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	Target
	What I have done in this assignment

	Target 1
	Minor inaccuracies in use of in-text citations.
	I have ensured that I have recapped over the referencing handbook to ensure there isn’t any in-text citation errors.

	Target 2
	Closely link detailed understand of AfL and CfW to own practice and build on that to reflect on what have you learnt and how will this reflect influence your pedagogical choices and development in the future.
	Throughout the assignment, Curriculum for Wales is has been explored to make links to ensure that I have reflected and how it can be used in future practice.

	Target 3
	Carefully proofread whole work to avoid grammatical or punctuation errors.
	In this essay, I have ensured I have proofread my work thoroughly to ensure I achieve this target.



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.
Throughout this essay, an area of School A’s School Development Plan (SDP) will be thoroughly examined to explore the idea of how School A can progress to enhance the opportunities of the pupils which can lead to progression in the SDP. The area of the SDP that will be the focus of this essay is to raise standards for pupils by developing differentiation throughout the school. School A’s SDP (2023) states “To continue to develop provision at all levels to develop good quality differentiation in order to raise standards for all pupils.” This quotation has been taken from School A’s SDP target for the academic year of 2023-24. This target has been placed on the SDP for the school as there has been a clear need for the improvement of differentiation throughout the school to improve the standards for all pupils.

School A is a valley school that is situated in a low-deprived area. School A is part of a federation of schools with two other schools in the local area. In the SDP, School A states the numbers of free school meal pupils and pupils with additional learning needs. School A (2023) states “Currently 51% of pupils are free school meals. 8.57% of our pupils have additional learning needs.” These percentages show a high percentage of free school meal pupils which also relates to the local area being a deprived area.

Literature Review

A SDP for educational settings is a key factor in enabling the opportunity to reflect and plan for development to enhance opportunities for learners. The SDP’s purpose set out the prospect for development in the school while reviewing previous years to engage in promoting a more effectiveness in learners' work (Bureau, 2014). Educational settings having the opportunity to engage in a reflection process to develop the school to increase educational opportunities for the learners is an essential part of settings. To have the opportunity to further learning opportunities for children is a key factor in every setting therefore implementing a useful SDP will encourage the setting to develop further. On the other hand, school leaders who produce the SDP may target elements that may not need to be address which can show a lack of deep understanding of the needs of the school. School leaders may have been seen to have a lack of understanding of the inequalities that are essential to be addressed and planned for development in the plan (Marianno et al, 2023). The school leaders developing the SDP can lead to an individual understanding of areas for development but many school leaders, who are out of a classroom, may raise concerns with the identifying process for targets in the SDP. School leaders need to have discussions with teaching staff to identify the areas that need to be a focus of development. Governing bodies and school staff need to work together to identify targets through self-evaluation to develop the aims for the SDP (Welsh Government, 2014). Involving all aspects of school staff and governing bodies will enable the SDP to be developed further with all members supporting each other to achieve each aim.

School A’s aim to develop the standards for all pupils in differentiation will gain support from the curriculum in Wales. The curriculum should develop progression for learners that can be identified through assessment to devise differentiation and enable learners to develop holistically (Hwb, 2024b). Encouraging progression in pupils learners will enable School A to achieve the aim from the SDP that will further all learners to progress further. For school A to achieve this SDP aim for the academic year, they have shown that differentiation needs to be developed further than it already is. Differentiation in education is seen as a key factor for pupils' progression by differentiation encouraging the next steps in pupils learning. Building effective differentiation for pupils in lessons can support learners' next steps (Sobel and Alston, 2021, pp109). Developing differentiation to progress learners is key to supporting the educational development of learners and is an essential way for School A to progress learners.

