[bookmark: _GoBack]‘If children experience high quality early education and care, this can have a lasting, positive impact on educational outcomes and more…. We know that high quality provision matters and that poor and mediocre provision will not benefit children’. (Nutbrown, C. 2012, 12-13). 
Why is reflection so important for a practitioner in early years? According to Arthur L. Costa and Bena Kallick 2009, reflecting on work enhances its meaning and also reflecting on experiences encourage insight and complex learning. This is found when any practitioner reflects, they are able to find their experiences and discover what they could have done differently or would have kept the same if the same activity or scenario arose. Reflecting also helps not just the practitioner in early years, but any practitioner within education, healthcare and social care. It has also been defined as the active process of reviewing, analysing and evaluating experiences. (Alps, No Date).  
There are six different models of reflection which all analyse aspects of reflection in different ways, and they are: Boud et al 1985, Dewey 1933, Donald Schon, Rolfe 2001, Kolbe and Gibbs 1988. All models represent a different way to reflect on an experience and each model can be used in a different way, for example if the practitioner wanted to have a basic, simple and easy reflection then they would use the Rolfe 2001 reflective cycle. But, if the practitioner wanted to have a more in-depth and more advanced version of their reflection then Gibbs or Kolb would benefit the practitioner more rather than Rolfe 2001.

Kolbe shows experiences of life. There are four stages to the cycle and they are: Stage 1 - Concrete Experience which is the ‘kick start’ of the cycle. Stage two - Is Reflective Observation which is where the reflection involves thinking about what you did in the activity. Stage three - Is Abstract Conceptualisation which is when you think about what happened in the activity, whether there were positive and negatives about the situation. Stage four - Is Active Experimentation, this is where you look back on the activity or situation and arrive at a conclusion about the activity. (Skills for learning, 2015).

On the other hand, there is Gibbs 1988 which shows emotional reflection based on feeling, and they are: Stage 1 Description - This Is where the practitioner describes the event, activity or situation. Stage 2 Feelings - This is where the practitioner reflects on what they were thinking and feeling in the activity or situation. Stage 3 Evaluation - This is where the practitioner reflects back again on the experience and discusses the positive and negatives. Stage 4 Analysis - Is when the practitioner makes sense of the situation. Stage 5 Conclusion – Is where the practitioner reflects in more depth about the situation about what else they could have done differently in the activity. Stage 6 - Action Plan is where the practitioner reflects on the whole situation and explain in more depth what they would do differently or keep the same if the activity or situation arose again. (Oxford Brookes University, 2017)   

The two that will be critically analysed throughout will be Rolfe 2001 and Gibbs 1988. These models have been chosen because they are on different ends of the reflection spectrum. Rolfe 2001 is a simple and basic reflection and can be done in action. On the other hand, Gibbs 1988 is a more in-depth version of reflection and can be done out of action. The reflection will also include a critical evaluation at the end to explain why maybe one reflective model is more appropriate for different reflection on activities or is both reflective models are as good as each other.

Reflective practice was originally to be believed as a critical technique, and was based on the knowledge produced by practitioners that were reflecting on their own experiences of at least equal value to knowledge. However, experiential knowledge from reflection-on-action now finds itself at the bottom of the pile of evidence on which to base practice, and reflection has become just another technical tool. (Rolfe, 2001)

The first model of reflection that shall be critically analysed is Rolfe 2001. This model of reflection is made up of three stages. Stage 1 is what -  This stage is where the practitioner reflects on if there were any problems during the activity. Asking questions like: what was the role of the practitioner? What was the practitioner trying to achieve? Any actions taken? Any responses from other practitioners/teachers and how was the practitioner and students feeling? (Cumbria, 2016). This stage can also be seen as what is the main focus that the practitioner is reflecting on. Is it better to focus on what aspect of reflection at a time, what was the issue, what did the practitioner do well in the activity and is there anything as a practitioner needs to be improved.  (University of Exeter, No Date)

Stage 2 is So What - This stage is where the practitioner focuses on analysing their performance. Which can include positive and negatives of the situation, theorising what has been learnt through an activity or scenario and also what has the practitioner learnt about themselves, from others and any possible improvement. (Francisca Veale, 2016). This is an important stage of Rolfe 2001 cycle because this is where the practitioner is able to reflect back on their work during the activity and change something within the activity if it is not going as well as the practitioner might have wanted it to. It can also be seen as being an in-action reflective point. Due to the fact of the practitioner can maybe change the activity or maybe add something which could be more beneficial towards the children.

Stage 3 to Rolfe’s reflective cycle is Now What - This stage includes considering any further steps as a practitioner that will be taken to improve the practice and learn from any initial experience. It also states that an action plan is ideal to help the practitioner have key points about what will happen if the activity arose again and how the practice will it be improved. (Nicole Brown, 2015). This stage can be seen as the action plan stage of the cycle. It can be used to boost the practitioner's positive aspects of the activity or situation or maybe improve the negative outcomes of the situation. However, the reflective cycle may not have enough information or detail for the practitioner to be able to have a fuller or more in-depth action plan for next time.

