Workbook 2 PCDA

by Robbie Higgins

Submission date: 15-Jan-2023 11:26PM (UTC+0000)

Submission ID: 195095946

File name: 30979_Robbie_Higgins_Workbook_2_PCDA_473145_1046350053.docx (141.22K)
Word count: 9032

Character count: 49546



Prifysgol Cymru
% Y Drindod Dewi Sant

. University of Wales
Trinity Saint David

L)

BSc (Hons) Professional Police Practice

LEVEL 5 - 40 Credits

Workbook title: Competency Based
Workbook 2 (PCDA)

(SOUTH WALES POLICE, GWENT POLICE AND
UWTSD)

Learner name:

Learner’s University Registration Number:

FACULTY OF BUSINESS AND MANAGEMENT
PUBLIC SERVICE PROGRAMME

Module title: Professional Police Practice 2 (PCDA) BMPP5000D




Workbook Guidance
Please read these notes carefully; they provide essential information.
What is the workbook for?

The purpose of this workbook is to enable learners to demonstrate and provide
evidence of how they meet the learning outcomes set by the College of Policing, for
the BSc programme. Essentially, you are being asked to outline your experiential
learning based upon your theoretical understanding in a range of operational
situations.

Wellbeing and Resilience
Decision-making and Discretion
Vulnerability and Risk

Public Protection

Maintaining Professional Standards
Leadership and Team-working
Policing the roads

Information and intelligence
Conducting Investigations

You may wish to use the same incidents as you've outlined in the Occupational
Competence Porffolio.

How should the workbook be presented?

Blank electronic copies can be found on Moodle of this workbook. You must submit
this document electronically therefore it is important that you save your work regularly
and upload the final typed version through Turnitin on Moodle.

Word count policy can be found in chapter 7 of the Academic Quality under section
7.7 (this applies to presenting work above and under the specified word count).
(https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-
office/agh-chapters/chapters---
en/Chapter_07_Assessment_Taught_Programmes_Pages_72-79-UPDATED-05-11-

2019.pdf)

Reflective practice is a core aspect for your workbooks and although there is a variety
of useful resources on Moodle, there is one particular book, that is specifically based
on reflective practice in policing, here is a link to one chapter from Selina Copley's
Reflective Practice for Policing Students:
https://moodle.uwtsd.ac.uk/pluginfile.php/298870/mod_resource/content/1/Reflective
%20Practice%20for%20Policing%20Students%20-
%20Selina%20Copley%20Chapter5.pdf

How is the workbook assessed?

Advice and support about the completion of this workbook will be provided by
university staff as part of your initial training day. Your tutor constable and in-force
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training staff will not be involved in assessing or marking your workbook after it has
been submitted.

Dates of workbook submission will be made available during the initial training day
and posted on Moodle.

Once submitted your workbook will be assessed and marked independently.

Confidentiality

It is important that no individual can be identified either directly or indirectly from the
information in the workbook. Therefore, you must:

 adhere to guidance in the Student Handbook about unfair practice and
plagiarism.
not identify individuals including witnesses, victims or offenders by name.
not write information that enables any individual to be identified indirectly
through the description you provide. This includes references to names,
colleagues, places (including hospitals, schools, town, villages, streets) specific
incidents which were high profile and could be identified due to past publicity,
other professionals or any other personal information including medical or other
conditions.

+ take personal responsibility for adhering to confidentiality rules.

+ notinclude any dates of any incidents or anything that specifically identifies an
actual incident.

Please be aware that any content that is deemed to be inappropriate, disrespectful, or
abusive will not be tolerated. Following review of any content of this nature the information
will be shared with the employer of the student responsible.

Should any health and wellbeing concerns be raised because of disclosures made by the
student within this workbook, the employer of the student will be informed.

NOTE

Your workbook will be submitted electronically via Turnitin on Moodle. Guidance on
this is in the Student Handbook.

Remember that the workbook is YOUR responsibility you must not rely on the
assessor or anyone else to pick up any confidentiality breaches as this is your
work and you must accept full responsibility for confidentiality. Meeting all the
confidentiality requirements is very important.

Dyslexia and other special circumstances




If you have any condition that you feel may affect your ability to deal with any part of
the programme, please see the Student Handbook for further guidance. The University
has a Student Services Unit that may be able to help but it is the learner’s individual

responsibility to contact them.




Guidance:

e Your workbook must contain the items specified in the table below (clearly
identified and in the order given);

e You should use this particular document to insert your text / answer within each
section of this workbook;

« You should upload your completed document as a saved pdf file of this
workbook; if this is not possible then a Worddoc file is acceptable. Do not send
a scanned file from a photocopier, an apple.dot file or a Microsoft publisher file
as Turnitin will not be able to assess them, despite you being able to upload

them.
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Task 1

Relevant areas of the National Policing Curriculum:
Wellbeing and Resilience

Having achieved Independent Patrol Status, reflect on the impact of organisation
culture within policing on your wellbeing and resilience (organisation change,
retaining personal values in a wider organisational culture).
Consider the risks of conforming to organisational culture.

Illustrate your strategies for maintaining wellbeing and resilience.

1250 words (+/- 10%: include your actual word count at the end of each section)

ANSWER:

In this task | will reflect on my time as a Police officer since January 2022, and how organisational
culture within policing has had an impact on my wellbeing.

Organisational culture can be described as a shared understanding of how people behave and
interact, embodying the same values and beliefs. It shapes the way decisions are made and how tasks
are completed. The organisations history, leadership and working environment are key factors that
should be taken into consideration when examining an organisations culture (Chartered Management
Institute, 2015). This description can be used to examine the culture within policing. Cultural
organisation has been subject to a vast amount of research which has generated various different
models, one of which being the ‘Cultural Web’ developed by Scholes and Johnson in 1992 (Johnson,
2008). The Model breaks down an organisations culture into 6 elements, these are: stories, symbols,
rituals and routines, power structures, organisational structure, and controls. (Johnson, 2008). Whilst
this model can be used for any organisation the ‘Cultural Web’ fits the Policing model. Upon reflection
of my first year on division, | can see how this model is represented. | have identified that story telling
is a large factor within the Police, with multiple benefits for individuals and teams. The first being the
use of stories as a teaching tool, using stories enables those involved to articulate how to achieve a
task which not only engages others, but also it has been proven that shared experiences also develops
trust (Sole, 2002). Shared experiences and storytelling from peers is a crucial part of informal learning
that | will discuss further in the next paragraph.

