[image: ]





Micro Teach 2
Module: Effective Teaching, Learning and Assessment (ETLA)
Lecturer: Caroline Usei
Student: Joanna Fender
Student number: P146872




Contents Page

Title 										page 1

Contents									page 2
	
Introduction									page 3

Topic choice								page 4

Contemporary pedagogies utilised 					page 4,5

Micro-teach 2 – Reflection						page 5

Cross cutting enhancement theme - Blooms taxonomy		page 6,7 

Peer assessment								page 8

Conclusion									page 9

Recommendations								page 9

References									page 10,11									



Micro Teach 2
Introduction
[bookmark: _Hlk529098995]This work will assess, critically evaluate and reflect on a micro teach session which was carried out on 30/10/2018 by myself. The reflective model used was Greenaway (1995) which looks at an experience a person has had, consequently reviewing what happened and what has been learned, therefore enabling a person to plan in readiness for their next experience, based on the outcome from their last experience. Reflection is considered an appropriate way for individuals to evaluate their own performance or other’s. Ota & Fernando de Araujo Jr (2016) cite that education can be developed through reflective practises carried out by teachers and their students. 
  (Greenaway’s Model, 1995)
[image: Picture]  

Furthermore, it will show the cross-cutting enhancement theme that will be critically evaluated to consider the impact of its effectiveness on the student’s learning. Subsequently, establishing how the learners were able to understand and engage with the contemporary pedagogies that were utilised by myself. Cross cutting enhancement themes can be defined as vital content that can be covered across disciplines of all areas rather than just the one focal discipline (McBlain, 2014). This allows significant learning to be undertaken through enhancing subject areas to incorporate other disciplines within its subject matter. Therefore, learners are developing other skillsets such as collaborative learning and interdisciplinary thinking (International Bureau of Education, 2018). This means that learners are developing additional skills which are considered to be transferable within the workplace. Therefore, providing greater opportunities for new employees to attain particular job roles along with achieving central positions within workplaces. Furthermore, providing the learner with higher attainment levels and job positions through incorporating the cross-cutting enhancement themes.

Topic choice
For this micro-teach I chose to continue on from the previous micro-teach and discuss Socio-economic disadvantage, linking to serious case reviews. The reason for this is that research suggests that children who reside in areas of deprivation and who are socio-economically disadvantaged are more likely to have been exposed or subjected to neglect, physical or sexual abuse than children residing in more affluent areas. Therefore, highlighting the link between the two micro-teach sessions. Additionally, linking content information to the previous topic gives the learners an improved understanding and helps them to develop a broader topic knowledge of the basic information that was previously discussed (Briggs, 2014). Furthermore, it helps teachers to assess the learners of their content knowledge from the previous topic, whilst re-capping information which has been incorporated into the continuation of the topic. Subsequently, ensuring that their basic knowledge of understanding on the topic is developing with every lesson, as the plan with every forth coming micro-teach is to link content information. This also allowed me to deliver an effective micro-teach, which held detailed subject knowledge, therefore, ensuring the learners were supplied with correct content. 

Contemporary pedagogies utilised within the micro-teach
Within the micro-teach the pedagogies utilised was collaborative learning.
[image: ]
This can be defined as a process to were learning is undertaken through different types of andragogy.  Consequently, learners are developing knowledge through methods other than teacher led (Heick, 2018). Collaborative learning which means working with others, in groups of two or more, peer led, peer assessed. This enables learners to be autonomous, democratic, furthermore the process of learning is undertaken through working with others and sharing information. Additionally, highlighting how effective the process of collaborative learning can be, as according to Laal & Ghodsi (2012) learners can develop critical higher order thinking skills from information sharing which has been gathered to process with peers. This enables the learners to formulate ideas and ascertain extensive information in comparison to surface information. Highlighting that collaborative learning benefits learners in areas such as communication, understanding, self-management, friendships, teamwork and respect (Laal. Naseri, Laal, et al, 2013). The reason for this is that learners are working in close proximity with peers, to come together for the common goal, the end result. Consequently, learning from each other’s strengths and weaknesses, which provides them with added benefits of learning by doing and working with others. A significant development for the learners is transferable skills attained by collaborative learning, to take forward to the workplace (Clark, 2011). In comparison to all the benefits previously stated, the downside of collaborative learning is that there maybe some dominant characters within the group which suggests that the quieter members of the group could be left behind with their voices or opinions unheard. Subsequently, not all individuals relate to each other, therefore they may find working in a group difficult in comparison to working on their own. Furthermore, in some circumstance’s individuals might have to be decisive in situations requiring critical thinking autonomously.

