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Element 1- Evaluation of 2 reflective models  

Reflection according to Gillet, Hammond and Martala (2009) has the power to be able to develop an individuals understanding of the way they learn, as well as having the ability to promote critical thinking, improve problem solving skills and is also essential in the personal development of an individual, as well as their working development. This can be further explained by Reynolds (2011,p5) who suggested that reflection involves thinking about past or ongoing experiences of an event, situation or action and looking back at them to make sense of them.
The use of reflection and reflective practice within the early years is becoming increasingly common by practitioners according to Paige-Smith and Craft (2011) who state that practitioners are expected more and more of late to reflect on their practice to aid them in the enrichment of their professional development. However, it is not only the practitioners who are expected to be reflective, but also the learners, especially when looking at the current Foundation Phase profile by the Welsh Government (2015,p51),  which states learners should be able to understand how they can improve their learning and be reflective and also the new curriculum for 2021, which hopes to improve reflection in learning, which the Welsh Government (2020) hope to achieve by having learners improve their knowledge with the use of reflection and repetition.
One technique that can be used to aid a practitioner with their reflective practice is with the use of a reflective model. According to Johns and Burnie (2013,p36) a practitioner can deploy the use of a model of reflection to allow them to explore an experience, but there are many models that can help with this process.
Two such models of reflection that are going to be looked at closely in this analysis are Gibbs reflective cycle from 1988 and Rolfe et al’s reflective model from 2001.
At first examination of both these models, it is clear to see that they both follow a cycle process, with Gibb’s cycle following 6 steps and Rolfe et al’s following 3 steps, According to Husebø, O’Regan and Nestel (2015) Gibbs reflective cycle should be used to reflect about an experience by using a cue of questions which act as a checklist for practitioners to progress through, which can allow them to reflect on each concept. Rolfe et al’s reflective model differs slightly to Gibbs by using 3 questions, What? So What? and Now What? According to Skinner and Mitchell (2016), by using these questions clearly within the cycle it ensures that practitioners have the opportunity to think about their experience and look at how it can be turned into an improved and informed action, which allows them to achieve improvements in the future. Even though these models differ slightly, the use of recalling experience is important to both  models and this can be backed up by Stedmon and Dallos (2009) who suggest that the most successful way of reflecting is with the use of analysing crucial episodes of an activity, which allows individuals to learn from personal experiences. This can be further supported by Boud, Cohen and Walker (1993) who suggest learning from experience generates a knowledge in the form of useful and relevant information which can be used to allow an individual to evolve.
Another aspect that these two models widely differ on is the inclusion by Gibbs of taking into consideration the ‘feelings’ of the practitioner when reflecting. According to Johns and Burnie (2013,p43) when reflecting on experiences, it is normal for reflection to occur after a bad experience and reflect on the feelings felt after that bad experience, however, Johns and Burnie suggest that it is vital when reflecting and considering feelings that the practitioner is reflecting because they wish to learn from the experience and not because they wish to use it as a defence against an anxiety created by the experience. This can be supported by Boud, Keogh and Walker (1985, p29) who state that if a practitioner can utilise their feelings positively whilst reflecting, it can create an importance in future practices when attempting to be persistent, facing challenging scenarios in the future and the use of reflecting on feelings will affect the learning of practitioners who can aim to create a self belief of their own capability to overcome challenges.
One positive aspect of Rolfe et al’s reflective model is that it can be considered one of the simplest reflective models available. Dabell (2018) argues that this is positive when considering that 
“Reflective Practice has become a relatively familiar term for the early years workforce. All practitioners are now expected to be able to reflect on what they do with children and families .” (Lindon, 2012, p1.)
The use of Rolfe et al’s simplistic approach will benefit those practitioners in settings who are being introduced to reflective practices for the first time and allows them to use a simplified approach to try reflective practice. Hopefully, this simplistic approach will allow them to gain confidence in using reflection and as a result according to the Professional Association for Childcare and Early Years (2016) settings that have practitioners who are reflective in their practice allows for a continuous improvement that will benefit the children in the setting, as the practitioners improve on their practices. However, the simplistic approach could be an issue according to The University of Edinburgh (2020) who suggest that when a practitioner is only required to answer three questions to reflect it can limit them in trying to achieve a meaningful and deep critical approach, compared to using a more in depth frame like Gibbs’.
One critique for both of these models could be the fact that they are both models that are used for reflection after an experience has taken place. As a result of this, they might not be useful when a practitioner is required to reflect and analyse on a situation in the moment. This sort of reflection is called reflection in action and allows individuals “to deal with surprising incidents that may happen in a learning environment.” (Cambridge Assessment International Education, No date).
So it could be beneficial for practitioners to be aware of these two models and also an alternative approach that allows for reflection in action. According to La Trobe University (no date) this form of reflection would take place whilst an individual is currently involved with the situation they need to reflect on and by developing their skills of listening and observing, they can find ways to problem solve in the moment. This is further supported by Sergiovanni and Corbally (1986) who considered reflection in action to be useful when an individual is required to use it on the spot and has to be critical and required to test their understanding of what they are dealing with during the current experience.
When critiquing these two reflective models, it is clear to see that they both have their positives and negatives and due to this, it is vital for practitioners to remember if they wish to use a framework for reflection, that it is important to pick the one that best suits them, because as Timmins and Duffy (2011) suggest the best reflective model is the one that suits the practitioner best and that no model is tailored for everyone. 