Whilst reflecting on my first year on division, | am aware of the influence and impact peers can
have on your professional development. With this in mind | have identified research in this area
conducted by Sarah Charman in her book Police Socialisation, Identity and Culture becoming Blue
(Charman, 2017). Charman identifies that student officers learn in 6 separate ways, with student
officers learning by doing and completing tasks, watching others, by making mistakes and reflecting on
them, from common sense, experiences and from adapting. Whilst all 6 areas of learning are unique,
they do complement each other in regards to the learning process (Charman, 2017). The research
recognised that the new student officers would say that their team or ‘shift’ along with their tutor being




the most influential to their learning (Charman, 2017). The tutor can be seen as a mentor to the student
officer and there has been research that shows taking on the role of the mentor has a positive impact
on the individual not only in a work based environment but also in their personal life with friends and
family (Mao, et al., 2016). Therefore, both parties will gain personally from this relationship. Charman
goes on to discuss that there is a paradox when it comes to the students learning in regards to the
socialisation aspect, with student officers first initially learning in law and procedures in a structured
learning environment delivered by police trainers, however even though this has its place Charman
identified that whilst this is important the student officers need to gain an understanding of how to police
in a democratic setting (Charman, 2017). Charman created ‘Square of Police Learning’ to illustrate the
style and direction of learning that student officers receive along with the social aspects of this learning
(Charman, 2017). With the ‘Square of Paolice Learning’ being a table separated into 4 boxes, that depicts
both horizontal and vertical learning along with formal and informal learning. Vertical learning would be
that received by the student officers by the police trainers in a formal setting, or informally in the form
of advice from their supervisor when out on division. The horizontal learning would come in the form of
12 week tutarship whereby the student officer learns by shadowing their tutor this is usually in the form
of completing a list of prescribed tasks or a checklist to show competency in those areas. Whereas the
informal learning would come from advice from peers who are the same rank as the student officer
albeit they have more experience (Charman, 2017). Throughout my Police career | can identify where
the ‘Square of Police Learning’ has been in affect and how it has assisted me with my professional
development. An example of this is when peers have supported me in regards to a casefile.

Charman’s research would suggest that the following cultural characteristics developed by new
officers are cynicism, communication, comradeship, code of self-protection, categorisation, and
compassion (Charman, 2017). During my time on division, | can say that | have experienced these
characteristics, all of which can have both positive and negative impacts on individuals and the team
as a whole. Cynicism plays an important role out of the characteristics as it can be used as a coping
strategy, however it has been identified as having a negative effect on new officers, who state they feel
2 levels of disappointment. First being the disconnect from expectations and realties of the job and
secondly the absorption of the negative attitudes of more experienced officers with long serving tenure.
With new officers feeling frustrated and unable to challenge in apprehension that it will exclude them
from the team and stop them fitting in (Charman, 2017). Often people will conform with the majority of
the group as identified by Solomon Asch conformity experiment whereby a test subject was placed in a
group of partners/stooges. The group was asked a question in regards to a line task, with the real
participant answering last. The partners/stooge’s role was to give the wrong answers and to see if they
could peer pressure the participant into making the wrong decision (Mcleod, 2018). The participants
that gave the wrong answer were interviewed after the experiment and said that they did not really
believe the conforming answer to be correct but went along with the group to avoid ridicule, the
experiment identified that people conform for 2 main reasons, they want to fit into the group this is
known as normative influence or they believe the group is more knowledgeable than them known as
informational influence (Mcleod, 2018). | can see how this would relate to student officers and how both
normative and informational influence could play a factor.




Conforming to part of a group can have an impact on a person’s wellbeing as there may be
incidents whereby the groups views differ from the individual's views and beliefs, and | can see how
this is relatable to student officers new to a role. However, from a personal perspective this has not
been the case for myself and does not have an impact on my wellbeing. As detailed in previous
workbooks | have developed coping strategies for stress. However, my stressors in the last year have
not been a result of my role as a police officer they came from being a student. A recent survey showed
that students have a higher level of anxiety and lower level of happiness compared to the general
population Hubble (2020) 21.5% of participants in the survey had diagnosed mental ill health and 33.9%
experienced a serious psychological issue (Hubble, 2020). When you factor in that | am giving up a
minimum of 150 hours of my personal time to complete university work alongside a demanding full time
job, it leaves little personal time to utilise my coping strategies, as a single parent spending time with
my children is a coping strategy for dealing with stress, it has been documented that time with family
can have a positive effect on mental health (Ozbay F, 2007). However, my well-being has suffered due
to the fact that | have to study in my personal time rather than spend time with the children.

To conclude well being can be affected by the team you are in and the peers you are
surrounded by the urge to conform to a cultural narrative to avoid being excluded and have an impact
on your mental health. From personal experience | have not come across this in my year on division
and any well-being issues have accumulated from the stresses from workbooks and assignments.
Word Count: 1370




Task 2

Relevant areas of the National Policing Curriculum:
Decision-making and Discretion, Vulnerability and Risk, Public Protection.

You must choose an incident, for example a domestic related incident. and
reflect on how you made decisions in complex and unpredictable circumstances
using dynamic risk assessment.

Give a brief description of the problem including social and legislative contexts
and any relevant cultural, ethnicity and language issues.

Evaluate decisions made during the incident and your use (or otherwise) of the
National Decision Model. Explain the rationale behind your decisions and your
considerations when recording details of the incident. Consider your ethical
approach to the decision. Outline the consequences of your decision making.

1750 words (+- 10%: include your actual word count at the end of each section)

ANSWER:

In this essay | will reflect and discuss an incident whereby | had to make decisions in a complex and
unpredictable situation using dynamic risk assessment. | will utilise Gibbs Reflective Cycle (Gibbs,
1988) in order to articulate the situation, the reflective cycle starts by describing what has taken place,
followed by how you were feeling and what you were thinking at the time. The next step in the cycle is
an evaluation of what was good and bad about the situation, this leads us to the analysis stage whereby
you make sense of the situation, this is followed by the conclusion stage where you consider what else
you could have done and then action plan. The action plan stage you consider what if anything you
would do differently should the situation happen again (Gibbs, 1988). During the incident there were no
ethnicity or language issues. In the next paragraph | will describe the events that took place.