Micro-teach 2 – Reflection
[image: Image result for pics of microteach]
Micro-teach 2 was carried out within a large classroom which contained a group of 5 learners. The room felt comfortable and I immediately felt at ease within the setting. I discussed with the learners the content of the lesson plan that I would be sharing with them, alongside the cross-cutting enhancement theme, also the learning outcomes that I expected them to achieve from the micro teach. All learning objectives adhered to the relevant professional standards which were highlighted within the lesson plan. This showed that I was giving them the information in readiness for them to process the learning expectations from the lesson ahead, therefore providing the necessary thought process needed to establish the engagement levels and learning outcomes required (Zaidi, 2015). I could have provided this information on a handout to take away with them, which would have prevented learners taking notes of the information provided. The reason for this is some learners felt that they need more time to process the information being delivered to them, via notetaking, this enabled them to study at a more leisurely pace. In future I would provide handouts for those students who would require them, in order for them to focus on the presentation instead of writing notes. This also considers differentiation between any group members who might be suffering from dyslexia. The handouts would be produced on coloured paper with a bigger font to accommodate all learners, this would show no adaptation, as everyone would have the same handout, consequently showing that the lesson was assessable to all learners (Wallace & Kirkman, 2007a). Therefore, no stigma attached or embarrassment to the individual sufferer. 
To embed the cross-cutting enhancement theme I applied Bloom’s taxonomy throughout the lesson plan. 


This was to ensure that learners would be assessed throughout each learning objective that I had set them. The process of Bloom’s taxonomy seeks to increase knowledge for learners through the objectives set for them, additionally ensuring that goals are met alongside providing the basis of assessment through every stage and process met. Therefore, learners are able to develop critical order thinking skills and fundamental cognitive skills which are considered transferable skills that can be taken forward to the workplace (University of Central Florida, 2018). Transferable skills are highly sought-after within businesses and organisations.
[bookmark: _Hlk529270508]I focused the first part of the lesson on learners recalling, understanding, applying, analysing and evaluating information (K1, K2, K3, K5). The objective was for learners to recall information from the previous lesson, which was serious case reviews (K1). Additionally, recognise and understand what socio-economic disadvantage is through presentation slides (K4). Furthermore, understand how deprivation could be linked to serious case reviews (NSPCC, 2018). Learners had to combine all the information gathered, then undertake a missing word activity from factual information provided (K2, K3). This allowed them to formulate a correct definition L/O1. I felt that this activity confused the learners, as some were asking their peers for the answers. This made me realise that their interpretation of socio-economic disadvantage might be different from the information that I had provided for them. The reason for this is that not all learners have experienced socio-economic disadvantage, therefore, their experience of disadvantage could be limited. In future I would have more of a group debate before providing an activity for the learners. This would provide them with more of an understanding to the lesson and allow myself to formulate an assessment of individual understanding.
L/O2, I provided some statistical information to the learners on child poverty (K1, K2, K3), to give them an indication of how some working families are still living in poverty. Following this I asked the learners to discuss their feelings and thoughts (K2, K3). This caused some controversy as some of the learners had different opinions towards child poverty. I was mindful of the time restraints that I was governed by, so I directed the conversation back to a You tube film that was displayed on the PowerPoint, this was to ensure learners were able to understand the information provided, alongside applying the facts that they had gathered (K2, K3, K4). This allowed the learners to see first-hand the struggles and lifestyles that these children were subjected to, therefore instead of reading the same information provided in a newspaper or book, learners were able to visualise exactly what socio-economic disadvantage is. Furthermore, the learners were able to answer all the questions I posed to them from watching the footage. Learners participation and engagement levels might have been lower if they were reading the same information from a book or newspaper. The reason for this is that not all learners have the ability to retain information from learning aides that do not provide auditory or visual information, therefore the pedagogy undertaken appeared to be the correct method of sharing information with the learners. However, to consider learning styles within the classroom, I would endeavour to produce a series of short activities that could prevent learner’s engagement levels lowering alongside considering differentiation for all learners and their needs (Reece & Walker, 2016). According to Wallace & Kirkman (2007b) short activities allow scope for different learning styles to be addressed within the lesson. This significantly highlights and addresses how learning styles vary from person to person, alongside modes and situations according to Jarvis (2012).
[bookmark: _Hlk529624343]Throughout the video footage shown I was able to assess the level of engagement from the learners, alongside who was taking notes, furthermore, observing their facial expressions allowed me to form an opinion of the impact of the video footage. This gave me an insight to who was understanding the topic, also who would be eager to answer questions with the follow-on activity that I had planned. I did feel that the video footage was too long, and possibly needed to be updated. In future I would look for a current, shorter film for learners. This would provide more time for a longer class debate, alongside assessment of learners through the process of group tasks, discussions and quizzes (Gravells, 2013). Following on from the video footage, learner’s outcome was to work collaboratively in groups to create a fact sheet of risk factors on socio-economic disadvantage (K1, K2, K3, K4). Johnson & Johnson (1989) point out that collaborative learning significantly aides’ students learning when working with others. Glaxton (2018) pinpoints that learning is undertaken through observing and listening to other’s actions and opinions, good or bad. This also allowed me to asses who was confident in the delivery of sharing the information that they had gathered collaboratively, which also gave an indication of the dominating personalities within the group. By undertaking this activity learners communication, adaptability and teamwork skills will develop, alongside gaining knowledge from peers and peer’s assessment. This activity showed how the learners were working together discussing and evaluating information therefore improving their cognitive skills. Additionally, they were evaluating factual information that they had watched from the footage, which had enabled them to decipher what were risk factors for the children. I felt that this activity was crucial to the leaners as they were able to peer assess each group mini presentation on the factual information that they had gathered. This would help them to process information alongside assessing right or wrong doing by each other. Therefore, learning by doing and peer assessment.
I felt that I had considered and planned this activity appropriately, the reason for this is that learners were all working together, I did not witness any learners within the group become disengaged, therefore I would reuse these planning and teaching strategies within other micro teaches. To round up the micro-teach I posed questions to the class requesting them to define what poverty, neglect, abuse and deprivation is. This required them to recall information discussed, analyse what they had processed and explain L/O4, (K1, K2, K5). I felt that this indicated how effective my teaching strategies had impacted on the class, additionally it also provided the learners with the opportunity to summarise what they had effectively learnt throughout the lesson (Dunlosky, Rawson, Marsh et al, 2013). Therefore, providing me with insight to the effectiveness of the content delivered within the micro-tech. For future micro-teaches I would continue to ask learners to summarise their learning, as this shows significant reflective learning and practise. This also allows the learners to take responsibility for their own learning outcomes. 
L/O3, focussed on Bloom’s taxonomy, which was implemented throughout (K1), focusing on the learning activities that were set for the class (K2), indicating to the learners the significance of the task (K3), alongside the learning objectives and outcomes (K4). I considered Blooms Taxonomy to be fundamental in assessing learners development throughout the lesson. It allowed me to assess the learners throughout every stage of the micro-teach. Highlighting the learner’s abilities and development when undertaking activities and tasks that were set for them (Child, 2007a). The stages of Bloom’s Taxonomy assesses learners through different levels and stages of learning, consequently enabling learners to develop critical high order thinking skills, improve cognitive abilities, therefore gain essential transferable skills for workplaces and organisations (Anwar & Sohail, 2014).