Element 2What is Reflective Practice?
Reflective practice is the process used to help with evaluation by giving an opportunity to learn and develop  workplace practices and analyse them  (Stearns, Schmieder and Millar,2011)
According to Jasper (2003) Reflective practice has become one of the key techniques used to aid practitioners as a tool to allow them to learn from their experiences.
Matthew, Matthew and Peechatu (2017) note that it is a process that promotes a teacher’s learning and understanding, by partaking a central role in a teachers professional development to help understand themselves, as well as their practices.  












          


“Reflection is an important human activity in which people recapture their experience, think about it, mull it over and evaluate it”
(Boud, Keogh and Walker, 1985,p19)
  






How can reflective practice help deliver high quality results? 
As Practitioners, it is important for us to deliver a high quality standard to ensure the best delivery possible. 
According to Sylva et al (2004) an educational setting with a high quality of practices from the beginning of pre school, can result in improved development socially, intellectually and also behaviourally for it’s attendees.
One way this can be achieved, is through Reflective Practitioners. According to Oelofsen (2012) Reflective Practice is the process of making sense of our actions and implementing them elsewhere for improvement. This can be done by practitioners analysing lesson plans and activities to look at areas that were successful or not, for future improvement on delivery.
This can be supported by LaBoskey (1993) who states, in order to teach their students how to think, teachers must be able to think and understand thought processes themselves.
How can we expect to teach reflective practice to children, if practitioners can not use this skill themselves ?


Why is Reflection important ?

Reed and Canning (2010) state that reflection is important, because the role of practitioners involves a wide number of skills, from creating a learning environment to communicating with parents and developing and following policies. The use of reflection is required to enable practitioners to think about these demands, consider the positives and negatives and allows practitioners to analyse and refine the way practices are performed in the future. Heyler (2015) supports this by stating that a worker who is capable of reflective practice has the ability to critically appraise what they experienced and this appraisal can allow them to move forward and improve their practice by increasing their knowledge and understanding.
Loughran (2002) also states reflective practices are important as it allows workers to develop an understanding of how they work so they can refine practices and become more informed professionals. 











“Active, persistent, and careful consideration of any belief or supposed form of knowledge in the light of the grounds that support it and the further conclusions to which it tends, constitutes reflective thought.”
Dewey and Boydston(2008,p185).


Reflections link to Early Years
Reflection is becoming prevalent in education curriculums.
 Within the Welsh Government (2015,p51) Foundation Phase Framework one of the requirements for Outcome 6 states, learners should be able to understand how they can improve their learning and be reflective. 
According to Care Council for Wales (2016) individuals who reflect on learning are more likely to remember information and as a result are more effective when applying it in the future. This can be considered a useful approach for both Practitioners and Pupils.
One approach that could allow this to occur for Practitioners and learners is by looking into Bruner’s Spiral Curriculum.
Bruner (1977) states that a curriculum should revisit basic ideas repeatedly, by doing this it allows learners to build their knowledge until a student fully comprehends the information.
Harden and Stamper (1999) suggest that Bruner’s idea of a spiral curriculum has been developed around values and beliefs that society deems worthy and will develop individuals into well rounded members.
With the  introduction of the new curriculum in Wales in 2021, there is going to be an increase of reflection in the Early Years . The Welsh Government (2020) state that with the new curriculum, they hope that learning will support individuals to progress through deep learning, which will allow learners to further their knowledge through repetition and reflection, which shall allow them to develop and reach new heights of sophistication.



