Simon Evans 1402614	Ecad6007	Page | 1
A critical evaluation and the identification of next teaching and learning steps focusing
on a case study of an individual learner or a group
of learners, based on an observed critical incident.

Introduction 
Education is evolving and moving forward continuously. We have seen over the last few decades vast research into how children learn and how best to assess their learning. With the advancement of the Assessment for learning (AFL) framework, teachers and schools are encouraged to use various methods to assess both teaching and learning as it is happening, rather than just using summative assessments alone.  The department for Education refers to ongoing assessment as “an integral part of the learning and development process” (DfE, 2014. Cited in Blandford and Knowles, 2016 :138). This statement shows the emphasis the government has put upon AFL. 
Observations can be a useful tool for educators in assessing the effectiveness of the both teaching and the learning within a setting(Walker and Adleman, 1975) . Observing and evaluating critical incidents should be an ongoing process which will allow children to be taught how they learn best. Within this case study we will discuss methods of observation and why they can useful within schools. After observing a critical incident, this case stdy shall discuss both it’s relevance to donaldson’s successful futres and how it compares to theories of education.

Observation 
The School in which the observations referred to in this assignment took place, is a fairly large primary school within a major town in the county. This school was classed as either “good or Excellent in every category in its last inspection report. The school has nearly 600 pupils between  3-11 in 23 classes (Estyn, 2017). This figure does not include children under 3 who attend the flying start provision at the school. 31% of pupils attending the school are eligible for free school meals (Pembrokeshire county council, 2019). This figure is quite high for the county and means that the school receives a high Pupil deprivation grant. 
The PDG is awarded to schools by the Welsh assemblty government based on the number of pupils that are eligible for free school meal, as means of helping children disadvantaged by poverty. Whilst eFSM is used by the Welsh Government as an indicator of socio-economic disadvantage, it is not without its critics. Taylor questions the reliability of using such a simple method (Taylor, 2017) and both Storey and chamberlain (2001) (cited in Taylor, 2017) and Holford (2015) suggest that significant number of parents do not claim FSM despite being eligible. This all means that that the actual level of deprivation within a school’s catchment area may be significantly higher than the eFSM figure suggests. This would almost certainy be the case in a school with a 31% efsm level.
This school is a rights respecting school and  also a pioneer school, that is working with the Welsh government and other pioneer schools to help develop a new curriculum in Wales. It has taken onboard the recommendations laid out by Donaldson (2015), is working to implement these into a new curriculum. This means that this school, is trying to be model of good teaching practice and should be a good school in which to do observations.

Methodology 
The research carried out will be a case study of a critical incident. A case study is looking into one entity. It doesn’t matter if one person or a group of people being looked at, it is considered as one entity for the purpose of case study. One of the most important is that it is based in reality and not theory. The case observed, actually happens. It is not just what is expected to happen in theory but whet does happen. However, when undertaking a case study the researcher must be aware of the potential for observer bias. A researcher can undertake a case study looking to prove a theory they have and can then start trying to interpret the situatuins they observe in a way that proves their preconceptions, instead of analyzing the situation as it is. Despite the potential for bias the fact that case studies are reality based can make them very useful tools. This is why the case study is being used in this instance.
The method used within this case study will be to observe several lessons and analyze any critical incidents observed. From this analysis, one critical incident will be dissected and the next steps in teaching and learning identified.  During observations notes of any critical incident will be taken (See Appendix 1,3 5 and 7) and then analyzed on ARC sheets (see appendix 2,4,6 and 8).
[bookmark: _Hlk22412437]Observations have been used in teaching for many years. They can be an effective way of both assessing teachers and learning from them (Walker and Adleman, 1975). It can highlight somethings that go well and it can also highlight room for improvement.  However, it is important that the method of observation used suits the purpose for which it is intended (Wragg, 1994: Pollard et al,2008). Observers must ensure they approach the observation in a non judgmental mindset, being careful not to be negative or criticize (Medwell, 2015: Tripp, 1993).
[bookmark: _Hlk21850004]It is important for any observation, that the observer remembers the Hawthorne effect. This is the effect that being observed has on an individual. People naturally act differently when they are being observed. The way that both children and teachers within a school see the observer, as a person, will have a direct influence on how they act in front of them (Walker and Adleman, 1975 : p9) (Wragg, 1994. :p4-5). The way a person chooses to observe a lesson can “directly affect what we find” (Pollard et al, 2008. P53). So this must be taken into consideration when choosing to do an observation and upon analysis of the observation. Despite the Hawthonre effect, observations remain a useful tool in education. 
There are 2 types of observation considered for this case study, Participant and non participant. Both have their advantages and disadvantages. Non participant Observation is where the observer observes a class without being involved in what is happening in the lesson . This approach can have can be useful for an overview of what a class is like and teaching style. However, the hawthorne affect is very difficult to overcome. It is obvious to both the teacher and the pupils that someone new is in the class watching them (Scott and Marshall. 2009).
[bookmark: _Hlk21850445]Participant observers get involved within the classroom, participate in the education of the lesson, which can lead to a “holistic understanding” of events in the lesson (DeWalt and DeWalt, 2002. Cited in Kawulich, 2005).  The observer may interact with children or the teacher. Totally immersing oneself in a lesson can lead to more natural behavior from those being observed and can lead to a more accurate observation (Bernard, 1994 . Cited in Kawulich, 2005) (Pollard et al, 2008). This shows that being a participant observer can reduce the Hawthorne affect if it is done well.
A critical incident is an incident that can upon reflection be described as a turning point in the education of an individual. It is often an incident that seems ordinary on the surface but upon reflection becomes critical (Tripp, 1993). The purpose of identifying critical incidents is inform teaching practice. There is little point gaining the information from a critical incident if we don’t use it to inform the way we teach (Tripp, 1993).

