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The key issue being addressed within this body of research is how to raise awareness and thus support for young adult learners assessed with dyslexia in a Further Educational (FE) Setting. This has stemmed from a professional interest as an educator upon academic programmes of study alongside a personal assessment aged 34 while studying an undergraduate degree. The term dyslexia relates to an information processing difficulty which usually manifests by impacting reading and writing skills (British Dyslexia Association, 2010). However, it can also hinder the processing of information, which is seen and heard and impact organisational skills, meaning characteristics of this Specific Learning Difference (SpLD) could lead to phonological awareness issues, verbal processing and global language or memory difficulties. Like other Additional Learning Needs (ALN) the condition is best understood as a continuum rather than a definite classification, as the presentation changes with each individual (The Dyslexic association, 2022). It is often referred to as a Specific Learning difference (SpLD). Dyslexia is recognized under the Equality Act (2010) and thus a Further Education (FE) college would need to make reasonable adjustments in both the teaching and learning elements of the academic curriculum (Disability Rights UK, 2021) to enable dyslexic students to have full access to the courses.

[bookmark: _Hlk104799043]The focus of this essay is a post-16 noncompulsory education setting, NPTC group of college (NPTC) particularly those located in Wales.   Figures from the Department of Education show in 2018/19 students under the age of 19 within the sector with dyslexic diagnosis was 41,810 so 23.6% of the total number of students with an ALN (GOV.UK, 2019).  When considering the above figures, it is evident that provision for these students is paramount to ensure they are not disadvantaged compared to students without SpLD. Thus, this body of research will consider how to raise awareness of ALN learners with an assessment of dyslexia, through reflecting upon the current literature, considering factors such as funding, lack of recognition of the condition and training academic staff with innovative pedagogical approaches. 
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The first element of this research was to conduct a force field analysis on the issue of raising awareness for the condition of dyslexia within an FE Institution. The purpose of this analysis is to consider the elements or factors which are present within an organisational system that are driving and resisting the changes required to ensure services are implemented and successful (Connelly, 2020).  One of the resisting forces present within the FE sector, which is an issue for ALN provision is the cost of implementing the support systems needed to provide services that enable the students to reach their full potential, thus ensuring the Equality Act (2010) is being upheld. A boost as been provided due to the covid-19 pandemic by the Education Minister for Wales of 18 million pounds (South Wales Evening Post, 2022), however, once this has been distributed across the educational sectors including primary and secondary education, there will only be a small amount of funding allocated to FE the sector.  
The figures in Wales show that almost a quarter of students across all sectors have an ALN which will impact their educational outcomes compared to their peers. This has been the focus of the reform in Wales (ERW,2022), as the previous system was over thirty years old and no longer fit for purpose. Thus, the ALNET ACT 2018 has replaced the previous system. This will mean the FE sector students will have passed through the new system with a diagnosis and support in place throughout their academic careers. One of the critical changes within the new act is the age range of ALN students now being up to 25. This will have a greater impact upon the FE sector in future academic years, however students who are currently within the FE sector need to have consideration for their support needs also.  The decisions and funding of the post 16 provision will be moved from Welsh Government over to the local authorities, which may have a negative impact upon the provision being offered with the FE sector, even more so for NPTC who work over a cross section of Local Authorities. Even with the ALNET the main issues faced by educators within FE is how to design and teach a curriculum which is inclusive for all learners including those with a dyslexia assessment.
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Another one of the resisting factors is the lack of recognition for the disorder. One of the main issues faced by FE ALN students is the issue of extra support, if they have not had an official assessment. It would be assumed that enrolled students have either undergone the screening for assessment of needs or do not have an ALN. This is not the case for many post-16 learners, it is common for students who have gone through the compulsory education system to either be misdiagnosed (Wager, 2018), (which would signpost them to the incorrect support) or missed entirely (this may be due to the changes in the way reading is now taught within the Primary sector in the foundation phase and so can mask the symptoms of dyslexia), (Welsh Government, 2012). 

