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It is very important when being a successful practitioner to be able to identify and outline what is going on around you in order to create the next learning steps that are going to successfully impact yourself as a practitioner and your students. When observing it is important to be mindful of everything that is going on around you and deal with them in the appropriate way whether that be positive or negative. There can be several steps to dealing with a critical incident such as preparing yourself for it when collecting the correct information (Forshaw, 2012). One thing is detecting what is going on and analysing what can be done. You have to contain yourself so that you can make the right choices for both you and anyone involved and then looking back and reflecting on what has happened so that you could underpin if anything went wrong or what you would do next time. A critical incident is not always negative even though is sounds like it has a negative meaning (Welsh Government, 2021). It is essential for all schools to have a policy in place that is complete with different strategies on how to handle any situation that comes their way. Staff training will always be put in place for all staff members when there is a child in their classroom that at some point may need intervention and this will usually be organised by the school organisation before something evolves (2013).

[bookmark: _Toc118306534][bookmark: _Toc118538756]The Role of Critical Reflection
Critically reflecting within a teaching practice is essential as it is believed to be a meaning that will make progress. This will support a teacher by assisting with the setting of goals for the situation with using what they have learned from critically reflecting on a situation previously (Welsh Government, 2022). It will give the opportunity to put together an action plan for the future as well as reflecting on the past (Welsh Government, 2021). It has been identified by employers that critical thinking, critical analysis and problem solving have become key skills in order to gain professional practice as it is giving you the ability to critically think and objectify an issue to produce a well-constructed argument (Eales-Reynolds et al, 2013). Having the ability to critically reflect on your own practice has become very important throughout an educational setting as supported by Kandlbinder and Peseta (2009) cited in Sutherland (2013) who have identified that critically reflecting on your practice is a very important part of teaching within education. It has been researched thoroughly over the years that being able to critically reflect on a situation has become a major element in supporting teachers as it increases their growth and success (Shandomo, 2010). Criticality is very important when you’re a practitioner as it is allowing you to take the skills that you have gained to be able to critically assess what you have experienced during your practice which is going to enable you to improve during your ongoing career by using the information and the knowledge that you have experienced (Heyler, 2015). Flanagan (1946) was the person to introduce critical incident reflection. There was a 20-year plan that he had very carefully set out so that he could improve the way that organisation and leaders were effective. His strategy was to formulate problems in general terms so that they could apply findings to a broad class of issues, to emphasise new research methods to be of central importance and to develop “the critical incident technique” to identify contributing factors to the success or failure in specific situations (The Department of Education, 2015, p. 1). The Department of Education have a set of teaching standards that all teaching practitioners need to follow which also underlines the importance of reflection. Within the teaching standard ‘Plan and Teach Well Structured Lessons’ it states that a practitioner must ‘reflect systematically on the effectiveness of lessons and approaches to teaching’ (Department for Education, 2021, p.11). These standards are an important part to a teaching career and also as a PGCE student as these standards have to be met in order to be awarded the Qualifying Teaching Status (QTS) qualification which determined the importance of reflection with it being include in the teaching standards (Department for Education, 2015). 

