
	Student Self Evaluation Form 



	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I feel I understand where the learner is at 
Reflecting on my experience


	Being critical 
Referencing 



	Student’s Name
	
	Date
	

	Student’s Signature
	



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
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Introduction

This assignment will be discussing one learner’s holistic development and will explore suitable next steps for the learner’s progress. The research was undertaken during my last professional teaching placement over a period of 4 weeks. The research was conducted in a large, traditionally built Primary school for pupils between the ages of 3-11. Originally a Secondary Modern School, it is large and linear in design. The school is situated in a small-town North West of the City of Swansea. The school’s catchment consists mainly of a mixture of traditional private dwellings and a high proportion of local-authority houses situated on two large nearby estates. 

The school’s classes are organised as a two-form entry where teachers work together within their specific phase groups and co-operation between year groups is encouraged. The school promotes an ethos of sharing good practice and is an integral part of the school’s commitment. The last Estyn inspection measured the school’s performance as good overall with excellent prospects for improvement describing the school as a stimulating and inclusive learning environment (Estyn, 2011). 

This assignment will be presenting information on a Year 3 learner, aged 8. It was established with the class teacher that the target learner was a suitable learner to observe due to their consistent attendance and level of attainment. To ensure full anonymity, the learner will be referred to as Child A in order to comply with BERA (2011). The class is made up of 25 pupils in total with two part-time class teachers. The class teachers describe Child A as a hardworking, conscientious learner who has meticulous presentation for a girl in Year 3. 

Data Collection 

The data collection method adopted for this assignment was the Mosaic Approach (Clark and Moss, 2011). The Mosaic Approach was chosen as the most appropriate method for collecting data as it represents bringing together different pieces and the perspectives of those involved in order to create an image of the individuals world (Clark, 2011). The Mosaic Approach provides a means of listening which in this case, offered a great deal of strength to the data collected. The data was collected through a combination of participatory methods such as taking photos, a learning walk (child-led) and pupil-feedback alongside more traditional research tools of observations; an informal interview with the target learner and teachers and collecting samples of work, all of which collected qualitative data. By using these methods, it provided the opportunity to gather and reflect on the views and experiences of the learner which in turn provided meaning to the overall collection of data. 

Observation 

For the context of this participatory research, participant observation was the most appropriate method of observing Child A. Due to the nature of this research, this method of observation was deemed best fit for the purpose as it allowed myself as both the class teacher and researcher to immerse myself as a familiar person in the classroom environment, whilst also observing and interpreting the learner’s interaction with their learning; their peers; their learning environment and with myself and other teachers. One of the strengths of participating in this way is that it allowed for the ‘power of the researcher’ to be reduced (Brooker, 2001). Further to this, not only did this method of observation offer flexibility and the opportunity for an open mind but it also offered authenticity to the data collected.  By having this access, it allowed me to gain personal insight into the views of the learner, giving my interpretations meaning. However, a limitation within this context was the potential of being too biased with the observations and how these observations were interpreted i.e. being too subjective. Nevertheless, for the purpose of this research participant observation was believed to be the most appropriate method of collecting data. 

A Child-Led Learning Walk

The tour involved Child A leading me on a tour around the school, otherwise known as a learning walk. The learning walk took place within the first week of attending the school in order to establish and develop a positive relationship with the learner. A growing body of research demonstrates how the relationship between a teacher and learner has shown to have significant implications for children’s success (Pianta, R. C., Hamre, B. K., & Allen, J. P, 2012) therefore, I found it to be important to develop a relationship with the learner at the earliest stage of the research. Child A took the lead during the tour, discussing her favourite places throughout the school whilst taking pictures on an iPad to support what was being discussed. From allowing Child A to lead the learning, it allowed me to just observe and listen to what the learner was saying with occasionally prompting the child to expand on what she was discussing and showing interest in. 