Gwent Palice received an emergency call whereby a female caller could be heard shouting
words to the effect of “LEAVE ME ALONE YOU'VE HURT ME". This was followed by a male’s voice
shouting in the background. The call abruptly ended. Based on this information the force control room
handler has identified an address linked to the mobile phone and a female user. The force control room
call handler has then dispatched myself and another officer to attend the address. Whilst on route to
the address | have asked the control room if they could check if there are any markers on the address,
who are the potential occupants at the address and their relevant warning markers, orders / conditions
in place, this was alongside a check for previous calls to the address. These actions are required for
Stage 2 of the National Decision Making Model (NDM) gathering information and intelligence (College
of Policing , 2014). The NDM is a decision making model that can be used by police officers and police
staff in both planned operations and spontaneous incidents (College of Palicing , 2014). The NDM is a




cycle flow chart with 5 key elements officers and police staff should consider when making a decision,
these are: Information — Gather information and intelligence. Assessment — Assess threat and risk and
develop a working strategy. Powers and policy — Consider powers and policy. Options — Identify options
and contingencies. Action and review — Take action and review what happened (College of Palicing ,
2014). At the centre of the NDM is the code of ethics which needs to be recognised in each decision as
police officers and staff need to ensure every action is ethical (College of Policing , 2014). The NDM is
a vital tool in Policing as it can add structure to the decision making process, it can be used in the
moment and also retrospectively when reviewing an incident.

As my colleague and | have arrived at the address | recognised that | had been to a call at the
address previously whereby the male at the address was drunk and attacked the female and when
officers arrived force had to be used in order to successfully effect arrest. With this in mind it was
important that | recognised that cognitive bias could affect my judgement and decision making in the
situation. Cognitive bias can disrupt the decision making process due to a number of factors, in this
particular case it is known as anchoring whereby a person can become dependent on previous
experiences and as such compromising their decision (Croskerry, 2013). However, previous experience
can also aid in the decision making process as documented in Coping with Uncertainty: Police
Strategies for Resilient Decision-Making and Action Implementation, which details how officers
formulate strategies faster based on previous experiences of incidents of a similar nature (van den
Heuvel, 2014). As we have gained entry to the property, the male came to the door in an aggressive
manner, the male was clearly intoxicated, this was evident through his slurred speech with long drawn
out sentences, him being unsteady on his feet, his heightened aggression and the aroma of alcoholic
spirits coming from his person. My colleague has stayed with the male as | have gone to the female
who was upstairs, in the hopes of gaining an understanding of what had taken place that night. The
female was clearly upset; however, the female did not wish to engage and disclose anything to myself,
saying directly to me that “nothing had happened”. | have utilised the THRIVE pneumonic to identify
vulnerability related risk (College of Policing , 2021). Using the THRIVE (threat, harm, risk,
investigation, vulnerability, and engagement) definition of vulnerable which states a person is
vulnerable as a result of their situation or circumstances they are unable to take care of or protect
themselves or others from harm or exploitation (College of Policing , 2021). Using this definition, we
are able to identify that the female is vulnerable, due to her current situation. The female eventually
engaged with another officer and disclosed that an argument had taken place between her and her
partner, with the male having pinned her to the sofa before putting his hands around her throat. The
subsequent offences identified by officers included the offence of Section 39 Common Assault of
the Criminal Justice Act 1988 (PNLD, 2022). The second offence is Section 75a Serious Crime Act
2015 Non-Fatal Strangulation (PNLD, 2022). Despite the disclosure the female did not want to
support police action and refused to make a complaint, with the female not wanting to provide a

victim statement.
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This would indicate that the female may have a trauma bond with the male. The term Trauma Bond
was first used by Dr David Dutton who has conducted extensive research into domestic violence
and child abuse. Trauma Bond or Bonding is where a relationship between the abuser and the
victim forms, with strong emotional ties due to an imbalance of power between the 2 people (Dutton,
1993). Dutton conducted a study whereby 75 women who had recently left an abusive relationship,
50 of these women were in physically abusive relationships, the findings showed that traumatic
binding had two main contributing factors one being a power imbalance, the other being intermittent
good and bad times (Dutton, 1993). In line with force policy, positive action needed to be taken at
this incident, therefore the male was arrested and conveyed to a custody unit where his detention
was authorised. Due to the fact the female was not supporting | had to consider a victimless
prosecution, however, nearly 46% of victims who initially support a complaint withdraw. Research
suggests that Police and Prosecutors will very seldom pursue a case without the cooperation of the
victim (Ellison, 2002). Prosecutors will generally only proceed with the case with the cooperation of
the victim even with more serious assaults and have contributed the low conviction rate as a direct
result of a victim’s unwillingness to pursue a complaint (Ellison, 2002). With a No Further Action
outcome more than inevitable | had to consider other ways in order to protect the victim. One option
which | considered was issuing a Domestic Violence Protection Notice (DVPN) this is a police issue
emergency non molestation order to support victims (Home Office , 2022). The DVPN then allows
the Police to apply for a Domestic Violence Protection Order (DVPO) within 48 hours of the DVPN
application. With the DVPO issued by a magistrate (Home Office , 2022). The purpose of the
DVPN/DVPO is to allow victims time to process the incident and giving them a protected space in
order to make informed decisions (Home Office , 2022). Its important to note that the DVPN/DVPO
application will be issued to the perpetrator when there are no enforceable restrictions, therefore are
an essential tool for when the outcome is no further action.

After the incident | considered a MARAC referral, MARAC stands for Multi Agency Risk
Assessment Conference, this is a meeting whereby information is shared in regards to high risk
domestic violence incidents (safelives.org, 2013). Involved in the meetings are representatives from
Police, Health, Probation, Child Protection, Housing practitioners, Independent Domestic Violence
Advisors, and other specialists (safelives.org, 2013). There are over 270 MARAC that operate
across the UK who meet monthly in order to reduce victimisation, and risk assess the high risk cases
in the area. (Richmond.Gov, 2022). A MARAC referral was submitted due to the history between
both parties, the offence of non-fatal strangulation and the female not willing to pursue a complaint
against her partner.

In conclusion, and upon reflection, | feel that during this incident | utilised the NDM to enable
me to best support the victim, | was aware of the role conditional bias could play during the incident and
how it can affect judgement and decision making, however past experience can also have a positive
effect on how you deal with a situation. When dealing with a domestic violence incident the victim
becomes vulnerable according to the College of Policing’s definition of vulnerable. As they are unable
to protect themselves or others from harm. If | could have done anything differently in the situation it

11




would be to utilise the THRIVE model more effectively in particular the engagement with the victim, in
order to get her support in making a complaint to best protect her moving forward, as it is very difficult
to pursue a victimless prosecution. However, officers have an amazing tool at their disposal in the form
of DVPN / DVPO which can be utilised to help protect victims when there are no enforceable conditions

that can be used.

