual’s social, emotional, mental and physical needs can all be influenced by what they experience in the classroom. Classroom culture does not just mean one thing, but it is an umbrella term. It can suggest the culture of the ‘thinking classroom’ (Tishman, S., Perkins, D. & Jay, E., 1995) and the ‘assessment for learning’ culture (Black, P. et al., 2004). Both of the statements are interlinked in learning environments, but the most common view is the ‘life-world culture’ of a classroom which takes everything in to consideration. This includes norms, values, expectations, actions and anything relevant to an individuals’ next steps (Aikenhead & Jegede, 1999, p. 274).

It is also mentioned that to have a positive classroom culture, the classroom management must be seen just as important in order to ensure that the classroom is under control. There are three main methods to ensure that the classroom is managed correctly; teachers’ monitoring activity, the absence of disturbances, and efficient time use (Gollner et al., 2020, p. 160). By ensuring that the three precautions are put in place, teachers are able to get on with lessons and therefore are able to make the environment as welcoming as possible for learners. Silvia Fat gave out a questionnaire about classroom culture and the values that were mostly promoted within a group of pupils were collaborative participation, competition and selflessness. Although 30% of pupils chose a collaborative or selflessness activity, 2% of pupils in the classroom wanted to choose ‘respect’, ‘popularity’ or ‘sense of humour’ (Fat, 2015). This shows that although the culture in the classroom is understood by all, some believe it could be improved by including these aspects. Unfortunately, the ideas of ‘popularity’ and ‘sense of humour’ mean different things to different individuals and could be damaging to learners and the general culture of the classroom if it was taken out of context or the wrong way.

There are different theoretical approaches to classroom culture. Student led learning plays a part in the classroom culture as well as the AfL criteria within a classroom. Constructivism is a student-led approach that includes ‘learning by doing’ which is ensuring that students take a hands-on approach, challenging questions and expecting students to extend their sentences and views (Terhart, 2010, p. 25). By doing this, students are able to make sense of their own learning and are able to apply it in real life. At the beginning of lessons, as a starter task, teachers may write an APK (Activate Previous Knowledge) task on the board to allow students to think about what they may have already learnt. The teachers tend to provide the learner with the skills and support by scaffolding and modelling and the students explore the ideas and reflect on them (Jonassen, 1999, p. 222). Vygotsky is known as the founding father of constructivism and believes that learners must integrate and act on prior knowledge to absorb and promote deep learning (Vygotsky, 1978).

Research suggests that although many teachers take a constructivist approach, it is not for everyone. Children with learning difficulties and those with low self-esteem are unlikely to show initiative in a classroom situation (Brooks and Brooks, 1993). Teachers are often guilty of focussing too much on the curriculum and are therefore less likely to give pupils control, especially when the students are naturally walking in to the teacher’s classroom and therefore lessons are likely to be teacher-led (Goddard, 1997). A good example of the way that students learn in education is by comparing them to researchers that are able to research anything within science. All students would become experts in different things and then they would bring their findings back to the class and share their work, learning from one another (Brown & Campione, 1996). In order to use the constructivist theory appropriately, touching on prior and real-life knowledge is very important. This is all to do with critical thinking and in order to think critically, students must understand the subject and topic areas extremely well and then they are able to criticise ideas (Cooper & Mcintyre, 2005). 

The critical incident in question’s criticality would depend on the reader or the way that an individual would interpret in. To some, the incident may not seem critical as the focus was simply on students learning and reading, but this is only the tip of the ice berg. As Tripp states, critical incidents are based on the judgements that we make and the interpretation of the incident (Tripp, 1993). On the surface, it may look as though the students were getting on with the task but in reality, they were learning and understanding the reading. The students were discussing the text with one another and clarifying what they had read. Choosing a positive critical incident rather than a negative one was a difficult decision to make as anything can be an incident if evaluated and seen in a certain way.