Child and Teacher Talks 

Once the learning walk was complete, I asked Child A a number of questions with regards to their learning and school life (see appendix A). The ‘interview’ occurred as more of a friendly chat with the learner and took place in one of the schools learning bays. The United Nations Conventions of the Rights of the Child states that every child has the right to express their views, feelings and wishes at all times therefore for this research, it was important to ensure that the learner have the opportunity to express their opinion in order to develop a rounded picture of the learner (UNCRC, 2016) and comply with The Mosaic Approach method. 

In order to develop a further understanding of the learner, an informal talk with the teacher was used as another method of collecting relevant data about Child A and her learning. It was important to gain an understanding of the both teacher’s perspectives on the learner’s attitudes, attainment, knowledge and skills. 

Ethical Considerations 

With conducting any research that involves children, there are number of ethical considerations. The research methods were chosen to fit the research purpose and in order to collect qualitative data, therefore it was a priority to ensure there was no distress and intrusion to the learner. Prior to conducting the research, the teacher signed a letter of consent permitting the research in line with the code of conduct in relation to the Education Workforce Council (EWC), British Education Research Association (BERA) and The University of Wales Trinity Saint David’s code of practice. In addition to this, verbal assent was obtained from the learner (see Appendix B). Learner assent was obtained by carefully explaining the purpose of the research, their right to withdraw at any given point during the research and their right to full anonymity and confidentially throughout the research. The learner’s assent was recorded on the consent form (see appendix C). 

In order to ensure full anonymity and confidentially throughout this research, no personal or sensitive information about the school or child will be involved. In order to protect the child’s confidentiality and anonymity, both the school and the child’s names have not been disclosed within any documents or information in this research. Throughout this assignment, the learner will be referred to as Child A and there will be no mention of the school or the teacher’s employed by the school. The school’s safeguarding policy was adhered to at all times, ensuring that the learner’s safety was of paramount priority. 

Analysis of Learner

In this next section, the key findings of the data collected will be discussed and structured using James Nottingham’s (2013) The ASK Model. The attitudes, skills and knowledge of the learner will be discussed in relation to the child’s learning and development in Language and Mathematics, Well-being and Geography. 

Attitudes 
When collating the evidence in order to establish a key theme with regards to the learner’s attitudes towards Language and Literacy and Mathematics and Numeracy, elements such as their desire to succeed; open-mindedness; resilience; self-regulation and curiosity were considered. The majority of the evidence for the learner’s general attitudes were collected during the learning walk of the school and the informal talk with the learner and supported by the samples of work. Child A was eager to show me around her school but first wanted to photograph her classroom and when prompted as to why, Child A described her classroom as “my favourite class in the school”. Child A went on to explain that her classroom was colourful and has ‘stuff’ on the walls to help her learn. Interestingly, Child A photographed her classrooms ‘publishing wall’ (see appendix D) which consists of the children’s successful pieces of work being published on display and further on the tour of the school, Child A photographed a similar display in the school’s corridor and went on to describe the school as “wonderful and shows everyone’s work on the walls for visitors like you to see”.

The main aspect that arose from this part of the study was the importance the learner places on her classroom and school’s wall displays. This was later confirmed during the informal talk where Child A described her classroom displays as ‘helpful’ and went on to explain “The numbers on the maths wall help me. When I am taking numbers away, the numbers 1 to 100 help me” and “the publishing wall shows off the work we have done in class. Miss changes it, so our successful work gets put up there” adding “when we have done something, Miss will add it to the wall, so it can help us remember. The manner in which Child A utilises the classrooms displays can be linked to John Hattie’s (2008) visible learning theory by encouraging the learner to become their own teacher. Also, Wood et al’s (1970) term scaffolding where by support is provided to a learner in order to achieve the task can also be clearly linked to Child A’s enjoyment of the displays. 