Word Count: 1600
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Task 3

Relevant areas of the National Policing Curriculum:
Maintaining Professional Standards, Leadership and Team-working

Evaluate theories of team dynamics as a means of developing team cohesion
(reasons why some teams cannot function, theories and models relating to team
dynamics, ways to improve team cohesion).

Consider why inter-personal conflict can occur within a team and outline what
strategies can be adopted to enhance individual and team performance.

Consider how team dynamics within the police service can result in failing to

comply with professional standards requirements (Code of Ethics, policies,
procedures, protocols or legislation).

1750 words (+- 10%: include your actual word count at the end of each section)

ANSWER:

In this essay | will examine theories in regards to team dynamics, and how this
correlate to the development of team cohesion, | will explore how interpersonal
canflict can develop within a team and what strategies can be utilised to combat this
to create a higher performing team. Further to this | will address how team dynamics
link to police culture and how it can result in a failure to deliver the expected
behavioural standards.

There are several different theories in regards to team dynamics, and in this
paragraph | will examine the work of psychologist Bruce Tuckman and his theories
in regards to the developmental sequence in groups (Tuckman, 1965). Tuckman
suggests that there are four phases in regards to the development of a team;
forming, storming, norming and performing (Tuckman, 1965). | will discuss the
individual stages of the process in more detail. The forming phase is the initial stage
of team development also known as the orientation stage whereby the individuals
test the boundaries of the team, individuals will analyse each other's skill sets and
look to identify where they belong in the team (Tuckman, 1965). The second phases
is known as the storming stage whereby the team has now developed more of an

understanding of their roles within the team by understanding what motivates each




other, along with identifying one another’s core values. This stage is where tension
and friction is most prevalent as personalities clash as team members push forward
their idea, we see the most confident individual take the role of team leader
(Tuckman, 1965). The third stage is known as the norming stage, whereby any
conflict has now subsided or resolved, the team members are familiar with each
other's ways of working, with members taking on assumed or assigned roles within
the groups (Tuckman, 1965). The final stage is the performing stage, at this point
the team is comfortable with each other and become more flexible in regards to their
roles within the team, putting tasks first and utilising the skillsets of individuals for
the greater good of the team (Tuckman, 1965). Later a fifth phase was added known
as the adjourning phase, whereby the team disbands upon completion of a project
or task. The fifth phase was added in 1977 when the model was updated (Tuckman,
1977). Whilst Tuckman’s model is one of the most widely recognised and used
model in regards to team dynamics it has come into criticism, which | will explore in

the next paragraph.

Tuckman’s model has come into criticism for the over simplistic approach to
team development, in particular not taking into consideration what would happen if
a team was not able to progress past its current stage. Tuckman does not take into
consideration the impact that external influences could have on the development of
a team (Gersick, 1988). It has also been documented that due to the ever evolving
nature of team dynamics that the model should be circular rather than linear, this
would allow the team to revisit each stage after a task was completed and would
help develop with more efficiency (Hurt, 2007). The Tuckman model has both pros
and cons in regards to its use, resulting in it still being used nearly 60 years on. In
the next paragraph | will explore a more recent model used in creating a high

functioning team.

In 2002 Patrick Lencioni introduced his model the five dysfunctions of a team,
in his book Lencioni examines why effective teams are sporadic. Lencioni provides
recommendations on how teams can overcome the blockers of dysfunction
(Lencioni, 2002). Lencioni identifies the following 5 areas or dysfunctions; absence
of trust, fear of conflict, lack of commitment, avoidance of accountability and the

inattention to results. These are set out in a pyramid format with absence of trust
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forming the base of the pyramid (Lencioni, 2002). | will explore and define each
stage of the pyramid, starting with the absence of trust, with team members unwilling
to display vulnerabilities to other members, refusing to ask for help or not wanting
to display weaknesses or admit to mistakes. Without trust a team would not be able
to effective (Lencioni, 2002). When there is a lack of trust, it creates a fear of conflict
as team members don't feel comfortable in challenging one another worrying about
team politics and self-preservation rather than problem solving. The next step is lack
of commitment, when the team is avoiding conflict, it develops a fear of failure
resulting in teams not committing to decisions and second guessing themselves
(Lencioni, 2002). The next stage is avoidance of accountability, when a team lacks
the ability to make a decision this leads to second guessing which results in a failure
to establish a common objective, and without a common objective there are no
agreed expectations for required standards and expectations in regards to delivering
goals (Lencioni, 2002). The final dysfunction is inattention to results, the previously
discussed dysfunction culminate in a lack of focus or clear goals and objectives
which in turn results in team members focusing on themselves, becoming distracted
and potentially stagnating within their role (Lencioni, 2002). Judy Hamlin, states that
Lencioni’'s five dysfunctions of a team had real world application and can have a
direct impact on the effectiveness of a team (Hamlin, 2008). Whilst these models
have real world application predominantly in the business world can they be
transferred into a policing environment. The contrast that can be identified is that
whilst it can be applied to a team such as a group working on a project, response
officers may experience multiple varying calls and tasks throughout a shift which
could result in them either working single crewed or paired up with a colleague, so
whilst they are part of a large shift / team they can be isolated and responsible for
their own workload and actions as an individual. However, there are elements of
each model that can be used to identify and define interpersonal conflict within shifts.

When we consider team dynamics in Police it above can be linked back to
(Lencioni, 2002) 5 dysfunctions, specifically with new members to a shift in particular
student officers not wanting to share vulnerability with the more experienced officers
for fear of being judged and excluded, and also experienced officers in well-
established teams not trusting the student officers who have just joined the team as
the trust has to be develop over time. This would then in turn effect how the team

would challenge each other, for example student officers may be reluctant to
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challenge more experienced officers in regards to their behaviour if they felt it was
inappropriate, also this could include more experienced officers not forth coming in
challenging student officers should they not follow the correct process and may
consider this not to be their job to do this and it should be noticed by the student
officer’'s supervisor. Ultimately this will have an overall impact on the team for both
student officers and experienced officers and a lack of commitment from both
groups (Lencioni, 2002). The lack of commitment will be counterproductive in

regards to the team achieving a common goal and objectives.