Incorporating differentiation in the classroom has been seen to enable pupils who struggle academically with practitioners adapting work to fit the needs of the students. The common use of differentiation focusses on meeting the educational needs of students (Blackburn, 2018, pp 23). Adapting to the needs of pupils is essential for practitioners which will enable learners to progress and grow. Enabling learners to progress with accessible work will enhance the opportunities to reach their educational potential. Importantly, educators need to understand their class to incorporate differentiation to capitalise on learners' progress. For pupils to make progress in their learning, essentially teachers need to have the ability to gain an understanding of each individual for them to succeed (Tomlinson, 2014, pp 71). Practitioners having the knowledge and understanding of each pupil will encourage differentiation to the pupil success. However, differentiating work to different abilities can lead to pressure being presented to the teachers. The diverse needs of a classroom with the use of differentiation could result in a substantial challenge to fit the needs of pupils (Chan and Wong, 2022). The added pressure of accommodating all pupils' educational needs will potentially add a significant level of pressure on teachers. Overall, differentiation in a classroom is essential to accommodate to the pupils' needs but practitioners must be encouraged to find ways that enable them to get the most out of differentiation, without the significant amount of challenges that potentially come with differentiation through the class.

The demand to have differentiation in classrooms will lead to ability grouping for the pupils. Using separate ability groups can lead to benefits of whole-group instructions for teaching which enables educators to teach at the same level for certain groups (Deunk et al., 2015, pp10). Using ability groups can enable teachers to focus on a certain skill within each group that will use differentiated work to progress the learning of pupils. Opposing this, ability grouping can be seen as having a negative effect on pupils' progression in their learning. Ability grouping learners has been seen to have an insignificant impact on learning outcomes and negative equity effects for all learners (Hodum, 2016). The lack of effects in ability grouping has been seen to potentially cause an effect on differentiation. Both authors have shown that ability grouping can have positive and negative effects on pupils learning, therefore the practitioners need to determine the best intentions for the learners to make progress. For School A to achieve their aim in the SDP, it will be important for there to be ability grouping to appropriately differentiate work to the appropriate level for the grouped pupils.

Developing an action plan

For School A to have identified the targets within the SDP, they must have ensured to use of self-evaluation techniques to ensure the appropriate targets have been focussed. Self-evaluation in schools is a central factor in school development plans to identify areas and support improvement (Chapman and Sammons, 2013, pp5). Self-evaluation process for settings is to enable the opportunity to engage in a reflective process that enables improvement to enhance learning opportunities. Settings could use Schön’s reflective model to enable the opportunity to use self-evaluation in a reflective model by reflecting in action and on action. Using the reflective model in and on action enables practitioners to self-evaluate while completing the action and become reflective in their practice (Hébert, 2014). Enabling practitioners to have the opportunity to reflect upon actions they have completed will lead to self-evaluation. Using Schön’s method to encourage self-evaluation in the setting can provide a more established approach to determining the targets set in each school's SDP.

To evolve the school to achieve the target it is essential to be strategic about the approach to plan effectively to enhance differentiation to raise standards for all pupils. For School A to strategically plan, they must implement a focus that can be continued throughout the whole school. Implementing a whole school approach will encourage good quality standards to be apparent throughout each class. A whole-school approach will encourage successful learners who are active in their learning (Lewallen, 2015). Settings engaged in a whole school approach can promote success in learners that can engage in their learning. Opposing this, many learners need education to be flexible and adapted to certain needs therefore a whole-school approach may not be the best fit for School A. The school curriculum should enable all learners to make progress in meeting their individual needs that are appropriate to them (Hwb, 2023). The curriculum for Wales focuses on encouraging the learner to make progress throughout their time in education. Therefore, a whole school approach to learning may not be relevant to all pupils with many pupils potentially having difficulties following the approaches which have been provided by the school. However, for School A to enhance differentiation in the school to a good level a whole-school approach could ensure the progression of pupils across the whole school.

To measure the impact of each target set by School A, they use a red, amber, and green model to reflect the progression of each target. Using a reflective model to measure the impact enables settings to be reflective while self-evaluating in the process. The reflective process enables critical enquiry to provide a more holistic understanding of the targets (Darling-Hammond and Adamson., 2014, pp 63). Going through a reflective process to attain an understanding of each aim will develop critical thinking about what the next steps can be. Encouraging critical thinking can lead to asking questions which can enable further progression in the steps to complete each target for the SDP. Focussing on questioning can take critical thinking further in the reflection to have a deeper understanding (Gün, 2011). Taking reflection further can facilitate self-evaluation by asking questions about the progression of each aim. Using a reflective model to measure the impact enables educational settings to update the progression of each aim to track whether it has been achieved or not. School A would use the red, amber, and green model to develop an approach to measure the impact of good quality differentiation and independence that has been achieved throughout the school.

