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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Intro:
The purpose of this essay is to identify and focus on a critical incident that was observed whilst attending a Primary School and discuss how it could be linked not only to certain academic literature but also to the four purposes of the curriculum. It will critically evaluate research and key theories that support the universal development of children and young people, in relation to pupil progress. The essay will outline the importance of reflective practice within the teaching environment. It will also outline the process one must partake in in order to engage in a continuous state of learning. This essay will then explore the observations of the school as a whole and the individual classrooms. Specifically looking at occurrences or events that could possibly have a negative or positive effect on a student or classroom. It will also look into Donaldson’s four purposes of the curriculum and the impact they will have on the structure of education and how that correlates to each pupils experience. It will then move onto the specific details of the chosen critical incident that took place at the observed school. This will then be followed by a literature review identifying key points that reflect upon said chosen incident linking it to different pedagogical theories and standard teaching practises. Finishing, with an evaluation on what was ultimately important about the chosen critical incident. Reflecting on what models and structures should continue to be used for further professional development and which practise could be considered unprogressive or outdated.

The role of critical reflection:
	A critical incident is an event in which an individual interprets and ponders upon why that event occurred. Richards and Farrell (2005) state that a critical incident can be an unplanned and unanticipated event that serves to trigger insights. This could be any event  which a teacher could consider to be memorable. Tripp  describes a critical incident as ‘data’ that is created by the way one interoperates it (Tripp 2012 pg.8). Insinuating that what makes an incident critical is the way in which a person looks at it or more precisely looks at what may have caused it. The majority of researchers would consider a critical incident to be personal to the individual. For example, two teachers could have suddenly witnessed a child start to cry in the middle of the lesson. Teacher one, who knows and understands this to be a regular occurrence immediately goes to comfort the child without thinking what could have caused this occurrence. However, teacher two stands and questions what could have happened in order for that child to suddenly start crying. Both teachers have witnessed the same incident yet have had completely different immediate responses. In order for one to turn this incident into a critical one, that person must not only ask the question ‘what happened’ but also ‘what caused it to happen’(Tripp 2012 pg.9). It serves as a form of reflective inquiry.
Reflective practice is the skill to look back at ones actions and reflect on them. In order to engage in a critical reflection one must look back at a situation, experience or event and not just think carefully but also in depth on why they believe this event occurred. What predictions or assumptions could be made about the events that occurred before hand that had led to this particularly memorable situation. One must then think critically on why they believe this experience to be so memorable or important and analyse what exactly could be learnt from this event. What could a teacher learn about themselves or about others? What could they learn about their role during the event? Finally, one must then consider what could they change should this event or something similar happen again in the future. What could they do or say differently to hopefully achieve a more positive and healthy outcome? How could they approach the situation so that it has a more progressive structure?  Researchers believe that the analysis of critical incidents will hopefully bring to light the importance of reflective practice so that one may identify good practices of teaching. 
Critical incidents are used within education for two main purposes. Firstly, teachers use them as a way of conducting classroom research to help them know and understand the class that they are teaching. What seating plans work best for the class? Which pupils need more help and guidance and which work better independently? Secondly, critical incidents are used by teachers to help reach a greater understanding of their profession. They are used to look into and assess teaching models and techniques. This is so that the teacher can gain a plethora of mechanisms and practises that could be used to tackle a broader range of challenges that come with the profession. 

Observation [school and class context:
	The critical incident that was witnessed took place in an English medium mixed primary school situated on the outskirts of a city in South-West Wales. The school as a whole accommodates just shy of around 400 pupils and caters for children between the ages of 3 and 11 years old. The primary school expressed themselves as a rights respecting school, focusing on teaching children that we all have rights and responsibilities to adhere to.This is made evident throughout the school using different methods including mascots, displays and even the school logo which was designed by an ex-pupil. This shows the the children of the school are at the heart of every decision. During the last Estyn inspection (2014) the school scored an overall rating of adequate with a rating of good in provisions and leadership and management. The percentage of pupils that are eligible for free school meals is 39% which is way over double the national average of 16%. The Estyn report also states that over half of the school (52%) has been identified as having additional learning needs with only a small amount of those pupils having a statement of special educational needs. The school building itself has long corridors with many rooms adjoining, this is due to the building originally being built as a hospital. Due to the buildings history none of the classrooms have doors and are completely open to the corridor. In some circumstances this may feel very inclusive and a warm open feeling yet it can leave others lacking in privacy. It is especially difficult if teachers were to have children who wander or tend to attempt to leave the school premises.

