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Element 1

Poster – Outlining good practice in terms of supporting learners with a specific learning need 














Processing and understanding information.
· Chunk information and instructions into smaller sections. 
· Provide differentiation.
· Check understanding throughout. 
· Use social stories when needed
· Reduce white noise in classroom backgrounds or provide ear defenders if needed. 
· Support transitions throughout the day e.g., leaving 5 minutes early for lunch, so the canteen isn’t overwhelming. 
(Kluth, P, 2010)
Autism is a developmental disability that affects an individual’s perception of themselves and the world around them (National Autistic Society, 2022a).















· Over 70% of children with autism are educated in mainstream settings (Aspris, 2022). 
· 143,500 children aged 4-19 in the UK have Autism listed as their primary need in ECHP and IDP’s (Beyond Autism, 2022).
· Many autistic people self-regulate through ‘stimming’ this is shown through repetitive or unusual body movements such as hand flapping (National Autistic Society, 2022c)

Social and communication difficulties.
· Be specific.
· Use alternative communications, if necessary, Picture Exchange Communication Systems (PECS), Makaton. 
· Learn the child’s nonverbal cues, they may show a particular ‘Stim’ when dysregulated or uncomfortable.  
· Use keywords. 
· Avoid the use of irony or sarcasm, as these can be interpreted very literally.
(National Autistic Society, 2022d)
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Autism is a spectrum disorder; individuals are affected to varying degrees. Some autistic people can appear to function well and have their needs go unnoticed in the classroom, whereas others may have very prominent needs (National Autistic society, 2022b) The new ALN Transformation reflects this well and will lead to better practice for autistic learners. 

Sensory needs and sensitivities
· Consider the child’s position in the class. Lighting and acoustics can easily lead to sensory overload. Some children prefer the safety of being by the door, others like to be at the back. 
· Consider alternative uniform such as polo shirts, no tie or shoes. Autistic learners may be so distracted by the sensory issues with uniform that they can’t concentrate. 
· Provide the chid with a fidget toy that gives them the sensory feedback they require.
(Icommunicate Therapy, 2022)
(Welsh Government, 2018)
Best practice for supporting autistic 
learners
(Autism topics, ND)
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Element 2
Essay - Explore the wide and complex spectrum of additional needs
The spectrum of additional needs is incredibly complex, and, in this essay, I will look at this complexity and how our understanding of this spectrum has changed through introduction of new legislation and advances in psychology and medicine improving understanding. The view on Additional Learning Needs (ALN)  has changed drastically over the last 100 years, with perceptions changing slowly from a medical model of disability which looks at the individual as the problem, and that they are disabled by their physical, sensory or mental impairment (ALLFIE, 2022), to the social model of disability which sees society as the problem, not the individual, and that disabled people can be enabled if societal barriers are removed (Sense, 2022). 
When looking at the wide spectrum on ALN, there are four key categories that ALN fall into: communication and interaction, cognition and learning, social, emotional and mental health difficulties and sensory or physical needs (Department for Education, 2014). ALN could fall into one or multiple of these categories. It is also important to consider issues that are not a disability, but can still present as an ALN, such as children who are coming from a background of Adverse Childhood Events (ACEs). This is more widely recognised in recent times, and the Wellbeing of Future Generations Wales Act 2015 has championed for schools to be more trauma informed and for staff to be mindful of the ALN that can be caused from being a child of ACEs (The Future Generations commissioner for Wales, 2020). For example, if children are coming to school hungry or worried about parents’ safety at home, then they are not able to concentrate in school, they may refuse to go to lessons, or to participate. This then becomes an ALN, and if the school provides breakfast, a safe space to talk, or help for family members at home, then these barriers to education are removed and the child is placed on a more level playing field with their peers. This can be linked to Maslow’s Hierarchy of needs, as ACEs are the result of a child’s basic needs such as food, security, and belonging not being met, and the Adverse Childhood Experiences study has shown that these events can lead to poor mental health and illness later in life (Clough, C, 2020).
Understanding the complexity of additional needs hasn’t always been so inclusive and it is only in very recent years that a shift to the social model of disability has been seen. The introduction of the Mental Deficiency Act (1913) had a big influence on the medical model of disability as it saw people with additional needs labelled as the problem, and as a result allowed them to be removed from society entirely, confining them to institutions. It wasn’t until the much later updates to the Education Act, (Education Act, 1981) that children with ALN were entitled to an education. Under this version of the act, if children had an ALN, they would have to be educated in a special educational provision. Later in the 20th century there was a real turning point for educational provision for children with ALN. With the introduction of the Salamanca Statement (The Salamanca Statement and Framework, 1994), education, for the first time, had inclusion placed at the heart of it, and the statement agreed that all children with ALN should be entitled to education in mainstream schools rather than special educational provision. The Salamanca Statement has paved the way for inclusive education, aiming to ensure that all children have an accommodating education package provided to them, regardless of what their needs may be. It allowed professionals to see that the spectrum of additional needs is vast, and complex, that children could on paper have prominent additional learning needs and be highly skilled in other areas. One of the Salamanca statements key principles was that “every child has unique characteristics, interests, abilities and learning needs” (Educational Guruji, 2022). 
Modern day understanding of ALN reflects this, for example, when looking at the autism spectrum, it is so diverse and complex that individuals could have difficulty completing simple self-care tasks such as brushing their hair yet be extremely gifted in understanding scientific concepts, the National Autistic Society calls these ‘spikey profiles’ (National Autistic society, 2022). Therefore, children with ALN need to be given a diverse and inclusive curriculum in order to ensure their strengths and abilities are given the opportunity to flourish. Due to these changes in legislation, the social model of disability is now the preferred, and more inclusive model of looking at ALN. Unlike the medical model of disability, the social model states that individuals are disabled by barriers in society, and that they can be enabled so long as these barriers are removed (Scope, 2022). For example, in schools now there are lifts and ramps to improved access for those with physical impairments. The new ALN code for Wales also builds on the use of the social model of disability, by outlining any specific Additional Learning Provision (ALP) for individual learners (Welsh government,2018). These ALP’s can include any provision that will reduce or eliminate an individual’s barrier to education, such as providing ear defenders for individuals who struggle to stay in noisy classrooms, or time out cards for students with ADHD to use when they feel they need a walk or some other sensory stimulation in order to keep them engaged. These kinds of provisions are allowing professionals to see that the children with ALN all have entirely different needs, and by providing small but meaningful ALPs which remove societal barriers to learning, then greater success is seen in the classroom for these individuals. 
In conclusion, our understanding of the complexities of ALN has been shaped by changes in laws and legislations since the 1900’s. The Salamanca Statement was a pivotal point of change for ALN students, and has led to further advances in inclusivity, particularly in Wales, with the Future Generations Act 2015 and the Additional Learning Needs and Educational Tribunal (Wales) Act 2018 are pioneering greater societal understanding of the ALN spectrum, supporting children to have a fulfilling and inclusive education from birth to 25 years, regardless of the type or severity of their ALN. The ever-changing spectrum of ALN is incredibly wide and complex, but person-centred professionals can certainly ensure that the environment in all settings is inclusive to all where possible, by following these legislations and being person centred. 
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person centred planning approach. 
(Based upon Section 1C IDP : Profile (About me) 
and
 2A IDP : Description of the child or young person’s additional learning needs (ALN))