As for potential next steps, it is rather difficult to decide what to do as not everything works for everyone and the classroom is not a “one size fits all” approach. There are different reflection models that one could use when reflecting on practice and individual lessons. Gibbs suggests that examining an experience can be done by using his Reflective Cycle. It supposedly works well for lessons that have gone well and those that may not have been as successful. The model includes six stages: description, feelings, evaluation, analysis, conclusion and action plan. By using this cycle, individuals are able to reflect on a lesson and create an action plan for a future lesson or if they were to conduct the lesson again (Gibbs, 1988).

Similarly, to Gibbs, Kolb created an ‘Experiential Learning Cycle’. Some aspects are closely related to the model by Gibbs although it is only four stages, rather than six. These include: concrete experience, reflective observation, abstract conceptualisation and active experimentation. This suggests that an individual needs an experience in order to review it and reflect on it. The individual must then learn from the experience and plan or try different methods in order to improve for the future (Kolb, 1984).

Although both of the models have a different number of steps and are different in some aspects, they are also very similar. The models could be utilised and used successfully if an individual was committed to reflecting in this way. On the other hand, neither models need to be used and an individual could use their own reflection models or something they may have created alone if they felt as though it worked better for their particular class and lessons. Critical and constructive reflection is extremely important in education as all teachers want to be the best that they can possibly be, and all teachers are aware that creating a positive environment for their learners is the most important thing for all.

During my practice as a teacher in training, reflection is a main priority. I would like to ensure that I am constantly improving to be the best teacher that I can be. Reflecting on training as a student will be good practice for the future when I need to meet certain standards as a Newly Qualified Teacher. Constructive criticism will be taking place through bridging ‘SHARE’ days, classroom observations and a microteach. It is important for me to ensure that I am able to criticise myself in order to ensure that I am able to mark fairly in school and judge different essays and assignments.

Professionally, my PLP will constantly be reflected on as I will be able to see my progress and things that I would like to improve in order to create the best portfolio for myself. By using a model similar to Gibbs’ and asking questions that I’d like to answer about my own practice, I will be able to identify the things that I must improve and get better at. I hope to identify my strengths and weaknesses in order to meet the teaching standards and produce quality lessons for learners. On my placement, observation has been key and speaking to teachers in the school has been insightful. As well as the models by Gibbs and Kolb, I would like to ask students in the classroom and anyone observing for feedback on my lessons. This would be beneficial for me, but also for the students as I would then become aware of their needs and if I can do anything to help them for next time.

To conclude, the critical incident viewed was much more than a discussion. It was about understanding different texts, comparing the ways that individuals act depending on their environment. Classroom culture and AfL played a huge part during the time of the critical incident. By ensuring that the classroom culture was positive, it meant that students felt safe to participate in AfL models in the classroom due to having a strong rapport with the teacher of the class and their peers.

Taking the approach of observation was a positive experience as it meant that I was able to view a normal working environment in that classroom rather than to disturb any incidents that would naturally be happening. Although observation can have limitations, it was the best approach to take during the day. Non-participant observation in particular was extremely important. In many other situations, if I was hoping to gain quantitative information and more facts and figures, secondary materials could have been used. In this case, it was essential for me to be the observer in the classroom and to see the incident happen with my own eyes.

In the future, I will be identifying critical incidents in my own lessons as a student teacher and relating lessons to Donaldson’s four purposes will be essential in order to get Qualified Teacher Status. I hope to use reflection models and I will be keeping a reflective journal in order to evidence anything that has happened during my lessons. By using a reflective cycle, it will ensure that I meet all standards and can improve. Ensuring that the reflective cycle is used would work well with the new curriculum as I could ensure that numeracy, literacy and digital competency were all used in my lessons. In the same way as the teacher that was present during the critical incident, I would like to utilise the past knowledge of the pupils as well as touching on new information in order for them to improve their knowledge and have more depth.















