Moving forward, for the learner to continue progress in all aspects of her learning, it is important to maintain the classroom displays and I will do this by displaying relevant and useful reference material to support Child A but to also challenge her, for example, displaying challenging questions to encourage thought and problem solving. The learner spoke about her classroom with a sense of belonging when making reference the publishing wall therefore I would ensure that the learners were involved in creating the class displays, with the aim of creating an inclusive but stimulating learning environment. Although it is a Key Stage 2 class, with Donaldson’s (2015) proposed changes to the curriculum in the pipeline, I feel it would be beneficial to create areas of learning for the children, for example, a writing centre for the children to complete individual language and literacy targets. 

Language and Literacy 

The data collected seems to suggest that Child A is working at a high level in Language and Literacy according to her age. Child A is able to write in a creative and interesting manner, using a range of adventurous vocabulary for effect. Child A is writing independently in a range of forms, across the subjects. She is able to present her work according to the task, which is also evident across her subjects, and her work is accurately punctuated. Data collected from her creative writing sessions found that Child A can independently write creative, imaginative pieces independently and using a range of literacy skills for effect (see appendix E). From a conversation with Child A about this particular piece of work, she expressed that she “enjoys drawing stories and then writing because that makes me write more”, going on to explain that is how she got her interesting ideas for her story on ‘The Magic Candy Land’. This strategy is supported by the ‘Talk for Writing’ strategy developed by Pie Corbett (2001) and has been found to be a powerful tool based on the principles of how children learn (Corbett, 2001). Where schools have a systematic approach for implementing Talk for Writing, the results have been found to transform the story writing abilities of children (Cork, 2007). 

From observing Child A’s learning and having the opportunity to talk to Child A about her work, she demonstrated how her talk being developed and adapted to a range of contexts. By Child A using story maps to develop her writing, this is evidence to suggest she can independently develop and organise her ideas thoughtfully with a developing ability to sequence sentences displaying some variety (Welsh Government, 2016). 

Based on the samples of work collected and the observations made, Child A shows to be accessing most of the level 4 statements in her learning in relation to her knowledge and skills in Language and Literacy (see appendix F). Therefore, working from a best fit judgement, overall Child A shows to be working at a good Level 4 in her Language and Literacy with a number of identified gaps in her writing skills (Welsh Government, 2016). From the samples of Language and Literacy work collected (see appendix F), it has been identified that there are a few skills that the learner is still developing in her writing. A skill identified in need of development is her use of different sentence structures. Although, Child A is beginning to show the use of some variety in her sentence structures, it is not always present in her written work. As you can see from Child A’s work samples, she seems to begin her sentences in a similar way each time and her sentences seem to always be simple sentences therefore I have identified that in order to further develop Child A’s written work, it would be beneficial to model editing pieces of work during shared writing activities. I feel that this would promote the sharing of ideas but will also allow for independent learning. I also aim to provide appropriate provisions to support and extend the learner’s writing without compromising her independent writing skills, for example, through using literacy support by the means of display boards to encourage effective sentence starters, a variety of sentence structures through interesting and innovative support tools.  It has also been found that by giving learners attainable targets to work towards can show progress in writing (Gillespie, 2018). 

Mathematics and Numeracy 

My interpretation of the data collected in relation to Child A’s attitude, skills and knowledge for mathematics and numeracy was Child A seemed to be less confident and lower attaining in comparison to the data obtained for Language and Literacy. The data collected from the learning walk and the informal talks with both Child A and the class teachers seemed to support my interpretation. Child A demonstrated lower confidence in relation to mathematics and numeracy by expressing “I don’t really enjoy maths because I find it hard’. When prompted further as to what she found difficult, Child A went on to explain “I don’t always get it right, especially division” and even went on to explain that she found her recent tests difficult because the mathematics wall was covered up. This evidence seems to suggest that Child A may be reliant on the mathematics wall to support her learning during mathematic sessions which in turn could be hindering her progress and may actually be a barrier to her independent learning. Child A’s statements were supported by both class teachers who both described Child A as a less confident learner in Mathematics than in Language and Literacy. 