Critical incident linked to 4 purposes:
Over the period of two days the researcher had the privilege of observing two classes at primary school X. On the first day of observation they were placed in one of the year 3/4 classes. On the second day they were placed in one of the year 1/2 classes. On both occasions the researcher was able to both observe and interact with the class taking on the role of a teaching assistant. This gave them the chance to observe multiple events throughout the day that varied both positively and negatively. This section of the essay will explore in further detail some of these events that one would deem critical incidents. It will then reflect upon how they relate back to the four purposes and how they will help further ones understanding of pedagogical theories and teaching. The particular incident that will be explored further occurred in a year 1/2 class, just before first play on Tuesday morning at 10:30am. 
The children had a rather busy morning with activities and the teacher had just announced to the class that it was ‘tidy-up time’. The tidying up was a slightly chaotic affair however, the children were given a lot of independence on the matter and the classroom was tidied after 2-3 reminders from the teacher. The children proceeded to clear up the classroom and then sit down on the carpet ready to listen. One child who will be referred to as Child A had hidden counting blocks in their pocket and was asked by the teacher to put them away. Child A then stood up, stamped their feet and shouted at the teacher, then proceeded to run off to the adjoining classroom. With no teaching assistant present the student observer offered their assistance in the matter to which the teacher replied “no its okay, let them calm down and I will talk to them”. With the adjoining room having no doors other than the one connecting to the classroom, and all windows having been locked the risk that the child may go missing was minimal. The teacher then continued with the lesson on letter sounds teaching the remaining 30 children. After around 5 minutes the letter sounds activity was completed and the teacher asked the class to line up ready to go out to play. While the class lined up the teacher walked calmly to the adjoining class room where Child A had been sitting on their own. The teacher patiently explained to Child A why what they did was considered rude and that they should listen to the teacher when they are talking and not playing with bricks. The child then screamed at the teacher “I don’t want to listen to you!”. The teacher remaining calm and patient then explained to child A “but I listen to you when you want me to. So, is it kind that you don’t do the same? Is it fair that you don’t show the same respect that I show towards you?” Child A pondered for a moment on this then apologised for not being kind to the teacher and then joined the line of children waiting to go out to play. This incident can be seen to outline strongly the importance of at least two of the four purposes of the welsh curriculum. The teacher was attempting to explain to the child that this behaviour is not acceptable within this environment or within the society we live in. One could say that the teacher was attempting to teach the child how to be a healthy and confident individual but also a ambitious capable learner. The teacher was communicating the importance of listening, taking part in group activities and respecting others. These attributes are not only essential to being an ambitious and capable learner but also becoming a valued member of society.

Literature review:
	Within the field of holistic child development there are many varying opinions with regards to positive punishment or with operant conditioning as a whole. Throughout this section the discussion of literature will focus on the theory and practice of operant conditioning within the education environment, mainly looking at the aspect of positive punishment with regards to children. It will also touch upon the discussion surrounding young pupils ability or more accurately, inability to deal or cope with negative reinforcement.
Operant conditioning, also sometimes referred to as instrumental conditioning, is a method used in the practice of learning that uses rewards or punishment to modify behaviour. The general premise surrounding the idea Is that behaviour that is rewarded is more likely to continue or become more frequent and behaviour that is punished will stop or become less frequent. For example, a police officer gives a speeding ticket ( the punishment) to a citizen that is caught speeding (the unwanted or negative behaviour) in order to persuade them to not speed again.
Operant conditioning is a term that is most commonly associated with the behaviourist B.F. Skinner. Skinner’s theory was based on two main assumptions (B.F. Skinner, 1938). The first being that the cause of human behaviour is something in a persons environment. The second is that the consequence of a behaviour determines the possibility of the behaviours frequency. Although Skinner may have been the mainstream pioneer of the operant conditioning theory, his ideas were based on the works of Edward Thorndike (McLeod, S. A. 2018). Where Skinner’s operant conditioning follows the theory that behaviour is strengthened if followed by reinforcement and diminished if followed by punishment, Thorndike’s principle considers that the frequency of behaviour is determined by the favourability of outcomes. Behaviour followed by a favourable outcome would become more likely and behaviour followed by an unfavourable consequence would be less likely (Thorndike, E. L. 1898). 
In operant conditioning one can change two variables depending on which outcome is trying to be achieved. One can add a stimulus or one can take away or withhold a stimulus, this can either increase a behaviour or decrease a behaviour (Theodore, T. 2021)
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For the purpose of this essay the main focus will be on what is referred to as ‘positive punishment’. The ‘positive’ refers to the adding of a stimulus to a situation, and the ‘punishment’ would refer to the decrease the behaviour. For example, the simple act of a parent scolding a child could be seen as an act of positive punishment. The parent is adding a stimulus of reprimanding or lecturing a lecturing a child in order to decrease a negative or unwanted behaviour.
When dealing with the development of a child the positive punishment method of learning can be extremely useful and effective. All actions will have some form of consequence and some consequences can simply be a natural occurrence. For example, if a person were to touch something that is hot, they would burn themselves and would therefore be less likely to do it again. This example is a completely natural occurrence of positive punishment and these experiences have taught human beings extremely valuable lessons. So, it is no wonder why teachers and parents have used this method of behaviour modification for some time. In fact we can find many common examples of positive punishment within mainstream society. Household chores, jail time and prison sentences, even simple rules and laws can be seen as forms of positive punishment.
It is clear to see that positive punishment can have some positive consequences and is an effective behaviour modification practice, however, it is not without its issues. One of the most controversial and frankly barbaric examples of positive punishment is spanking. Studies have shown that spanking can have a risk of increased aggression in behaviour and can send the message to children that violence can resolve problems(Taylor, C.A. et al. 2010). It may have a result of suppressing or diminishing bad or unwanted behaviour however it does not provide an alternative behaviour that is acceptable. For example, positive punishment can teach an individual that eating a particular food will make you feel ill and therefore it is not a good idea to eat that food. This in itself is a valuable lesson, yet, it does not teach the individual which foods are safe to eat which can be argued is an even more valuable lesson. For context within the classroom, positive punishment can teach a child that their behaviour is unacceptable or unwanted but, it does not provide the child with an alternative behaviour that is acceptable or desired. This can leave a child with a process of elimination dilemma where they are constantly attempting different behaviours until they find one which is deemed acceptable.
The discussion so far has reached an understanding that positive punishment is in itself an extremely effective method when it comes to children’s behaviour modification. However, it is lacking in its ability to teach children correct and or acceptable behaviours that are deemed desired or appreciated. This is why Skinner brought in the aspect of not just a punishment but of a reinforcement. It is equally important to reward good behaviour as it is to punish bad behaviour. If positive punishment is adding an undesirable consequence to an unwanted behaviour, then positive reinforcement is adding a reward to a wanted behaviour. This alternate method of operant conditioning shows the child which behaviours are desirable and which behaviours are undesirable. 
How would one implement this into a practical classroom management system? Surely rewarding good behaviour and punishing bad behaviour is self explanatory however, such simplicity is never the case when it comes to child development. Teachers may find it difficult to discipline or reward students because they do not know how to respond in proportion to the action. If one were to respond to child shouting out with immediate expulsion from school no lesson would be learnt through this action. So, when it comes to punishment and reinforcement of behaviours it is important to ensure that each consequence is in proportion and relatable to the action. Dr Rudolf Dreikurs created the logical consequences model based on the belief that students would modify their own behaviour on the reasonable, relatable and respectful consequences of their actions(Dreikurs, & Soltz, V.1990). Dreikurs felt that in order to understand why humans behave the way that they do one must first understand the needs and desires for behaviour(Yussif 2021). He felt that it was crucial to know that every person wishes to get along with others, wants to be accepted, felt important and wanted power or control over one’s life(Yussif 2021). 
Dreikurs felt that for there to be a real lesson in punishment or reinforcement there must be a logical reason for the consequence. Simply giving a child whatever they ask for simply for tying their shoelaces correctly would not be a proportionate reward. The logical consequence of an action should force the children to learn to make a better decision and to tackle problems on independently. Children should be able to outline clearly what is a good or bad behaviour or action, after all they will be the new adults of the world one day.
Dreikurs’ logical consequence model is a psychological approach to behaviour modification that focuses on creating relevant and meaningful lessons using behaviour consequences. It is not only useful in pin pointing to a child which behaviours are desirable or undesirable but also gives the child a sense of responsibility for their actions and decisions. It sets up children to be ambitious learners who are well informed on acceptable and ethical behaviours. Children who are capable of this are far more likely to be healthy and confident individuals which is the foundation for the four purposes of the modern welsh curriculum(Donaldson, G. 2015).