Appendix

Lesson 1

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
29-09-20 09:28 Year 8

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Indoor lesson
· Mixed ability classroom – year 8 boys and girls
· Art lesson
· Focus: Patterns within a larger shape
· Towards the beginning of the subject – teacher has only taught the class one other time prior to observation


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· At the beginning of the lesson, students are very loud.
· Students towards the front and on the back tables are very quiet.
· The boys in the middle of the classroom are all talking in a large group.
· Nobody is overly naughty, just a very loud classroom.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


· The lesson objective is to trace an image of a palm leaf in to sketch books and to draw different patterns inside the palm leaf.
· The objective is to complete the piece by the end of the lesson.
· Students are told that if they do not finish in class, they are able to finish the piece as a homework task.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


· At the beginning of the lesson, the class teacher explains to the class what needs to be done by the end of the lesson.
· Students have started this task in the previous lesson – some students are starting the task today and others are moving on to the research extension tasks using the inclass computers.
· The teacher uses a student’s piece of work as an example of what is expected.
· The walls in the classroom are full of engaging dislplays showing different colours and patters that are supposed to stimulate the mind.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


· All students are given the same challenge
· For the students that may be struggling, the teacher recommends going through through sketch books and to see if they can find any patterns that they find particularly interesting to replicate.
· For students thathave finished, the teacher tells them to outline their leaves with a fineliner and to do the same with their patterns
· When students have finished, they are expected to check with the teacher and she either points them in to the right direction/tells them how to improve or grants them permission to research on the computers.





	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


· Due to it being the start of term, the students have only had one art lesson prior to this one suggesting that their knowledge is rather limited
· In the last lesson, they researched different patterns and began recreating a piece influenced by their research.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Behaviour control – When the teacher is talking, most students are quiet. If students are not behaving appropriately, the teacher gives them a warning to begin, then sends the student outside. If they do not behave whent they come back in, they are given behaviour points or a break time detention. The teacher is respected by most of the students in the classroom but the minority that are not as well behaved know that if they continue, they will face consequences.
· Repetition – Although the task had been started by the students last lesson, the teacher goes over the task at the beginning of the lesson and repeats her expectations of the class throughout the lesson.
· Explanation – If a student believes they have finished the task but the teacher does not think so, she explains why the have not finished. If a piece is not bold enough, the teacher will hold the book up from further away and the student can see where more detail is needed.
· Rewarding good behaviour – When students are quiet and are well behaved, the teacher offers to put the radio on.





CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· 29-09 -20
· Lesson 1 of the day – 9-10am 
· Towards the beginning of the term – teacher has only taught the class one time prior.
· Students are creating a drawing of a palm leaf and are filling the the drawing in with different patterns.
· The behaviour of the class if overall very good although some of the students are louder in the middle of the classroom.
· There is no obvious seating plan.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	· One of the boys in the middle of the classroom decided that he had finished his artwork and logged on to one of the in class research computers without consulting the teacher to give permission or see if he had finished.
· The teacher almost instantly noticed what the pupil was doing and approached him calmly, explaining that it is unacceptable to log on to the computer without permission as she needs to ensure that all work is complete before students are able to move on to an extension task.
· To show that the pupil’s work was unfinished, the teacher stood at the other side of the room, holding up the pupil’s work and asked if he could still see the pattern that he had created within the palm leaf.
· The pupil replied “no” and the teacher explained that the pupil needed to go over the work and enhance the lighter pieced with a black fine liner pen.
· Although the teacher had to tell the pupil off, she also explained to te pupil why his work was unfinished by guiding him and pointing him in the correct direction.
· Constructivism model – all students worked independently without the teacher and would only speak to the teacher when they thought they were finished or needed more guidance. Overall, the lesson was student led.
· Enterprising, creative contributors – Students were able to solve problems. If their work was not bold enough, they would go back and see if they could make the patterns bolder using their own initiative.
· Ambitious, capable learners – The student was ambitious and clearly wanted to move on to the extension research task. The student needed to solve the problem of his work being unfinished and needed to prove himself to show that he was capable of finishing a piece of work.








































