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The Professional observation of others is an essential element of professional development for trainee teachers (Avis, Fisher, and Thompson, 2015). Richards and Farrell  (2011) further argue that learning through the observation of others plays an important role in one’s own personal development. This essay will critically reflect on the observations of two sessions conducted by two separate lecturers in the post compulsory education sector. This reflection will also aim to establish targets for my own professional development in line with relevant professional standards. To provide a systematic structure that is simplistic in nature, this reflection will be utilising Driscoll’s (1994, cited in University of Edinburgh, 2023) Model of reflection which uses three questions- What? Which will provide the context of the situation, So What? Will discuss the implications of the situation, concluding on the Now What? Which Will discuss the lessons gained and the action plan going forward for my own professional practice. 

The sessions observed took place on the same day with the same group of students, one was observed in the morning upon return from the festive break, and the other was the afternoon session. The students were first year BA mature students (Collins, 2024) whom varied in age 21-58 years. The two sessions observed were very different in nature and delivery, with study skills-reflective writing being the first lesson and the other centred on Psychological theories. Although the session were very different in nature, both lessons were engaging due to the style of delivery, the lecturers were clearly knowledgeable in their respected field and the students were encouraged throughout to be involved in the lessons. Both Alice and Barbra respectively, aligned their teaching to the relevant professional standards throughout (Welsh Government, 2023). 

Both Alice and Barbra, opened their lectures by setting student expectations through displaying and discussing the aims of the lesson, and the intended outcomes. Orr et al (2022) argue that informing students of the aims of the lesson can help clarify and define what students should know by the end of said session(s) which in turn provides a focus of assessment for the students (Race and Pickford, 2007) while also providing a lesson(s) structure for the lecturer (Duckworth, 2014). Although it could be argued that it is good practice to inform students of the session(s) aims and outcomes, on this occasion this information appeared to alarm the students in Alice’s session. This was mainly down to the fact that it was the first session of the module and students had not encountered reflective writing and/or the use of reflective models previously. To alleviate student concerns, Alice demonstrated a commitment to their learners and their starting point (Welsh Government, 2023) by providing reassurance that by the end of the lesson all would be clear and that they (Alice) would support each student where needed. I appreciated the fact that Alice did not appear to judge the students, but instead, encouraged them to stretch themselves as they were capable students (ibid). The students reactions at the start of the session has made me acutely aware how starting a new module, that has perhaps not been taught to adult students before, can create an intimidating environment for them. Since the observation, I have come to learn that, knowing your students capabilities and their starting point is imperative to their learning (ibid) and should not be underestimated. Alleviating any concerns and removing any barriers at this stage, can have a positive impact on a learners journey. Duckworth (2014) argues that teachers should be conscious of barriers to learning that adult students face, and will continue to face through their educational journey. 

To ‘break the Ice’, Alice incorporated technology into the classroom where students were asked to approach the front of the class and complete a wordsearch puzzle on the interactive white board. There are several benefits to incorporating ice breakers into lessons such as, allowing students to pass the ‘shy’ stage in a lesson, obliges everyone to take part in and be present in the lesson, and helps form the group (Rogers, 2007). Hutchings and Quinney (2015, quoted in Race, 2020) argue that the integration of technology in the class room has provided unique opportunities for classrooms to become student-centred learning environments, which it could be argued, complies with several elements of professional standards and practices such as, encouraging inclusion and positive relationships as well as using a range of media, including digital, effectively to enhance the learning process (Welsh Government, 2023). The students became quite animated at this task and began to positively support one another, it was evident that this approach was aiding collaboration amongst the students (ibid). I found this approach quite interesting, and a beneficial way of bringing student centred learning to the forefront of lessons while building rapport between the lecturer, students and one another. I will be implementing this approach.
Barbara had an altogether different approach to teaching which was more aligned initially, with a teacher-centred approach, however, it was not so didactic in nature that the students were being ‘talked at’ and was proportionate (Race, 2020). It was apparent, that due to the nature of the topic, a lecture style approach was needed to provide the students with clear aims, outcomes and information relating to the topic (ibid), on what could be considered, an emotive topic. To develop the students’ knowledge, Barbara adopted a different style, once the ‘lecture’ aspect was complete, they began using a dialogic approach (ibid). They began to make links between the theories discussed and their day to day life experiences. Developing this approach further, Barbara began to pose questions to the students which further encouraged class participation. Race (2020) suggests that posing questions can excite students’ curiosity and can aid them in realising what they already know, thus increasing their confidence in the classroom. 

