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This essay will analyse the barriers to children’s engagement in education in Uganda, Wales and the United Kingdom. Relying on social lens and social-cultural factors, this study will identify the environmental factors that determine the engagement of children in school. In addition, there will be a reflection on the experience of children. Furthermore, parental involvement and the barriers to it will also be discussed. The implications of parental involvement on sustainable development goals will also be discussed. Framing this problem within the context of sustainable development will play a key role in ensuring that stakeholders understand the nature of this problem and the necessity for implementing effective interventions. 

Understanding the barriers to children’s engagement in their academic pursuits can play a pivotal role in ensuring that stakeholders are able to implement effective interventions. Ensuring that children in both developed and developing countries are able to succeed in education is pivotal in enabling them to achieve social-economic mobility. Furthermore, it provides an opportunity for ensuring that a community is able to achieve long-term poverty eradication. The insights that are gained from this process can have a positive effect on the ability of educators and policy makers to create an enabling learning environment for children from all backgrounds to have positive learning outcomes. Presently, there are 130 million children in school who were not learning reading, math and writing (Rueckert, 2019). Globally, there are 69 million new teachers who are required to achieve universal and secondary education by 2030 (Rueckert, 2019). In 1 out of every 3 countries, less than 75% of students have been trained to the requisite national standards (Rueckert, 2019). The Universal Declaration of Human Rights states that every child has a right to basic education. As such, ineffective access to education is a global challenge. 
The conflict theory recognise that inequality results from the concentration of power among some groups at the expense of others. Social inequality undermines societal progress and causes situations where those in power oppress others (Bartos & Wehr, 2002). The entrenchment of social stratification compounds the systemic barriers to quality education, resulting in poor children being stuck in poverty. Furthermore, education has been observed to be promoting social inequality in the society through the use of standardized testing, tracking and the ‘hidden curriculum.’ There are variations in the funding and learning conditions of schools which reinforces social inequality and strengthens learning disparities. 
Social inequality has direct implications on access to learning opportunities for children. Reductions in public programs tend to affect the poorest communities the most. In addition, the schools that need the most resources with regard to investment in infrastructure and capacity development rarely get the support they need. As a result, students from poor backgrounds often find themselves in schools without enough teachers or learning materials. In turn, they become disengaged due to the stressors in their environment. 
The symbolic interactionism perspective focuses on the interaction of learners in the classroom, playground and other school avenues. Social interaction affects the development of gender roles and teacher’s expectations of the intellectual abilities of a person (Rock, 2016). The teacher’s expectations of the intellectual abilities of individuals have a consequential effect on organisational outcomes. From a functionalism perspective, problems in the learning institution can harm society because of the influential role it plays. For instance, education serves essential roles in the society such as socialisation, social integration, social placement, and social-cultural innovation. Education lowers unemployment by keeping comprehensive school students out of the labor force. 
Strengthening the engagement of children in education is an integral component of the poverty eradication efforts of the Welsh government. Joseph Rowntree Foundation (2013), averagely, about 17% of children in Wales live in poverty, based on the data gained from the free school meals (FSM) program. The underperformance of children who are beneficiaries of the program has been observed to be a significant problem from nursery school onwards. Living in poverty has been observed to have adverse implications on the academic outcomes of children in Wales. 
The efforts of the Welsh government to reduce poverty center on learning and teaching interventions on one hand and student, family and community focused interventions on the other. Furthermore, promoting mentorship, parental involvement and extra-curricular activities have been observed to have a positive effect on student learning outcomes. In light of the high poverty rate in Wales, the government has demonstrated a commitment to investing in the interventions that will enable it to overcome the challenges associated with low academic attainment among affected children. 
The United Kingdom has a significant social-economic gradient which results in disproportionate learning outcomes. Low income is a strong predictor of poor academic outcomes in the country. Children from advantaged backgrounds have structured and supervised out-of-school activities. Poverty harms children and creates systemic barriers to their academic progress. Perceived racial discrimination can cause feelings of resentment among some learners, resulting in them becoming disengaged. Although children from all backgrounds understand the value of education, those from low income backgrounds are likely to feel more anxious and less confident. 
The Josephine Rowntree foundation (2007), reported that the fact that the school environment only accounts for 14% variation means that most impact can be connected to other factors. As such, children in low-income communities experience profound challenges that have long-term implications on their attitude towards learning. Furthermore, white children in poverty have lower levels of academic achievement as compared to their counterparts. The observation demonstrates the necessity for a holistic intervention that addresses the challenges that undermine universal access to education. 