	
Section 1C: Profile (About me)

	

• What is important to the learner
Pupil A likes dogs and playing Roblox. He does not enjoy colouring or drawing as he finds it difficult. Pupil A likes to be liked by staff and peers. He prefers to have a scribe for his work.


• What is important for the learner
It is important that Pupil A has a level 2 Teaching Assistant (TA) with him during all lesson times. Staff need to communicate clearly with Pupil A and give time for a response. Pupil A does not like raised voices so calm teaching staff is essential for him. 

• What is working and should be built on
Having TA reassurance in lessons. Speech Therapy with NHS Speech and Language Therapist and designated Level 2 TA. 

• What is not working and needs to change.
Staff not understanding pupil A. 
Pupil A not eating well in school. 




	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Cognition and Learning
Pupil A has missed a vast amount of education and earlier intervention due to his ACE’s childhood. He works at a significantly lower level than his peers. He cannot remember large quantities of information. He struggles with literacy and is currently learning to read CVC words. His maths ability is higher, and he can work comfortably in the mainstream classroom if work is differentiated well. 
Communication and Interaction
Pupil A has been referred to the paediatrician for apraxia of speech. He cannot routinely pronounce the sounds C/K and G. this severely impacts his ability to be understood by those who do not work closely with him. Pupil A also has very delayed communication and struggles to put sentences together, he will usually use 5 words or less and very simple language. His lack of communication skills causes him to be frustrated, and angry. Pupil A has a limited vocabulary and many of his commonly used words are 1 word swear words. Pupil A will often use these words when he is struggling to articulate what he is thinking of feeling. 

Sensory and/or Physical
Pupil A has also been referred to the paediatrician for dyspraxia. He has great trouble with both gross and fine motor skills and he struggles to hold pens, scissors, and other school equipment. It also hinders his ability to feed himself at lunch time as he cannot use a knife and fork effectively. Pupil A also has issues with swallowing and is known to choke on his food at home and sometimes in school. He has no known sensory needs.


Behaviour, Emotional and social development
Pupil A has recently been placed with Dad under a temporary care order. Pupil A has only been receiving referrals and more intervention since moving in with dad under a year ago. Prior to this Pupil A had no contact with dad, so this is a huge change for him. Pupil A is a child of many Adverse Childhood Events (ACEs) and this impacts greatly on his learning and behaviour in the school environment. Pupil A cannot articulate his emotions, he lacks the vocabulary and the emotional literacy to do so. If teachers do not understand Pupil A’s needs and raise voices or give negative points for his trauma responses, then he will often go into total dysregulation and get stuck repeating the same swear word to that member of staff. 


