

ECIE4003

Additional Needs in Context

Portfolio

Student Number: 0800998










Element 1
Poster – Outlining good practice in terms of supporting learners with a specific learning need
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Element 2
Essay - Explore the wide and complex spectrum of additional needs
Society has come a long way to improve the way we deal and support children and adults with special educational needs (SEN) and Additional learning needs (ALN). In the 1960’s and 1970’s disabled people were excluded from society, there were barriers both physical and uneducated aspects that was making it hard for them to be part of a community. (Kramer, 2022)
Special educational needs (SEN) can effect a child or young person’s ability to learn. This is why it is crucial to help and show good practice when offering help for these individuals. It can affect their concentration levels which can cause a problem to understand the learning task, this can be shown in people with ADHD (Farrell, 2011). Reading and writing can also become a struggle for people with dyslexia. Wheelchair users will have physical barriers. Behaviour and social difficulties can also have an impact for those who suffer from a range of SEN. All these areas require different tools, programmes and support to allow these children/ people to have equality, which is achievable following the social model of learning difficulties (Gov, 2014). Additional educational needs are different to special educational needs. It refers to children and young people who may face additional barriers from a range of factors that can affect their education and learning, such as hearing or sight impairments. This will make it more difficult for them to reach their full potential if support or equipment is not provided. (Department of Education, 2023).
Special education needs experienced a real turnaround in the 1980’s. On the 1st April 1983, when England and Wales released a legislation – The Education (Special Educational Needs) Regulations 1983. It stated 
“10 (a) specify the special educational provision (in terms of facilities and equipment, staffing 	arrangements, curriculum or otherwise) which the education authority consider appropriate to 	meet those needs.”  (Crown, 1983).
As well as the legislation in 1983, Oliver (1983) first coined the term ‘social model of disability, this was founded by several disability groups who started to question their rights and their experiences living with a range of disabilities. It was from them where the ideas of the social model came from (SPIRIT, 2018). The social model replaced the medical model. The medical model views disability as the problem. The problem is with the disabled person. It sees disability as a problem that couldn’t be fixed or helped in any way. So, under the medical model there was no chance of helping that person because society could not see any positive outcomes, just the barriers, it was going to stop that person being able to be integrated into the community. 
This also stopped them having any independence and becoming part of their community as they were so dependent on care facilities. Children were seen as incapable of being educated by the medical model (Tassoni, 2005) (Kramer, 2022). There is no doubt that the medical model had to be changed. 

Referring to the UNCRC – United Nations Convention on the Rights of the Child
“ARTICLE 2 The rights set out in the UNCRC apply to every child whatever their race, colour, gender, language, religion, ethnicity, disability or any other status”
“ARTICLE 15 Every child has the right to meet other people and to join groups and organisations, as long as this does not prevent others enjoying their rights”
“ARTICLE 28 Every child has the right to education. Primary education should be compulsory and free. Different forms of secondary education should be available to every child. School discipline should respect children’s dignity and rights.” (UNICEF,1989).
[bookmark: _Int_9zLLAUsu]The UNCRC demonstrates how important it is for everyone to have the right to fulfill their best potential, embracing everyone and their uniqueness and celebrating each other, not allow something to become an obstacle and label them. Rogers, (2015) identifies the impact on labelling – it can have a negative impact of that person ‘defining’ them with the addition learning needs and almost viewing themselves with the stereotype views that come with the label. The social model was brought in founded by people living with learning difficulties. This was to change the viewpoint of disabilities. The social model ethos was to not see disabilities as the problem but how society creates problems. (Tassoni, 2005). We create disability because of how society acts. For example, if a person is a wheelchair user, the wheelchair would not be the problem but how they can access or move around would be. So, the use of ramps and lifts should be put in place to help solve the problem, not to say you are a wheelchair user so you cannot go there. This has an impact on changing able bodied people's views and attitudes to help make these changes (Macrae, 2022).
These are some of the policies from a local primary school, supporting the guidance for people with ALN. 
 	“to ensure that every pupil with Additional Learning Needs and/or disabilities has 	maximum opportunity to achieve the five Every Child Matters outcomes, within 	the mainstream school”
“Do its best to ensure that the necessary provision is made for any pupil who has 	ALN.”
“Determine the key responsibilities of the ALNCO and monitor the effectiveness of the ALNCO in undertaking those responsibilities.”
“Make sure that all staff are aware of the importance of identifying and making 	provision for pupils with ALN.” (PDCS, 2021)
From just a few of their mission statements it is clear they are following the social model (not allowing disabilities to become a barrier; they want to make it easier for the pupils to still access mainstream just putting extra provisions in place to help them through the school day.  This is showing good practice, referencing to all staff to have knowledge of SEN, this could be realising a child is struggling and in need of some extra support, like more time, using a laptop, visual time tables, going out for interventions such as speech and language or bucket,  access to ramp or lifts or having reward charts to show rewards and praise. This would link to Skinner (1904) theory of positive reinforcement. Evidence shows by giving praise has a long-lasting effect on behaviour, helps them manage in a setting by keeping attention and builds confidence and self-esteem (Bates, 2019). 
Supporting the idea of pupils with ALN to be part of society relates to Piaget (1896) theory of learning through play, they will learn from peers and new experiences they have been involved in. They will learn how to overcome problems by hands on direct situations. Bandura (1925), also backs this theory as he states 	
“ people also learn by observing others” (Bandura, 1925)
It suggests that children can learn from other children and even adults. This is called observational learning. Following the medical model, these experiences would not be an option for people with ALN and later negatively impact their development. Being part of society will encourage learning opportunities from being around people (Bulman, 2008).
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person centred planning approach. 
(Based upon Section 1C IDP : Profile (About me) 
and
 2A IDP : Description of the child or young person’s additional learning needs (ALN))