The Rolfe 2001 reflective models can be seen as an in-action reflection as a result of the cycle being short and basic. The reflective cycle provides the practitioner to seek alternatives, ability to keep an open mind, always asking “what if” and the ability to compare and contrast with other models of reflection (Brainboxx, No Date). Francisca Veale, 2016 states that as an early year practitioner they will gradually be able to recognise Greenway and Rolfe 2001 reflective models in the way that the practitioner approachs a child-initiated learning. This is when children ‘Plan, Do and Review’ their own learning. There has been very different looks on Rolfe 2001’s reflective cycle, both positive and negative points. Whilst looking and critically analysing Rolfe 2001’s model of reflection as a practitioner there are many points that be taken from it such as: The model is very basic and has not got enough stages to go into depth about the activity or situation and it can only be used as an in-action reflection. 

What is an in-action reflection? According to Barbra Bassot, 2016 reflecting-in-action in the kind of reflection that we all do as we are working, studying and living generally. As human beings we all have the capacity to think as we are doing things. This can also be linked to Donald Schon 1983. Donald Schon describes in-action reflection as ‘Thinking on your feet’. In action reflection can also be seen as an ‘easy’ or ‘simple’ way of reflecting. Which can then cause the reflection to be not in enough depth or not detailed enough for the nursery setting or for the practitioner themselves. Moon, 2006 acknowledged that Rolfe 2001 links in with Donald Schon with the in-action reflection. This is a result of both reflective practitioners using in action reflection to help pose questions to help students or practitioners in their reflection. This can help students, practitioners or early years setting staff to consider their personal, professional, academic and evaluative development in certain areas (Moon, 2016).

Now moving onto the next model of reflection, the Gibbs Cycle. The Gibbs cycles show a different approach to reflection by adopting feelings. Open Learning, 2017 suggests that the Gibbs reflective model builds of Boud’s model by breaking down reflection into an evaluation of the events the practitioner may have gone through. Then to be able to analyse and figure out if there are any clear links between learning from the experience and future practice.  HHS, 2017 explains that the model of reflection is an effective tool that helps practitioner reflect after the event on a ‘critical’ response. This suggests that the Gibbs reflective model is ideal for any activity or situation that is in need of a lot of critical thinking and to be able to go into depth. Gibbs talks about six different stages that make up his model of reflection and they are: Description, Feelings, Evaluation, Analysis, Conclusion and Action Plan. 

The six stages of Gibbs are all about feelings within an activity or situation and for the practitioner to be able to critically reflect after the activity or situation is over with. The first stage of Gibbs reflective model is Description - This is where the practitioner reflects back on the activity or situation but only using specific and relative detail, giving consist description of the experience they have been through, for example what are you reflecting on? (Kcl, 2016). 

The next stage to the reflective cycle is Feelings. This stage is where any emotion the practitioner feels during the incident is discussed. This can be seen as being asked questions such as how the practitioner was feeling before the activity? How the practitioner was feeling during the activity? and how the practitioner was feeling after the activity? Also, there could be questions such as what do you think other people are feeling? How does the practitioner feel about the activity now? The practitioner must answer the questions honestly and accurately and have a clearer reflection (Kcl, 2016). 

The next stage is Evaluation - This stage is where you reflect back on the activity again but only reflecting on the positive or negative aspects of the activity. The practitioner should consider judgement such as what went well, what did not go so well and also what was good and not so good about the experience (Afpp, No Date). This stage of Gibbs reflective cycle asks the practitioner to examine what was good about the experience and also the bad points of the experience. This combination reminds the practitioner of the contrasting cycles of Ghaye 2011, Osterman and Kottkamp 2004. These practitioners explain to the practitioner to focus and not dwell on too much of the negative side and running the practitioner down. It also asks the practitioner to consider looking at the positives so they can build on them (Bassot, 2016)

The fourth stage of the Gibbs cycle is Analysis - This stage is an important stage because the practitioner has to compare the activity with theory or practice. Were there any similarities or any differences between their experiences and any other experiences that the practitioner has been through? For the practitioner to be able to think about what had actually happened and if the practitioner made any choices and did the choices have any effect on the activity or situation (Skills for learning, 2015). The stage is an important stage for the practitioner in terms of reflection. As a result of their reflection being in depth and extensive as the reflection can be. Also, for the practitioner to be able to give a full reflection on the activity and the positive and negatives of the situation. 

Fifth stage that is included in the Gibbs cycle is Conclusion - This stage is important as well as stage four for the practitioner because it is where the practitioner has to communicate with the families, patient or clients about the experience or activity. Study Skills, 2013 talks about if there was anything that the practitioner should have noticed that they should have done, reported or talked about. Learning Cultures, 2017 explains that conclusion can be seen as what did the practitioner gain from the experience? Was there are positive outcomes of the situation? And how relevant or useful was the knowledge the practitioner gained through the experience or situation? Conclusion is also another important stage for reflecting on an activity or situation because it can help the practitioner learn and gain knowledge from the experience in case the same experience or activity arose again. All assignment help, 2017, suggests that whilst reflecting back on an activity and reflecting with the conclusion stage, the practitioner must also write down what technique they put to use and explain why they would use the same technique again to make sure that the outcome would be the same or better. 

