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AI Acknowledgement  
I confirm that I have not presented any AI-generated materials as my own work.
           As a part of my university module, I completed an individual presentation in PowerPoint titled “Academic Skills in the Digital Era”. The objective of the task was to explain how digital tools and technological platforms influence academic practices, particularly in relation to research, organisation, communication, and referencing. I worked independently at every stage. This included exploring academic databases, evaluating credible sources, organising my ideas into a clear structure, and creating slides to support my explanation. I also rehearsed alone, which added pressure but also encouraged me to reflect more deeply on the material. 
Presenting alone also meant that I carried full responsibility for the accuracy, clarity, and organisation of the content without relying on group members. The presentation highlighted several areas essential to modern academic work. These included digital literacy, critical evaluation of online information, safe and effective use of digital tools, and the ability to communicate ideas clearly across digital platforms. According to Martin and Grudziecki (2006), digital literacy involves not only practical skills but also the ability to apply critical judgment when engaging with digital resources. I aimed to show how tools such as cloud storage, virtual learning environments, and referencing software support students in managing their studies efficiently and professionally. Because I presented on my own, I had full responsibility for delivering a precise, accurate, and well-organised explanation without relying on a group for support. This made the experience particularly significant for me as a mature student returning to academic study after many years.
         Before giving the presentation, my emotions were mixed. On one hand, I felt secure in my understanding of the topic because digital tools play a significant role in my daily life. On the other hand, I felt anxious about presenting in English, which is my second language. I worried that I might speak too quickly, mispronounce certain academic words, or struggle to find the correct expression during the presentation. As a 46-year-old student surrounded by younger classmates, I also felt some discomfort and pressure to perform well. When the presentation began, the initial nervousness was noticeable. However, as I observed positive reactions from the audience, my confidence gradually improved. Research shows that anxiety is a common experience for students giving verbal presentations ( Grieve, 2021). My own feeling matched this, but the audience's supportive behaviour helped me deliver the material more fluently. At the end, I felt relieved, proud, and genuinely satisfied that I had completed the presentation independently. It was a personal achievement because I showed that I could successfully re-engage with academic expectations in the digital age.
             Reflecting on the presentation, I recognise several strengths and weaknesses. One positive aspect was the clarity of my slides. They were structured logically, with headings and bullet points that aligned with the spoken content. I included practical examples of digital academic skills, such as using an online database for research and relying on reference management tools to reduce citation errors (Neville, 2016). These examples. These examples made the presentation more relevant and understandable. The explanation of how digital tools support critical evaluation and academic communication seemed to resonate with the audience.
However, there were also areas where improvement was needed. For example, I sometimes relied too heavily on reading from the slides instead of speaking naturally. This reduced my eye contact and limited the sense of connection with the audience. According to Vogel (2018), excessive reliance on slides can weaken the impact of a presentation and reduce audience engagement. I also struggled with timing: in the final stage of the presentation, I spoke too quickly because I wanted to cover all the planned material. As a result, I omitted one example I wanted to discuss. These challenges highlighted the importance of rehearsal, especially for solo presentations, where timing and delivery are entirely the presenter's responsibility.
            This experience helped me understand more deeply what it means to develop academic skills in digital era. Digital tools provide powerful advantages for students, but they are most effective when combined with strong communication skills, organisation, and critical thinking. For instance, although databases allow students to access a vast range of resources, the real skill lies in evaluating which sources are trustworthy and relevant ( Jisc, 2014). Enakrire (2024), emphasises that academics and students must not only use digital tools but also understand the competencies associated with them, such as data management, digital ethics, and information evaluation. In my presentation, I had solid digital knowledge, but the success of the delivery depended heavily on my communication. Speaking clearly, pacing myself, and maintaining eye contact all influenced how well the audience understood the content. Hanifa and Yusra (2018) argued that preparation, confidence, and delivery techniques significantly affect presentation quality, and this became clear to me during my experience. Presenting alone intensified this awareness because there was no group member to complement my weaknesses or share responsibility. I also realised that digital literacy is broader than I initially thought. It is not simply about using tools effectively; it includes understanding digital footprints, data safety, and academic integrity. Referencing tools, for example, are beneficial, but they still require students to understand citation rules and ethical use of sources ( Pears and Shields, 2019). The experience also confirmed that digital learning competence directly supports academic performance, as suggested by Song (2025). When students can navigate digital platforms confidently, they can plan, research, and present their scholarly work more effectively.

       This reflective process has helped me recognise that delivering an effective presentation in the digital era involves more than technological skills. The experience reinforced the importance of preparation, verbal clarity, and audience awareness. I learned that even with strong knowledge of digital tools, communications skills and confidence shape how successfully the message is delivered. I also gained insight into the demands of being a mature student who must adapt to digital expectations in higher education. Digital tools offer great support, but they do not replace the need for thinking, organisation, and self-confidence. Overall, the presentation encouraged me to reflect on my strengths and limitations. It showed me that I’m capable of managing academic tasks independently, but that I still need to develop my confidence and presentation skills. This is consistent with findings from Yuce (2025), who explains that presentation tasks help learners build both language skills and academic confidence. The experience has therefore contributed to my personal and educational growth in meaningful ways.
         To improve future presentations, I intend to take several steps. I will rehearse regularly with a timer, which will help me manage pacing more effectively and avoid rushing the final sections of my presentation ( Vogel, 2018). 
Recording myself will help me identify unclear pronunciation, long pauses, or moments when I rely too heavily on slides. 
Simplify slides and use key phrases; this will encourage more natural speaking and maintain stronger engagement with the audience.
I will continue improving my use of databases, search filters, and reference management tools, as recommended by Haleem (2022) and Jisc (2024). 
Speaking more frequently in low-pressure settings will help reduce presentation anxiety (Grieve, 2021).
    By following these steps, I aim to become a more confident and competent presenter. My goal is to deliver stronger, clearer presentations in the future and continue growing as an independent, digital capable learner in higher education.
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