[image: ]Peer assessment





Descriptive feedback, which is written feedback, was provided by my peers at the end of my micro-teach in the form of peer assessment, which is used to evaluate an individual’s learning, developments or behaviours (Armitage, Bryant & Dunnill et al 2007). According to Norton (1992 peer assessment can be used for performance indicators and can be referred back to when assessing the development of an individual within the classroom or the workplace. This enabled me to evaluate and reflect on the lesson that I had delivered to them. In comparison, Child (2007b) states that positive feedback on performance can influence future performances, according to many philosophers and practioners. There is some justification to this theory as the feedback I received previously was positive, this inspired me to motivate myself for this micro-teach, with the goal to aim higher and deliver effectively. Descriptive feedback was that my lesson plan was detailed along with my subject knowledge identified within the activities that were set. The negative point was that the film footage could have been updated, however I explained that I was highlighting how poverty had increased since the film footage, therefore pinpointing that working poverty and poor living conditions have significantly increased. Although peer assessment can make you feel uncomfortable, it is of value to the learning process and endeavours for both parties to learn through the process by observing each other’s work (GOV. Oregon, 2018). 

Conclusion
Effective teaching practises such as collaborative learning is crucial to the development of learners, enabling progress of cognition skills and critical thinking skills. These transferable skills are fundamental in a learners development allowing progress into future employment or education. Pedagogies undertaken should consider all learners and their needs even though differentiation with learners is a challenge that can influence the level of learning for the class. The need to lesson plan effectively is paramount to learners engagement and development, consequently highlighting the teachers subject knowledge and innovative talents. Therefore, addressing each of the professional standards within the lesson plan will significantly benefit learners and teachers development. Consequently, ensuring that the micro-teach incorporates emergent technologies that will provide additional lesson enhancements with innovative learning practises to keep learners interested, focused alongside developing transferable skills.

Recommendations
· More class debates to share knowledge.

· Use interactive games to keep learners engaged.

· Provide short based activities throughout the lesson to keep learners focused.

· Ensure differentiation is factored into activities.

· Involve learners with the planning of activities.

· Ask the learners for feedback on what they have learned.
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