It is important to understand how team dynamics and the above models can
be relatable to the Police force and how inter-personal conflict can affect a team. In
2012 a study was conducted whereby they examined bullying in high teamwork
environments, part of this study included the British Police Service (Miller, 2012).
The study defines workplace bullying as an employee who is experiencing persistent
negative behaviours from individuals or a group, whereby they target someone ‘less
powerful’ (Miller, 2012). When taking this into consideration a potential example of
this could be new to service recruits joining an established team or alternatively an
existing serving officer transferring to a specialist function within the force. It was
suggested in the study that the main form of bullying within the UK Police service is
isolation (Miller, 2012). The study concluded that bullying and bullying behaviour is
common in high pressure team dynamics, however the bullying was as a result of
new members trying to gain entry into already established teams, so it was viewed
as an initiation process with people feeling this was acceptable (Miller, 2012). It is
important to understand how this behaviour whilst seen as a right of passage could
violate the code of ethics set out by the college of policing. The code of ethics is at
the centre of everything the police do and was introduced by the college of Policing
in 2014 it sets the standards for required behaviours for those working in policing
(College of Policing , 2014). There are 9 principles that form the code of ethics these
include Accountability, Integrity, Openness, Fairness, Leadership, Respect,
Honesty, Objectivity and Selflessness. (College of Policing , 2014). When we
consider bullying as defined in (Miller, 2012) study, there are multiple breach of the
code of ethics these would include, fairness as the officers partaking in the bullying

would not be treating people fairly as set out in the code, integrity as it would be
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clear officers would not be doing the right thing and respect as the code states treat
everyone with respect. (College of Policing , 2014), a breach of the code can result
in various forms of disciplinary action, including but not limited to verbal/ written
warnings and up to and including dismissal. There have been high profile
documented cases whereby officers were investigated for sending bullying text
messages. A disciplinary panel stated that if the officers were still serving they both
would have been dismissed, however prior to the investigation PC ‘A’ was dismissed
in 2019 after being convicted of a criminal offence, PC ‘B’ had resigned from the
Metropolitan Police in 2019. Both officers had shared messages between
themselves in regards to colleagues including misogynistic about female colleagues
and wanting to hurt a certain person. PC ‘A’ had bullied a colleague over the period
of 8 months this involved them sending inappropriate messages about their sex life
(BBC News, 2021). Bullying is present in all environments including the work place,
its important to understand the difference between having fun and team bonding

and making fun at someone’s expense.

In conclusion the various models for team dynamics can be used in regards
to policing, however consideration needs to be taken in how these are applied as
they were initially designed for the business world and project teams and were not
designed for the role of a Police response team/shift. Interpersonal conflict can
occur in all workplaces however with the police this can manifest itself and result in
the exclusion of individuals which was considered the main form of bullying in (Miller,
2012) study. Whilst officers accepted some forms of bullying and considered it
hazing or an initiation process, it's important to recognise the code of ethics (College

of Policing , 2014) and how people’s actions could breach this code.

Word count 1830
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Task 4
Relevant areas of the National Policing Curriculum:
Policing the roads, information and intelligence and conducting
investigations.

Explain how information and intelligence can be used in the disruption of the more
prevalent criminal activity (e.g. drug smuggling, human trafficking, child sexual
exploitation, counterfeit goods, organised crime groups and ‘county lines’) by
effective policing of the roads.

Outline how ANPR can be used as investigative resource when disrupting
criminal activity.

1750 words (+- 10%: include your actual word count at the end of each section)

ANSWER:

In this essay | will examine how the use of technology, gathering information and forming intelligence
can be used to disrupt criminal activity from a roads policing perspective.

The UK is made up of national motorways and major A roads also known as ‘trunk roads’ which
comprise of approximately 4,300 miles in England and Wales. This is known as the Strategic Road
Network (SRN) and is perhaps the largest and significant piece of infrastructure in the UK with an
estimated 4 million users on a daily basis (Highways England, 2017). Whilst the SRN only accounts for
2% of all UK roads, the SRN is vital from an economic perspective, it also connects commuters with
their place of work, connects towns to regions and people to places with a fifth of the population living
within 1 mile of the SRN (Highways England, 2017). When you look at the vastness and the reach of
the SRN it is inevitable that it would be used by Organised Crime Groups (OCG), it is estimated that
there are 5,300 OCG's operating in the UK comprising of approximately 36,000 criminals, with financial
gain being part of their motivation they have a projected £24 billion impact on the UK year on year
(Crown Prosecution Service, 2022). In the next paragraph | will explore what strategies and tactics are
in place to disrupt OCG'’s using the SRN.

In April 2022 the National Police Chiefs Council (NPCC) introduced the National Roads Policing
Strategy 2022-2025, the strategy is built around four main pillars, which are preventing harm and saving
lives, tackling crime, driving technology and innovation, and changing minds (National Police Chiefs
Council, 2022). The NPCC recognises how criminals frequently exploit the road networks for personal
gain and understand the importance the role of road policing has in the disruption of this criminality, as
any activity that hinders how a person safely and lawful travels can have a substantial impact on the
economy creating a loss (National Police Chiefs Council, 2022). Road’s policing plays a vital part in the
disruption of criminals who utilise the SRN to facilitate their criminal endeavours, these OCG's do not
recognise force borders when planning commission of their crimes. However, it is important that roads
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policing units differentiate between criminal activity and road traffic offences in order not to under value
the risk posed to other road users and the communities, therefore roads policing aims to target those
causing the most harm (National Police Chiefs Council, 2022). Road’s policing units will look to seek
opportunities to use technology such as Automatic Number Plate Recognition (ANPR) and intelligence
from partner agencies and the public in order to detect and prosecute the most serious crimes (National
Police Chiefs Council, 2022). An example of this strategy being put into effect is a 3 day operation that
saw 9 police forces targeting gangs using the SRN in order to disrupt county lines activities, reduce
gang, drug and weapons based violence. (Police Professional, 2020) County lines is a term used to
describe how organised crime gangs disrupt illegal drugs from large metropolitan areas to smaller hubs
and rural areas (Public Health England, 2021). During the operation 1,065 officers were involved,
focusing on motorways and trunks roads in and around London, utilising ANPR and intelligence to target
vehicles linked to violent crimes (Police Professional, 2020). Whilst the operation was aimed at targeting
those responsible for serious violent crimes who also exploit vulnerable people, therefore measures
were put in place to help safeguard those who potentially were being exploited, this was in a form of
specialist officers on a dedicated phone line able to support officers in the field (Police Professional,
2020). Over the duration of the operation 230 arrests were made for offences including attempted
murder, possession of class A and class B drugs, possession of offensive weapons, possession of
firearms, possession of criminal property and assault. Along with the arrests 6 warrants were executed,
22 knives and weapons were seized, 54 vehicles seized (Police Professional, 2020). The operation
demonstrates that forces are aware of the impact of serious and organised crime and how the SRN is
being abused by criminals for their own enterprise, when you take into to consideration the results from
a 3 day operation, it clearly demonstrates that there is scope for more operations to be conducted and
that disrupting OCG's using the SRN will have an overall impact.