Barbara allowed the students to dictate the pace of the lesson by allowing them to continue sharing their experiences that aligned with the theories being discussed, thus, assisting the autonomy of the learners (Han, 2021; Welsh Government, 2023), while inspiring, supporting and stretching their learning (Welsh Government, 2023). What I did find interesting was the way that Barbara would aid their learners to remain on track if the experiences discussed were slightly off topic/point. Rather than telling the learner that they were wrong, which could knock a learners confidence and, thus, create a barrier (Mierzwik, 2013), they would mould the experience to align with the theory discussed. Duckworth (2014) argues that adults learners need to have information that is rooted in previous experiences due to adult learners already possessing a stock of knowledge that simply requires links to be made. They further argue that, adult learners needs for learning should be relatable, relevant to them and their needs. This technique seemed to encourage the students to make their own links between the topic and their own experiences, which was used by Barbara as a means to assess student Knowledge and learning (Welsh Government, 2023). This also gave Barbara an opportunity to build rapport with the students and vice versa, as they compared and discussed life experiences in line with the lecture syllabus, which, Lynn and Broderick (2023) argue is vital to student success. 

To assess student knowledge, Alice used a different approach, by using the application Jamboard as the assessment tool. Standford Education (2024) says that “Google Jamboard is a virtual whiteboard that elevates collaboration via sticky notes and doodling tools’’.  Alice asked the students to anonymously ‘upload’ their level of knowledge, in their own words, rather than seeking verbal responses, which is an approach I had not observed previously as a student myself. A study conducted by Freeman, Blayney and Ginns (2023) found that student participation increased when anonymity was afforded to the students when questioned on their knowledge. However, the use of technology within the classroom can have its limitations. Some learners found it difficult to navigate the application which created an atmosphere of frustration, however, Alice calmly supported each learner and guided them through the experience. Research suggests that many adult learners will already feel an element of shame when entering or re-entering education (Walker, 2017), as such, it is important to identify and acknowledge that education environments should not be a place that further shames learners, but instead, a place that empowers learners and stretches their abilities (Welsh Government, 2023). This is an approach to teaching, that I will focus my efforts on, reassurance and support can make a great difference to an adult learners experience.  
Once all the students had uploaded their responses, they were viewable on the board. It could be argued that this approach can aid in building comradery and positive relationships amongst the students (Welsh Government, 2023) and remove or alleviate any feelings of inadequacy, in that they were not alone in their learning journey as they were all likely in ‘the same boat’ (Katula and Beaumont 2021). This approach provided Alice with an opportunity to address specific concerns held by the learners, which it could be argued, removed the guessing element of already gained learner knowledge, and thus, they could focus on specific areas. 

Much like Barbara, Alice began to make similar links between life experiences and the topic being addressed, as the class progressed, this approach was successful as students began to make relevant links with their own lived experiences and using reflective models, which supports the theories proposed by both Duckworth (2014) and Race (2020). Due to its success in both Alice and Barbara’s lesson, this is most certainly an approach I will endeavour to incorporate into my own teaching practices. Another approach that I found interesting was the use of music in the classroom. Once it was evident that the students had a clear grasp of reflective writing, Alice turned on the radio as the students worked. Although the volume was low, personally, I found this rather distracting as I require silence when working, however, research conducted by Bottiroli et al (2014) found that when adult learners listened to music while studying, their memory and the ability to process tasks improved. I believe that this is an approach that should be incorporated on a class by class basis. How this would be determined would need to be carefully considered before I implemented it in my teaching.

