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Global Perspectives on Education
The struggle to overcome barriers to engagement in education takes place on a global scale, essentially as the barriers can take many forms and be of differing sizes. In developing countries, particularly Sub-Saharan Africa there are many factors to bear in mind when contemplating barriers to education, some of the more major aspects to consider are poverty, conflict, disease, and natural weather occurrences, which can all either disrupt or prevent children from being educated. One country which has witnessed all three of those major barriers and more is Mozambique. Situated on the south east coast of southern Africa and bordered by six other countries, Mozambique is ranked as the thirty sixth largest country in the world, with a population of 27,233,789, yet educational attainment and progress remain slow. It could be easy to understand why 46% of the population are below the poverty line as the country is still recovering from gaining independence, civil war, famine, and frequent devastating weather events, and is supported by poor infrastructure, economy, legislation and corruption. The question must be raised as to whether the country has the means necessary to find a way out of poverty to be able to move forward and promote sustainable development. To do so more extensively will require looking at historical events leading up to the present day.
Mozambique was under Portuguese colonisation for centuries and did not gain independence until 1975 after a ten-year struggle for power between the independence liberation group Frente de Libertacao de Mocambique (FREMILO) and the Portuguese Armed Forces (PAF) (Newitt, 2017). Following on from this the rebel group Resistecia Nacional Mocambicana (RENAMO) rose up against FREMILO, starting a civil war which would last for fifteen years. There were many casualties from both events, ranging from torture for information or allegiance to massacre, sometimes of whole villages in one swoop. However, a peace treaty was finally agreed and signed in 1992 and the country began to rebuild its economy. Although peace between factions is still fragile it has more or less managed to hold, and FREMILO and RENAMO have over time evolved from war opponents to become political party opponents. 
According to figures gathered by the CIA the country is currently over ten billion dollars in debt. With 45% of its population under 15 it is ranked as one of the highest in the world for population growth and even higher for deaths per annum. There are several reasons for this. Natural occurrences play a big part, events such as drought which can last as much as three years, to the opposite extreme such as storms and flooding. The country has recently been hit by two cyclones, Cyclone Idai in mid-March and six weeks later Cyclone Kenneth. Cyclone Idai caused over 800 deaths after hitting Mozambique, Malawi and Zimbabwe, with hundreds still missing. The impact on Mozambicans from disasters such as this are catastrophic. Crops and buildings are wiped out, affecting food supplies, shelter and education, and health issues arise such as cholera from stagnant water after the flooding. Other reasons for the high death toll each year are the prevalence of HIV and AIDS in the country and the large number of maternal and infant deaths during or soon after birth. Mozambique has a high fertility rate, with an estimated five births per woman, sometimes more in rural areas, which could account for those high death numbers.
There are many barriers to engagement in education facing Mozambicans, and the lack of education plays a big part in slowing progress for sustainable development. The geography of the countries is varied with three main areas of population, the rest being spread out rurally and, in some areas, very remotely. While there are established schools in the populated areas, the case for rural areas can sometimes be very different and some children have to travel very far to get to school. Many of the remote areas do not have proper roads, instead dirt tracks are the only means to gain access to the villages, and if flooding occurs those tracks get washed away, cutting off access. No matter if the school is in the village, as the children cannot access their education if the teacher cannot access the school.
After gaining independence in 1975 Mozambique joined the United Nations (UN), and began the process of repairing and rehabilitating its economic and social status. In 1997 the then Minister for Foreign Affairs, DR Leonardo Santos Simao noted at the 52nd Session of the UN General Assembly that in Mozambique, particularly in rural areas people were continually vulnerable to the dangers of landmines, and at the Ottawa Convention the country was among over one hundred others to sign the Anti-Personnel Mine Ban Treaty. For children who had to travel to neighbouring villages to access education, fear of setting off a landmine en route may have prevented them from going to school. While signing the treaty was a welcome change for positive progress though, the removal of the mines which were still in situ would take time due to the nature of the rural geography of the country.