Stage six is Action Plan - This stage is where the practitioner composes an action plan for next time the activity arises again and if there is anything that they would change or keep the same. Also acknowledging the positive and negatives that came to light in the activity or situation. Heft Education, No Date explains that an action plan should be made by the practitioner for them to think of themselves encountering the activity, situation or event again. What is the practitioners plan for when the activity or situation arose again? It also states that the practitioner should include what would they do differently, keep the same and also combine the positive and negatives around the situation or activity. Stage six is also another important stage for the practitioner reflection because this stage enables the practitioner to make a plan regarding the positives, negatives, anything that they would change, anything that they would keep the same, any other feelings that the practitioner may feel about the activity. Also, for the practitioner to reflect on if their ideas or choices were the best ones for the activity. 

The Gibbs reflective cycle can be seen as an out of action reflecting because there are a variety of different stages. Veale, 2012 suggests that reflecting in action encourages the practitioner to ask questions about the activity that was previously conducted. Also for the practitioner to understand their experiences and modify their schemas. This is a positive aspect for the practitioner as they are able to have a more in-depth reflection and able to identify positive and negatives more effectively.  Johns et al, 2009 suggests that reflection on action can gain insights that may inform the future practice in positive ways. This means that the reflection the practitioner conducts can be detailed and in more depth to ensure other practitioners follow positive techniques. Donald Schon suggests that reflecting on action can provide an honest and accurate reflection for the practitioner. This can be supported by Macleod-Brudenell and Kay, 2008 because they suggest that Donald Schon says that practitioners who reflect on action can provide a higher level of reflection by linking practice and theory which develops the practitioner's professional knowledge and practice. This information can also be found in Moon, 2007:40. 

However, with further break down, it can be argued that this model could still result in fairly casual reflection as it does not refer to critical thinking, analysis or reflection. It does not take into consideration belief that the practitioner may hold about the experience. Also, the need to look objectively at different perspectives, and there does not seem to be an explicit suggestion that the learning will result in a change of assumptions, perspectives or practice. (Open learning, 2017). While models such as Gibbs’ may have useful basic questions to help structure reflection, some argue that a broader, more critically reflective approach is needed. Zeichner and Liston (1996) argue that reflective teachers should move above and beyond questions about whether or not their practice is working to critically evaluate their values and how practice can lead to change, commitment to quality and respect for difference. Such arguments have encouraged more complicated models to find favour in higher levels of professional practice and education. For example, Jay and Johnson (2002) developed a reflection involving three interlinking aspects: descriptive, comparative and critical reflection. 

Now moving onto critically analysing both models of reflection which are Rolfe 2001 and Gibbs 1988. There are both simulates and difference in both models of reflection. The difference that stands out the most is how different both models are and how they both show different ways of reflecting both in and on action. 

Rolfe 2001 is a very basic and simple reflective cycle which cannot provide a lot of reflection and information about the activity or situation. Hants, No Date explains that Rolfe et al 2001 framework uses Borton’s (1970) developmental model. It is possible to use the model simply at the descriptive level for level 1 reflection. This can be seen as a problem for practitioners that try and encourage a more in-depth version of a reflection. This is where the reflective model Gibbs 1988 comes into action. This is where the practitioner is able to have a more in-depth reflection to ensure the activity was reflected to a more advanced level. Rolfe 2001 only has three stages to its model of reflection. For practitioners this can be difficult for them to ensure they have a full understanding, full reflection and also an in depth and advanced reflection. Rolfe 2001 is also very different to Gibbs 1988 reflective model because Rolfe 2001 can be used on an in-action reflection. This means it can only be used during an activity or if there was anything the practitioner needs to change mid activity.  According to Bournemouth, No Date, reflecting in action is a way of reflecting on the spot which generates a new understanding of the activity or situation. 

Following on from the last point which was about in action and on action. Gibbs 1988 reflective model is a high-quality model for out of action reflection. Bassot, 2016 states that Gibbs cycle appears to more detailed than Rolfe 2001 model of reflection because it uses six steps instead of three, provides useful questions as prompts to help the practitioner explore what we have learned and to be able to go into a deeper level of reflection. Unlike Rolfe 2001’s cycle, Gibbs 1988 cycle is more specific about the process of reflection and so it is often looked at to be more helpful and useful for practitioner working with children and families (Veale, 2012). 
Both reflective models can be used together or individually, this is because whatever type of practitioner they might be they have a choice of how they reflect. If the practitioner wants to have a quick, basic and simple reflection which they are able to do easily then Rolfe 2001 is the ideal reflective model to use. On the other hand, if the practitioner wants to have a more in-depth version of a reflection then Gibbs 1988 is the more ideal version of reflection. This is because the practitioner is able to have a more in-depth reflection, able to have a higher and more advanced version of their reflection rather than if they used Rolfe’s reflective model. 
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