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Section 1
Young children engage in self-directed play when they participate in physical or cognitive activities that fulfill their own inclinations, this includes the curiosity to discover their interests. Self-directed play will allow children to be free and pursue their individual interests (Schwarzmueller and Rinaldo, 2013). Brown (2014) argues that the type of play that aims to promote self-directed, freely chosen, and motivated play is the most valuable play there is. According to Wood (2013) children have the choice to practice their self-regulation, responsibility, and control as well as direct their own learning without adult interference or guidance. Wood (2013) believes the results of research shows that a child’s decisions are based on relationships and frameworks, entailing conflict negotiation and resistance. Deep play that enlightens, facilitates, and sets boundaries for children to exercise both their bodies and brains is essential (Bottrill, 2018). As stated by Veitch et al (2006) a child’s ability to play unrestrainedly during their free time has the potential to have a significant role in they physical activity. Children’s active free play is influenced by a variety of factors, including individual, social, and physical environment levels. Aras (2015) mentions that children have the option to play according to their individual interests and needs during self-directed play. Children can decide what they play with, who they play with and how they play. Self-directed play, according to teachers, meets children’s developmental needs. Most teachers and practitioners pay particular attention to the benefits of self-directed play for social development. 
As stated by Else (2014) children will find resources that welcome the and enable them to freely express themselves if practitioners encourage self-directed play in settings. Practitioners should try to guarantee that activities are child-selected, interesting and rewarding while planning provision. Environments that encourage play should provide a range of possibilities for children to investigate intellectual and cognitive play, physical and cultural play, role-play, and communication in order to meet children’s evolving requirements. 
Hendy and Toon (2001) maintain that one of the first activities that can be seen in young children’s behaviour is imaginative play, which is extraordinary. Frequently, encouraging personal, social, and emotional development is considered valuable for children. Children naturally participate in imaginative play to improve their understanding of this viewpoint. Children should have the chance to practice being adults by narrating stories about their life. This will allow them to maintain a connection to their cultural history. As stated by Weisberg (2015) imaginative play has a figurative resemblance to reality, as a result, imaginative play can offer children practice with managing relationships, which could improve their language abilities. Theory of mind reasoning and imaginative play both place an emphasis on understanding others’ states of mind in order to effectively understand their behaviour. Whilst imaginative play can seem like an activity children do for fun at first, more research has shown that imaginative play is linked critically to a child’s cognitive and social abilities, these include symbolic reasoning, psychological theory, and reasoning. 
Duffy (2006) points out that children investigate, problem solve, think about, and develop new meanings using their representations. Children develop a feeling of control that improves their perception of their own qualities when given the chance and ability represent themselves. Children have the chance to develop their skills, perspectives and understanding through a curriculum full of creativity and imaginative activities that will be beneficial to all aspects of their education and development. Practitioners can learn about children’s knowledge of the world by observing them while they are engaged in imaginative play (Hendy and Toon, 2001).
Children as young as twelve to fifteen months old start to engage in imaginative or fantasy play. One of the earliest psychologists to describe this in depth was Piaget (1951) who observed his children’s behaviours. Many children take part in imaginary acts or use imaginary items during imaginary or fantasy play, however, some children even create an imaginary companion or an imaginary friend. Young children communicate with their imaginary friend and play imaginary games with them (Smith, 2009). Smith (2009) also states how it does appear that negative situations have an impact on imaginative play. Malnourished children and children with unstable attachments are less prone to experience it. 

Section 2
[bookmark: _Hlk128854604]It is often said that children’s play is essential to their development and growth as well as their fundamental need to learn about and explore their surrounding environment. Children have the chance to form receptive relationships with their friends and other children, adults, and the environment through play. Children can interact naturally with others and their surroundings through play. Similarly, children can gain self-control, learn about their own boundaries, and feel free by playing. Children can establish and deepen connections between their knowledge and their experiences in the environment surrounding them due to the play experiences and interactions that help shape the architecture of the brain. It is said that children should be independent and autonomous when playing so they can make decisions and solve problems independently, developing their self-esteem and belief in their own talents (Waters-Davies, 2022). According to Howard (2020) play can be self-directed, but it can also be purposefully used to assist learning and mental wellness in learning and therapy. For children to have a healthy development, play is important. Play has numerous social, emotional, cognitive, and physical advantages from a developmental standpoint. In a secure and interesting environment, it enables children and peers to focus on their physical abilities, mimic different situations, and discuss various advantages and disadvantages (Nijhof et al., 2018). Schwarzmueller and Rinaldo (2013) mention how play has several advantages for a child’s well-being as well as physical, emotional, intellectual, social, cultural, and psychological development. Practitioners could implement a more formative assessment by incorporating self-directed play into their learning activities, this will enable children to investigate, think independently, and develop their complete selves in a pleasant way. Similarly, McInnes, Howard, Crowley, and Miles (2013) believe the way children see play emphasises both the visible act as well as internal, affective component of play that is crucial for education. Successful early childhood education appears to involve the adult performing a wide range of responsibilities, from supervising activities to allowing the children take the initiative. To the maximum extent possible, young children need to play in order to grow and learn. Play's ability to work with a young child's characteristics provides a balance that encourages growth in a way that no activity conducted by professionals can (Hoorn et al., 2014). 