Four purposes 
The critical incident referred to in this assignment, happened in a year 2 classroom during a Welsh lesson. The children were sat on the carpet with the teacher at the front holding pictures up and asking “Ble mae Sam?” meaning where is Sam? The children would then respond as a group with the answer “mae Sam yn…..”. During this session the teacher pronounced one of the Welsh words wrong.  All the children immediately picked up on this and corrected her. The teacher smiled back at the children, thanked them for pointing out the mistake, told the children it was ok to make mistakes as they help you learn, and asked one of them to change the number on teacher mistakes board for that week. 
Whilst, at first glance there is nothing remarkable about this incident,  upon deeper reflection it becomes evident that this incident was indeed a learning experience for the pupils.  This ties in with Tripp’s view that an incident can only be “rendered critical through analysis” (Tripp, 2012). Upon analysis of this incident we can see that it is evidencing some of the purpose of education that professor Donaldson talks about. Donaldson states that education should have 4 purposes. These are to develop :
 “ambitious, capable learners who are ready to learn throughout their lives; enterprising creative contributors who are ready to play a full part in life and work; ethically informed citizens who are ready to be citizens of Wales and the world; Healthy confident individuals who are ready to lead fulfilling lives as valued members of society.” (Donaldson, 2015. P29 -31 )
The way this teacher handled the situation linked to 3 of Professor Donaldson’s four purposes of education: creating ambitious, capable learners and healthy confident individuals and enterprising creative contributors. 
To start with, the fact that the pupils felt confident and able to raise the mistake with teacher without having to put their hand up, showed that they were capable of noticing mistakes and confident that they could do so without getting in trouble. This shows that they and their teacher had created a relationship built on trust and respect, something Donaldson attributes to healthy confident individuals (Donaldson, 2015). The children knew that not only could they correct their teacher, but that she in fact would welcome it.  The ethos of class was therefore established as one where it was ok to make mistakes and to have them corrected, for both teacher and pupils.
This show that they were happy to share their knowledge with others, or what Donaldson refers to as sharing their energy or skills (Donaldson, 2015). An important part of being an enterprising , creative contributor.
Donaldson also talks about ambitious, critical learners setting high standards and being able to communicate well in both Welsh and English (Donaldson, 2015). The children in this class demonstrated this perfectly. They were expecting a high standard of Welsh to be delivered and were more than able to spot when a mistake was made.
Through her action in this situation and her modelling of how to handle mistakes, not only was this teacher adhering to Donaldson’s 4 purposes but she was also listening to what Black and William said about needing “teachers with whom they can identify and from whom they can both derive conviction and confidence that they can do better, and see concrete examples of what doing better means in practice”  (black and William, 1998).
The use of the teacher mistakes board could be taken further and could be referred back to if the children get upset by a mistake they make. The practitioner could point to the board and show that even grown ups make mistakes. The use of a number on this board shows that it more than one mistake adults make during the day.