[bookmark: _Toc118306535][bookmark: _Toc118538757]Observation
From the start of the lesson this child could not stop fussing. It started off with playing with their pencil case, swinging on their chair, playing with their hair, picking off the buttons on the cardigan and even irritating the children sitting around them. The teacher would start off with asking them what the problem was to then ask if there was anything that could be done to help with their concentration and if there was anything going on around them that was distracting them. Everything around the child was fine it was quite clear that they had a short attention span and straight away the teacher used positive reinforcements to try and help with this. First off, the teacher would introduce sand timers to the child, so they had to complete some work during the duration of the first sand timer which was a short 2 minutes but was enough for the child to write the date and heading in their literacy books. They were then rewarded with praise. The teacher then turned over a 5-minute sand timer and asked the child to take that 5 minutes to write down all key words that they were going to use to write their sentences when it came to describing the picture that was placed in front of them. Once the child completed this they were then rewarded with a sticker along with all the other children that were completeing the work and the teacher believed in fair distribution. The teacher then turned over a 10-minute sand timer and asked the child to complete some sentences in their literacy book to be able to have 5 minutes of golden time before the end of the day to play with something of their choice within the classroom with a friend of choice. This seemed to work very well for both the child being observed and the rest of the class because they all liked to receive the positive reinforcement that was being distributed.
[bookmark: _Toc118306536][bookmark: _Toc118538758]Critical Incident
To critically reflect on this critical incident Rolfe et al’s reflective model is going to be used (Cumbria, 2016). While observing this critical incident I learned that there are many ways to deal with a child who lacks concentration but the main strategy that I see being used was positive reinforcement. This was used in many ways such as praise, stickers and even golden time. I thought using more than one positive reinforcement was good as the child would not always be having the same reward as this may get boring. I wanted to be able to pinpoint an area for the observation so that it could be the main focus for the critical incident. The experience itself was very good as it taught me different strategies to try with a child that lacks concentration. This strategy seemed to make everyone feel very positive as it was a very positive experience and people were getting praised. It has been evidenced by Skinner that positive reinforcements are used to be able to increase the behaviour and concentration of individuals by using positive reinforcements on a regular basis which the practitioner was (Gray and MacBlain, 2015). By this strategy being used it links in with  healthy, confident individuals from the four purposes within The Donaldson Report (2015) as it is building on their mental and emotional well-being by developing confidence, resilience and empathy. This is supported by Greenstein (2012) as he believes that rewarding a child will set a positive behaviour pattern will encourage good learning behaviour. Reardon, Wilson and Reed (2018) also state that positive reinforcement will form a sense of achievement for the child which will help them to build confidence and independence. Chomsky on the other hand disagrees with everything that Skinner has said and believes that by using positive reinforcement or any sort of praise or rewards on a child it will not in any way assist with a child’s development or encourage them to learn (Chomsky, Bricmont and Franck, 2010). Positive reinforcement from the critical incident can also be linked in with ambitious, capable learners also as the children are completeing the work in order to set themselves high standards and seek and enjoy the challenge by getting a reward out of completeing it (Donaldson, 2015). It could also be said that it can encourage learners to become ambitions by being the motivation to do well. Kayode (2013) suggests that positive reinforcement for a child will increase their motivation as it is giving them a sense of achievement. 

[bookmark: _Toc118306537][bookmark: _Toc118538759]Literature Review
It has been identified within research that behaviour management strategies work well within schools as they encourage children to engage more within their learning. As stated in The Steer Report (2009) there was a variety of knowledge underlining strategies that work well with managing good learning behaviour which overall gives the children the most successful outcome of their educational experience. Specialist Children’s Services (2017) has stated within their guide for attention and concentration for children within the classroom that having a guide for the child to follow for their day will help them as they know what time they are going to be doing what and how long for. 

Doyle (1986), cited in Postholm (2013) states that good learning is supported by having an affective classroom environment as well as using good strategies within it. Reinforcements within the classroom can be used in three different forms ranging from positive reinforcement, negative reinforcement and punishments (Tassoni, 2018). Sailor, Dunlap, Sugai and Horner (2019) confirm that there are a variety of positive reinforcements that can be used within the classroom such as praise from a member of staff whether that be a class teacher, teaching assistant or a staff member from around the school, stickers are always a good way to manage it, golden time is also very affective and also handing out prizes works very well. It has been argued by Skinner that positive reinforcements have been used to improve the behaviour and concentration of an individual but only if the reinforcement gets used regularly (Gray and Macblain, 2015). Skinner’s argument is supported by The Welsh Government (2012) as they state that the behaviour of a child will be repeated if they get rewarded with a beneficial reward or get the attention of a member of staff which was previously stated by Sailor, Dunlap, Sugai and Horner (2019). This has been argued by Chomsky, Bricmont and Franck (2010) as they deem that everything that has been stated by Skinner on not supporting punishment is incorrect as they believe that no amount of rewards are going to successfully impact the development of a child.

