Research Proposal – Do speech and language difficulties in children aged three and four years old affect their social and emotional developmental in later years?
Introduction

This research proposal originated from my interest in the area of Additional Learning Needs (ALN), my role as a teacher of ALN within a Learning Support Class (LSC) and having recently completed a Post Graduate Certificate in Education in ALN where my focus for the final assignment was a literature review on the possible causes of Social Emotional and Behavioural Difficulties (SEBD). Within this assignment I chose to focus part of the assignment on existing research that linked SEBD with communication difficulties or Speech Communication and Language Difficulties (SCLD), so for me, the theory came first. Human research and in particular behaviourist research, has come a long way over the centuries, however we still often cannot explain peoples’ behaviour. Snow (2018) said “To overlook the role of behaviour as a form of communication is to do a great disservice to students and teachers alike” and it was this statement that had the greatest impact on how I viewed behaviour and that in particular within my own educational setting.
As a teacher within a primary school, I know that critical reflection and reflexive practice is integral to being a successful educator, Cuncliffe (2016) says  “…by thinking more critically about our own assumptions and actions, we can develop more collaborative, responsive, and ethical ways of managing organizations.” (p.748) After reviewing the literature on research that had already been carried out on this topic I reflected upon my own school’s situation. In recent years I have had many professional conversations with my colleagues within other areas of the school, particularly early years and upper Key Stage 2. The number of children who are entering Nursery without any language skills is on the increase, something which is becoming a common theme in educational settings throughout the country, Locke, Ginsbourg & Peers (2002) carried out research into the communication difficulties of children starting school and found that, particularly in socially deprived areas, more than 50% of children start school with communication difficulties.  As well as this my colleagues in the upper Key Stage 2 years are reporting that they are experiencing more issues with pupils’ well-being such as difficulties in socialising with peers, disruptive behaviour, withdrawal or extreme emotional outbursts. This, coupled with what I had learned about the possible links between SCLD and SEBD, made me question whether the issues we were experiencing within my primary school were reflective of this.  
When they begin Nursery, Cross(2011) tells us that most children can understand between 10,000 and 20,000 words and should be able to convey simple sentences with a clear structure that will help them to reflect  and solve problems, expressing wants, thoughts and feelings and able to name things, classify them and give reasons. Currently when pupils enter Reception class within my school, their speech and language abilities are assessed using a standardised assessment tool advocated by the Local Education Authority (LEA). This assessment tool is Infant Language Link which is an online package used to identify and support children who have mild to moderate SCLD, it looks at keys areas of learning for the classroom such as communication, participation, self regulation, active involvement and social confidence. Once assessed at the age of 4 years old when the children begin their Reception year, those identified as needing support will receive this through specifically designed programmes provided by the Infant Language Link package delivered by teachers and support staff. Following a period of support, the children are then re-assessed at the end of their year in Reception to identify progress and those needing further intervention or possibly referral to external specialist support such as a Speech and Language therapist.  In the years that follow, the communication skills of pupils are only ever analysed or assessed again if there is a specific difficulty or problem identified by the class teacher, unlike during the year in Reception, there is no regular (termly or annually) assessment of pupils’ communication skills. 
My research proposal aims to start with children who identified in their early years as having difficulties in communication and studying them at a later stage in their education to see if these same children are now having difficulties with social or emotional development that have not been identified or diagnosed. There are no links being made currently within my school between SCLD and SEBD. Therefore, I am working on the premise that I am aware there were communication difficulties in the early years of the participants’ lives and whether these same participants now present with social and/or emotional developmental difficulties. If my research identifies that there is a link, then this will need to be a focus for inclusion into our School Developmental Plan and as a school we will need to make changes and improvements to the current provision for children, not just in the early years, but throughout the primary school within Speech, Language and Communication skills. 