Literature review 
The critical incident observed above, highlights a few areas for discussion. Throughout this literature review we shall look at some of them in greater depth and see how they relate to the learning observed earlier.
[bookmark: _Hlk22313141]One Key element observed in the critical incident we have been discussing is that of modelling behavior. The teacher was modeling the behavior that she expected from the class when they make a mistake. This is a learning practice that is associated with the work of Albert Bandura. He believed that behavior is learned from the environment and from observing others. Children may then at a later time copy the behaviour they observe (McLeod, 2016 : Gray and MacBlain 2015) Children will observe all individuals they meet and everyone they observe will become models. However, some models will have greater influence than others and children are more likely to learn from those they see as similar to themselves ie same gender or similar age (McLeod, 2016). This is theory of children learning from others is similar to the work of Urie Bronfenbrebrenner, who also believed that children learn from observing those around them . (Gray and MacBlain, 2015). Whilst Bandura claimed that children learn best from those they see as similar to them, Bronfenbrenner argued that children will try and emulate older children or people they wanted to be like (Gray and MacBlain, 2015). 
Bandura argued against the behaviourist approach that was popular in his time, believing that children will learn without reinforcement, rewards or punishments (McLeod, 2016). Mcleod says that contrary to the teaching of skinner and other behaviourists, Bandura saw people as information processors and able to consider the consequences of their behaviour (McLeod, 2016) Instead he believed that children’s behaviour would be internalized and when they encounter new situations, they would behave in a way that “they think the adults from whom they have modelled their behaviour would behave” (Gray and MacBlain, 2015 :117).  Bandura suggests that children do not observe merely physical behaviour but also verbal behaviour and the expectations that adults have of them (Gray and MacBlain, 2015). Therefore, the modelling of how to handle a mistake, by the teacher observed in this critical incident, should according to Bandura’s theory have an impact on the children who observed it.
[bookmark: _Hlk22402388]In his zone of proximal development theory, Lev Vygotsky talks about the influence on children by a more knowledgeable other (McLeod, 2019: Grigg, 2015: Flanagan, 1996). The zone of Proximal development is the gap between what children can do independently and what they can do with support (Grigg, 2015).He states that children have 2 developmental levels. In the first level is things that they can achieve independently, in the second are things that the child can do with help of a more knowledgeable other, be that a parent, teacher or peer (Gray and McBlain, 2015: Grigg, 2015). He says that teachers should be aware of what of what their learners can do independently and what they can do with a little support (Mcleod, 2019:Flanagan, 1996). Within our observed critical incident the modeling of how to handle mistakes is working within the ZPD theory. The teacher is demonstrating to the children that either they can already handle mistakes like her or that they soon will be able to. 

The Zone of proximal development leads nicely on to the second topic for discussion; the classroom environment. In the critical incident discussed in this case study, the both the children and the teacher are happy and comfortable with the children pointing out the teachers mistakes. This is because they have developed a social classroom, a thinking classroom.  One where ideas can be shared and where learning is encouraged. An environment where it the correcting of mistakes is not just accepted but is expected, regardless of who made the mistake. The class as a community see mistakes as an opportunity to learn. Kohn (2015) says it is important to develop a classroom that thinks rather than just absorbing information. It is important for children and staff to feel safe in the classroom and to know that they can share feelings and ask questions safe from safe from fear of putdowns (Blandfrod and Knowles, 2016: Kohn, 2008).