                                                  



  Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)

I have provided 4 section boxes in this template 2B1, 2B2, 2B3, 2B4. 
This will provide space for 4 ALPs

If you require more, copy and paste the section box as needed – each ALP should be contained in its’ own individual section box. 

n.b. Each section box contains 858 title words – these do not count towards your word count for this element



	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Pupil A to be able to pronounce C/K and G sounds correctly.

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	Pupil A to receive Speech and Language Therapy from an NHS SALT, four times per term. This will be provided in the school setting, with a Level 2 Teaching Assistant present. Pupil A will be given reminders on which part of the mouth or throat these sounds come from and will practice this several times. The SALT will then chat with Pupil A and pick up key words that he needs to work on the C/K and G pronunciation with. These words will be practiced 5-10 times in a row each. Pupil A will then have 3 weekly sessions with just the Level 2 TA where these words are practiced again, 5-10 times each, plus any additional words the TA has highlighted. The goal is to work on Pupil A being able to pronounce these sounds when asked specifically, then to later work on him being able to articulate this sound in conversation. 
Pupil A will be sent home with a word list to practice C/K and G pronunciation with Dad, every 2 weeks, and dad will be invited to one SALT session per term with the NHS SALT. 
	No 
	NHS speech and Language Therapy. 
Level 2 TA 
	26/10/22
	26/04/2023

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	If Pupil A can accurately articulate C/K and G sounds, then this will reduce frustrations with both pupil A, staff and peers. Pupil A will be less likely to use swear words if he is able to be understood. This will also give Pupil A more confidence in asking for help or in verbalising his thoughts and feelings. If pupil A is enabled to pronounce these sounds, then he will also better improve his chances of reading fluently, as he will be able to associate the correct sound with the letter. Having this ALP will enable Pupil A to become a confident learner in all areas. 













	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Pupil A to be able to articulate his feelings when asked. 

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	Pupil A will receive one weekly session of ELSA intervention (Emotional Literacy) for 6 weeks. Pupil A will work one to one with one of the schools qualified Emotional Literacy Support Assistants (ELSAs) to improve his emotions vocabulary. Initially this will be so that Pupil A can name different feelings, then to move on and be able to name how he is feeling specifically when asked by the ELSA. The end goal of this intervention will be so that Pupil A can tell any staff member how he is feeling when asked. The first set of intervention will last 6 weeks and focus on looking at emotions pictures and naming that emotion, the ELSA and Pupil A will then talk about how that emotion makes us feel and how we might know that someone else is feeling that emotion. Once Pupil A has mastered this, they will practice linking those emotions with how Pupil A is currently feeling in order to encourage him to have the confidence to say ‘I am feeling….’ When the ELSA asks him at the beginning of sessions. 
	No
	Qualified school ELSA 
	26/10/22
	07/12/22

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Pupil A receiving ELSA intervention will give him the ability to say how he is feeling. This will mean that Pupil A will have a better chance of getting help when needed, as well as not getting overwhelmed and becoming verbally aggressive as he doesn’t know how to articulate his feelings. Pupil A’s history of ACE’s also affect his education and ELSA intervention will help him with this. This ALP will also allow Pupil A to build a good relationship with another member of staff other than his usual TA, meaning he will have more trusted adults in the school setting. ELSA training has strong grounding in psychological theories such as Maslow’s hierarchy of needs and helps the holistic development of the child (Dodds and Blake, 2015).











	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Pupil A to be able to safely and independently eat food at school. 

	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	Pupil A will be given TA support at break and lunch time to ensure that he is getting adequate water and nutrition throughout the school day. At morning break time Pupil A will go to the Hafan centre with a small group of peers where he can play games and sit with a TA to have some water and some toast with his choice of topping. 
At lunch times, Pupil A will go with a small group of peers and two TA’s to the canteen. They will go 15 minutes early to ensure the canteen is empty. This means that Pupil A can practice carrying his own tray, asking for his own lunch in a quieter environment, and have his hot meal cut up by a TA so that he doesn’t feel embarrassed by this with the wider population of school pupils in the canteen. 
	 No
	Teaching Assistant 
	26/10/22
	26/04/23

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	This ALP ensures that Pupil A’s basic needs are being met, Maslow’s hierarchy of needs tells us that without this basic need being met, higher needs like self-esteem will not be met either (McLeod, 2022). It also ensures that Pupil A feels safe in school, and comfortable enough to eat. Prior to this ALP being in place, pupil A would not eat at all in the school day, which only further hindered his learning. Having a staff member available to cut his lunch before the canteen is busy means that Pupil A doesn’t feel like he is different to his friends, as he often feels self-conscious that he cant do the same things his peers do, so this allows him to et with his friends while ensuring they stay unaware that he needs help with using a knife and fork. 
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A unified plan

Individual development plans (IDPs) will replace the existing
variety of statutory and non-statutory plans for learners of
compulsory school age and bélow, as well as for those learners
over compulsory school age in school or further education.
This will ensure consistency and continuity, and that provision
and rights are protected regardless of the severity or
complexity of needs.