Background

From the literature I have studied within this field, the majority of the research has been carried out on teenagers and adults, also the research starts with participants who already have pre-diagnosed or existing SEBD and the researcher has either used speech and language assessments on the participants to find out if they also had a SCLD or the researcher tracked back to the participants’ younger or early years to find out whether they had previously identified SCLD. For example, Snow (2015) carried out research on young offenders imprisoned in New South Wales and found that out of a 100 only a quarter achieved Clinical Evaluation of Language Fundamentals (CELF – 4). In the same year, Bryan et al (2015) published research findings that also used the CELF -4 to assess the language skills of 118 male participants in a secure home for 11 to 17 year olds as well as the British Picture Vocabulary Scale (BPVS) to either prove or disprove the existing claim at the time that 60% of young people in the youth justice system in the U.K. had previously undiagnosed or unidentified language difficulties. They discovered that 30 % of the participants had language difficulties, mainly receptive which were presented in the form of rudeness and uncooperativeness. 
Melanie Cross, a speech and language therapist, not only believes that SCLD and SEBD are linked but that they are ‘intertwined’ and that without communicative skills young people cannot “construct a narrative about themselves” (Cross, 2011. p.9) and therefore how can they have the language skills to understand the world around them. Early language development has a wealth of research to support the science behind how it happens, with many theories placing importance on interaction at the earliest stage, that the ability to communicate is within us but without anyone to interact with, to develop that responsiveness, then communicating verbally will not develop properly. That theme of interaction and reciprocation runs through emotional development also. Attachment theories place importance on having a reciprocal relationship with significant people so that emotional skills develop within the child at the appropriate stage. Kreppner et al (2007) says that the deprivation of language in a child’s environment can have serious consequences on their ability to communicate. They need that reciprocal communication in order to develop successful communication skills. Whilst structure and meaning are important, people who communicate most successfully have the knowledge of how to use language socially. Using non-verbal communication is just as important as the verbal. Skills such as good eye contact and body language can convey a lot more than the spoken word. Being able to understand the conventional rules of conversation along with good interactive skills is of equal importance. As Griffiths (2002) says, communication involves joint attention, joint interest and a desire to share understanding; it involves initiation and reciprocation. 
Similar to the development of communication skills, emotional development is also within us but is influenced greatly by environmental factors. Children usually develop their emotional skills before they start school, for example, at three months old even though babies do not understand what we are saying, they will react to the intonation in our voice. By two years of age they can, link behaviour to emotions, so if they see someone crying they will think that person is sad and give them a hug. Throughout primary school children learn to manage their emotions more effectively, they become more emphatic and by the age of 10, the average child is able to take responsibility for the behaviour in controlling their feelings. They develop effective emotional literacy. Fabes et al (2001) found that children who use more emotion words and are better at managing their own emotions and understanding other people’s feelings, are more popular. We learn to express our thoughts and feelings verbally, and so our understanding of emotional language is vital for this to happen. 
Tomblin’s (2008) research found that children who start school with communication difficulties are at greater risk of having poor social relationships. They are less likely to ‘read’ the cues to include them in conversations and are less likely to join in themselves, so they experience fewer positive interactions. So how do communication difficulties manifest themselves as something else? There are many examples where behaviour is a sign of difficulty in communication skills and it is these, amongst other examples, that I will be using as the focus of my observations. Children may show a lack of attention or poor listening which may indicate a difficulty in understanding language that is too complex. The same can be said for not following instructions or rules, if there is lack of understanding of the language being used. Interrupting or speaking inappropriately or rudely could indicate difficulty in being able to ‘read’ social situations or use appropriate social communication. Appearing ignorant, not answering questions when being asked directly may show difficulty in constructing sentences or having access to the right language to respond. Or the opposite, where the child or young person may be viewed as being non-compliant, defiant or un co-operative because they are using incorrect or inappropriate language to respond with due to their lack of expressive knowledge. Language plays such and important part in self-regulation, how we express emotions and feelings in words helps us to connect with others and the world around us, as Thompson(1991) said children who understand and talk about their emotions are better able to deal with them. 
Methodology
This research study will be carried out within my own educational setting. The school is situated in a village on the outskirts of a large town. The village is regarded as mainly an economically advantaged area. The school has over 250 pupils aged between 3 and 11 years old. Within the school there are single year groups from Reception to Year six, with a morning and afternoon Nursery class, there is also a provision for nine children with Additional Learning Needs (ALN) within Key Stage 2. It has been categorised as a ‘Green’ school and received four ‘Good’ grades in its most recent ESTYN inspection. The number of pupils eligible for free school meals (FSM) is well below the National Average at 5%. My role within this study is as an ALN teacher within the special provision, also called the Learning Support Class (LSC), which I have held since 2009. Within my role as the LSC teacher, I have experienced a wide range of learning difficulties and disabilities, with children accessing the LSC from mainstream education, other LSC’s and/or special provision. 
The sample group I have chosen for my research are the pupils in upper primary, years 5 and 6, this equates to 60 participants. I will have access to their assessment data which will include the results of the Infant Language Link assessments that they took part in whilst in Reception. Using this secondary data, I will identify those children who transitioned from Reception to Year 1 with existing SCLD according to their assessment results. I will study all of the cohort, both those identified as mentioned and those who presented with no SCLD so as to have comparative data. The reason for selecting this sample was that, as children get older, there are greater demands placed on them with regard to co-operative and collaborative work and play, social groups become more established, acceptance into friendship groups become important and the demands on their ability to communicate their individual thoughts, ideas and feelings are high, therefore if there are difficulties with social and emotional communication and behaviour then these would be clearer to identify in older children than with younger children. 
For this study I will use two methods of research, namely, questionnaires and observations. Whilst considering my stance on the paradigm I would adopt, I was led to consider more than one. Initially, I felt that my paradigmatic stance was positivism. Positivism was the foremost method of inquiry during the nineteenth century. The ontological position of positivism is realism, “realities exist outside the mind” (Crofty, 1998 p. 10). The positivist has an objective epistemology in that the researcher and the researched are distinct from one another. The researcher is the observer so it was this that led me to believe that was the path I would follow given my role in the observations I will be carrying out. 
However, on reflection I began to wonder whether my paradigm was anti-positivist or post positivist as my research involves understanding the social and emotional behaviour from the individuals’ interpretation of the world around them from their own understanding as I am studying how their communicative abilities affect their ability to socialise successfully and be emotionally healthy. I considered how my approach maybe more naturalistic and qualitative in the data collected, as I will be observing situations that are ever changing and affected by the context they take place in, endeavouring to study the individuals in their natural environment without intervention from myself or any manipulation of the situation that takes place. But to truly understand the participants interpretation and understanding of the world around them, I would need to carry out a method of research that would involve gaining an insight into their thoughts and opinions, such as interviews and as I want the participants to be as natural as possible in their actions and behaviours, I do not want them to be feel concerned or anxious that they will also be questioned on what I have observed of their behaviours. As the study will involve children and the area of study is quite a sensitive one, I feel that if interviews were to be used as a research method to find out and analyse why the individuals behaved in a certain way, their reasons and feelings behind it, then that may affect how the participants behave when I am observing them rather than it being more naturalistic. However, whilst positivism would mean a more quantitative method such as counting the frequency of behaviours observed, I will be conducting semi-structured observations and my data will be qualitative in content. 
In conclusion, for the purposes of this research study, the paradigmatic assumption for the observations will be positivism, where I, the researcher will be distinct from the observed – the participants. As Taber (2013) says “In principle, observers can be as unobtrusive as possible and avoid interacting with the class at all. The ultimate observer aims to be ‘invisible’ so that their presence does not influence what happens in the class” (p.270)
           Observations