Children’s Rights have been recognised from as far back as 1924, in the Geneva Declaration on the Rights of the Child, and in 1989 the UN devised a more comprehensive Convention on the Rights if the Child (UNCRC). To date the UNCRC is the most ratified document in the world, with only two countries worldwide who haven’t yet given consent. Although the majority of African countries ratified the document it was felt throughout Africa that the UNCRC did not fully meet all the needs, traditional cultures or negative displacements which occur in Africa such as conflict, natural disaster phenomena, or hunger.so, in 1990 the African Convention on the Rights and Wellbeing of the Child (ACRWC) was introduced. There are many similarities between the two documents, though the ACRWC has fewer Articles than the UNCRC, though the ACRWC also has Article 31: Responsibility of the Child, which pertains to the child’s responsibility to respect their parents, and uphold the traditional cultures and values of the family. Ekundayo reflected that the UNCRC was too westernised and did not show full support for African children in the same way as the UNCRC. There are points to consider though. The Welsh Government (WG) recognises the UNCRC as legally binding and has adopted it to embed within all its legislation and policy which refers to children. This means that through education, health, social policy, housing and many more aspects WG has a duty to protect children’s rights. However, in Mozambique, though the government have pledged their support for children’s rights and can use the ACRWC to aid them when devising policy and legislation it is not a legally binding document. This could be a problem when considering barriers to learning, especially when infrastructures in the country are still fragile and finances are low. Providing basic education for all, and particularly rural areas which are difficult to access is a huge undertaking, and although Mozambique’s Education Strategy Plan states that all children be given seven years of free basic primary education the dropout rate is high with females not completing more than males. Often children suddenly have to become the head of household due to parents being dead or dying from HIV or AIDS, this fight for survival fits with Maslow’s Theory of Hierarchy of Needs, and being in destitute poverty would put education low on the list of priorities for a family struggling to provide food and adequate shelter. This even more so for secondary and higher education which is not free, not only do pupils have to have mastered the basic skills in education and literacy required to enter into secondary education, they also have to pay for it. The lack of access to secondary education has a detrimental effect to the future of the economy, especially with respect to the female population for without education they have little or no means to learn about their own sexual health, and little prospects for employment. Lack of adequate health care and social security outreach for rural communities means little or no financial government support, and little or no access to information or options for contraception, all pointing to an ever-growing spiral of high fertility rates, high levels of HIV and AIDS, and high poverty levels.
In Thailand in 1990, the UN member states held a World Conference on Education for All (EFA), and adopted the World Declaration for EFA to meet the basic education needs of all children regardless of station or circumstance. After worldwide educational review and assessment of progress the Dakar Framework for Action (FFA) was released, containing six frameworks inside it to reflect the demographics, cultures, traditions, and values of each of the six regions of the world. Mozambique has made the FFA an integral part of its Education Strategic Plan (ESP), however in order to implement the plan effectively enough to provide education across the country requires funds that it does not have. Global funding from agencies such as the UN and UNESCO, international banks, for example the World Bank and other countries like the UK, Finland and Denmark, to name a few, were financial providers for approximately 30% of the education sector in 2012. However, poverty is still hugely prevalent in Mozambique, and the government has asked for a halt in payment for the time being of its HIPC Initiative Exit loan in the light of the recent crises in the aftermath of the two cyclones. If the Paris Club do not grant this, there could be a risk to the government’s finances for education if the money has to be redirected to support the millions who were affected by the disasters.
One of the problems for education in Mozambique is the issue of equitable teaching. A big part of this is affected by high teacher absenteeism, a problem which could be caused by a number of factors, one of those being that not all teachers in the communities necessarily live there. Access to rural areas in particular may be difficult with inadequate or no road systems or public transport. Also to consider are incentives for high quality performance affecting motivation. If teachers are being asked to provide equitable education, without adequate resources, buildings, or salary reflections their motivation would most likely be lessened. In Wales teacher’s performance and pedagogy are assessed informally, for example from regular visits from challenge advisors and formally through inspections from Estyn, and staff in schools are encouraged to undertake training for continuous professional development so they may continue to enhance children’s learning. In Mozambique this could be considered less likely to happen, reflecting that finance often cannot even support the upkeep of the buildings.