One of the difficulties in identifying dyslexia is untrained academic staff who are unaware of  the issues of dyslexia  and the simplistic notion that it is easy to detect due to spelling mistakes or comprehension errors (Marshall, 2022).  Ramus, et al (2003) conducted research on the three leading theories of dyslexia and found a phonological deficit to be the main the type of dyslexia which explains the literacy impairments. The phonological theory of the neurodevelopmental disorder remains the most compelling, however it must be noted that there is a comorbidity with other cognitive risk factors (Peterson & Pennington, 2012).  There is robust empirical evidence for the phonological deficit present in dyslexics (Snowling, 1995; Lyon et al, 2003; Joanisse et al, 2000), and the processing difficulties which lie within dyslexia such as poor phonological awareness, slow lexical retrieval, and difficulties with short term memory (Kuerten, et al, 2019).  Students may have coping strategies such as staying quiet in class, explaining the knowledge verbally rather than in written formats, avoiding reading and using oral tools instead (asking peers), misbehaving in class or not aiming high with task completion. These mechanisms make it difficult for educators with large class sizes to identify students with an ALN who have not had an official diagnosis (Alexander-Passe, 2006).

While the above theories are the most utilized explanation of dyslexia as they provide a sufficient and practical basis for educational interventions, there is controversy, as not all dyslexics exhibit difficulties within these specific areas and thus the theory is not exclusive in nature (Vellutino,2004). Although dyslexia has been researched for over 100 years and has been found prevalent in all languages (even non-alphabetic, such a Chinese), there are challenges faced by professionals in identification, explanations of origins, and symptoms.  Therefore, providing effective interventions holds complexities which impact educational practices, and the identification of undiagnosed learners for the untrained professional becomes problematic (Graham & Kelly, 2012).  

While there is still no widespread consensus as to the nature and features of dyslexia, the tools needed to teach those with this ALN are often undeveloped and underutilized by educators (Elliott, & Grinorenko 2014).  For example, learners who demonstrate an issue with reading, will be measured against standardized averages against peers of the same age. Fundamentally, there lies an issue within this form of measurement as it is evaluated on a continuum and there is no official cut off score which clearly identifies non dyslexic learners from dyslexic learners. Thus, the distinction between an average reader and a dyslexic learner is arbitrary, even if the test is administered by a trained professional (Siegal, 2006). Shaywitz et al (2004), notes dyslexia arises in variable degrees of severity, and while educational authorities may have a cutoff point for assessment to provide provision of services, this may not be the true reflection of occurrence. The blurred line between a non-dyslexic and a dyslexic is thus subjective and contentious.  It would be paramount for an educator to be able to identify the symptoms of dyslexia within the student population, so to signpost to an assessment, however, without the correct training this can be an issue with the FE sector.  Certain students can go undetected or avoid the radar for most of their academic careers, Brooke and Eide (2005) coined the term “Stealth Dyslexia” to explain such learners. 

The term “Stealth Dyslexia” describes students with high reading abilities, above average comprehension skills and high verbal abilities (Minnesota Neuropsychology, 2021). This means that learners may have tenacious compensatory strategies which enable them to be extremely successful at the lower levels of education (Brooke, 2015). The issue only becomes evident when students embark on a higher-level academic programme, such as A levels or level 3 qualifications when the workload becomes more complex or demanding. Thus, raising awareness of the condition within the FE sector is vital to ensure assessment and implementation of the correct support for the learner.  Without the official assessment (if condition is not recognized by academic and support staff) the student may not reach their full potential as they have been disadvantaged compared to their peers.  
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Even with a diagnosis educators may struggle with differentiation of class activities and curriculum design when considering a dyslexic learner. The lack of training for trainee educators on developing materials and class activities, is evident when considering research conducted by Dyslexia Still Matters (2012), who found 74% of academic staff did not feel equipped with the skill set needed to identify and teach dyslexic students. Even more alarming is research conducted by TES (2019) found that educators are funding extra training personally at a cost of almost £3,800. So where does this leave the learners? A report published by The British Dyslexia Association (2019, as cited in BBC News 2020) explained that diagnosis and assistance for dyslexic learners is the worst it had been since funding began in 1980 and suggested that up to 80% of learners with the condition have failed to be diagnosed. It is therefore concerning as these learner’s progress through the compulsory education sector into FE and are unable to cope with the demands of a higher-level course or more demanding workloads. The academic pressures can further lead to issues with self-esteem and self confidence which can have a damaging impact upon abilities (Mortimore, 2006).

Areas of issue within study at FE levels such as note taking, organization of ideas and academic writing can cause considerable difficulties for dyslexic students, however, from personal professional practice, no training in how to support learners in these areas was provided.  Knight (2018) discussed that while educators held a basic understanding of the behavioral elements (78.5%) of the disorder, they lacked any depth of knowledge regarding the neurological (9%) and cognitive aspects (39.3%).  More disturbing was the findings that 71.8% noted that training for dyslexia was not covered in any depth during their Initial Teacher Training (ITT) course and 50.4% noted they had not received any further training once qualified.  