Reflective Models
According to Kitchen (1999) There are many different types of models when it comes to reflective practice and they are beneficial in their own way, especially to practitioners who are new to the process. 
Kitchen (1999) carries on to state that practitioners can use one or more models, depending on which model they feel fits best to the aspects they wish to reflect on.
Li et al (2020) states that the Gibbs Reflective cycle allows practitioners to apply it to any scenario they feel reflection can help improve.
Gibbs Reflective Cycle can be seen below and if you wish to learn more about it follow the link .https://youtu.be/-gbczr0lRf4 (Expert Corporate Management, 2019) 
[image: ]
Source: Gibbs Reflective cycle, https://canadianparamedicine.ca/an-introduction-to-reflective-practice-for-paramedics-and-student-paramedics/ , google search 2020.



Reflection in action 
Reflection in action is a reflective theories by Donald Schön.
Schön (1987, cited in Cowan and Society for Research into Higher Education, (2006) describes reflection in action as a reflective practice which is used when facing a surprise. This type of reflection allows an individual to question themselves with questions such as ‘What is this?’ or ‘How have I been thinking about this?’
Schön (2016) describes the process reflection in action as a pivotal skill for practitioners when faced with a situation of uncertainty or idiosyncrasy.
To accompany reflection in action Schön also had the theory of reflection on action and according to Somerville and Keeling (2004) reflection on action is the most common form of reflection and requires practitioners to relive and re run events to hopefully identify strengths and weaknesses to improve for the future.


Learning from Experience. 

According to Dewey (1933) Reflection is when an individual has the ability to turn a topic over in various aspects and look at it in various ways to ensure nothing significant about it is overlooked. Dewey also believed that experiences are an important part of reflection.
Rodgers (2002) broke down Dewey’s work into four criteria and states the first and main area in Dewey’s idea of Reflection is that Reflection is a  process that moves a learner from one experience to the next by providing deeper understanding. 


Element  3 

	Brief description of the activity ( no more than 50 words).

	A small obstacle course activity was being performed by groups of reception children. The activity included, running, walking, changing direction and peddling on a bike. The activity was being used as part of the Foundation Phase Profile assessment.

	Aim/Objective of the activity:

	The aim of the activity was to complete the Coordinated movement section of the Foundation Phase Compact Profile. According to the Welsh Government (2017,P88) The aim of the activity was to observe the children’s dynamic balance and body coordination to assess their coordinated movement.  The Welsh Government go on to state the activity should track the development of skills as well as the ability of  combining movements into sequences. Once the activity had been completed the recordings were needed to be neatly identified and presented for future use by the teachers.

	Your role within the activity:

	 My role within this activity saw me leading the activity and started with creating the obstacle course daily and then taking a colour group at a time out to participate in the activity. Before the activity could begin my initial role would require me to risk assess the work environment before allowing participants to partake by ensuring all apparatus were safe for use. Whilst outside I would demonstrate the activity and then one at a time observe the individuals and assess them using the scale of the Foundation Phase Profile ladder.
Due to the activity being performed outside I would also be in the role as the first aider incase any accidents occurred, this is a role that is performed by any adult when taking an activity outside.
 

	Positive aspects- why? How could these be developed in the future?

	Keeping me on the task for the whole completion allowed for continuity of all 5 colour groups whilst being assessed. This could be developed in the future by keeping the continuity by allowing myself to carry on the physical assessment throughout the year and if required for any new pupils joining the year group.
Keeping the same design of the obstacle course is also a positive aspect as it means that every child was assessed on the same activity and same equipment, this is a key positive aspect as it allows for the results and feedback to be fairly compared , however to develop this further in the future if the Foundation Phase Profile provided examples of what should be included in the activity then it would allow for more accurate results nation wide not just school and year group wide.

	Challenging aspects-why? Link to your own practice?

	A challenging aspect was the quantity of children in each group to the time frame to complete the assignment for each individual. Even though the year group has been put into 5 different groups , these groups still contained between 12 to 15 children depending on which group was partaking and ensuring concentration for the demonstration and storing that demonstration in the memory for when it was the individuals turn was a challenge for a few individuals and a challenge against the time available to perform the task.

	What knowledge did you demonstrate?