Reflection/evaluation and next steps: 
This form of operant conditioning was observed in the critical incident. Child A expressed behaviour that is generally seen as undesirable in a classroom environment. In order to avoid this from occurring again the teacher gave time and attention to the child and situation, thus showing a form of positive punishment. Time and attention was given to the child in order to hopefully decrease heir unwanted behaviour. Not only that but the time and attention that was given to the child was both logical and reasonable to the situation. The teacher had taken their time to explain to the child why it was unacceptable and why the need for correction was necessary. They were able to identify the behaviour or more accurately misbehaviour and its effect on the class. Once the class had been seen to the teacher stated a logical consequence, that being a sit down and a firm conversation between themselves and Child A. During this conversation they outlined to the child that the cause for this conversation was due to their behaviour and how they should change this behaviour in future in order to get what it was they desired. New and alternative behaviours were provided that would be more effective in getting their needs met in the future thus allowing them to experience the natural result of their own actions. Lastly the teacher used positive reinforcement to reward Child A’s good decision making when they did as the teacher requested later on In the day. This interaction between the teacher and Child A is a perfect example of how effective Dreikurs’ logical consequence model can be to a child development.

Conclusion:
The role of the critical reflection and reflective practice is a vital part in the practise of teaching and education. The methods and models that have been discussed within the confines of this essay alone go to show the usefulness in simply looking back at events and reflection critically on them. Seeking alternatives and pushing oneself to understand more about the field that they are studying.
From this essay one should be able to conclude that having an abundance of knowledge in the field of education and educational methods is extremely important to be a good teaching practitioner. It should show the importance of reflecting not only on the individual needs of the pupils but of the class as a whole. With regards to the critical incident that was observed, had the teacher not known the individual needs of the pupil the outcome of the incident could have altered dramatically. It took the skills of being able to deal with the event but also the knowledge of the class to be able to fabricate the outcome that occurred. The signs of a professional teaching practitioner show through when an individual is able to handle and entire class and simultaneously care for and educate a single pupil on their behaviour. This is not possible without the use of reflective practice thus showing its significance in the professional standards of teaching and leadership. 
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