To conclude the lessons, both Alice and Barbara used different approaches to assess overall learning from the lesson. Alice, once again, enlisted the support of technology by utilising Jamboard, asking the students to again to upload their knowledge. From the results it was apparent that the students had a comfortable grasp of reflective writing with some students admitting that they would like to spend some additional time after the class focusing on ‘mastering’ their new found knowledge. Alice informed them that they could continue their work for as long as they needed and that she would be available for a period of time if they required any additional support. Alice’s response to the learners demonstrated commitment to her learners and enabled them to share responsibility for their own learning (Welsh Government, 2023).

To conclude Barbara’s lesson, students were verbally asked if they had any questions that they would like clarification on. Although the lesson had covered a significant amount of ground, the students did not respond verbally with only the odd nod from students signalling no. Here, it may have been beneficial to incorporate some form of technology into the lesson as the students were first year mature students, who may have perhaps been too nervous to speak up. However, Race and Pickford (2007) argue that this response  may be the observer effect. Before the students left the lesson they were provided with information on self-directed learning and where they could access this in preparation for the next session. Encouraging students to engage with wider research around the topics discussed in lessons can encourage learner to share responsibility for their own learning (Welsh Government, 2023) 

To conclude this reflection in line with Driscoll’s (1994, cited in University of Edinburgh, 2023) model, I will now refer to the Now what? Stage. Overall, both lessons were very interesting, engaging and student centred. The lecturer’s focus was always on encouraging the students to develop their knowledge by using different but effective means and aligned to professional standards (Welsh Government, 2023). The methods and teaching observed have provided me with a wealth of insight into appropriate ways to teach adult learners in post compulsory education, while being mindful of learners starting points, their potential and overall wellbeing (ibid). Areas identified for personal development are included in the action plan below.









Action plan
	Identified area of development
	Professional standards 
(Welsh Government, 2023)
	How will this be achieved? 
	Time scale

	To begin using technology in the classroom to assess students’ starting points, progression, and assessment of learning. This should aid lesson planning.
	Plan and deliver effective learning, teaching, and assessment- using a range of media, including digital, effectively to enhance the learning process.
Making use of digital teaching and learning platforms to support teaching, learning and assessment. Using learner data to track and review learner progress to inform planning, ensuring effective programme/subject delivery. Creating and planning learning environments where learners are active participants as individuals and as members of collaborative groups.
	Since the observation sessions, I have begun introducing technology into the classroom mainly using the application Mentimeter. Thus far, it has allowed the students to upload their opinions/answers anonymously which are then provided to the students as word clouds that they can then store and use as reference/notes when they write their assignments. I aim to use this approach as an assessment tool, to achieve this, I will be exploring alternative applications to discover which ones work best for assessment and student use/accessibility. 
	Ongoing 

	Explore the benefits of introducing music into the classroom during periods of study.
	This is loosely aligned with Professional standards. Know how to use evidence and research to improve my practice- reflecting on the latest theories and research with colleagues and exploring their relevance to my teaching and learning context
	I will research the benefits of using music in the classroom during study time and consider if the benefits outweigh the cons. There is much conflicting evidence on its validity available and so it is likely that I will need to discuss this approach with other professionals to assess their views on it before using it. 
	6 months -1 year

	Explore variations of ‘ice breakers’ and their benefits.
	Demonstrate commitment to learners, their learning, safety and well-being- Inspiring, supporting and stretching learners, taking account of their starting points and progression options
	The ice breakers used in Alice’s lesson did encourage student participation. I will be exploring the research around ice breakers and which are accessible to the students that I currently teach. I will make efforts to begin introducing these into my teaching when I get a new cohort.
	1 month (new cohort start)
I also feel that this should be an ongoing development as environments and people differ rapidly. 