           I have chosen this method of data collection as my research question involves sensitive elements within a child’s development, namely their social and emotional development. For my data to be reliable and valid I need to research these behaviours in as naturalistic an environment as possible, and as they occur in that moment in time, therefore I feel that observations will allow for this to happen.  As participants will be familiar with my role as a teacher in the school, within the observations, I will take the role of the participant as observer. The role of the observer can differ and can depend on the environment and participants involved. A ‘pure’ observer or complete observer does so in the least intrusive manner, avoiding any intervention, observing from the outside – a covert observer, without the knowledge of the participants. This raises issues regarding informed consent, as the participants are children aged 9, 10 and 11 years of age, their rights are protected by the United Nations Convention on the Rights of the Child (UNCRC) and it would be unethical to carry out any research involving them without their knowledge or the consent of their parents. Therefore, in accordance with BERA (2018) guidelines on informed consent and the rights of the child as outlined in the UNCRC (1992), observations will be overt, with the participants informed of the intentions of the study. The role of participant as observer, observes from within the activity, either as a participant observer, that being an existing or familiar member of the group prior to taking on the role of researcher, or as an observer as participant, who joins in the group and actively takes part for the purposes of observation. By taking on the role of participant as observer, I hope this will allow my presence to cause minimal disruption or discomfort as the participants are used to my role within their environment i.e. that of a teacher. Therefore, as Morrison (1995) argues, a more ‘holistic view’ can be seen and observations of social behaviours, the processes involved and interactions between participants should be more accurate and less open to interpretation by the researcher. (p 88)
My observations will be semi-structured, ‘Progressive focussing’, according to Parlett