Skinner (2001, pp. 73-100) believed that reinforcement was the most important principle as it is a constructive function that is a neutral consequence but also that punishment causes the behaviour to decrease or even to disappear. This leads us to Skinner’s theory of operant conditioning as this did not support punishment as his focus was to focus on the behaviour and shape a response in order to accommodate the pupil (Gray and MacBlain, 2015). Pritchard (2018) specified that Skinner believed that you need to have control over human behaviour in order to shape it as punishment has only been evidenced to weaken human behaviour. This has been argued by Smith and Laslett (1992) as they believe that punishment should be used as it works but only when reinforcements are unsuccessful. It comes from Banduras Social Learning Theory (1977) that it does not matter what form of punishment is used it is never going to work as well as reinforcements work (MacBlain, 2018). 

It has been supported by Skinner (1957) that reinforcements are an effective way for children to learn appropriate behaviours (O’Donohue and Ferguson, 2001). This is supported by Leinhardt, Weidman and Hammond (1987) as they believe that positive reinforcements are a very good strategy for good learning behaviours however, they also state that they are only successful when used alongside a clear classroom routine as this supports their cognitive complexity in the classroom. KNBP (2015) trusts that children get security from clear routines as they know what is going on and when so that they can prepare themselves for it. The Department of Education (2016) supports the strategy of positive reinforcements working within the classroom as they state that there is a successful approach of behaviour management within schools when they use a range of strategies to support good learning behaviour but only alongside a good classroom routine. This is again supported by The Steer Report (2009) as it is stated within that positive reinforcements are a very good strategy to certify effective learning (Department of Education, 2017). However, Dewy believes that there should not always be classroom routine and that children should be able to freely leave the classroom and learn how they please (Boyd and Hirst, 2016).
Greenstein (2012) believes that rewarding a children for doing something like a piece of work or coming into class in the correct manner will set a positive behaviour pattern that they will use throughout the day. When the child follows a simple command, it gives children a sense of achievement towards the end of the day and also helps them with their confidence and independence (Reardon, Wilson and Reed, 2018). 

It is believed that reinforcements work in many ways, but they are mainly used in a positive way so that the behaviour will get repeated (Bacanli, 2016). This opinion comes from Thorndike and his 3 Laws of learning (Levy, 2012). These are Law of Effect, Law of Exercise and Law of Readiness which is argued by Johnston (2014) that the behaviour seems to become stronger when there is a consequence to face or a reward to be gained from it. Rewarding a child gives them the motivation to keep going as when they receive the reward it is giving them a sense of achievement which comes from the motivation theory (Kayode, 2013). There are different types of motivation which are categorised as extrinsic motivation and intrinsic motivation (Ayub, 2010). Extrinsic motivation is when a child only does what has been asked in order to receive a reward whereas intrinsic motivation is where the person is doing it for themselves and for no other reason so a reward would be a bonus (Gottfried et al., 2005). 

It has been evidenced by several sources and theorists that reinforcements and encouragement work very well with motivating a child to engage in a task (Porter, 2014). Clutterbuck (2010) also supports this as he believes that positive reinforcements come in a variety of strategies and are adaptable to work for all types of children as one strategy will not work for all. There is sufficient evidence that supports Bacanli (2016) stating that there are a number of factors of why positive reinforcements outweigh negative reinforcements and punishment. It is believed by Ayub (2010) that positive reinforcements such as stickers, praise, celebration assemblies and certificates raise a child’s self-esteem and increase their motivation.

Operant conditioning is a method of learning that uses both rewards and punishment, but punishment is never used as much as positive reinforcement as it is not deemed necessary however, punishment has seen to be used when needed (Reide, 2005). On the other hand, Skinner does not advocate for the use of punishment when it comes to operant conditioning as he believes that behaviour needs to be able to be shaped to create a positive response and punishment will not accomplish this (Gray and MacBlain, 2015). The punishment from operant conditioning is believed to weaken the behaviour of an individual instead of giving confidence and boosting self-esteem (Pritchard, 2018). Nevertheless, Smith and Laslett (1992) believe that punishment should be enforced if rewards from positive reinforcements are not working successfully. Arguing this, Bandura’s Social Learning Theory (1977) states that whatever form of punishment is represented it is not going to work as well as it would if it was changed to positive reinforcement (MacBlain, 2018).