	Before teaching a module/topic ensure I have a developed understanding, to the point where I can make links to everyday life where and whenever possible in order to make it relatable/relevant to adult learners in post compulsory education 
	Demonstrate commitment to learners, their learning, safety and well-being- inspiring, supporting and stretching learners, taking account of their starting points and progression options
Maintain and update knowledge of my subject(s) and how best to teach and assess them- keeping abreast of my subject or vocational area and of effective teaching and assessment methods. Using assessment of and for learning to support learner progress.
Plan and deliver effective learning, teaching and assessment-
creating and planning learning environments where learners are active participants as individuals and as members of collaborative groups.
	Research will be the main driver of this development in order to broaden my own knowledge so that I am able to make appropriate links to learners every day lives. Humanising information by discussing with colleagues and other professionals who have a clear understanding of the modules and topics covered. It ay also be beneficial to explore other areas and topics to broaden my scope. This can also be achieved through YouTube tutorials and open university courses. 
	Immediately. I don’t think this will have a cutoff date as topics develop and every day lives are so different in nature. Each lesson learned by me will add to my overall portfolio through my teaching career.  
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	Teacher

	Helen

	Date
	15/01/2024


	Group
	Skills for learning year 1 BA Social care studies


	Topic/Context
	Study skills- reflective writing 


	Notes on the lesson:

	The class appeared tired following the new year.
Aims and objectives of the lesson were made clear to students – setting the expectations.









To open the class and break the ice an interactive word search was placed on the board (wordwall) and each student was asked to find a word and highlight using a board pen.








Assess opening knowledge on the topic

























Assessing knowledge gained from the lesson. Highlight areas that require further elaboration.

	Aims and objectives were provided by Helen through a PowerPoint/presentation. Setting student expectations- Students were informed what the lesson would entail and what they were expected to know or be able to do by the end of the lesson. As this was their first lesson on the topic and their first year on the course, this did alarm some students as at that point it was still unknown to them what these terms meant. 
Helen, without judgement, reassured the students that all would be clear by the end of the session. PS- Demonstrate commitment to learners, their learning, safety and well-being. Inspiring, supporting and stretching learners, taking account of their starting points and progression options



Students become animated and began interacting with one another. This broke down some of the visible barriers between the students who were not overly familiar with one another or the topic. Students began interacting with one another- Highlighting to the person whose turn it was where additional words were on the wordsearch. It was initially a solo task; however, students began supporting one another and working as one rather than individually. Peer support was evident. This aided their rapport with one another. PS- building positive and collaborative relationships. Demonstrate commitment to learners, their learning, safety and wellbeing. Plan and deliver effective learning, teaching and assessment.



Using jam board, the students were asked to use Jam boards to provide their views on what reflective writing is or means to them.
Maybe using Mentimeter could have worked here? This would have provided a word cloud where it could have been explored word by word perhaps- provide a snap shot on student knowledge 
Some students were struggling to grasp how to access an interactive tool and were becoming quite agitated- Helen dealt with this well by approaching each student one by one and guiding them on how to access the app (Jamboard). PS- Demonstrate commitment to learners, their learning, safety and well-being


Using Jamboard, Helen told the students to say if they didn’t know what it meant (reflective writing)- I think this was done to establish the level of knowledge within the class. It could have also been used to build relationships in the class- here students could identify that they were not alone if they did or didn’t have any knowledge on the topic. PS- building positive and collaborative relationships.

Helen made links between what she was teaching, Gibbs reflective model, with real life incidences to aid the students in recognising how it can be used and thus aid their understanding. Some students were able to make links between real life experiences and using a reflective model. 
While the students were getting used to using Gibbs reflective model Helen turned on the radio for background music – explore the reason for this. 