Uganda, is the largest refugee hosting country in Africa and third largest in the world. The progressive refugee policies in the country has enabled it to serve refugees from South Sudan, Somalia, Rwanda, Burundi and the Democratic Republic of Congo. However, children from these refugee populations have to contend with limited resources in schools. 
In their study on children in rural communities, Njora et.a; (2017) found that at the individual-level, a lack of parental involvement, lack of pre-primary attendance, grade repetition, and the lack of basic learning materials such as books for writing have an adverse effect on participation in the learning process. At the school-level, the barriers comprise of a lack of teacher preparedness, long distances from schools, lack of basic classroom resources, and ineffective record management by teachers (Njora et.al, 2017). The observations demonstrate that both systemic and cultural factors have a consequential effect on student engagement in the learning process. 
The lack of parental education means that children in the country do not receive assistance with their homework. This poses a threat to their participation and undermines their ability to achieve positive learning outcomes. Furthermore, cultural or social-economic differences may have varying implications on how students experience learning. The attitudes of teachers towards parents can also have a consequential effect on the engagement of students in the learning process. Furthermore, concerns about safety in some areas after school hours can have a direct effect on the psychological safety of students in the learning process. Between 2000 and 2007, at the height of the insurgency by the Lord’s Resistance Army, children were at a high risk of being abducted, raped and exposed to other atrocities. The high level of insecurity and poverty undermined student engagement in the learning process.
 	The return to stability across Uganda has increased student engagement in the learning process. For example, the introduction of the concept of school mothers is aimed at making the learning experience more positive for young girls. The imposition of a marriage ban on children below 18 years is also important in ensuring that more children take an active role in the learning process. Parental and community participation combined with learning, teaching, management and the responsiveness to the needs of children have a consequential effect on the engagement of learners in school. 
Even in the areas that were not affected by conflict in Uganda, it was observed that parents have failed to be involved in the education of their children. The lack of community involvement across Uganda has a consequential effect on absenteeism among both teachers and students. Creative (2011) reported that The Revitalization of Education Participation and Learning in Conflict Areas (REPLICA) Program aims to change stakeholder attitudes towards participation in schools. The initiative has been successful in pushing for the adoption of District ordinances across Uganda aimed at incentivizing stakeholder participation in schools in their communities. 
The experience of Uganda has demonstrated a growing recognition of the need for an inclusive learning environment which makes the people to feel confident about participating in learning efforts. Furthermore, it demonstrates an appreciation of the importance of adopting effective measures to meet both existing and emerging learning needs. More parents are attending parent-teacher meetings, they are also actively monitoring the management of schools and there is a greater focus on holding school managers accountable. 
Children in developing countries have to overcome diverse barriers to education. Poverty affects access to education through three major ways, high education costs, child labor and economic migration. Many households in Uganda, Wales and the United Kingdom face challenges in affording both the direct and indirect costs associated with education. Economic migration involves leaving places of residence in an effort to access opportunities for improving one’s quality of life. Economic migrants may be either documented or undocumented. Furthermore, undocumented economic migrants are likely to face significant challenges in accessing the resources and opportunities they need to thrive. 
Teachers across the United Kingdom have reported worsening levels of pupil poverty. Many students have been reported to becoming home tired, angry and confused. The anxiety undermines their concentration and commitment to learning. In a National Education Union (NEU), of 8,600 school leaders, teachers and support staff, 90% of the respondents stated that poverty had a detrimental effect on student engagement and learning outcomes (Weale, 2019). Moreover, about half of the respondents noted that this problem is worsening in the recent past. In particular, the austerity policies that were adopted after the last recession had a negative impact on the economy. The problem is exacerbated by dress-up days where the rich kids show off and the poor ones are forced to skip school to avoid being commented on or bullied. The lack of sufficient social support imposes challenges on children from poor families who are often subjected to bullying or put in situations that undermine their dignity and self-perception. 
Challenging geographies may have an adverse effect on access to education opportunities. More developed countries are able to overcome the limitations associated with challenging geographies. Challenging physical geographies may include mountainous regions that may affect access to schools in some areas. In contrast, Challenging human geographies comprise of high population density and growth rates that may affect the environment in which a person grows. 
Climate change is an existential threat to small island developing states and developing countries that lack the resources to meet the needs of affected populations. The phenomenon has a lot of implications on quality of human life because it threatens food production and may result in rising sea levels. In developing countries, there is a risk that it may result in an increase in conflict in affected areas that would result in the inability of individuals to access learning opportunities.  In communities that rely on the environment for survival such as fishing villages, pastoralists and farmers, climate change may have a direct effect on the health and well-being of individuals. 