The current figures that the UNESCO Institute for Statistics holds for Mozambique (2019) is that as of 2017 over seven hundred thousand children of primary age were out of school, and the percentage of children out of school from both primary and secondary in 2015 stood at over 26%. The comparison between Mozambique is astounding when looking at the statistics for the UK, as in 2015 their percentage of out of schoolchildren stood at just 0.78%. Looking at the data for educational attainment shows that around forty four thousand Brits are reported as having none, while the figure for Mozambique stands at over four million, these figures represent 49%of Mozambicans over 25 in comparison to over 44 million Brits. So how will Mozambique find a way forward so they may achieve the Sustainable Development Goals (SDG), particularly SDG4 which pertains to Education?
It could be recognised that Mozambique has managed to move forward in the sense that there is a lot less of the major conflict not that the two main warring parties have evolved to become political opposition parties within a developing government infrastructure. This means less fear for residents of being forced out of their homes because of conflict amongst enemies and less risk of being tortured or killed. However, in order for the country to take steps towards achieving the SDGs by 2030 one of its priorities must be to remove barriers to education. For this to happen much change is needed, perhaps the most important one being early warning systems which can alert Mozambicans of potential weather threats for quicker evacuation. In 2014 Magdalena Sepulveda Carmona, the Special Rapporteur for Mozambique made note  in the report on extreme poverty and human rights that spanning thirty five years the country had been subjected to more than thirty five extreme weather events, an issue which can cause extreme poverty due to its nature of destroying food sources, buildings and water supplies.  
When examining the issues which are barriers to education in Mozambique, especially in rural areas a wholistic view must be taken to understand the epic size of the task. In order for Mozambique to play its part in the attainment of the SDG goals by 2030 it requires people who have been educated to a high enough standard in the separate fields of the SDGs, but for achieving education there must be adequate housing, transport, electricity, educational provision, equitable pedagogy, access to health services and resources, suitable finance, safe water supply and sanitation, gender parity for the protection and inclusion of females, family support and community support to prevent child exclusion from education, and strong infrastructure with no corruption. However for all this to be possible means an educated workforce, so the question must be asked is which comes first? 
While the UK is constantly trying to find ways to move forward in education with the ever-changing age of digital technology, Mozambique still has vast areas where remote communities have no access to electricity. For those communities, lack of access to electricity means no way to communicate effectively with the urban areas of their own country to ask for help or support for food, water or social provision without travelling long distances, and in rural areas there are less people with whom to trade goods and supplies. This can drive up prices and increase the risk of poverty in those areas. With better networks for distributing wares, and electricity to improve community living, government could then look toward providing technical support for education such as providing internet access so the children could learn digitally.
However all this requires money, skills and a strong economy for support, and Mozambique needs to strengthen its GDP with sources it can import and export for improving economic stability.  Guidance and advice about what strategies could be adopted to implement an action plan could come from the global community, a suggestion which is not dissimilar to Vgotsky’s Social Learning Theory (Vygotsky, 1978), including learning from a More Knowledgeable Other (MKO). A similar route was taken recently by Welsh Government and Partners on how to tackle Mental Health and Wellbeing for children and young people in Wales, who, after taking advice from and looking at successful strategies in other countries such as Canada and Finland, designed a pilot programme for secondary schools which has already shown promise in its first three months.
The African Union (AU) has a vision of ‘An Integrated, Prosperous and Peaceful Africa, driven by its own citizens and representing a dynamic force in the global arena’, while also maintaining and respecting the different cultures, traditions and values.  For many African countries, especially those affected by conflict, poverty and environmental events, being able to achieve this independently without sufficient finances, resources, and governmental infrastructures is not yet possible, and support must be given on a global level without prejudice or discrimination. However, it can be seen as a two-way street. For example, when aid is provided in crisis events, African countries must respect that support is being offered in times of need regardless of local customs and volunteer agencies must be given safe passage to do so without fear of reprisals. When countries such as Mozambique ask for financial support from the Global Community they must be willing to work as a global partnership to use the finances to boost their economy in order to stabilise it.
Global Citizenship is the key for progression towards achieving SDG goals by 2030, and education is paramount to unlocking people’s understanding about what being a global citizen is, for both the Western world and developing countries. For western countries even small gestures such as sending school supplies to those remote communities in Mozambique make a difference but also those countries would have a better understanding of life in Mozambique if knowledge about its traditions, cultures, and difficulties was shared more openly.  Awareness on a global scale on how the actions by people affect climate change must be at the forefront of policy, legislation, and education and to accomplish this all effort must be taken to eradicate barriers to education for all.
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