As previously discussed, School A is part of a federation of schools therefore there are dimensions of each school’s SDP that are similar but adapted to each school’s specific needs. Involving stakeholders for all schools in the federation is essential to build an appropriate and feasible SDP for each setting to achieve the necessary aims. In the federated schools, school leaders and governing bodies have a clear vision of the main outcomes for achievement (Estyn, 2020). Involving all stakeholders in developing School A’s SDP is essential as a federation of schools as the involved stakeholders create a clear vision with outcomes that each setting can achieve. Although many factors within schools may not be considered suitable for other settings in the federation therefore each setting in the federation must have specific targets that are solely based on School A.

For School A to engage in data analysis throughout differentiation to raise standards for pupils may cause difficulty in developing results to be analysed. To collate data that improves standards of differentiation would need to be viewed across a whole school approach to determine whether the standards have been raised for pupils. The key aim to use data analysis is to improve teaching and learning which will provide links to raise standards for learners. Through data analysis, teachers can develop their practice further to enhance the learning opportunities for learners (Krein and Schiefner-Rohs, 2021). The process of exploring data analysis for educators can enable teachers to upskill their craft which can be encouraged through exploring the data. School A can use the data to enable staff to reflect on the procedures which are in place which they can then obtain information on the progression for each aim of the SDP.

Reflection and evaluation

School A has implemented different strategies to achieve all the aims of the SDP. However, School A must be aware that not all aims may be achieved in the whole academic year as the SDP should be continuous throughout the years. Having an SDP as a continuous and evolving plan enables a framework for growth throughout a variety of years (Fullan, 2017, pp 229). Enabling a continuous SDP can develop teaching and learning further by enhancing the aims of each SDP.

On reflection, School A discovered the levels of differentiation were not at the desired level to raise standards. As previously mentioned, a whole school approach was an initiative that could support the needed raise of standards for pupils. Therefore, from observations a whole school approach was conducted to develop differentiation that will raise standards for pupils. Using a whole-school approach will encourage the development of raised standards across the entire school (European Commission, 2020). School A using a whole school approach engages in the opportunity to promote the standards for pupils. School A has used the whole school approach to map out differentiation by exploring the levels of differentiation through the year groups to examine what progress is made from each year group. On reflection, the approach School A has taken shows positive signs of attempting to reach an aim from the SDP which has involved comparing differentiation throughout the school and how it progresses throughout each year group.

Another approach that could be used is to use the progression steps in the Curriculum for Wales to plan differentiated tasks from progression step 1 to progression step 3. Enabling a shared understanding of the progression throughout each step will improve learning and teaching (Hwb, 2024b). Using the progression step as a guide and a plan will encourage differentiation throughout the schools to link to the appropriate stages of learning. Implementing this approach will incorporate the key details of the Curriculum for Wales with progression for each child being at the centre. Learner progression is the focus of the curriculum design with it being fundamental in the process of learning (Hwb, 2022). With progression being a central standard of the curriculum, it will encourage learners to progress independently rather than progression as a cohort.

Conclusion

Throughout this assignment, differentiation was explored to raise the standards of pupils in School A. Also, School A’s SDP was a key focus throughout with many different links being made to gain a further understanding of the SDP. Many different factors have been investigated to raise the standards of differentiation that will develop standards further for the learners. Several different factors have been produced to show how differentiation standards can be raised that will lead to progression in pupils learning.

For School A to raise the standards of differentiation for pupils, a whole school approach is a key initiative that School A has used to develop differentiation throughout nevertheless School A must continue to use this approach to raise the standards for learners.

On reflection, exploring differentiation has been influential for the future with the diverse needs of a classroom will enable future practitioners to be aware of the needs in a classroom. Using the literature used throughout will develop further knowledge and understanding of the surrounding factors of differentiation.
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