and Hamilton (1976), “…starts with the researcher taking a wide angle lens to gather data,

and then, by sifting, sorting, reviewing and reflecting on them, the salient features of the

situation emerge. These are then used as the agenda for subsequent focusing” (p.238) I
will not have a rigid set of questions prepared before each observation, however as I 

have a hypotheses in mind, I will be observing with ideas of the types of behaviours I am

looking for and will record, however I will take numerous notes of everything I observe

initially, observing sufficient enough data to provide ‘rich’ data so that a full and varied

profile can be revealed of the situations being observed. Maxwell (2005) suggests a

checklist to help those who are using naturalistic methods of research such as

observations, to avoid the researcher affecting or changing the behaviours and attitudes of

the participants by their presence thus giving invalidity to the data. I will utilise ideas from

this checklist, such as carrying out frequent and repeated observations over a period
of time so that my presence becomes more natural to them. Comparative observations of

the participants will be used in three different environments within the school setting so

that inconsistencies in behaviour can be identified.

           Observation notes must be taken succinctly and quickly so that substantial data is not missed, using a shorthand technique to note observations, to ensure this, a pilot observation is recommended to test the reliability of the notes taken. As well as this, a pilot is important to clarify a number of issues. The observer needs to decide where to stand or sit in order to see everything that they need to collect data on, deciding whether it would be best to walk around or stay still depending on the level of intrusion and disruption this would cause the participants. Also, practising the role of a discreet observer is vital to avoid influencing the participants’ behaviour or causing anxiety. 

As with all research methods there are advantages and disadvantages, risks and benefits. With regard to observations I have acknowledged the disadvantages, but also the ways in which these can be minimised. For example, it is assumed the observer will record an accurate and honest interpretation of what they see within a naturalistic environment however, the observer can misinterpret what they are observing, especially when observing behaviours, a previously constructed definition of what the expectations are can aid validity and reliability of the data collected. Having and keeping a balance between distance and involvement, “Reflexivity recognises that researchers are inescapably part of the social world that they are researching”. (Cohen, 2018. p 225) The researcher will, whether they want to or not, bring their own life to the situation and those being researched will behave in a particular way in their presence. It is important that the researcher acknowledges their part in the research and the influence they may have.

Observations can be time consuming and depend greatly on the observer’s ability to pay good attention and observe enough data to answer the research question being asked. Notes need to be written up either during or immediately after the observation has taken place. There is a risk that the observer may record what they think they have seen rather than what has actually taken place, so recording of actual behaviours rather than an interpretation is vital.
Probably one of the most significant disadvantage or risk involved when observing people is that the presence of the researcher could alter the natural behaviour of the participants, this is known as the ‘Hawthorne Effect’. This is a term that refers to individuals and the changes in behaviour that may occur in an individual as a result of receiving attention from a researcher. The term originates from the location where a number of experiments were conducted in the 1920’s and 1930’s in an electrical company called Western Electric’s Hawthorne Works in Illinois. Amongst the experiments was one that determined whether the amount of light given during working hours would affect productivity of the employees. Researchers at the time concluded from their results that the employees were responding to the attention received by the researchers’ attention rather than the changes in light provision. This was later described by Henry A. Landsberger as the phenomenon now known as the ‘Hawthorne Effect’ after analysing the original experiments. One way to avoid or minimise this effect is to use more naturalistic techniques when observing, frequent and repeated observations to promote familiarity and acceptance of the researcher’s presence and ensuring responses and data collected remain completely anonymous or confidential. 
The advantages and benefits of observations are that they allow the researcher to collect data from a naturally occurring environment or situation rather than relying on second hand data as with a survey or questionnaire. As Cohen et al (2018) says “The use of immediate awareness, or direct cognition, as a principle mode of research thus has the potential to yield more valid or authentic data than would otherwise be the case with mediated or  

inferential methods” (p 456)