[bookmark: _Toc118306538][bookmark: _Toc118538760]Reflection
Kolb’s Reflective Cycle (1984) was going to be used for this reflection however, it does not focus on the feelings during the incident so for that reason Gibbs Reflective Cycle (1998) is going to be used to reflect on the critical incident. 
I observed a class 5 doing a Literacy task in a local Primary School. There was me, the class teacher and the students in the classroom at the time. I decided to base my observation on a child that was getting easily distracted and finding it very hard to concentrate on any of the work that he was being given to complete. The observation took place for around 45 minutes as that’s how long the duration of the lesson was. I situated myself at the back of the classroom where I was able to see and hear everything that was going on around me. I quite quickly found the focus of the observation that I was going to be focusing on for the duration. 
Before the observation started, I felt a little nervous as I was new to this school, and I was unaware of my surroundings and the people around me, but I was very quickly made to feel a part of the school and someone who the children felt they could approach which was comforting. The situation did not seem to affect anyone in the classroom, the children got on with their work as well as asking me questions such as why I was there, what was my name etc. During the situation I would always question myself on if I was doing it right and if I should have been asking more question about the situation but looking back on the overall experience, I feel that I had no reason to be nervous as everyone was very welcoming and I had the outcome that I needed for my case study.
Overall, I feel that the experience itself was very successful. There were some good points and some bad points to the observation. I bad points were that I felt like I would have liked to engage more with the children in what they were doing but was unable to as I had to observe a natural environment for them and having me interfere into their normal routine could have jeopardised the observation outcome. However, the observation went very well, the children still engaged with me a little bit by explaining to me what they were doing without me approaching them, so I believe that it was very successful. I gave the children a lot of praise when they would come over and show me some of the work that they had completed which gave them a boost in their self-esteem which was nice to see. 
I believe that the observation went very well as the class teacher that I was observing had a very clear classroom routine that the children obeyed by. It was very organised, and everything had structure, so everyone knew where they had to be and what they had to be doing. I believe that the observation approach to discover a critical incident that is going to be used for the case study is a very good approach as it gives you the foundations to sit back and take everything in instead of having to look around while teaching a class. I was quick to see that positive reinforcement was going to be my main focus due to focusing on this a lot in my previous placements as I knew a lot of good academic literature around this strategy, I knew it was going to be a good critical incident to use. 
From this situation I learned that all teachers have a different approach to dealing with certain situations. I had witnessed a lot of children who get easily distracted within class and I have never seen it handled so well and in a way that seemed to work for everyone that was involved which I found very fascinating. Even though I believe that this was an overall positive situation I believe that maybe a few more of the children who completed the work could have gotten the golden time at the end and not child the child who struggles with concentration. In order for me to handle situations like this better I feel I need to be happier with taking a step back and not always wanting to be so hands on as I was still achieving what I needed to by taking a step back. 
If I was to do that same thing again, I would try and enjoy the experience a little more and try not to feel so nervous as there was nothing to be nervous about. I will try and feel more at ease with taking a step back and not believe that having a hands-on approach is always the best approach to take as it was still as affective if not more when trying to observe. To make sure I can act differently next time I will look back at how effective my previous observations were and remind myself that I have done very well. 
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It has been concluded that the main focus of this assignment was positive reinforcements. It was observed that positive reinforcement strategies work well within a school setting for learners to become engaged and build on their confidence and self-esteem. This has been evidence by Skinner as he states that that positive reinforcements increase the behaviour and concentration of individuals by being used on a regular basis (Gray and MacBlain, 2015). It was shown within the observation that it was helping with the cognitive development of a child as they started to concentrate on their work and Leinhardt, Weidman and Hammond (1987) believe that this reason was due to the positive reinforcement strategies that were put in place as they state good learning behaviour increases when clear routines and positive reinforcements are put into place within the classroom.  The observation has evidenced positive reinforcements that deem to be very important within the classroom and has benefitted my professional development by allowing me to witness affective and successful strategies. The Department of Education (2016) supports the use of different positive reinforcements strategies as they state that successful behaviour management comes from a range of strategies being put in place. However, Reide (2005) believe that negative reinforcement and punishment should be used when applicable, but Skinner does not support this by stating that it decreases behaviour and does not increase it (MacBlain, 2015). The reflection models used within this assignment were Gibbs Reflective Cycle as it is very detailed on focusing on how everything went during and after the incident which was good to reflect on as it gave me the time to look at what could have been done differently and what can be added to my action plan. I also used Rolfe et al’s reflective model as it gave a description, a theory and a what next point of view to I was able to critically evaluate what happened during and after the incident. To conclude, it has been clearly evidenced by a critical evaluation and the identification of the next steps that can be taken during teaching to encourage good learning behaviour throughout the use of positive reinforcements based on a critical incident that has been observed. 
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OBSERVATION / FIELD NOTES
Record 1
	Date: 27th September 2022
Time: 9am-9:30am
Year Group: Year 5