Teacher education does raise awareness of the condition, and while it is not the academic staff’s duty to diagnosis the learner, it is essential they have a high awareness of not just the behavioral elements (which are clear to see), but the neurological and cognitive issues associated with the condition in order to recognize those at risk and implement the appropriate interventions (Duff & Clarke, 2011; Savage and Carless, 2008).  The Rose Report  (2009) concluded that interventions that target the phonological processing skills should be priority and for the primary education sector this would be paramount, however, it failed to consider the learners who had been through the compulsory system undiagnosed and who had now entered FE. The National Teaching Standards (Department of Education, 2011) states “all educators must be able to engage with students with all needs” it is clear to see that the large majority of educators within the FE system only have a basic understanding of the condition and no further training has been offered, in terms of differentiation of class materials and curriculum design, one size does not fit all, but Most Able & Talented learners are given  further learning opportunities when ALN learners may be expected to work at the same level as peers without extra in class support. 

While the new ALNET will address this issue for future teacher training provision, there is still clearly evidence to suggest current practitioners feel ill-equipped to deal with dyslexia within their current classrooms.  The Rose Report (2009) was commissioned by the UK Government called for educators to have a good working knowledge of the condition, however, Dyslexia Action (2012) found learners reporting that the lack of knowledge from teaching staff could lead to negative and damaging comments being made which led to issues of low self-esteem and feeling of inferiority. An Individual Education Plan (IEP) will still be the gold standard, the ALNET ACT will focus upon person centered practices. This is also the focus within NPTC college, placing ALN students at the centre of the planning and decision-making process for the support they require to obtain Level 3 qualifications (NPTC strategic plan 2020-2024, 2020).  This empowers the student to have a voice in their own education, thus reducing the negative impact of an ALN diagnosis, enabling every student inclusive provision, including personalized and specialized support 
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Effective pedagogies will encompass a range of teaching techniques that hold high value to the learning process. In an FE setting the learning environment will dictate the teaching methods, (for example in NPTC it is subject specific). The design of the learning strategies to be used will scaffold the learning activities and while generic approaches can be used, it is recommended that for learners with an ALN that a flexible combination of universal design and individualized support is provided (Norwich and Lewis, 2001). As previously discussed, academic staff are ill-equipped for the differentiation of teaching methods needed to establish an inclusive classroom. Rather, than using the traditional approach of reasonable adjustments for those with ALN to be accommodated alongside non impaired students, universal design for learning is orientated towards learning environments that value the diversity of all student needs including culturally responsive pedagogies to improve outcomes for all students (Gay, 2000).  Riddel and Weedon (2006) noted students had limited awareness of their rights to reasonable adjustments in examination and coursework and learners did not even consider asking academic staff to modify teaching to fit individual needs, thus emphasizing the need for a more inclusive classroom with hybrid teaching methods that suit all. Technology is an underutilized tool within the classroom for all students and would be useful for the development of the inclusive learning landscape. 

There has been a recent resurgence of the use of technology within the classroom, using PowerPoints to disseminate the class materials, using Teams and Moodle (Learning Management Systems, LMS) to store class materials and giving students access to learning tools at a time which suits their own individual needs, all of which is beneficial to an ALN learner. LMS are now moving education away from the traditional teacher led classroom centered approach and over to the student led interactive content approach, giving learners more autonomy and ownership of their educational experiences (Essel and  Apeanti, 2017). The use of digital tools enables differentiation and personalized learning; thus, students move from passive learners to co-creators, this inclusivity improves engagement and leads to better educational outcomes (Poth, 2018). However, this means further staff training must be provided and the regular ALN professional development recaps (from personal experience happen few and far between) are not sufficient. 

As an educator of Health and Social Care provision, the common goals of promoting diversity, equality and inclusion are supported by the inclusive classroom environment and has such diversity rich collaborative teaching and learning techniques are paramount to the success of all students. Role playing is an effective inclusive teaching method, moving away from chalk and talk methods that dyslexic students predominantly struggle with over to collaborative learning which is rooted in the reality of understanding and respecting the subjective experiences of service users, using verbal and kinesthetic techniques which are known to aid in the reduction of negative impacts faced by dyslexics (Okenwa-Emegwa & Eriksson, 2020).  Another innovative teaching strategy for inclusivity is podcasts, educators are now moving away from summative assessment methods such as essay writing and report building over to modern methods such as creating podcasts. This provides opportunities for those with dyslexia to thrive using verbal communication methods rather than written (Ng’ambi & Lombe, (2012). However, teacher training previously did not include the use of such innovative pedagogical approaches and thus, many educators lack confidence is using such tools. 