The quality of education has a consequential effect on the ability of schools to attract and retain students. The quality of education is determined by the attainment of literacy, life skills and numeracy skills. This is determined by diverse components of the learning process such as; content, teaching methodologies, curriculum and policy systems. 
Barriers to student engagement can also be connected to parent’s adverse experiences in schools as either children or with older children. Their level of education can also lead to feelings of inadequacy about their ability to be actively involved. In this regard, there is a responsibility to ensure that appropriate steps are taken to empower parents to take a greater role in the education of their children. For example, parents are more likely to be involved when they feel they have some level of influence over the education of their children. As such, teachers and school personnel should have a positive attitude towards children.  
An analysis of the available data demonstrates that the barriers to universal education are prevalent in both developed and developing countries. In this regard, both national governments and the international community must ensure they promote access to universal, quality education. Alleviating the stressors that undermine the engagement of learners to the learning process requires a multi-pronged effort by all stakeholders in the community. 
There is conclusive evidence that access to quality education is the key foundation in facilitating the achievement of sustainable development across the world. Besides empowering marginalized communities to overcome their challenges, it can affect the long-term health of the planet (Leicht et.al, 2018). Quality education has a direct effect on all the realization of a majority of the sustainable development goals. 
Achieving the sustainable development goal of poverty eradication requires empowering young people with the skills and opportunities they need to thrive. Furthermore, school engagement and learning outcomes can enable students to achieve the social-economic mobility that will enable them to overcome the threats posed by hunger. Furthermore, access to quality education and decent work are connected to investments in the education sector. The success of students will have a consequential effect on innovation and development in countries.
In this regard, it is evident that ending poverty and improving the quality of human life is dependent on the quality of education that individuals receive. Empowering learners has an integral impact on the performance of individuals. In this regard, there is a need for multi-level interventions aimed at ensuring that the needs of all stakeholders are addressed. The success of communities in lifting children out of poverty requires an investment in improving learning outcomes. 
Increasing access to education can have a positive effect on health and longevity in a society, growing economies and combating climate change. In this regard, eliminating the barriers to high quality education will play a crucial role in ensuring that the needs of learners are sufficiently met. In addition, there is a need for implementing the initiatives that will strengthen the achievement of positive outcomes. 
Barriers to learning are multi-layered and thus require a multi-pronged intervention strategy. In addition, depositional barriers such as fears of engagement and feelings of inadequacy require the implementation of efforts that can be used to build their confidence (Baker et.al, 2016). Adults are motivated to participate when the outcomes are clear and valued. In light of the fact that the perceived benefits of learning are complex and wide ranging, there is a need for interventions that appeal to different motivations. Moreover, it is important for educators to recognize that adults experience competing priorities and thus require efforts that make it easy for them to participate in school. For instance, this would involve scheduling parent-teacher meetings during periods when they can manage to come to school. 
The first step to increasing student engagement in school is to ease their transportation to schools. Providing nutrition can play a key role in ensuring impoverished children commit to going to school. Reducing teacher absenteeism and improving their motivation can play an integral role in ensuring they provide high quality education. Charassangsomboon (2018) reported that more countries should embrace the strategy adopted by Colombia when it developed the Escuela Nueva learning model. The students were given the resources that would enable them to charge of their learning while teachers were trained to be facilitators. The child-centric, active learning model eliminates the burden that is placed on teachers and allows them to learn at their own pace. The students get to collaborative with their colleagues on projects which not only fosters their critical-thinking ability, but also optimizes their problem-solving skills. The adoption of such innovative solutions will be integral in enabling stakeholders to achieve positive outcomes in improving access to quality education. 
Computer-assisted learning can improve access to education in developing countries such as Uganda. In addition, social innovation can play a key role in different countries in ensuring that their needs are met. Furthermore, educating parents about the value of education can play a key role in ensuring they are able to provide the resources and support that can contribute to the achievement of positive outcomes. 
There should be an emphasis on building the capacity for independent learning. There is a need to ensure that there are appropriate resources to ensure that children grow up in environments that enable them to achieve positive outcomes. Furthermore, there is a need for ensuring that families are able to support their children as they pursue education. 
In conclusion, the barriers to school engagement for children are multi-layered and thus require multi-pronged interventions. There is a need for increased resource allocation to the education sector in Uganda, Wales and the United Kingdom. Improving teacher effectiveness can play a pivotal role in creating an enabling environment for learners to achieve positive outcomes. There is a need for implementing effective measures to ensure that children have the resources and support they need to thrive.
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