Section 1C: Profile (About me)
• What is important to the learner 
• I like to see a visual timetable, at the end of each day and for the following day– this helps me to process what is happening. This is also a chance to prepare me if anything changes as I don’t like sudden change if it can be helped.  
• I like to have a seat by a window in the classroom, it helps be feel calm looking outside. I get hot, so it helps me feel cool, I can open the window if I start getting worked up.  
• I like to have daily check ins’ and an adult that I can talk to, there's not always a problem, but I do like to be able to talk about things before they become a problem, or it starts to bother and worry me. I like to talk to someone about my interests.  
• It helps me having reward chart as I feel I ca see what I am doing right, I like to see the starts I can get in a day and I always try to bet my score, this make me proud, and I feel good about myself. I also really like the praise from the teachers when I do something well. They also show my mum and I get excited.  
• To go to the dinner hall and get my food when it is quiet, I don't like big crowds and noise. I also like to eat my food somewhere quiet and somewhere by a window.  
• To have more time on certain work, especially English as I can't write fast, or to use a laptop so I can type my work up instead.  

 What is important for the learner 
• Pupil A needs a good routine, having a timetable gives child A independence but needs to be prewarned or told if there is going to be any changes just so they can prepare and talk over what will happen instead with a trusted adult. This must be done as best we can in advance.  
• To give child A praise and encouragement, we need to build confidence and independence but keeping up with the reward chart and rewards they are working towards helps keeps they focused.  
• To do daily check ins a this is the chance to help any problem s in the morning and to give them reassurance that you will be there to talk to at the end of the day.  
• To have a chance for some down time, this could be ten minutes on the I-pad, or colouring after they have completed a task in class.  
• To have something they can fidget with in class, like a piece of blue Tak or fidget toy. To keep they calm and helps then concentrate.  
• To have a safe place like a nurture class they can go to if they are feeling angry or upset, this is with trusted adults and a calm setting for they to regulate their emotions.  


• What is working and should be built on 
The rewards chart is working well and the quick rewards, three starts then chose time, it may be ten minutes of their choice, but it keeps they focused and quick realist targets they can reach. Building on this maybe introducing a friend to encourage peer interaction.  
 • What is not working and needs to change. 
Child A likes eating alone, they are talking themselves out of a fun social satiation away from peers of their own age. They are spending time alone or with a lot of adults all day.  
Will try and encourage to have a small group of friends to eat dinner with in a safe and familiar classroom.  
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Element 4
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)
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