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I made the decision to teach this lesson as part of a planned scheme of work, following a summative assessment of pupil work. (Welsh Government, Curriculum for Wales: Programme of study for English, Key stages 2-4, P28) The summative assessment showed that the majority of pupils in the class attained a level 4 standard in reading and analysing a non-fiction text, and then answering a “How” question about the text.  Following the summative assessment my motivation was then to teach pupils the skills to attain at least a level 5 standard as this would enable them to achieve a C grade at GCSE level.  In deciding how best to teach these skills I was mindful of the words of Stephen Covey as quoted by Wiliam  ““by starting with the end in mind” (Covey,1989) – it is more likely that our students will learn what we need them to learn.” (Wiliam and Leahy, 2015, P27).  I thus worked backwards from this end goal to plan my scheme of work and lesson objectives, as I wanted to make sure that the purpose of the teaching underpinned the whole lesson.


I made the learning objective for the micro-teach lesson as clear and succinct as possible: ‘To use the PEE model and the success criteria to effectively answer a ‘How’ question about a non- fiction magazine article.’ My intention was to maintain clarity and focus for both myself and my pupils, (Learning and teaching bulletin@ The Friary School, 2011, P 1) and to use measurable action words as identified and linked to Blooms Taxonomy. I found that this practice of using measurable action words ensured that the purpose of my lesson was specific, measurable, achievable, realistic and time limited (SMART), as opposed to woolly, unfocussed and vague.

Although the majority of pupils in the class had previously attained a level 4, there was a small number of pupils (three) who attained a level five, having demonstrated that they already had some of the skills required to answer the question.  I decided to differentiate the lesson by giving these pupils the role of ‘expert’ in the group task.  My expectation was that their prior knowledge and skills would be of benefit to the other pupils in their group.  By clearly defining the role of the ‘expert’ as being an enabler to the rest of the group rather than a leader, or the person who actually completed the task, my expectation was that this would provide additional stretch and challenge to these pupils. They would need to be able to explain their knowledge to the rest of their group and support them in completing the group task.  This reflects Carol Dweck’s description of the growth mindset (2012, P15) by expecting the level five pupils to develop themselves. My decision to organise the small groups in this way was also reinforced by the points made by Dixon and Worrell in discussing the exit ticket formative assessment methodology (Cornelius, 2013):

The teacher’s brief review and the small group discussion provide students who need remediation with an additional opportunity to learn the assessed concept; Students who already understand the concepts also get the chance to develop a deeper understanding of the assessed concepts by explaining them to their peers. (Dixon and Worrel, 2016, P156)

In addition, one pupil in the class experienced emotional and behavioural difficulties. As part of a school-based strategy for supporting her and managing her behaviour, I had already established a rapport with her, and agreed a plan that she would sit at the front of the class, so that I could sensitively monitor her circumstances and progress. Despite a history of absences leading to her being behind in class, my expectation was that she would participate in the lesson to the best of her ability. My expectation for her was as high as my expectation for her fellow pupils, taking account of her personal circumstances on the day. This relates to the setting of the bar of expectations, “be responsive and support all students during the lesson to aspire to the bar…and beyond.” (Allison and Tharby, 2015, P16)

Throughout my lesson I utilised Rosenshine’s Principles of Instruction as referred to by Coe, Aloisi, Higgins and Major (2014, P14): Activity two was a short review of previous learning. New material was presented in small steps, punctuated by student practice.  I utilised frequent questioning and checked the responses of all students.  I provided a model for problem solving and a worked example.  I guided student practice, checking for understanding.  I also used teacher modelling in leading the whole class use of the success criteria and provided scaffolding with a worked example for the small group task. I found that Rosenshine’s Principles of Instruction contained useful and logical steps in planning the teaching sequentially and in breaking down the learning process into small and achievable steps, which enabled me to plan my teaching in a sequence which also flowed.