Following working through the lesson, Helen asked the students to complete a jam board again to ask what they thought about Gibbs reflective model- this may have been done to assess how much was learnt by the students- this was an anonymous feedback form. 
It may encourage students to provide an honest perspective on their learning and knowledge gained from the lesson. PS- Demonstrate commitment to learners, their learning, safety and well-being

Helen had  clear knowledge  of the topic and was able to address most questions that were asked of her by the students


	What I have learned:

	I have learnt how to use Jamboard where I had not used this previously PS- Plan and deliver effective learning, teaching and assessment • identifying, preparing, delivering and assessing learning programmes • using a range of media, including digital, effectively to enhance the learning process
Using music in the classroom while students work

Using an app  – anonymous feedback form


	Aligning learning practices with real life experiences can really aid student understanding- this is something that should be invested in as a teacher. It can also aid rapport/relationship building with students. Assess their capabilities/knowledge/developmental paths. PS- Demonstrate commitment to learners, their learning, safety and well-being. Inspiring, supporting and stretching learners, taking account of their starting points and progression options.


	Targets to improve my own practice (mapped to professional standards):

	Exploring other teaching apps such as jamboard, padlet - 
Explore the benefits of introducing music into the classroom during period of study. This is loosely aligned with Professional standards. 

Explore variations of ‘ice breakers’	
	Demonstrate commitment to learners, their learning, safety and well-being
Know how to use evidence and research to improve my practice- reflecting on the latest theories and research with colleagues and exploring their relevance to my teaching and learning context. Demonstrate commitment to learners, their learning, safety and well-being- Inspiring, supporting and stretching learners, taking account of their starting points and progression options





Teacher Observation Form 2
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	Teacher

	Karen

	Date
	15/01/24


	Group
	BA year 1


	Topic/Context
	Psychological theories- key theories in social care


	Notes on the lesson:

	Google classroom used. 



This was the first lesson on a new module for the class following the Christmas period.


Vocally Karen set the theme for the introduction of the new module.

She set the expectation from the students. 







Rather than going through a power point, Karen spent a lot of time vocally discussing what the topic will entail. Through the power point session objectives were clear for the students to see 









She made efforts to aid the lessons objectives by familiarising the topics by applying them to real life situations.
























Checking student engagement and level of knowledge gained 
	These were also included on the power point. 


An image of the learning outcomes was present on the PowerPoint
PS- Demonstrate commitment to learners, their learning, safety and wellbeing.







Students were asked if they had any questions on the objectives. 
Karen asked the students to tell her what they thought ‘theory’ meant.





She asked if the student had any indication/knowledge on theories of psychology following the presentation- following this Karen used real life situations to make sense for the students on what the terms or jargon actually meant in a real life situation. 
While asking for responses from the students she asked them to provide examples on the next stage of the scenario that addresses the terminology. This allows the students to show knowledge and make it possible for Karen to identify If students are unclear on what is being taught. PS- Demonstrate commitment to learners, their learning, safety and well-being.  Inspiring, supporting and stretching learners, taking account of their starting points and progression options. Plan and deliver effective learning, teaching and assessment • identifying, preparing, delivering and assessing learning programmes



The students seemed to respond well to this as the majority were parents or care givers of some sort (they identified themselves as such) and when connections were made by Karen between the work/themes/theories and parenting many students became animated, alert and more involved in the class- they appear excited. Many began giving their own stories around the topics discussed which is evidence that students were engaging with the topic. This could also be used as a means to determine level of knowledge from the students depending on their stories/events discussed in line with the topic/theories. If they were not quite making appropriate links Karen would mould the story/experience the student presented so that It aligned with the topics/theories. This also aided rapport building as the more the students interacted the more Karen was able to get to know her students and vice versa. Some students would laugh at each other’s parenting stories as if to agree that they too had had similar experiences. This aided rapport building between the students also as they began building common ground. It was almost as if I could see barriers being lowered between the students themselves and Karen. PS-Plan and deliver effective learning, teaching and assessment. 
Karen then made links to pets. Linking the topic and its content to pets so that the students could again make direct links between the topic and real life scenarios. This encouraged the students to give their own experiences while making links to theories and theorists. This also let the students make alternative links beyond ‘family and friends’
PS- Build positive and collaborative relationships