	Where and When:
The classroom was set up with two U shaped tables either side of the classroom around the electronic white board and black board with a circle table up the back. The teacher’s desk was situated at the front of the classroom next to the boards. I observed the children engaging in their independent learning which included reading, comprehension and topic research which linked to different areas of learning such as Language, Literacy and Communication, Expressive Arts as they use their laptops for topic research and Humanities as they would find out facts about anything that they were interested in. The comprehension would be on a worksheet based on the topic that the children are learning about.

	What happened:
The pupils know to look at the timetable every morning to see what their group is going to be doing on that day. They then get the resources that they need depending on what they are doing. So, the children in the Miners groups got their reading books, the children in the Castles group got the laptops and signed into their hwb account where they used the topic research tab to be able to find out fun facts about the topic that they would like to learn about. The Mountains would buddy up with someone in their groups and read an electronic story together off their hwb account on the laptop. The Rivers had to choose a Welsh reading book and read this to themselves, and the Rugby group would get their reading books out of their bags and read to Sir. I would walk around the room and ask the children who were doing topic research what they were researching about and if they could tell me one fun fact that they have found out. Every child was very engaged in this and seemed to enjoy doing it. This gave the children control over their learning. The children that were doing the independent reading I asked them why they chose that book, and they all explained the reason for this such as they like reading it in the house, they loved football, and their favourite kind of story books were the ones with Kipper in. The children that were reading to sir read a page each at a time as they are all at the same reading stage and on the same book. Every 5 minutes Sir would ask everyone individually something about what they were doing to make sure that they were still on topic and doing exactly what they are supposed to be doing. 

	Areas of possible exploration:
On reflection I believe that the children were engaging in classical conditioning as they knew as soon as they entered the classroom, they had to go to the timetable to see what activity they had to prepare for and get the resources ready for themselves. This shows that routine for the children is important as they knew what they needed to do and when.

	Notes:
This observation took place first thing in the morning as soon as the children entered the room. It was a busy environment to start with but as soon as the children knew what their group was supposed to be doing, they quickly got themselves organized and settled down with the correct resources. There was one child who was very distracting for the children and the class teacher addressed this by removing him from the classroom to have a chat and he soon settled down when he returned. 








Record 2
	Date: 27th September 2022
Time: 11am-12:30pm
Year Group: Year 5

	Where and When:
The classroom was set up with two U shaped tables either side of the classroom around the electronic white board and black board with a circle table up the back. The teacher’s desk was situated at the front of the classroom next to the boards. I observed the children engaging in a maths lesson where they were problem solving using words and numbers to work out the correct method that they had to use to work out the answer.