In addition, I sought to relate the understanding and use of the PEE model, to benefits that pupils could experience in other areas of their lives, by asking a pupil to think of an example of where the skill could be useful. I was influenced here by one of the tips  written by Wiliam and Leahy (2015, P32) where they emphasise the value of getting pupils to apply what they have learned in other contexts. “The only useful learning is that which the student can apply beyond the context of learning.” (William and Leahy, 2015, P32) The pupil answered my question by suggesting that it could be beneficial in explaining to her parents why she had not done a task at home, and providing plausible evidence to back up her explanation, thus avoiding punishment.  This relates to Cox’s five models of English (1989), specifically “the ‘adult needs’ view which emphasises the responsibility of the English teacher in preparing children for the language demands of modern life”.  I also drew on the dynamic model of educational effectiveness (Creemers and Kyriakides, 2006) as presented by Coe, Aloisi, Higgins and Major (2014, P16).  This dynamic model is empirically evidenced and includes: the process of orientation; whereby I developed my learning objective, structuring; which I utilised to plan the flow of the lesson, including overview, transition and review, and application via small group tasks. I found the common-sense steps of this model very useful in my planning.

I taught the PEE model to the pupils in the previous lesson.  The class then devised their own success criteria for the use of PEE in reading an unseen text and answering a “How” question.  This success criteria then became an essential building block to the teaching of the micro teach lesson.  In designing a success criteria in the preceding lesson, I wanted the class to have ownership, and to design a criteria that they would then be able to apply when answering other ‘how’ questions.  I was influenced here by a quote used by Wiliam and Leahy (2015, P31) “One fourth grader describes being given the success criteria thus: “It’s like knowing the teacher’s secret” (Spendlove, 2009, P18).  I decided that the development of a process success criteria would be most useful to the pupils in this context as it would explain what some pupils may find a complicated task, via a number of small and easily managed steps. (Wiliam and Leavy, 2015, P37)

When planning the lesson tasks for the pupils, I was mindful of the concept of scaffolding as presented by Hattie (2012, P144). Hattie refers to five intentions of scaffolding (Van de Pol, Volman and Beishuizen, 2010), and I drew on these in my planning.  Through providing a whole class activity to read the text using the first half of the success criteria, followed by small groups writing an answer to the “How” question, with an example of a good answer for them to look at, I used two of the five intentions: 

· taking over the parts of the task that the student is not yet able to perform and thereby simplifying the task (and reducing the cognitive load) somewhat for the student;
· getting students interested in a task and helping them adhere to the requirements of the task; (Hattie,2012, P145)

Following the small group task, I planned that each group would report back to the whole class via their appointed reporter.  They would present their written answer to the question.  The rest of the class would listen, and then peer evaluate the answer against the success criteria, making any suggestions they could for improving the answer.  This would give them an additional opportunity to test skills and knowledge which had been taught during the lesson.  This meets the criteria for planned formative assessment as described by Dixon and Worrell (2016) where they identify key questions for formative assessment as:

..intended to improve student learning (Dwyer and Wiliam n.d.) and help to answer the underlying questions of formative assessments: “what is working,” “what needs to be improved,” and “how can it be improved,” (Wiliam and Thompson, 2007, P64)

The lesson plan for the micro-teach ended with me providing a brief recap and evaluation of the lesson, referring back to the lesson objective to check what the class had learned against the stated objective.  This further relates to Creemer and Kyriakides’ dynamic model of educational effectiveness as discussed by Coe, Aloisi, Higgins and Major, (2014).  I would collect in the written answers which I would collate and return at the beginning of the next lesson so that pupils would have a record of their work.  I also provided a link to the subject of the next lesson, where pupils would learn about inference and deduction as part of the continued plan of the scheme of work.


Part B (ii) 

The planning of the micro teach lesson and scheme of work, was a valuable exercise to undertake. This started from the point of marking a genuine piece of pupil assessment.  One of my many questions about being a teacher was ‘How will I know what to teach?’. By approaching the question from this angle, the ‘what to teach’ was clearly anchored in the ‘What this pupil needs to know to get an all-important C grade at GCSE’.  This involved building on and improving skills that the pupil already had, so I was not making up a lesson in a vacuum.  The starting point gave me an understanding of the role of summative assessment in evidencing the point at which the pupil was already at.  It also illustrated the importance of assessment for learning and how this needs to be at the core of meaningful teaching.  As I am given the opportunity to develop ongoing relationships with pupils through my teaching practice I plan to develop my skills in assessing (both summatively and more importantly formatively) where pupils are at, on an every-day basis, so that I can make my teaching relevant, specific and purposeful. My ability as a teacher to make my lessons relevant and specific to the needs of my pupils will have an important impact on pupil engagement and behaviour in my lessons. ( National Qualified Teacher Status (NQTS) Standards S3.1.1, S3.1.2)  I would also like to hope that the motivation for teaching is not solely the pursuit of GCSE exam passes, but also for joy, interest, knowledge and usefulness, and that these factors will also engage pupils.  