They can show what people actually do or feel rather than what they say they do or feel. In this way, participants may find observations less intrusive than interviews. 

Observations allow the participants to remain in their natural environments whilst being observed, as we know people will act differently when put in to a situation or environment that is unfamiliar to them, with this approach there are no changes to their level of comfort in terms of their surroundings. They are also cost effective and require few resources. 
Questionnaires
In addition to observations, I will also use the method of questionnaires. In designing the questionnaires, I will ensure that the questions used are considerate of the ethical codes i.e. BERA (2018), EWC and UNCRC (1992). Within the questionnaires, the option to omit answers will be included. They will be paper-based, anonymous to everyone other than myself, as I will use a numerical code for identification purposes in order to distinguish between those children who presented with SCLD and those who did not. They will be completed in the privacy of their own homes. Once coded and data has been collected, the paper copies will be destroyed thus maintaining confidentiality adhering to UWTSD’s Research Data Management Data Policy (2016)

In designing the questions, I will use a pre-existing questionnaire that has been piloted extensively and is now in use within a nurture/well-being programme designed by my Education Authority. This questionnaire has been piloted with children and teenagers with and without Additional Learning Needs and therefore the language used is simple and clear in its design. (See Appendix i)
The questionnaires will be giving out by myself and completed at home by the participants. In the information provided at the point of gaining informed consent, there will be an explanation of how the questionnaires are to be completed, this will include the opportunity for the questions to be read out to the participants by adults (parents, guardians, carers) but that the answers are to be solely those of the participant. (Appendix ii)
The disadvantages or risks, of using this method are that participants may not be motivated as much as with other methods, to give thoughtful answers, rather they may just simply ‘tick a box’. The researcher assumes the participants have a viewpoint or knowledge relating to each question being asked however, opportunities must be given for a ‘no opinion’ option to avoid getting answers just for the sake of answering. The Likert scale (named after its creator, Rensis Likert, 1932) is a useful tool to use in questionnaires as it provides sensitivity to the responses required and variation of response, however the wording is still open to interpretation as one person’s ‘important’ could be another’s ‘very important’. Consideration must be given to unbalanced ratings the researcher must ensure there are equal positive and negative ratings to choose from. The number of ratings can mean the respondent may choose the middle one every time. Schwartz et al (1991), suggests using a 7 point scale is the best and that every point should be labelled rather than just the polar ends. However, with an odd number scaling the middle point often becomes the one most people choose every time as the ‘easy’ choice. Therefore, using a 4 or 6 point scale would avoid the ‘mid-point’ issue, meaning the respondent has to make a decision either way. Either way, there is no guarantee that the responses are completely honest or valid. If more explanation to questions is required by the researcher then open-ended questions are required, using a rating scale can restrict a respondent who may want to comment further on a question.