Lesson 2


OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
29-09-20 10:18

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Outdoor lesson on the 3G pitch
· Rugby session towards the start of term (lesson 2)
· 2 classes are put together for the lesson
· All boys session
· All ability students – made aware by TA that there are 2 ALN students in the class
· Students come to school in PE kit and only need to change in to special 3G shoes before going on the pitch



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Prior to starting the session, students are fussing a lot in the changing rooms and some are taking quite a while to get ready.
· Students wait outside the 3G pitch when they are ready and are all talking in a large group.
· They seem like a happy and excited group although some students admit that they ‘hate’ rugby.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


· By the end of the session, students will be focussing on passing the ball.
· Students will also focus on fitness and speed while passing the ball.
· For the entire hour, the focus is on rugby skills and by the end of the term, students will be able to participate in a full game of rugby, knowing all of the rules and knowing how they can improve.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The teacher tells the students to jog around the pitch and to do arm circles as they warm up.
· The students are unable to do this correctly and seriously without direction and monitoring and the teacher then tells them how to improve their warm up and what they were doing wrong.
· After the warmup, the teacher puts the students in groups of five students on a line and ask them to throw a ball in a line as they run ahead in tandem.
· The teacher is always on hand to give pointers. The teacher observes the boys dropping the rugby ball and gives them more direction, explaining that after they throw the ball, their hands should be pointing towards their target/the other person’s hands. After this, the boys vastly improve.




	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Students have already learnt to pass the ball in the last lesson and the lesson is more of a recap.
· The further challenge is adding speed in to the equation and being as fast as possible when passing the ball. This is because it can then be applied in to a rugby game scenario. For example, if one is too slow, they are more likely to get tackled.
· The groups are in mixed physical ability and this is done on purpose by the class teacher.




	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


· The students’ knowledge from the previous lesson is being used from the beginning of the lesson.
· When students are doing better, after the teacher gives them more direction, the teacher praises the students, telling them that they are improving so much.




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· During the lesson, it seems as though all of the students are trying their best to become better.
· The teacher is always repeating himself and ensuring that students are aware of their target and what they are supposed to be doing. If students are drifting from the target, the teacher uses different techniques to ensure that students are engaged. The teacher may mix the groups or add more of an element of challenge.




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· 29.09.20
· Lesson 2 of the day – 10-11am
· Year 8 boys
· P.E. lesson on the 3G pitch
· Rugby session (second P.E. lesson of the year)
· Mixed ability class – 2 classes mixed together.
· All students are wearing P.E. kit and only had to change their shoes prior to going on to the pitch.
· A TA is also present, supporting 2 children that have ALN.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	· The incident involves the P.E. teacher, a student with ALN (referred to as Student A) and the TA.
· The boys go in to the changing room, already wearing full kit and therefore just need to change from normal school trainers in to special 3G shoes.
· Nobody is allowed on the 3G pitch unless they are wearing 3G shoes.
· The teacher asks the students if they all have 3G shoes and the students collectively say “yes”.
· The teacher repeats the question three times, giving students a chance to come forward if necessary although nobody does.
· All of the boys then gather outside of the 3G pitch, myself and the TA stood behind the boys.
· The TA noticed that Student A was not wearing the special shoes. She asks the student “where are your shoes?” and he replies, “I don’t have any”.
· The TA goes to tell the class teacher as she is there to support the student and knows him personally.
· Rather than stopping all of the other students from playing rugby, the class teacher sends the rest of the students on to the pitch to warm up.
· The teacher then confronts Student A strategically. He does not raise his voice and simply asks Student A, “you know I asked you three times about your shoes and you didn’t come forward”.
· The teacher then asked the TA to go with Student A to get a pair of shoes in the correct size. She ensured this and did the student’s laces up for him as he was lacking fine motor skills.
· The student then went on to the pitch and joined in with the other students on the pitch.
· The student is not treated differently apart from the fact that he has a TA for some lessons.
· The class teacher was also strategic when approaching Student A as he addressed that the student made a mistake by not coming forward but also ensured that he did not raise his voice at the student or humiliate him in front of the rest of the class.
· The teacher’s strategies make him more approachable for the student in the future.
· Healthy, confident individuals – the students are keeping physically active and becoming confident as the teacher is approachable/giving all of the necessary support to the students.
· Ethical, informed citizens – students can make their own choices about whether they need the teacher’s attention for support of not. To contradict this, it is not always the case with ALN students as they sometimes find it difficult to speak up. Luckily, in this situation, the ALN students are given the necessary support and are more confident.




