My planning of the mid term scheme of work was sketchy, although this allowed me to consider the succession of lessons which were needed to be delivered to build up the knowledge and skills required by the pupil. I also need to develop my understanding and knowledge of the required learning outcomes at the end of a scheme of work, so that I can ensure that each lesson contributes successively towards that goal.  In future real life situations it will be helpful for me to develop more knowledge in this area, particularly the order of importance of the building blocks needed to make a strong foundation of knowledge ( NQTS standards S3.1.1, S3.1.2, S3.2.2) 

I planned the lesson plan for the full hour in great detail. This took several hours of my time, but was worth the time spent.  As it was the first time I had planned a lesson it was inevitable that I would be slow in writing the plan.  As I was quite nervous about delivering the lesson I needed to be sure that I hadn’t forgotten anything and also that the different activities were in the correct order to make sense and to make the lesson flow. Although it should be noted that what seems to follow a logical order on paper may not flow so well in real life.  I found it particularly useful to try and get the wording of the lesson objective correct, and to adhere correctly to the different boxes regarding: checking for understanding of the lesson objective, teacher activity, learner activity, reasoning and assessment.  These headings provided me with very useful prompts to remember what I was doing and why, in planning and delivering the lesson. Although pupils remain unaware of the amount of planning that goes into preparing a lesson, I understand how important this is to make the lesson as good as it can be for the benefit of the pupils. This will result in better learning outcomes, better engagement with the lesson and better behaviour in the lesson. I aim to become quicker at detailed planning, with practice. (NQTS standards S3.3.3, S3.1.2, S3.3.7)

I was uncertain as to where to find suitable resources to use in my micro teach. I wanted to find a short piece of non-fiction, suited  to the reading capabilities of year nine pupils, which  included a number literary devices for them to identify and explain the effect of, in answering the ‘how’ question.  Having searched a number of possible sources I did not find what I wanted.  Fortunately I came across the ‘electric oak’ article in a magazine which we had at home.  I was very pleased when I found it as it presented a number of literary devices. Reflecting on the content of my lesson now, I think that I was a little too enthused about the text, as I spent too long with the whole class reading the article and highlighting key points. (NQTS standards S3.1.3, S3.3.3) Feedback from lecturers indicated that I spoke for too long and controlled the task too closely.  This is inciteful feedback which I will address in future teaching as it is reflective of an aspect of my personality which I recognise. I hope that it was partly influenced by the contrived environment of the micro teach, as it had an element of performance to it which I would not seek to replicate in school.

This whole class activity took longer than I planned for, at the expense of me not having enough time to carry out the small group task.  In addition, I could have made the text more accessible by numbering the lines and remembering to display the power point of the text, although everyone worked from their individual copies.  I will seek to rectify these practicalities in future lessons. (NQTS standards S3.1.3, S3.3.7) As the small group task included my differentiated roles for the pupils who had achieved a level 5 previously it would have been more beneficial for me to have taught that.(NQTS standards S3.2.4, S3.3.4)  In addition, after the small group task, the whole class was then supposed to peer assess the answers from each group and suggest improvements.  This again presented stimulating opportunities for listening, assessing and relating back to P.E.E. and the success criteria, which gave opportunities for embedding deep learning, so it was a missed opportunity.  (NQTS S3.3.1, S3.3.3) However, I felt that the class were very engaged with and enthusiastic about the non-fiction text, so I enjoyed their enthusiasm.  In real life teaching I need to learn to focus on the whole lesson and not to be self-indulgent about my resources.  I will also need to manage my timing. (NQTS standard S3.3.7) Informal feedback from my peers on this occasion was that they had enjoyed the lesson and the text.