The researcher must ask themselves whether the questions they have devised are specific enough to gather sufficient data to analyse and answer the research question. If questions are badly written then any data collected will not be useful and therefore have adverse affects on results, for example if they are biased or leaning towards one way of answering. If the questions are not easy to understand, use too much ‘jargon’ or they are so direct they cause offence, then participants will not engage honestly, if at all.  Questionnaires do not allow for further explanation of answers if this is required, unlike other methods such as interviews. 
The advantages or benefits of using questionnaires in research are that participants have the time to consider their answers without pressure from time constraints or interference from the researcher. It is a cost effective. As all questions in this questionnaire will be identical and in a closed format, the responses will be standardised and therefore easier to interpret. Questionnaires can deliver a large number of questions with the possible rate of return in responses being high. They can provide anonymity which can ease the concern that participants’ responses may not be genuine due to social desirability, were their identity to be known.
Data Analysis
The questionnaires will use an ordinal scale, which not only classifies data but adds order to it as well. The disadvantage of these scales is that there is no ‘measured’ distance between each interval, for example, the distance between ‘agree’ and ‘slightly agree’ might not be the same as between ‘not at all’ or ‘a little’. The questionnaires will be designed to ascertain the emotional status of the participants involved and they will be coded to match the codes assigned at the point of analysing the secondary data, i.e. the Infant Language Link assessment results, so that from that code I will be able to identify which questionnaires where completed by those children who were assessed as having SCLD. Once questionnaires have been completed and returned, then comparative data will be produced between the children who presented with SCLD and those who did not, to see if there is any difference in their social and emotional presentations. There is a risk that not all questionnaires will be completed and/or returned, although as the sample is quite large – 60 – then it is envisaged that enough will be completed to provide data that can be sufficiently analysed. By using a 6 point scale, the issue regarding the ‘mid-point’ whereby the participants choose the middle rating just to answer the question, will be avoided. 
The second method of research, observations, will produce qualitative data. To assist in gathering reliable data, the observations will be triangulated, in that I will observe the participants in 3 different environments – classroom, dining hall and playground – as behaviours observed in the classroom may be very different in the dining hall and therefore, a more detailed picture of the participants’ behaviour can be observed from the three different contexts. I will use thematic analysis whereby I will look for themes which are, from the research question, assumed to be inherent within the data. As Cohen et al (2018) states, “Data reduction is a key element of qualitative analysis, performed in a way that attempts to respect the quality of the qualitative data” (p 559). Using an analytical framework from the start, so that I know in subsequent observations what I am looking for, I will use coding to identify patterns within the data. This is known as ‘Grounded Theory’. For this the data will need to be read and re-read several times, possibly making notes on thoughts, ideas or questions that arise from the reading. I will create initial codes using coloured highlighters and labels which will be a name given to a part of the text that has relevance to the research question being asked and will make analysis of the data an easier process. Miles and Huberman (1994) suggest coding start from the earliest opportunity. As more data is collected, these codes may need to be reviewed or recurring themes identified. 
As it would not be feasible to present all of the data, it is important to be selective and identify the main points or key areas of the data that relate to the research question, presenting them in a credible and factual way. 

Ethical Considerations
As with any type of research, adhering to ethical law is of paramount importance and especially so when involving children who are of an age where they cannot legally give consent but their right to be treated with equality, sensitivity, without bias or prejudice and have their rights respected as stated in the United Nations Convention on the Rights of the Child (UNCRC) which came into force in the United Kingdom in 1992. Article 12 of the UNCRC states that consideration should be given for each child’s involvement and their best interests, and as the children involved in this research will be of an age that can express an opinion, they will be encouraged to express their views freely and without prejudice. 

Adhering to the ethical laws set out in a number of documents, the British Education Research Association (BERA. 2018) and the Education Workforce Council (ERW) Code of Professional Conduct and Practice, as well as the UNCRC, I will display ethical respect for the participants involved in this research and establish trust “between researcher and researched” (BERA 2018 pp.5) i.e. myself and children involved, and behave in a way that shows responsibility for my actions whilst upholding the integrity and reputation established by those engaged in educational research. I will ensure that my research will adhere to the standards set by the ‘community of educational research’ and that the practices of my fellow teaching colleagues and educators will be enhanced because of my research. 

As the participants for this research will be under the legal age of consent at ages 9, 10 and 11 years old, informed consent will be obtained from the parents and/or guardians of the participants. This will take the form of a letter explaining the intentions of the research and it’s value to future planning and provisions within our educational setting, as well as explaining how the research will be carried out, data storage, anonymity and confidentiality precautions and the participants right to withdraw. As far as practicable, the children will be told the intentions of the research and why this is important to us as a school, to future generations of children and education systems in general. They will be informed of what they will be asked to do, what the information gathered from the research methods will be used for and how it will be stored and who will have access to this information and the finished research report. It is hoped that with all this information, the participants will be able to give assent in an informed and voluntary way. As well as this, consent will be requested from the Head Teacher and Governing Body of the school in accordance with the school’s safeguarding and ethics policies. 