There are examples of other multi agency and multi force operations one of which is Operation
Trivium, was initially launched in 2013 and was overseen by the Central Motorway Police Group
(CMPG). The operation aims to target foreign national offenders (FNO’s) operating in the UK utilising
the SRN (West Midlands Police & Crime Comminssoner, 2016). International officers from Holland,
Lithuania, Romania, and Finnish officers representing Europol are involved in the operation alongside
The National Crime Agency, Gangmaster Licensing Authority, and immigration teams. (West Midlands
Police & Crime Comminssoner, 2016). In November 2016 a week long operation know as Op Trivium
5, saw the arrest of 700 crime suspects, and the seizure of 550 vehicles, that were using the motorway
network in and around the West Midlands area, to emphasis the seriousness of the offenders targeted
Op Trivium 5 saw the arrest of a male convicted of murder in Poland who had absconded to the UK
(West Midlands Police & Crime Comminssoner, 2016). Intelligence officers Europol supported the
operation with intelligence sharing allowing patrol officers to gain a better understanding and see the
bigger picture in regards to the offenders (West Midlands Police & Crime Comminssoner, 2016). ANPR

was the key to this operation and in the next paragraph | will examine ANPR and how it is used.
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Automatic Number Plate Recognition (ANPR) is used by Police forces across the UK to detect,
disrupt and deter crime at local, regional and national levels (Police.Uk, 2022). Whilst ANPR can be
used to identify criminals using the SRN, it can also be used to protect the vulnerable people they exploit
(NPCC, 2020). ANPR cameras can identify a vehicle based on the vehicles number plate, the cameras
read the vehicles registration mark (VRM) and checks it against database records (College Of Policing
, 2022). Whilst Police and Government agencies utilise ANPR as a tactical option for the disruption of
crime, it also has been used from a commercial perspective for car parks, fuel stations and shopping
centres (College Of Policing , 2022). As an investigation tool, there are numerous advantages of ANPR,
it is a low cost system that can be accessed quickly, it is an easily searchable system which allows the
operator to monitor multiple vehicles at one time, it also provides accurate geographic data on the
vehicles (College Of Policing , 2022). ANPR has demonstrated that its practical application in both a
private sector and Law Enforcement perspective.

A research study analysing police response to ANPR live vehicle alerts for vehicles of interest
or ‘Hot' vehicles showed that 70.3 million VRM’s were read by fixed ANPR cameras in the West
Midlands Area (Baljeet Sidhu, 2017). Furthermore, 12,581 live alerts were generated with 1,488 unique
vehicles identified and a random sample of 210 were reviewed for detailed analysis. The 210 alerts
were reviewed against the Cambridge Crime Harm Index (CCHI), which assigns values to criminal
offences (Baljeet Sidhu, 2017). The value of alerts leading to a dispatched response was 58% lower
than the value of alerts not responded to (Baljeet Sidhu, 2017). The study concluded that ANPR is a
vital tool and could be used effectively alongside the CCHI. However, this would only work if there was
enough policing resource available to be deployed (Baljeet Sidhu, 2017). However, whilst there are
many benefits to ANPR (Hadjimatheou, 2016) examines how individuals can see ANPR, and
surveillance to be an intrusion to their privacy. (Hadjimatheou, 2016) goes on to say that this technology
is of paramount importance, and the benefits should be utilised by law enforcement agencies as it allows
innocent people to be eliminated from investigations and criminals to be detected. West Midlands Police
have made considerable investment in technology and analytical data. The investment allowed West
Midlands Police to look at an innovative way to use ANPR data to target repeat offenders by analysing
the data and plotting regular routes allowing police patrols to intervene (Her Majesty's Inspectorate of
Constabulary and Fire & Rescue Services, 2020). As criminality evolves West Midlands Police have
also evolved in using the technology to disrupt criminality.

In a report published by Her Majesty’s Inspectorate of Constabulary and Fire & Rescue
Services (HMICFR) in 2020 whereby an inspection was conducted of roads policing in England and
Wales (Her Majesty's Inspectorate of Constabulary and Fire & Rescue Services, 2020). HMICFR
highlights that roads policing has declined with only 19 out of 43 forces reviewed listing roads policing
or roads safety as a priority despite all forces saying they adopted the NPCC Roads Policing strategy
(Her Majesty's Inspectorate of Constabulary and Fire & Rescue Services, 2020). The report also
identifies that the forces that had a balanced approach to the strategy combining roads safety whilst
targeting criminals were the most effective. (Her Majesty's Inspectorate of Constabulary and Fire &
Rescue Services, 2020). Forces without a combined approach focusing more on targeting criminality,
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this came at the expense of the elements of the strategy focused on reducing fatalities and casualties
(Her Majesty's Inspectorate of Constabulary and Fire & Rescue Services, 2020). These findings
demonstrate the importance of finding the right balance when delivering the strategy.

In conclusion the Strategic Road Network is arguably one of the most important infrastructures
in the UK connecting cities across the UK with its network of motorways and trunk roads and it plays
an integral role from an economic perspective. Due to its vast size and significant importance, Due to
the reach the SRN has it is inevitable that Organised Crime Gangs will look to use, exploit and abuse
this in their criminal enterprises. Road's policing has evolved alongside this and disrupting criminality is
part of the NPCC National Roads Policing strategy 2022- 2025. With evidence of numerous operations
targeting serious crime using the SRN being successful. As crime evolves so does the need for police
to embraces new technology and they have done so with ANPR systems and how forces use this

tactically through analysis of data to best enable them to detect, deter and disrupt crime.

Word count 1734
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Task 5
Individual Learning Plan

The second learning outcome identified in the accompanying module descriptor
(BMPP 5000D) asks that you create an individual learning plan to meet your
identified needs through reflection upon your continuing practice. This shows
confidence in your ability to manage your own learning in response to evolving
circumstances in the workplace.