Due to my detailed lesson plan and nervousness about delivering the micro teach, I ended up with a script for the lesson because I did not want to miss anything out.  However,  I found that trying to refer to my script without reading from it, whilst at the same time engaging with my power point, and most importantly engaging with my pupils, presented me with an impossible task, as there were too many things to look at. Ultimately there is a risk in operating in this way, that I fail to monitor my pupils and judge their engagement, learning and behaviour.  This is particularly important in relation to differentiated teaching and pupils with different and additional needs.  This could result in them becoming confused, not understanding, or possibly deteriorating in their behaviour. (NQTS standards S2.7, S3.1.2, S3.2.4, S3.3.4).  I know that during my PTE I need to develop the confidence to talk unscripted around my lesson plan and I would not script future lessons in this way. I aim to be able to teach in a more organic way, where the many different components that I am attempting, fall into place naturally, rather than me having to think about each one, at the expense of the others.  Hopefully this will improve with practice and experience. (NQTS standards S3.3.3)

Activity three of my lesson plan involved me explaining the three tasks that I had planned for the lesson to the class.  My intention had been to ensure that pupils had an overview and understanding of what would take place.  However, on reflection I think that I over complicated the explanation by giving too much information.  In the future I will seek to avoid doing this and perhaps give an overview of each task at its beginning, rather than giving an overview of all tasks and then going back to each one and re-introducing it.  By providing too much unnecessary information too early, there was a possibility that pupils could have felt overwhelmed or gone off task. (NQTS standard S3.3.3)

During activity four of my lesson I circulated around the class to monitor how individual pupils were progressing in highlighting key points in the text.  I made sure that I circulated around all pupils and I answered a number of questions and queries relating to the text. Initially I spoke in a whisper to answer questions as I did not want to disturb the whole class.  Feedback from lecturers has pointed out that this creates an air of secrecy in the class and also encourages other pupils to want to overhear what is being whispered, which could impact on their engagement with the task. I will bear this in mind for future teaching and use a quieter but more appropriate teacher voice when circulating, that is louder than a whisper, but more suited to one to one conversation. (NQTS standard S2.7, S3.3.1, S3.3.9)

Throughout my micro teach I sought to maintain close visual contact with all my pupils. I did this to monitor their engagement and to ensure that they all understood.  I tried to use the hands down method in asking individuals to answer questions or to read out sections of the text. I have noticed from other lessons that the hands down method promotes concentration and engagement with the lesson, as no one likes to be asked a question that they can’t answer because they have been looking out of the window. I also aim to foster a learning environment where it is expected that all pupils contribute and that there is no shame in not knowing the answer or making a mistake.  What I have learned so far is that making mistakes is key to learning.  I also want to promote confidence and oracy amongst my pupils.   When one person in my micro teach couldn’t answer I did my best to re assure her about this, and after another pupil had provided the correct answer I specifically returned to the first pupil to check that she had understood the answer.(NQTS standard S3.3.1, S3,3,4, S3.2.4)  I intend to continue these methods through my teaching experience.  However, I have already realised through my brief time in a school that larger class sizes, sometimes larger than thirty pupils, make this much more challenging along with having a wide range of needs, abilities and behaviours. Developing positive relationships and getting to know all my pupils will be an important factor for me in improving in this area.

Further critical reflections on my micro teach lead me to highlight the following deficiencies in my performance.  I am not a confident user of ICT and it was an achievement for me to design and operate the power point resources that I used.  Clearly this is an area where I will have lots of opportunity to improve during my teaching placement and I intend to make good use of these opportunities.  I also did not incorporate the Cwricwlm Cymreig, or Education for Sustainable Development or Global Citizenship (ESDGC), or the numeracy framework, into my micro teach. I recognise that these are important cross-curricular themes which I need to build into my future teaching. I aim to embed these into future lesson planning rather than to see them as attachments as this defeats the purpose of cross curricular frameworks which have an important impact on the development of pupil learning and thinking. (NQTS standards S2.2, S2.5, S3.3.2, S3.3.10, S3.3.15)

In conclusion I think that my micro teach was relatively successful in that I did it, and I had some positive feedback from my peers and lecturers.  It has been a learning experience and has identified a number of areas for improvement,  or where I would seek to change my practice as I gain experience of teaching. With these factors in mind I would like to comment that it has been a useful and challenging assignment, which has prepared me for future learning. My next step is to consolidate these areas for improvement into SMART actions that I can systematically work on, for my continuing development as a very embryonic teacher. (NQTS standard S1.7)