Several social learning theorists, including Bandura and Lev Vygostsky believe that children learn through communicating and interacting with others. Vygotsky’s social constructivism theory is widely accepted and has influenced educational policies and practice.  Reducing whole class teaching, using peer mentoring and mixed ability group work are all common place in classrooms today and all stem from Vygotsky’s teachings (Grigg, 2015). Vygotsky advocated an environment where children feel safe to play, explore and ask questions. He saw the role of the teacher as one of providing this safe environment and scaffolding the learning (Gray and McBlain, 2015: Grigg, 2015). Although Vygostsky himself never used the term scaffolding, it has become associated with his work (Mcleod, 2019). Scaffolding is the art of allowing children to learn for themselves but providing the right amount of structure and support to ensure that children can achieve what is in their zone of proximal development (mcLeod, 2019). The way the classroom operated within the observed critical incident was a perfect example of scaffolding. The teacher was able to provide the appropriate support to help children learn how to handle mistakes. It is also evident that they felt safe enough to ask questions within the classroom. 
[bookmark: _Hlk22406118]Although children asking questions and being participant in their own learning- as opposed to sitting at a desk and writing,- only came to fruition in the late twentieth century, the concept is not new. In the 17th century John Locke advocated a very similar approach. He believed that children learned through play and through interaction with others (Grey and McBlain, 2015: Locke 1693).  He believed that children should be encouraged to ask questions of everything, even of those in authority (Grey and McBlain, 2015: Locke, 1693). This is something that the children did by pointing out the teachers mistake in our critical incident. They did so as they felt comfortable safe to do so. Locke believed that by demonstrating good characteristics and virtues adults could teach children how they should act (Grey and McBlain, 2015: Locke, 1693). He especially believed in demonstrating honesty as key to building healthy children (Locke, 1693 :131). Whilst the way that Locke recommends that we handle children who are dishonest (Locke 1693: 131) was a valid method in the 17th century, it has since been proved an ineffective and cruel, but  the idea of building relationships by demonstrating honesty is still a valid point.  John Locke laid the foundations for good teaching. Although some of his actual methods are a sign of the time he lived in his actual theories and reasonings are close to what is considered good practice in modern times.
The idea of classroom as a community is a concept advocated by Alfie Kohn. He says that children learn together as part of a caring community (Kohn, 2008). somewhere they feel valued as though they are being worked with rather than taught at. Kohn also puts a great emphasis on the need for schools and teachers to focus on collaborative problems solving  rather than rewards or punishments for listening to the teacher or not (kohn, 2008). He also believes that an effective school community will also focus more the underlying causes of any behaviour issues than on the behaviour itself (Kohn, 2008). Kohn’s theories on classroom community fit in with the way the children responded to their teacher in our observed critical incident. The children acted as part of a collaborative classroom, correcting the mistake of a member of their community, knowing that their input would be valued. 

Reflection, Evaluation and next steps 
Reflecting upon observations, be they formal observations of lessons or informal observations carried out whilst teaching, is a vital part of the professional teachers job role. The method of reflection used within this case study was the Arc model. A reflection sheet was filled in for each observation (See appendix 2,4,6 &8). The Arc method was extremely useful in helping to breakdown the incidents observed and reflecting on not only the incident itself but how it could affect future practice. This is the aim of reflection. According to Boudes triangle reflection lead to learning which leads to experience which leads to more reflection (Open University, 2019). This says that reflection, learning end experience are not only all interlinked but a continuous process. This process is important to the professional teacher if they want to meet the highest standard set by the government (Welsh Gov, 2019).
The critical incident observed in this case study was very useful to me as a student teacher. I saw not only how a professional teacher reacts making a mistake, but also how this could be used as a learning for pupils. Throughout the activity being carried out the teacher never lost focus on what she was trying to achieve, which was to help the pupils learn Welsh. Even when the pupils pointed out her mistake she took  this as an opportunity to teach them a skill. She let them focus on the mistake for a minute or two and then, showed them how to handle it and returned to her lesson. 
I particularly liked her use of the teacher mistakes chart. Have a visual reminder on the wall of how many mistakes a teacher has made within a day or a week could be a useful tool in my opinion. Although this teacher did not make any further use of the chart, the children knew it was there and knew she made mistakes regularly too, not just them. I think I will take this idea and expand upon it slightly within my teaching practice. I would not only have the chart on the wall as a visual reminder, but would also point it out to pupils who were getting frustrated by their own mistakes. It could help me to reiterate that even adults make mistakes. I could then get them to think about how I had handled the mistakes in question.

Conclusion 
Within this case study have explored the benefits of observations and in particular critical incidents. The case study provided a opportunity for a student teacher to observe qualified teachers within their working environment and to learn from them. The reflection carried as part of this process was good practice for something that all teachers should do regularly in order to be effective teachers and for their pupils to learn effectively from them. The welsh government believes that good reflective practice leads to better teachers (Welsh Gov. 2019)
The new professional standards for teaching and leadership come under five headings: Pedagogy, Leadership, collaboration, innovation and professional learning (Welsh Gov, 2019). The greatest emphasis is placed on pedagogy. 
The new standards place a requirement on teachers for continuous professional learning (welsh Gov 2019). Within this is the need for reflection and openness to support as it helps to inform pedagogy (welsh Gov, 2019). Through reflecting on all of the incidents observed in the process of this case study, and future incidents that will be observed, continuous professional learning will stay an ongoing element of my teaching practice. This in turn should lead to a better pedagogy and improve teaching and learning standards with the classroom.
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Appendices

Appendix 1 observation notes
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Appendix 3 Observation sheet
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Appendix 4 Arc sheet
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Appendix 5 Observation sheet
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Appendix 6 arc sheet
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Appendix 7 observation sheet
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Appendix 8 Arc sheet
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