The adult’s role is vital for children to benefit fully from play, an this includes their knowledge on how to promote, enhance, and support a child’s play. An adult’s role should involve being able to provide children with the time and chances to play, and should not control the direction or content of the play. Through too much participation, direction, or restriction, the adult’s role and influence can swiftly change the child’s perspective of the activity as play. This can occur through direct or indirect involvement from the adult during the child’s play (Waters-Davies, 2022). 
Manning-Morton and Thorp (2003) mention that an essential part of the adult’s role in encouraging adventurous and creative play is to pay close attention to how their key children use the resources offered and then develop additional activities that will enable them to develop their abilities and investigate their thoughts in different ways. To better comprehend a child’s play, the practitioners who are associated with them must be able to communicate information about the child’s present interests and concerns. The most crucial element of the play equipment is the practitioners. As a result, interacting with children while they play is a crucial component of their job. Additionally, Manning-Morton and Thorp (2003) say it is crucial that practitioners are accessible for long periods of time. Engaging closely with the children provides the practitioner with the opportunity to use possibilities to compassionately expand the children’s play by offering new ideas or introducing new accessories to the setting, all without unnecessarily disruption of the children. The balance between assisting or scaffolding children’s play with permitting their independent discovery and expression must be struck by practitioners who must be aware to when or whether their engagement in the children’s play is necessary at any given time. Furthermore, McInnes, Howard, Crowley, and Miles (2013) agree that a balance between adult-led and child-led tasks are used in effective settings, and practitioners must connect with children and communicate with them in ways that build on the things they do on a daily basis. It is considered crucial for growth and learning since it increases passion, desire, and motivation to participate in an activity and versatility of thought. 

Section 3
According to the Welsh Government (2017) The Foundation Phase Profile supports continuous assessment of children's learning and development during the Foundation Phase. The fundamental objective of the Foundation Phase aims to provide a baseline evaluation that is consistently applied throughout the nation and corresponds with analysing the overall result. The Foundation Phase Profile encourages practitioners to use observations and evaluation techniques to provide a thorough curriculum that is developmentally suitable for all children. The primary objectives of child observations are to identify a child's place on the learning continuum which will help them go forward and identify any obstacles or exceptional talents. Practitioners can obtain evidence through observation and monitoring both before and after teaching children a new skill. Age-appropriate activities and materials should be included in the process of planning to support children’s learning and growth. For the purpose of summarising the learning that occurred throughout the Foundation Phase, both at the beginning and the end, outcomes have been produced. The Welsh Government (2018) says learning through play is the foundation of the Foundation Phase, an important part of the curriculum. Play-based learning is an effective tool, according to evidence. It can support a child's language and communication skills as they grow and mature. Children can explore with different materials, learn about them, and predict the outcomes of experiments through play. Also, it can assist children in developing their sense of self-worth, self-motivation, and self-control.
As stated by the Welsh Government (2018) the Foundation Phase will ensure young children who require assistance the most receive it. All teachers and professionals involved in children’s learning and growth will benefit from the assessments obtained as part of the Profile, which will help ease the transition from childcare settings through to schools. 
The Welsh Government (2022) provides research on feedback from schools on the impact of the Foundation Phase Profile, the research shows that the overall practitioners had positive feedback, pointing out that the small Profile provides a large enough variety of skills to observe and evaluate, and does a reasonably good job of capturing learners’ entire ability. It is said to be beneficial for establishing goals and determining the following actions. On the other hand, the most frequent minor complaint about the Foundation Phase Profile were that it took too long and was not personalised enough for each learner. 
As stated by the Department of Education (2013) it should inform the professional discourse between the Early Years Foundation Stage and Key Stage 1 professionals, facilitating a seamless transition into Key Stage 1. Teachers of year 1 should be able to use this knowledge to develop a curriculum that is efficient, adaptable, and suitable for all children. In accordance with the early learning goals, the Profile is also intended to inform parents or other carers about their child’s progress. 
The Early Years Matters (2023) Mentions to comprehend how children develop, what they love doing, and what they are learning from their experiences and available activities, observation is used as it is the practice of paying attention to and watching others. In order to determine whether a child is developing as expected, whether toys and other resources are appropriate for the child, and how to best support the child's future exploration of new interests, skills, and knowledge, it is imperative that parents and professionals discuss their knowledge of these three factors. 
Furthermore, the Early Years Matters (2023) are clear that all children must be observed carefully. Observations in various contexts capture this since every child has a distinct collection of skills and talents. Ultimately, the child should always come first in any situation. By paying close attention to what children choose to do, what interests them, and what resources they enjoy using, adults can learn reliable information about children as people. As a regular component of daily activities, observations are made frequently. By discussing these issues with the children, their parents, and professionals, a holistic approach can be formed that will ensure the child is always at the center of what is planned.

Section 4
In general, observation will enable you to recognise any abilities and comprehension that a child may have displayed, as well as illustrate how a child’s development and growth has advanced. The adult watches play with interest, learning about the child and the culture that is developed through play. To better support children’s learning, adults should seek to find out what the children are interested in, knowledgeable about, and capable of doing. Through monitoring play, parents and practitioners may recognise their children’s accomplishments in all aspects of learning (Barber and Paul-Smith, 2010). Practitioners observe children as they take part in play activities and make choices regarding how to extend their learning both directly and through the development of new play settings. A child’s, social, emotional, and cognitive development will advance if they can make the connection between context and regular concepts and academic material. Practitioners in play-based learning are frequently quiet participants or kind instructors who aim to deepen or enhance the current experience. Practitioners can help children develop connections between their observations, ideas, and conclusions by expanding play and offering challenging questions that stretch a child’s thinking (McDonald, 2018). Each observation practitioners do for the children during play demonstrates its complex nature. Play has a significant influence in early childhood development, according to research-based literature. Now is the time to put play at the core of the curriculum and align programme methods with the knowledge of educators, researchers, and professionals (Hoorn et al., 2014). 
Howard and McInnes (2012) explain how the results of their study implies that children themselves do not regard these possibilities as play, and from an adult’s point of view, the play space and opportunities may not be a reliable indicator of a child’s wellbeing. A method that assesses the playfulness of children's environments could be incorporated into child well-being assessments as a more trustworthy and accurate approach.
As stated by King and Sturrock (2020) there are six components of the play cycle which include metalude, cue, return, frame, loop, flow, and annihilation. These components consider the play process overall. It is a crucial element that the child sets the play’s rules and content. The play cycle becomes tainted by the words of Sturrock and Else (1998) who defined the term adulteration as when the practitioner begins to dominate or control the play’s substance or limit for their own goal. The child’s inner play source, which sends play cues into the child’s environment, is where the play motivation originates. Unless the child connects with different peers or a trigger in the setting, play cues will gradually deteriorate over time. The child then processes this play return and has the option of continuing the game by giving another play cue. This concludes the cycle.
Bruce (2015) points out that practitioners must be mindful of the risk that strictly pre-structuring their observations will lead to them receiving less information in the end and lead them to over-recording a child’s progress and learning. In terms of evaluation, the same issue can be presented. To receive a complete overview of each child, it is crucial to see them in a range of settings. Practitioners can plan their daily activities by observing the children in unscheduled play. Children’s learning can be assessed and developed through the key method of watching children play. Practitioners can actively participate in classroom observation, which is a useful method for gathering observations from practitioners. 
According to Palaiologou (2008) practitioners learn about a child’s growth and how they act and react in various situations by observing what children do daily. This reflection serves as a valuable communication platform for families of the children as well as the early years practice. Young children should constantly be observed with a specific goal to achieve. To describe observations in the perspective of the Early Years, we might contend that it is a reliable technique for acknowledging children's development in order to support Early Years professionals in evaluating their progress. While making plans for the future, observations emphasise what a child can do rather than what they cannot. To help with activity planning, it is crucial to emphasise a child's strengths.
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