Lesson 3

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
Year 8 20-09-20 11:20-12:20 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Year 8 class – Mixed ability
· English lesson
· Reading ‘Kick the Moon’ by Muhammad Khan as a class
· Indoor lesson – sat in a seating plan.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· When the class arrive, they are a little bit loud and worked up after their morning break.
· This attitude is quickly nipped in the bud and the teacher puts the students in to the seating plan that was arranged during the previous lesson.
· The class are then very quiet and completely different to when they first walked in.
· They seem excited for the book and more excited than what I’d seen of them during the previous two lessons of the day.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· The objective of the lesson is for the students to continue reading their book for the term aloud.
· The objective at the beginning is for the students to listen to the teacher reading and then for some students to volunteer themselves to read to the class.
· Another objective is for the students to understand what is happening in the book and to explain what is going on.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The students given direction from the beginning of the lesson about what they are doing for the hour.
· They are asked to recap at the beginning of the lesson and some students are asked to recap after a paragraph to ensure that they are listening and understand the story.
· Students all have copies of the book as they can follow along with whoever is reading.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


· The students are all at different reading levels, but all read at the same pace as the teacher or whoever is speaking.
· Some students are eager to read ahead but the teacher sets the pace.
· Some students are less interested in the book, but the class teacher focusses on these students and lets them know that she will be calling on them for answers. The students do not know that they are picked for that reason.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Students are not assessed formally on the book and therefore just enjoy it for what it is.
· The book is easily accessible – touches on real life subjects and is very modern.
· When words are not well known to the students, the teacher asks the students to guess what they think that certain words mean. If they are incorrect, the teacher will give them examples and words that are similar.
· Students are able to make comments and to ask questions when they are given the opportunity.
· The classroom is very non-judgemental, and all students are comfortable to contribute.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


· Clarification – Ensuring that students know the meaning of certain, trickier words.
· Recapping – Recapping the previous session to ensure that everyone is aware of what is going on.
· Real life scenarios – To make the story mean something, the teacher refers to real life experiences.





CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· Year 8 class
· 11:20-12:20
· The class are reading ‘Kick the Moon’ by Muhammad Khan.
· They are a few chapters in to the book.
· The class is clearly engaged.
· Students are put in to a seating plan from the beginning and they all behave well.
· The class are of all abilities.
· The critical incident involves two students (referred to as Student B and Student C) and the class teacher.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	· Student B is reading aloud from the book after volunteering. Student B struggles with the word “misinterpreting”. The teacher provides the student with the pronunciation and the student says, “yeah that” and moves on to the next part of the sentence.
· The teacher wants the student to learn the word that they are struggling with and says it twice, ensuring that he repeats after her.
· The teacher does this many times throughout the session. She asks the students about the word “accentuates” and asks what they think it means.
· Student B volunteers to read once again later on in the session. I believe that this is because they were granted confidence from the teacher to read aloud.
· As an observer, the next thing that I witnessed showed me that the students really were engaging with the text.
· Student B read the line “Did I luck out?” from the text and Student C replied, “I don’t know, did you luck out?” They both then giggled.
· This showed me that they were not only engaging with the text but were also happy enough to communicate with one another about the text.
· Healthy, confident individuals – Student B developed confidence for reading aloud throughout the session. The students are confident to move on after they make a mistake and they take risks throughout the lesson.
· Ambitious, capable learners – Students are challenged by some words in the book but try their best to get it right. They want to learn what words mean and understand the duel meaning of some words.
· Enterprising, creative contributors – Students grasp the opportunities to read aloud. All of the students benefit from a student reading aloud and it gives other students confidence to do the same thing.
· Ethical, informed citizens – Students are reading about real life issues such as society, human trafficking, race, gender. They can then take these ideas and understanding in to real life and become informed citizens.