Secondary data of the participants will be used in this research, and as the school has paid for the use of this assessment tool and subsequent data, consent for its use will be obtained from the school – Head teacher and Governing Body, as well as the participants’ parents/guardians. This secondary data is in the form of assessments made using the Speech Link and Language Link programmes when the participants were aged three to five years old, and when obtaining initial parental consent, it will be made clear that the data will be made confidential by removing names and dates of birth, however, as the intended research is aimed at finding possible links between SpLD and SEBD in later years, a numerical system will be used that only I will be privy to in order to identify those who presented with SpLD initially. Therefore, confidentiality will be assured but it will be made clear that, I, the researcher will use this system for research methods only and in the final report, this numerical system will be removed and the data will be anonymous.

In gaining consent/assent, I will adhere to section 31/32 of BERA (2018) in making clear the right to withdraw. This right to withdraw will be made available at any time during the research process and without prejudice or having to give reason. As this may be difficult for some due to language difficulties, I will provide colour coded stickers so that during either of the methods, those who wish to withdraw may use the appropriate sticker to show they do not want to participate any further. As I have chosen two year groups for my data collection, I hope to have enough participants to provide an adequate sample, despite those who may wish to withdraw. Participants will be a mix of both those who are identified as having been assessed as having speech and/or language difficulties and those who have not so that I may have comparable data. 

As data will be obtained using mixed methods at different stages and time intervals, I will ensure consent/assent is renegotiated before each method begins; as other researchers have argued should be the case (Alderson. 1995; Morrow & Richards. 1996)

In considering any potential harm or risk arising from my research, I will ensure that the questions in the questionnaire are sensitively written and make clear that participants do not have to answer questions they feel uncomfortable with. As participants will be children, I will ensure I make myself available should they need to discuss anything that has caused them any distress or discomfort as well as enlisting an additional colleague to assist with this should any children feel uncomfortable discussing issues with me as I am the researcher. Whilst I will explain the purpose of my observational studies, I will conduct myself in a manner that does not make my presence invasive or threatening or interrupt their normal day to day activities. Again, should these studies cause any distress or discomfort, I will make clear from the outset, and throughout, that I am available for them to express their concerns and if my actions need to be reconsidered or they wish to withdraw from the research. Should participants choose to withdraw from the observations, then they will not be included in any note taking, or subsequent data collecting and reporting. Whilst the participants cannot leave the environment where the observation is taking place, should they wish to withdraw, as they will be observed in lesson time, dinner time, play time. They will be reassured that they have not been included in the data collection and will be allowed to see this for themselves should they so wish. 

I will take consideration on how my research and methods used, particularly observations, will impact upon fellow teaching colleagues and I will seek to assure them they are not part of the research and will not be reported on.

I will make clear that data will only be kept for the duration of the research project and until qualification is achieved and in that time it will be stored in compliance with the General Data Protection Regulations (May 2018) in agreement with our own school’s data protection policy following the measures set out by the National Foundation for Educational Research.
Conclusion

As this is action research, my aim is that it will provide insight into whether children who present with social and emotional developmental difficulties also have delays or difficulties with speech and language skills. If this is the case then I would hope my research will provide information for my school to reflect on and in turn to act upon in how we plan and provide for those children who are experiencing both areas of need, so as to improve our understanding and educational provision of the possible causes of social and emotional difficulties. The benefits upon the participants and the school would be a better understanding of the causation of social, emotional developmental difficulties, and the opportunity to implement a more structured programme for the acquisition of speech and language skills through out the school. Therefore, if this research finds that there is a link between speech and language difficulties and social, emotional developmental difficulties then this will highlight the need for an overhaul of the current status that this area of need has at present within my own school, with the view that this would then improve the well being of our pupils as they develop through their primary education. 
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Appendix i

Proposed Questionnaire

Thank you for taking part in this questionnaire. 

Do not write your name on the questionnaire.
Please answer as truthfully as you can.

Ask an adult to read the questions if you need to.

Question 1 

I enjoy school
1. Not sure

2. Never

3. