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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	Kelly Andrews


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Institiute of Management and Health


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Lecturer – Police Education Qualification Framework (PEQF)

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Lecturer within the PEQF programme. Responsible for the management of the work-based learning aspect of the course. 

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:          1       MONTHS: 10




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

I am a Lecturer within the Policing Education Qualification Framework Team. We work in partnership with both Gwent and South Wales Police, the programme is delivered in collaboration with the two forces and the HEI. We currently have 800 police students on our programme. These are split into two groups, the Police constable degree apprenticeship which caters for students with no academic background and the Degree holder entry programme. The programme is unique because everything is delivered online. 
 
I designed online lectures for the Operational Policing Practice 2 & 4 module. These were set at level 6 and were designed to provide police students with an effective remote learning opportunity, as they do not receive face to face learning within the Policing Education Qualification Framework programme. This lecture has been designed for students to access in their own time, this reflects the learner led approach needed for a programme that is 100% remotely delivered, I designed my lectures using learning outcomes set by the College of Policing which ensured that the material was relevant. This relevance and flexibility provided by this method of teaching can help secure employer support for the programme (Johnson, 2001, P366). (K1)

Following the ongoing evaluation of the programme material, I worked alongside the Digital creativity and Learning department and helped to improve several of the online sessions for the programme. Using technology to enhance the learning experience, the sessions were evaluated and developed moving from a basic power point with a voice over to an interactive experience which contained several activities including question and answer sessions, videos and quizzes, the varied content helped to ensure that the session was interesting. By using a wide range of activities and resources the sessions help to engage learners and encourage the learning process (Martin et al, 2019). The use of videos within these online sessions helped to bring real events to learners (Gravells and Simpson, 2014, P147). An example of this material includes the wellbeing and resilience lesson within BMPP5002D. (K4, K6, K2)


Working in partnership with a representative of South Wales Police, I designed two modules, Investigation in the workplace (BMP16001) and Professional Investigation Practice (BMP16002). The programme was designed to be undertaken by police detectives who are already working within the police service and would be accessing the programme remotely. Set at Level 6 the programme, allows students to undertake work-based experience and to critically reflect upon their own investigative practice. When designing the module content, I was mindful that the students would not have many face to face sessions with tutors, therefore I ensured that all supportive material was present within the Moodle, such as library and learning resources. This would help to provide students will the best learning experience, whilst encouraging them to work independently. I separated the content up into different topic tiles which would encourage learners to explore the module at their own pace. (K2, A1)

I use differentiation when working with individuals, to ensure that I use a range of activities which are designed to fulfil the learning needs of the individual. For example, when providing tuition in relation to referencing for one learner who preferred to undertake 121 support sessions. I will talk the learner through the process of how to reference a book with two authors, using a copy of the Harvard reference guide. I will then ask the learner to talk me through how they would reference another book. This activity appeals to kinaesthetic learning style, where students learn through the process of “doing” (Flemming, 2005). This activity also provides an opportunity to check the learners understanding (Gravells and Simpson, 214, p 103) (K5, K2, K3). During the planning stage of individual sessions, I take the time to review the learners most recent work and feedback to better understand what areas the learner is struggling with. I use this knowledge to help provide structure and focus to the session. This in turn provides the learner with a better learning experience. 
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	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

I manage the work-based learning aspect of the Policing Education Qualification Framework. Once students complete a six-month training period within Police Training School, they move onto my stage of the programme. 

I provide students with an online lecture which is an introduction covering the work-based learning aspect of the course. I outline what is expected of them and introduce them to the assessment materials that they will need to complete. In line with Maslow's Hierarchy of needs model, when planning the session, I decided to use the online platform, Teams. Both police forces that the University currently work in partnership with use Teams, and all students would have access to this platform, allowing for a stress-free experience for the students when they come to access my session. I then begin the session by settling the students down and explaining to them what I intend to cover during the session so that they are prepared, this ensures that their basic needs are met in line with the safety level of Maslow’s Hierarchy of needs (Milheriam, 2012). (A1, K4)
I provide students with a guided tour of the Moodle platform as part of this session, I share my screen and use a step-by-step approach to show students how to navigate the two modules that they will be working towards. This provides the student with a sense of familiarity; this can result in a more successful learning experience for the student (Lynch, 2001). (K2, K4)
I record the sessions and allow students to access the recording during their own time, should they wish to revisit the session. I can also use this recording as part of my own self-evaluation and to assess the effectiveness of my delivery during the session. This is an informal evaluation process however it is an essential part of my own continued professional development.  (K5)

The students are assessed by completing a series of reflective workbooks. I recognise that reflective practise will be a new idea to many of the students, so as part of my session I introduce them to reflective practice talk them through two different Reflective Models, which are Borton's Reflective Tool (1970) and The Gibbs Model of reflection (1988) (Copley, 2011). I show the students a copy of their first workbooks and then talk through tasks 1 and 2 and teach them how to use the models within these tasks as a way of structuring their reflection. The use of reflection during assessment is essential to ensure that informed learning is taking place within the policing profession. Reflective practice provides student police officers with a better understanding of how best to respond to policing issues within their communities (Christopher, 2015). 
Flemming (2005) categorised learning styles into four different areas, visual, aural, reading and writing and kinaesthetic. The methods I employ within this delivery appeal to oral and visual learners. I also inform students that a series of pod casts have been made available to them, outlining how to complete the workbooks. This increases the flexibility of this session, which students can review at their own pace. (V1, K3).

During the planning stage of this session, I considered how I could incorporate learning aids into a session which is delivered virtually. I decided to provide students with handouts which detail the basics of essay writing and to provide students with a link to this supportive material, this way the learners could access this as part of their revision process. The disadvantage of providing a link is that it relies upon the student to access the material themselves (Becker and Denicolo, 2017). (K4)
I have developed effective learning environments and approaches to student support and guidance by offering students the opportunity to have 121 support sessions with me. I provide the student with the option to have a meeting remotely via teams or face to face within their own work environment. Providing this flexible option ensures that students from a range of diverse learning communities can access support. Online learning has become more prevalent, offering 121 mentoring sessions virtually allows students to access support in a different way (Tinoco- Giraldo, et al 2020).  (A4). 
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	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

I have designed and developed a series of workbooks set at levels 4,5 and 6 to be used by police students undertaking the Policing Education Qualification's Framework programme. The workbooks are designed to bridge the gap between academic learning and practical application of skills within the workplace (Garrick and Usher, 2000). The Police students complete the programme with little face to face learning, therefore an alternative form of assessment was necessary (K2). 
The workbooks are designed to be reflective in nature. Reflection allows the student to transform the experience of practical policing into a learning experience (Smith & Martin, 2014, p 284-300). Reflective practice encourages students to become more self-aware and to be able highlight areas of personal development (Tarrant, 2013, p 3). (K3) 
 
The students are assessed on their ability to write about how they put academic learning into practice when in the workplace. The workbooks were designed using learning outcomes provided by the College of Policing and in partnership with two police forces, this helped to ensure that the material was relevant and achievable. (K1)  
 
The opportunity for students to submit draft work, is provided. Feedback on this work is provided in a timely manner, with focus placed upon providing clear and concise feedback. Feedback provides essential support to the learning process. Feedback is provided to students via email, this helps to make the process personal and is tailormade to that individual piece of work. (Race, 2020, p132). (A3)
For students who receive little face to face learning this ensures that they feel supported by their tutors, they can also use the feedback repeatedly (A2). The negative impact of providing draft work feedback is that it is time consuming for staff, therefore the decision was made in partnership with the police forces that we work with that draft work can only be submitted for two tasks within each workbook. Formative feedback provided following draft work is designed to improve the students' performance and to cement the learning experience and prepare the student for the summative assessment of the workbook (Shute, 2008, pg. 154) I encourage students to ask questions about their feedback, I am aware that written feedback can sometimes be misinterpreted therefore a student should feel comfortable enough to seek clarification (Gravells and Simpson,2014 p 167). (A4) 
 
I provide students with an opportunity to have a 121-support session should they fail to achieve the pass mark for the workbooks. By providing feedback orally, I can encourage discussion with the student, allowing them to ask questions to clarify their learning. I ensure that I am aware of which level the student is working at so I can provide suitable feedback. Feedback should be designed to motivate and help develop the student's confidence, it should contain detail of what could be improved as well as what worked within the submission (Gravells and Simpson, 2014, 166). (A3, A4, A2). 
 When providing feedback during a 121, I lead students through the Borton's Developmental Framework (1970). The framework has three stages, ask the learner three questions as part of the process. These questions are what? So what? And now what? (Copley, 2011). This process allows students to critically reflect upon the situation and provide an opportunity for deep thinking. Encouraging learners to take the time to reflect can help prevent mistakes taking place again (Bassot, 2016, p 2). 

I ensure that internal quality assurance takes place during the assessment process, by undertaking the moderation of marked work. I ensure that marking is consistent and in line with the marking criteria provided, this process helps to instil fairness throughout the process. As a moderator I provide further feedback to learners which can include providing links to supportive materials and encouraging them to undertake 121 tutorial support. I then allocate dip samples of work to an external examiner. Once a report is received from the external examiner, I provide feedback to my group of markers to help encourage their continued development. The process of quality assurance can take place at any point during the teaching, learning and assessment cycle. Quality assurance is important at each stage to encourage learning (Gravells and Simpson, 2014, p 26). (K6)
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	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here


I encourage students with additional learning needs to contact the Learning Support Manager, to access support and guidance and to apply for differentiated deadlines if needed, this helps to promote student participation and provides an equal opportunity for all learners. I have experience of making reasonable adjustments for students with additional needs such as dyslexia and attention deficit disorder this has included adapting 121 sessions by reducing the subject matter to be discussed so not to overwhelm them with information. Learners with additional needs are protected within the Disability Discrimination Act 1995, signposting students to support services and adapting learning materials help to ensure that students are not discriminated against because of disability and reserve a positive learning experience (Public Health England, 2020). (V2)
 All public sector organisations need to provide reasonable adjustments, my actions have ensured that the Universities obligations in relation to providing access to services for disabled people are fulfilled in in line with the Equality Act 2010 (Public Health England, 2020). (V4)

 I have completed the UWTSD accessibility course, I am aware that technology can be used as a tool to help learners access learning, however I need to be aware that every learner is different, and that the management of student learner needs is an essential part of the programme planning process (Gravells and Simpson,2014, p59). (V1, V2).
I have been working with a student whose first language is Welsh. During a 121 session, I discussed with the student the impact of having assessment material in English and offered to provide assessment material in Welsh for him. Wales is a bilingual country; the last census highlighted that 19% of the population are Welsh speaking (Gorrara, 2020). Therefore, it is important to not only promote the Welsh language but to support Welsh speaking students appropriately. Providing material in the first language of the student, encourages equality and inclusivity and provides the student with an equal learning opportunity. (Gravells and Simpson, 2014, p 41). My actions are in line with the standards set by UWTSD to implement the Welsh Language (Wales) Measure 2011 (The National Archives, 2020). (V2, A4, V4)
During 121 sessions with students, I provide academic tutoring and support in relation to a range of topics, including referencing, research, and academic writing. During these sessions I utilise Moodle and talk students through learning material available to them. Moodle is the main platform that the students use therefore encouraging its use important because it contains supportive material (K4) For students struggling to use the library, I show them how to use the facilities online. I then ask the student to use the library system, this allows me to evaluate if they have understood my direction (K5). 
If I have identified that a student needs additional support during the 121 sessions, I will advise them to use the study skills sessions offered by UWTSD. I physically show them where to access the information about the sessions and discuss the potential benefits of accessing this support. This is beneficial to the police students because they need must fit in their studies around shift patterns. Providing a flexible support option can not only help provide the learner with academic support, but it also helps to ensure that learners are able to have a good work, life balance. (A4, V2, V1)
I have been acting as internal moderator for the changemakers modules, Creativity and Value Creation (BMPL5008/C, BMPS5011/C) and Contemporary Challenges: Making a Difference (BMPS4010, BMPL4008). As the moderator I have no contact with the leaners therefore I ensure that my moderator comments are clear and concise, I use the students name to help make the feedback more personal. I highlight specific areas of work that require improvement which focuses the student, providing feedback upon areas that are written well for example provides balanced feedback (Gravells and Simpson, 2014, 167). I provide the learner with links to supportive material such as the Harvard Guide within my feedback, and if I feel the learner would benefit from undertaking Study Skills Support sessions, I will provide the link (K4, K6)
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	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

I have successfully completed a 12-month probationary period, during this time I took part in three reviews with my line manager and completed a performance and development review during each session. I used this opportunity to reflect upon my performance and set goals as part of a development plan, one of my targets is to achieve my masters in Policing and Criminal Justice. I remain focused upon this and have now completed three modules towards that qualification. 