Additionally, whilst exploring the Foundation Phase classrooms, Child A expressed her love for learning outside the classroom. Child A explained “In Year 2, we learned maths outside and didn’t work in books. It was fun”. Interestingly, the data collected from observing Child A during a capacity lesson found Child A performed better when completing a hands-on activity than when completing a capacity worksheet, even though both activities were the applying a similar skill. The hands-on activity involved making a fruit juice which consisted of measuring amounts accurately to nearest 100ml and Child A demonstrated a sound understanding of applying the skill of measuring accurately however when completing the worksheet task which consisted of reading scales accurately, she did not perform to the same high standard. From this evidence, it can be assumed that Child A may perform better in relation to mathematical and numerical concepts when applying the skill in a hands-on activity. This notion is supported by the likes of John Dewey’s belief that the child is an active learner (1916) and Kolb’s Experiential Learning Theory (1984). Dewey (1916) believed that teachers must present real-life problems and guide children to solving these problems by providing hands-on activities which is also supported by Kolb’s (1984) belief that a person learns through discovery and experience. Likewise, Donaldson (2015) is an advocate for creating meaningful real-life learning experiences in a bid to develop ambitious, capable learners ready to learn throughout their lives along with three other core purposes. 

A sound judgement of Child A’s working attainment level in mathematics could not be determined by just interpreting the samples of work collected. However, when combined with the data collected from the observations, learning walk and informal talks with the learner and teachers and working from a best fit judgement, Child A seems to be accessing the majority of the level 3 statements in relation to Mathematics and Numeracy (see appendix G).  As her work demonstrates, Child A organises her work, trying different approaches. Through class observations and talking to the class teachers, Child A demonstrated the ability to talk about and explain her work, use and interpret mathematical symbols and diagrams and can confidently extract information presented in simple tables, interpreting bar charts and pictograms. Child A demonstrated these skills across the curriculum. 

However, from the data collected, it was evident that there were gaps in Child A’s progress to achieving a high level 3 in Mathematics. From class observations and discussions with the class teachers, it was evident that although Child A was showing progress in mostly all areas, her progress was slow and inconsistent when compared to her progress to the other elements in level 3. An example of this is her ability to use mental strategies for adding and subtracting two-digit numbers. As previously discussed, Child A expressed her reliance on using the maths wall to help her with subtracting two numbers and was apparent to me during my first week in class when the class were practising for the national tests. In addition to addressing the gaps, it was apparent from the evidence collected that Child A’s attitude towards Mathematics and Numeracy needed to also be addressed. First, in order to address Child A’s negative attitude towards mathematics would be to instil and encourage a Growth Mindset. Research carried out by Carol Dweck (2012) has found that students who have a growth mindset take on challenges and learn from them, therefore increasing their attainment and achievement. Thus, for Child A, it is important to instil her resilience to challenging mathematics and numeracy tasks.

An effective strategy found to increase student motivation and achievement is providing effective feedback for a student’s effort (Dweck and Mueller, 1998). By providing feedback for student’s effort rather than intelligence, it was found to motivate learners to seek challenge and instilled a belief that their performance was the subject of improvement (Dweck and Mueller, 1998). A strategy that is currently being developed in the classroom is ‘The 5 Point Plan’ which consists of five steps before asking for help and promoting resilience in the face of challenge. I feel encouraging Child A to refer to ‘The 5 Point Plan’ and providing effective feedback for her effort in order to promote and develop a growth mindset in relation to mathematical challenges. 

Secondly, it would be beneficial for Child A to develop her use of mental strategies of subtracting two-digit numbers. I believe it would be important explore the properties of number and number relationships with Child A and ensure that these are embedded prior to providing practical approaches. For Child A, I believe a combination of eliciting, supporting and extending strategies through using concrete resources such as, hundred squares, playing cards, Cuisenaire rods and dice to support and develop her Mathematical thinking. As the evidence showed, Child A expressed her enjoyment of learning mathematics outdoors when she was in Year 2. Although, now in Key Stage 2, the new curriculum encourages experiences and therefore I believe for Child A to progress further in her learning in mathematics and in order to change her mindset towards learning mathematics, it would be beneficial in planning the provision of mathematics outside the classroom to encourage motivation to learn and develop. 