	I feel I drew knowledge on my previous experience of this task last year where I assisted another teaching assistant on the completion of this task when assisting with a child who needed advanced supervision by a member of staff. As a result of this knowledge I feel I felt confident when asked to perform this task as the leading adult.
I feel my educational background in BTEC Sport allows me to have an understanding of how different ages cope with motor skills and hand eye coordination during developmental stages and felt this was useful to approach this task.

	What skills did you demonstrate?

	I feel I communicated well ensuring that I used a calm reassuring voice whilst also communicating to the pupils at their level , I did this in the hope that they would gain an understanding of the activity and trust in myself as a practitioner as they were new to the year group and according to Kolucki and Lemish (2011)   communication is key to help feel good about new learning experiences. 
I feel another skill I demonstrated was my ability to multitask by being able to observe and record the results of the individual performing the obstacle course for their assessment whilst also being aware of what was happening with the rest of the children whilst they waited by playing in the nursery playground where the obstacle course was located, I feel my ability to multitask has been developed as my role as a lifeguard and is a key skill I can bring to many activities within an educational setting.

	Which values did you demonstrate?

	I feel  one key value I demonstrated was a positive attitude towards the activity and the effort put in by the individuals, I felt this was important value because a positive attitude towards something can be shown to the group and they can feel excited about trying a new task like this one.
I also feel another value I delivered was by being reliable, I feel this was important because the information I was recording was going towards creating each individual outcomes for their foundation phase profile and providing reliable and accurate information is important for the teachers when assessing the pupils progression through the foundation phase.

	What could be done differently in the future? Why.

	In the future I feel this activity could be performed by myself better if the number of participants in each group was halved so only 6 to 8 children were outside at a single time to ensure that everyone had a better understanding of what was being asked of them as the demonstration would remain fresh in the memory and also each individual might have the opportunity to complete the assessment twice so a more accurate result might be able to be recorded for the Foundation Phase profile.




































Task 4 
	Area for further development 
	Why?
	How?
	Who/Where?
	When?

	Renewal of my STA Pool lifeguard and first aid course.
	Current qualification is running out and a biannual renewal is due. This allows me to continue my part time role of a swim instructor and provides me with my first aid qualification as well as allowing me to lead primary school level swimming session in my setting.
	Participate in my pool test and first aid training as well as answer a multiple choice test, 80% required to pass ( Swim 20m timed swim and tow, Perform 2 water rescues , Perform 2 first aid CPR scenarios, Perform 1 spinal injury scenario, Complete multiple choice test.)
	Course is run by STA and organised by my bosses Mrs Helen Killa and Mrs Jane Coode 
, Test takes place on a Tuesday night at Olchfa School. 
	September 2020 or nearest possible date.

	Begin the process of applying for PGCE for Teaching 
	I aim to begin a PGCE  course to allow me to begin training to become a primary school teacher.
	Gather prospectuses from Universities running Post Graduate schemes for teaching , Begin the UCAS application process and continue my studies.
	Attend Open days, Speak to University representatives and fellow teachers who have recently gone through the experience to gain more knowledge.
	Beginning October 2020- end of the academic year 2021.
	

	Completion of my Level 5 of Early Years Education and Care. 
	Completion of level 5 required to transition onto level 6. Completion of course is required to provide opportunities to progress to PGCE to study at university for the role of teaching .
	With the completion of assignments and continued attendance of lectures every Monday evening online and at SA1 campus.
	Course is run at University of Wales Trinity Saint David’s SA1 campus in Swansea. Course is run by the Early Years Education and Care team.  
	December 2020/January 2021.

	Improve my use of ICT skills in school environment 
	To improve my knowledge of programmes used in the school setting so I can  gain further understanding 
	Complete Microsoft educator courses online and add certificates to my Continued  Professional Development folder (CPD).
	Speak to my mentor and ICT co-ordination Mrs Laura Sansom-Garnell for course suggestion.
	Continuous throughout 2021.

	Updating of my Safeguarding training.
	School requirement which will allow me to further my knowledge and update my understanding on safeguarding issues and how to deal with them appropriately.
	Participate in school training with a two hour seminar run by external organisation.
	Swansea Council and Parkland Primary School. Organised yearly for updates for members of staff who require their annual update. Performed after school hours in twilight training. 
	June 2021.

	Begin the process of buying first house.
	To go through the process of purchasing my first home.
	Speak to a mortgage advisor to find out how much I can borrow. Find the best mortgage possible and begin the process of finding a potential house.
	Mortgage provider, estate agents and girlfriend. Within the Swansea SA2 area.
	Spring/Summer/ Fall 2021.
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