I have shown that I am committed to engaging with continuing professional development in relation my subject area. Although I have 14 years practical policing experience, I need to ensure that my knowledge in relation to legalisation and professional police practice remains relevant and up to date. I am a member of the College of Policing, I receive notification of any changes to policing practice, this ensures that I can evaluate programme material and provide my students with information that is focused on their practice (Johnson, 2001, p 366). Maintaining my knowledge of my teaching subject also helps to ensure credibility with my learners and shows my passion for the subject. If a learner feels that their teacher is credible, the amount of influence the teacher has within the classroom increases and encourages learning (Pogue & Ahyun, 2006, p 322).  (A5, K1)
In May 2022, I will be attending a Modern Slavery Conference, organised my UWTSD. I feel that this will be a unique opportunity to improve my knowledge within this area, which in term will help to provide my students with an enhanced teaching experience when discussing this subject area. I intend to use the knowledge gained from this experience to further improve my programme material in this field (V3). 
I have continued to focus upon my professional development through the process of applying to gain recognition from the Higher Education Academy for the alignment of my professional practice with the UK professional Standards Framework. This process has allowed me to continue to prove my commitment to provide valuable learning experiences.

In December 2021 I volunteered to assist a colleague with the assessment of a group of Level 4 students for the Preparing for professional policing module, BMPL4002. I assessed students using a mock interview using set questions. I wanted to experience assessing students during an oral assessment. This is not an assessment method that I routinely use therefore I was able to develop my own skills and knowledge in this area, while helping to support students develop their oral communication skills. Oral assessment although a traditional assessment tool, is often overlooked in comparison to written assessment formats (Hazen, 2020, p 592). 

I have recognised that receiving support and guidance from a mentor would help develop my skills and knowledge. Through the mentoring process I have received personalised direction which has been beneficial during this process (Tinoco-Giraldo, 2020, p1). 

I am focused upon providing learners with a supportive experience; therefore, I have been working with the Gwent Police Federation. The Police Federation is a professional body who aim to represent and support its members. I am aware that they support many of our learners (Gwent Police Federation, 2022). Representing UWTSD I provided a presentation to Federation staff, which detailed to support we provide to students, this in turn could be used to ensure the Federation represents its members effectively. 
I have undertaken a peer observation of a more senior colleague within my team. The process of peer observation has many benefits, these include helping to develop new skills, building professional relationships, and identifying best practice (Bell, 2001). I enjoyed the process and provided my colleague with some feedback after I had identified a new up to date resource which could be used within the session. Upon reflection my colleague utilised the time at the beginning of the session well, when undertaking a question-and-answer session with learners which covered assessment concerns. This is something that I intend to imbed within my own teaching moving forward. (V3)
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Bronwen Williams

	Job Title
	Academic Director

	Faculty/Centre/School/Department
	Institute of Management and Health

	Email address
	Bronwen.williams@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Bronwen Williams has been my Academic Director since 2020. She has managed my PDR process and overseen the way in which I manage my modules, deliver teaching, and provide student support. 




	Second Referee:


	Name
	Sarah Jones

	Job Title
	Academic Project Coordinator (Policing Apprenticeship)

	Faculty/Centre/School/Department
	Institute of Management and Health

	Email address
	Sarah.jones@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Sarah Jones s the PEQF project Coordinator, she has access to the teaching material that I have designed, she has been present when I deliver and support students. She has worked extremely closely with me during the partnership working process. 












SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Kelly Andrews

	Name of Signatory
	Professor Wendy Dearing

	Job Title
	Head of the Institute of Management and Health

	Faculty/Centre/School/Department
	Institute of Management and Health

	Email address
	w.dearing:uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:


Signature:___ [image: ]__________________________________Date:_05/04/2022___________________________
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