Personal and Social Education (PSE) 

From the observations, discussions with the learner and the class teachers and interpreting samples of work there seemed to be a strong indication that Child A performed at a higher standard when work was set as an independent task. With regards to Child A’s attitude towards group work, Child A expressed her enjoyment of working collaboratively with others however did go on to explain that when she works on her own, she gets more done. This was supported in the samples of work collected from Geography sessions. Since our class theme is Global Gourmet, this has involved opportunities for children to work collaborate in order to solve problems and carry out investigations into the impact of people on the environment (Welsh Government, 2013). However, as the data collected highlighted, when Child A worked as part of a group she seemed to be less focussed on the task at hand and concerned with ‘leading the group work’. As it states in the Personal and Social Education Framework, learners should be given the opportunity to “develop strategies to resolve conflict” when working with others (Welsh Government, 2008). Nonetheless, during a geography session which involved an ICT research task, Child A showed signs of conflict with other members of her group and would often approach myself as the teacher to resolve the issue. These findings correlate with the statements from the teachers. Although Child A has been described as a highly focussed and conscientious worker, one of the class teachers described Child A as a highly independent worker who listens carefully to instructions. Therefore, suggesting that conflict may occur when Child A is inhibited starting a task due to others lacking in understanding. 

Although, data collected from another session which involved working with others but with designated roles showed Child A contributing effectively to her group and saw child A adopt the role of negotiator between others conflict in her group. Research has found team work to be more effective when there are roles assigned (Barkely et al, 2005). Assigning roles has found to ensure high-quality discussion, that each member is on task and can be used for time management (Cohen and Lotan, 2014). Although there was a significant improvement on Child A’s contribution to her group from the previous session, it is still important to ensure that with or without roles in a group work that Child A develops the necessary skills to ensure effective collaboration in her future learning. Working as part of a group develops essential lifelong skills, such as, patience, resilience, compromise, negotiation and evaluation and allows for children to learn from others. While Child A is already showing a number of these skills through her learning, it will still be beneficial for her to continue developing them as she progresses through education. 

Child A’s collaboration with others will be developed and support through using a number of effective strategies, such as assigning roles, setting clear learning objectives and outlining criteria for success, provide language frameworks in order to support the language being used in the group and taking account of the group dynamic prior to the task in order to achieve a specific outcome. 

Conclusion

From conducting this assignment, it has allowed me to understand the importance of observation as a tool for collecting relevant information on the learners in your classroom. However, it has also highlighted the importance of using more than just one method of collecting information in order to create the ‘whole’ picture of the learner. Speaking to the child and allowing the child the opportunity to express their thoughts and opinions about their own learning has been highlighted as an important factor my teaching and learning. From this, I have established that children should contribute to what they learn and how they learn, and it is my responsibility as a practitioner to ensure their contributions are factored into my planning and their progress is monitored effectively. 

I am currently conducting a task for my bridging activity where at the start of every week I plan in time for myself and the children to reflect and plan together for the following weeks. This assignment has highlighted the importance of this time and if done correctly, how effective it could be on my planning and teaching but most importantly the children’s learning as it has been found that by providing children the choice will lead to increased motivation and increased achievement. 

This process has allowed me to understand the importance of reflection with regards to future planning and my own professional development as a practitioner. 
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Appendices

Appendix A: Questions asked to Child A during and after learning walk

1. What helps you learn?
2. What is important to your learning?
3. What do you like best about your school? 
4. What do you like best about your classroom? And why? 
5. How do you learn best? 
























Appendix B: Verbal Assent from Child A 
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Appendix C : Consent Form 
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Appendix D: Publishing Wall Display 
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Appendix E: Creative Writing ‘The Magic Candy Land’ 
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Appendix F: Level 4 Statements for Writing and Language Samples 
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Appendix G: Mathematics Level Descriptors 
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