Karen stopped teaching and asked if all students were following the lesson thus far verbally, a minute or two of silence commenced and some nods were seen by students. It was as though once the students moved away from discussing storied relating to others and the focus was placed on them directly some barriers were reinstated. She asked if there were any questions on what had been discussed, no one spoke up to confirm or ask any questions- introducing a vevox/mentimeter survey may have been beneficial to ask student to provide anonymous feedback by way of words that would describe their knowledge or if they had a clear idea. This may have given an opportunity for students to provide an honest account without judgement. PS-Plan and deliver effective learning, teaching, and assessment.
It was evident from the class discussion that students had a clear grasp of the topic and that they had built a good level of rapport with Karen, however, they were first year mature students who were perhaps still nervous in the class room and still felt very vulnerable as learners. Observer effect? Worried they may influence my observation notes? 

Students were provided with information relating to wider reading.
Areas to read further on self-directed learning around psychology.
PS- Supporting and inspiring learning taking account of their starting point and profession options.



	What I have learned:

	Making connections to real life can encourage student engagement- it makes topics real and relevant in real life.



A level of understanding of the vulnerability of adult/mature learners









Acknowledge students concerns respectfully address these but also remain on track with the course/module content 







	I think after discussing the jargon, aligning these terms to real life situations/families/pets was very helpful for the students as it becomes relatable and thus broadens the thinking.




Adult/mature learners are perhaps more vulnerable in the classroom/learning environment due to some being out of education for many years, have poor relationships with education, low self esteem when learning/own abilities. It is important to help break down the barriers to learning for students and aid their esteem and develop their knowledge. PS- Demonstrate dignity, courtesy and respect towards others • listening to and respecting other peoples’ views, opinions and ideas • acting as a role model for fair, courteous and respectful behaviours



Karen never told anyone they were wrong! Or that their stories/life events were in any way useless or not constructive to the conversations being held. In fact she built upon their conversations/discussions. She would simply maneuver the conversation back to the topic and make other relevant links that were made up of elements of their situations/incidences. -PS Demonstrate dignity, courtesy and respect 


Karen has used her extensive knowledge of each student in order to aid each student identify with the topic. It is clear that knowing your students own personal lives- work, children etc can aid their learning by allowing the teacher to customise the learning to the student and their lives. PS- Build positive and collaborative relationships


This topic was a rather difficult topic to introduce to a class after an extended period of time off over the Christmas holidays, however, Karen was able to get the students involved, by discussing the lift experiment again relating this to ‘real life’

Due to the friendly nature of Karen and her encouraging engagement from the students some students were so relaxed discussing their own lives there were occasions where students would use foul language when discussing their own experiences to the class. This could lead to some becoming offended. However, is engagement and understanding from the student a bigger priority than behavior within the classroom?
Karen did not scold the student or change her demeanor, the student self regulated and apologised for their language- it could be argued that Karen has gained a level of respect from her students.

	Targets to improve my own practice (mapped to professional standards):

	Before teaching a module/topic ensure I have a developed understanding, to the point where I can make links to everyday life where and whenever possible in order to make it relatable/relevant to adult learners in post compulsory education 
	PS- Demonstrate commitment to learners, their learning, safety and well-being- inspiring, supporting and stretching learners, taking account of their starting points and progression options
Maintain and update knowledge of my subject(s) and how best to teach and assess them- keeping abreast of my subject or vocational area and of effective teaching and assessment methods. Using assessment of and for learning to support learner progress.
Plan and deliver effective learning, teaching and assessment-
creating and planning learning environments where learners are active participants as individuals and as members of collaborative groups.
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