This task differs from the PDPs that you have completed in your previous
workbooks in that this learning plan allows you to assess what level you believe you
are in key knowledge, skills and experience against where you believe you (and the
force) consider you should be — now and in the coming 6 to 12 months of your
placement. This should then be used to target future development need.

1500 words equivalent. Please note that this is not the actual number of words used
in completing the table, the count reflects the thought and research behind it.

It will count towards the overall equivalent word count of 8000 words expected from
this module.

ANSWER:
Knowledge, Skills and Experience Assessment
REQUIRED RATING DEVELOPMENT NEED
KNOWLEDGE Low Med High [Low [Med [High
1-4 b-7 8-10 |14 5-7 8-10
| feel | have Understanding of the
developed a sound o 6 Bail APP

understanding of my
role as PC, with

strength lying in the CJIT process and

larea of DV, RTA and communication in
dangerous?dog regards to casefile
legislation. | have a navigating this on
good understanding police systems

lof systems and how
to navigate through
them. However there
lare gaps in my
knowledge
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think there is much
| haven’t come
lacross, |l workina
fast paced high
icrime high call
volume area. 70%
iof calls in the area
lare DV related and
this is an areall
have gained the
most
understanding in. |
lam lucky that | have
been exposed to so
much in a relatively

r;hort space of time

ISKILLS Low Med High [Low Med High |[In aregards to skills|feel
1-4 b-7 8-10 |1-4 5-7 8-10 [ am best when | am
On the spot hands on in the moment
decision making.
9 7 | feel the development

Communication area lies within writing

nd the ability to the information up this
Elex communication s an area in which |
t;ﬂ'ﬁj ;3 (.o;it:;::eds feel | struggle with‘next

to other officer mainly
Understanding my due to the fact that |
role have dyslexia.
\Well suited for a | feel | would be more
high pressure suited to a specialist
fenvironment, as | role such as firearms /
remain calm and RPU / dog handler
composed were my skillsets can
be utilised
EXPERIENCE Low Med High [Low [|Med [High
1-4 b-7 B8-10 |14 5-7 8-10

Within my 12 Whilst | have been the
months | don’t 9 8 first on scene for many

calls | feel an area in
which | lack experience
| first aid incidents

| continue to grow and
develop and feel an
area that would benefit
my development is
casefiles
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RUBRIC: GAC5E

ENGAG W/LIT

Engagement with literature (including reading, referencing,\nacademic conventions and\nacademic
honesty)

FAIL 0-29%* Little or no evidence of reading and/or reliance on inappropriate sources. Views
and findings mostly unsupported and non-authoritative. Referencing conventions
used incoherently or largely absent.

MARGINAL FAIL30-  Poor engagement with essential reading. No evidence of wider reading. Reliance

39%* on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on
information gained through class contact. Inconsistent and weak use of
referencing.

SATISFACTORY (PASS) Engagement with a limited range of mostly relevant and credible sources. Some
40-49 omissions and minor errors. Referencing conventions evident though not always
applied accurately or consistently.

GOOD (PASS) 50-59% Engagement with an appropriate range of literature, including sources retrieved
independently. Some over-reliance on texts. Referencing may show minor
inaccuracies or inconsistencies.

VERY GOOD (MERIT)  Engagement with a wide range of literature, including sources retrieved
60-69% independently. Selection of relevant and credible sources. Very good use of
referencing, with no/very few inaccuracies or inconsistencies.

EXCELLENT Engagement with an extensive range of relevant and credible literature.
(DISTINCTION) 7 Consistently accurate application of referencing.

EXCEPTIONAL Exceptional engagement with an extensive range of relevant and credible
(DISTINCTION) literature. High-level referencing skills consistently applied.
KNOWL&UND.

Knowledge and understanding (Sound knowledge and critical understanding of the well-established
concepts and principles in their field of study; knowledge of the main methods of enquiry in the
discipline.)

FAIL 0-29%* Major gaps in knowledge with unsatisfactory, uncritical understanding of the
subject matter. Much irrelevant material. Substantial inaccuracies. Significantly
flawed understanding of the main methods of enquiry in the discipline.

MARGINAL FAIL30-  Fragmentary knowledge, with only superficial critical understanding. Some
39%%* significant inaccuracies and/or irrelevant material. Incomplete or partially flawed
understanding of the main methods of enquiry in the discipline.

SATISFACTORY (PASS) Limited but adequate knowledge and critical understanding of the well-

40-49 established concepts and principles within the subject area, with a few gaps in the
selection of material. A narrow critical understanding of the main methods of
enquiry.



GOOD (PASS) 50-59% Knowledge is reasonably detailed and accurate. A good critical understanding of
the well-established concepts and principles and the main methods of enquiry,
with minor gaps in the selection of material.

VERY GOOD (MERIT)  Knowledge is reasonably extensive. Exhibits very competent critical understanding
60-69% of the well-established concepts and principles of the subject and the main
methods of enquiry. Breadth and depth of knowledge.

EXCELLENT Excellent, detailed knowledge and highly critical understanding of the well-

(DISTINCTION) 7 established concepts and principles of the subject and the main methods of
enquiry.

EXCEPTIONAL Exceptionally detailed knowledge and outstanding critical understanding of the

(DISTINCTION) well-established concepts and principles of the subject and the main methods of

enquiry. May go beyond established theories.

COG&INTSKILLS

Cognitive and intellectual skills \n(Critical evaluation and analysis of concepts and principles; argument
and judgement; the limits of their knowledge, and how this influences their analyses and
interpretations.)

FAIL 0-29%* Wholly or almost wholly descriptive work. Little or no critical evaluation and
analysis of concepts and principles. Failure to develop arguments, leading to
illogical or invalid judgements. Unsubstantiated generalisations or opinion, made
without use of any credible evidence.

MARGINAL FAIL 30-  Largely descriptive work, with superficial use of critical evaluation and analysis of

39%%* concepts and principles. Weak development of arguments and judgements.
Information accepted uncritically, uses generalised statements made with scant
evidence and unsubstantiated opinions. Ideas sometimes illogical and
contradictory.

SATISFACTORY (PASS) Limited attempt at critical evaluation and analysis of concepts and principles,

40-49 tending towards description. Some evidence to support arguments and
judgements but these may be underdeveloped, with a little inconsistency / mis-
interpretation or failure to fully recognise limits of knowledge.