	What happened:
The class teacher had everyone sat at their table listening to the aims and objectives that the class teacher wanted them to overcome by the end of the lesson. The pupils were then given instructions on what they had to complete. They were given three different sets of questions that they had to complete, and they decided themselves on what ones they chose based on what they thought they were abler to do. The categories of questions were divided into the letters S, C and E. S meaning support which is a group of questions that all of the children in the class had the ability to complete, C meaning core which were the set of questions for people who wanted to attempt some harder questions and then E which stood for extend, this is the group of questions that mainly the more able students would attempt as they were always trying to push themselves as much as possible. I took a walk around the classroom looking at the children’s work that they were completeing when some of the children who were completeing the extended set of questions were always asking for reassurance that their answers were correct before going onto the next one which I thought was good for them as they then knew they were on the right track. At the end of the lesson the teacher would ask them some quick-fire questions to see who was on track and who he thought needed more support, but he was very happy with how everyone participated. Once this was complete it was nearly lunch time, so the children got to play math’s games on the laptops through hwb to extend on the learning that they have just been taught. The children would then play a Welsh game to end the session as the class teacher always liked to incorporate Welsh into every session throughout the day to further the children’s Welsh understanding and vocabulary.

	Areas of possible exploration:
On reflection I believe that peer assessment was explored here as an area for learning as it is giving the pupils the opportunity to assess themselves on what work they think they are capable of completing. This is giving the children the feeling of importance and letting them have the feeling of being in control of their own learning by understanding what they are able to accomplish and how they can extend on this in their own time.

	Notes:
This observation took place after assembly, the children were not as energetic as they were when they first entered in the morning, so the environment was not so busy, and it was more relaxed. There was a couple of distractions as some of the children were getting called out to show the headteacher some of their work that they had completed in their books, but the children handled those distractions very well and carried on with what they were supposed to be doing. 



Record 3
Effective classroom management
	Date: 27th September 2022
Time: 1:15pm-2pm
Year Group: Year 5

	Where and When:
The classroom was set up with two U shaped tables either side of the classroom around the electronic white board and black board with a circle table up the back. The teacher’s desk was situated at the front of the classroom next to the boards. I observed the children engaging in an English lesson where the children had to describe what was going on in a picture that they were given. 

	What happened: 
From the start of the lesson this child could not stop fussing. It started off with playing with their pencil case, swinging on their chair, playing with their hair, picking off the buttons on the cardigan and even irritating the children sitting around them. The teacher would start off with asking them what the problem was to then ask if there was anything that could be done to help with their concentration. Was there anything going on around them that was distracting them. Everything around the child was fine it was quite clear that they had a short attention span and straight away the teacher used positive reinforcements to try and help with this. First off, the teacher would introduce sand timers to the child, so they had to complete some work during the duration of the first sand timer which was a short 2 minutes but was enough for the child to write the date and heading in their literacy books. They were then rewarded with praise. The teacher then turned over a 5-minute sand timer and asked the child to take that 5 minutes to write down all key words that they were going to use to write their sentences when it came to describing the picture that was placed in front of them. Once the child completed this they were then rewarded with a sticker along with all the other children that were completeing the work and the teacher believed in fair distribution. The teacher then turned over a 10-minute sand timer and asked the child to complete some sentences in their literacy book to be able to have 5 minutes of golden time before the end of the day to play with something of their choice within the classroom with a friend of choice. This seemed to work very well for both the child being observed and the rest of the class because they all liked to receive the positive reinforcement that was being distributed. 

	Areas of possible exploration:
On reflection I believe that positive reinforcement played a massive part in how the teacher handled this situation and I believed that it was handled very well. It was giving the child intervals to complete work instead of having them given a full hour to complete work when the teacher already knows that this was not going to happen.  

	Notes:
This observation took place after lunch, the children were very energetic, and all seemed to be looking forward to the end of the school day as they would always ask the teacher how long it was left in school which made me believe that some of the work was being rushed. There were not many distractions as most of the children got on with their work but any children that were distracted the class teacher had a positive reinforcement strategy in place ready for this situation which I found impressive. 
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