Lesson 4

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
29-09-20 Year 8 12:20-13:20

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· A few lessons in to the unit of study
· The last lesson before lunch time
· Indoor lesson
· ICT lesson – focussing on excel, cells and their value and then about functions and formulas
· ICT room – all students have their own computer
· A TA is also in the classroom, as well as the class teacher.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)


· At the beginning of the lesson, the class teacher approached me and said that the class are usually well-behaved but are sometimes a bit fussy. This was clear from the beginning of the lesson and from what I had witnessed through the entire day.
· Students had a positive attitude towards tasks from the beginning of the lesson.
· Students were allowed to sit wherever they wanted at the start of the lesson, but the teacher told students that they would be moved if they misbehaved.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· An objective of the lesson was to recap the work from the previous lesson regarding the value of cells.
· The main objective of the lesson was to become more confident using formulas and functions and to understand the difference between the two of them.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The teacher shows many examples of formulas and functions on the white board to give the students some guidance.
· The teacher also freezes the students’ screens when he is explaining the tasks for the lesson to ensure that all students are concentrating.
· The teacher explains the tasks using a PowerPoint presentation and then asks pupils if they’d like to answer questions that are on the board. Rather than cold calling on students, he tells the student that he is going to ask them.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· The teacher recaps the prior lesson at the beginning to ensure that everyone is on the same page.
· The teacher also sets a variety of challenges for the students to complete throughout the session and allows them to complete as many as they can and turn them in to Teams.
· The teacher allows the students to play online maths games when they have finished all of the essential tasks. This is a good initiative for students to want to finish their work before the end of the lesson.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Students are all aware of the values of cells and how to find them.
· They know how to put this in to practice when asked questions.
· This is developed in the lesson to understand the definitions of max and min and how to differentiate between formula and function.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


· Digital competency, literacy and numeracy are all incorporated in to this lesson.
· Teachers that know their students are able to joke with them and understand the boundaries.
· Nipping bad behaviour in the bud is important to do as soon as possible and setting expectations from the start.
· Every lesson is a fresh start.




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· 29-09-20
· 12:37
· Year 8 mixed class
· Class overall are very well behaved, and most students are simply getting on with the work that has been set.
· Working on Excel and the value of cells using formulas and functions.
· All students seem very knowledgeable on the topic from the beginning of the lesson and all are very eager.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	· For most of the session, the students are quiet and getting on with their work.
· The pedagogy from the teacher was very good and they were in control of the class. The teacher was able to get the attention of the pupils whenever he needed it.
· It was quite difficult to find a critical incident during this session as I was not sat amongst the pupils.
· This incident involves Student D, Student E and the class teacher.
· Student D went up to the teacher’s desk towards the beginning of the session and said, “oh my gosh Sir, I’ve found out why Student E’s pupil hasn’t been working.”
· The class teacher looks at the student and asks “why?”
· Student D states “She’s been putting 09 at the end instead of 90”.
· Student E then says, “yeah I’ve been trying for ages!” and both students giggle and go back to their computers.
· Students clearly feel comfortable to talk to the teacher about their mistakes, even if they seem a little bit trivial.
· Healthy, confident individuals – Students are able to face and outcome a challenge, no matter how big or small. Also, instead of asking the teacher to reset the password, the students independently tried to crack the code of what the password was.
· Enterprising, creative contributors – Student D gave off energy and problem-solving skills so that Student E would benefit.
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