When we consider the different learning styles which are present in learners within the classroom setting, it seems obvious that educators would need to create an inclusive landscape for learning, however, we must also consider the fact that not all educators have the means and abilities to create such an environment. Having already discussed the issues present with teacher training for raising awareness of SpLD conditions such as dyslexia, a reflection of the issues present for educators in creating an inclusive learning environment needs to be explored. There needs to be a fundamental shift from teaching and learning that fits most learners along with specific differentiation for those with ALN, over to richer environments characterized by learning opportunities for all, regardless of ability or ALN. Thus the 21st century education system requires educators who are competent and motivated, therefore initial teaching training needs to address the practice of inclusive education (Kumari, Nayan, Aggarwal & Baswanu, (2019). While in theory Inclusive Education (IE) would be the gold standard, the field of IE can be complex and without the correct guidance and training can lead to inconsistent practice and cause further inequalities to exist within the classroom (Bines, 2000), and higher stress levels for academic staff (Hettisrachchi, & Das, 2014). There is also the risk that if educators do not create an effective inclusive educational classroom due to lack of training or support, that those with ALN will be hindered further and disadvantaged compared to non-impaired peers.
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When considering the Force Field analysis factors that have been discussed within the body of work, it is clear to see that raising awareness of the condition dyslexia still has a lot of improvements that need to be addressed. The literature explored highlighted key areas where the provision provided for educators and learners is not adequate and is still not reaching the standards set out within the government legislation such as the ALNET ACT. Funding within the FE sector is not a priority and FE institutions are given less monetary support than the Primary or Secondary sector for the provision needed for ALN learners. The ALNET ACT does however recognize the fact that post compulsory learners up to the age of 25 need to supported and this has a positive impact upon the FE sector.

Issues faced for educators in terms of recognition of dyslexia within the student population have been explored and found that teacher training provision for the post compulsory sector is not adequate and is leaving professional lecturers without the expertise or knowledge needed to provide high level teaching and learning practice and recognition of dyslexia in the undiagnosed student population. While it is evident that diagnosis of the condition is difficult even for the trained professional, it is paramount that educators need a working ability to sign post students who may have the condition to the relevant diagnosis support team. It is recommended that further in-depth research needs to be conducted upon the provision being made within the teacher training PGCE/PCET programmes within Wales to discover the elements of training that need to be provided to ensure academic staff are able to support learners who have gone through the compulsory education system undiagnosed. It is recommended that all FE institutions within Wales undergo a screening or monitoring of current academic staff to find the levels of confidence for identification of the condition within the college age students, to provide further training and support to staff. However, it must also be noted that research found that educators are seeking the extra training needed at a personal cost, to ensure they are giving the highest level of education to those with dyslexia. Lecturing staff should not have to shoulder the burden of the extra training financially and thus it is recommended that further funding should be requested from the FE institutions out of the profit margins each academic year. Raising awareness within the initial teacher training and with annually CPD is paramount to successful obtainments for the students and the FE Institutions. 

The final area of the force field analysis was the need for inclusive classroom environments due to social change. Using technology within the classroom has promoted a more inclusive classroom and enabled the use of innovative pedagogies such as role playing for a deeper understanding of the needs of the society students will eventually enter when they join the workforce and podcasts which allow the use of social media as a learning tool. This aids in raising standards not only for dyslexic students but for all. The raising of awareness regarding these pioneering teaching methods in lecturing staff would enable a fairer and more equal classroom to suit the needs of all students. It is recommended that all FE institutions provide extra training for staff on creating inclusive classroom environments and the benefits this would hold for the overall success and achievement rates for learners. 


Overall, the consideration of the forcefield analysis emphasizes how the driving forces outweigh the resisting forces. The resisting forces for raising awareness of dyslexia within an FE setting are powerful and if not addressed can prove to have a damaging impact upon the successful creation of an inclusive learning environment that is essential for the achievement of gaining a further education. Educational establishments such as NPTC need to consider how they can strengthen the driving forces to ensure that all academic staff are provided with the tools and knowledge needed to implement the successful sharing of awareness of the condition to reduce the negative impact it could have upon a dyslexic learner. 
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