GOOD (PASS) 50-59% Some critical evaluation and analysis of concepts and principles, though
descriptive in parts. An emerging awareness the limits of their knowledge and
ability to use evidence to support the argument though with some tendency to
assert/state opinion rather than argue on the basis of reason and evidence. Mostly
valid arguments and logical judgements.

VERY GOOD (MERIT)  Sound critical evaluation and analysis of concepts. Is selective in the range of

60-69% evidence used and synthesises rather than describes. Ability to devise arguments
that show awareness of different stances, and use evidence convincingly, to
support appropriate and valid judgements.

EXCELLENT Excellent critical evaluation and analysis of concepts and principles leading to
(DISTINCTION) 7 logical, evidence-based, reasoned arguments and judgements. Explicit recognition
of other stances and a strong awareness of the limits of their knowledge. A



EXCEPTIONAL
(DISTINCTION)

PRAC.SKILLS

capacity for independent thought and ability to ‘see beyond the question’,
suggesting some grasp of the broader field and wider concepts.

Outstanding critical evaluation and analysis of concepts and principles. Uses
evidence exceptionally well to connect ideas, and support highly logical and
persuasive, arguments and judgements. Evidence of independent thought and
ability to ‘see beyond the question’, suggesting a clear grasp of the broader field
and wider concepts. Perceptive recognition of the limits of their knowledge, and
how this influences their analyses and interpretations.

Practical skills\n(Apply underlying concepts and principles more widely outside the context in which
they were first studied; use a range of established techniques; propose solutions to problems arising

from analysis.)

FAIL 0-29%%*

MARGINAL FAIL 30-
39%*

SATISFACTORY (PASS)
40-49

GOOD (PASS) 50-59%

VERY GOOD (MERIT)
60-69%

EXCELLENT
(DISTINCTION) 7

Limited or no use of established methods, materials, tools and/or techniques. Little
or no appreciation of the context of the application. Limited understanding of the
application of theory to practice or making appropriate links between the two. Very
weak problem-solving skills outside the context in which they were first studied.

Rudimentary application of established methods, materials, tools and/or
techniques but without consideration and competence. Flawed appreciation of the
context of the application. Weak understanding of the application of theory to
practice, with only occasional evidence of making appropriate links between the
two. Weak problem-solving skills outside the context in which they were first
studied.

An adequate awareness and mostly appropriate application of established
methods, materials, tools and/or techniques. Basic appreciation of the context of
the application. Theoretical knowledge and understanding applied in practice, but
not always making logical links between the two. Can identify problems and
propose basic solutions outside the context in which they were first studied.

A good and appropriate application of established methods, materials, tools
and/or techniques. Clear appreciation of the context of the application. Mainly
consistent, accurate and logical application of theory to practice, making
appropriate links between the two. Can identify problems and propose mostly
appropriate solutions outside the context in which they were first studied.

A very good application of a range of established methods, materials, tools and/or
techniques. Very good consideration of the context of the application, with
perceptive insights. Consistent, accurate and logical application of theory to
practice, making appropriate links between the two. Can identify problems and
propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity.

An advanced application of a range of established methods, materials, tools
and/or techniques. The context of the application is well considered, and
insightful. Consistent, accurate and logical application of theory to practice,
making well-developed links between the two. Can identify problems and propose
excellent, creative solutions outside the context in which they were first studied.



EXCEPTIONAL
(DISTINCTION)

TRANSF.SKILLS

Exceptional levels of application and deployment skills using established methods,
materials, tools and/or techniques. Consistent, accurate and logical application of
theory to practice, making highly developed links between the two. Can identify
routine and non-routine problems and propose quite sophisticated, creative
solutions outside the context in which they were first studied.

Transferable skills for life and professional practice\n(Effectively communicate in a variety of forms\nto
specialist and non-specialist audiences; the qualities and transferable skills necessary for employment
requiring the exercise of personal responsibility and decision-making.)

FAIL 0-29%*

MARGINAL FAIL 30-
39%*

SATISFACTORY (PASS)
40-49

GOOD (PASS) 50-59%

VERY GOOD (MERIT)
60-69%

EXCELLENT
(DISTINCTION) 7

Communication medium is inappropriate or misapplied. Work is poorly structured,
disorganised and/or confusingly expressed. Very weak use of language and/or very
inappropriate style. Failure to work effectively as part of a group. Little or no
evidence of the skills for employment requiring the exercise of personal
responsibility and decision-making.

Communication medium is poorly designed and/or not suitable for the audience.
Work is poorly presented in a disjointed manner. It is loosely, and at times
incoherently, structured, with information and ideas often poorly expressed. Weak
use of language and/or inappropriate style. Flawed approach to group work,
meeting only partial obligations to others. Limited evidence of the skills for
employment requiring the exercise of personal responsibility and decision-
making.

Can communicate in a suitable medium for the audience but with some room for
improvement. Mostly ordered presentation and structure in which relevant ideas /
concepts are reasonably expressed. Work may lack coherence in places. Can work
as part of a group, meeting most obligations to others but perhaps with limited
involvement in group activities. Demonstrates the basic skills for employment
requiring the exercise of personal responsibility and decision-making, with some
areas of minor weakness.

Can communicate effectively in a suitable medium for the audience, but may have
minor errors. Mostly coherent, organised work, in a suitable structure and is for
the most part clearly expressed. Can work effectively independently and/or as part
of a team, with clear contribution to group activities. Demonstrates the skills for
employment requiring the exercise of personal responsibility and decision-
making, with some areas of strength and some of minor weakness.

Can communicate well, confidently and consistently in a suitable medium for the
audience. Work is coherent, fluent, well-structured and organised. Can work very
well autonomously and/or as part of a team, with very good contribution to group
activities. Demonstrates very good skills for employment requiring the exercise of
personal responsibility and decision-making, with just occasional minor weakness.

Can communicate professionally confidently and consistently in a suitable
medium for the audience. Work is coherent, very fluent and is presented
proficiently. Can work autonomously with initiative. Where relevant can work
professionally within a team, showing leadership skills as appropriate, and
meeting obligations. Demonstrates excellent skills for employment requiring the



EXCEPTIONAL
(DISTINCTION)

exercise of personal responsibility and decision-making and an appetite for
further development.

Can communicate with an exceptionally high level of professionalism, highly
suitable for the audience. Work is exceptionally coherent, very fluent and is
presented professionally. Can work exceptionally well within a team, showing
leadership skills. Demonstrates exceptional skills for employment requiring the
exercise of personal responsibility and decision-making and an appetite for
further development.



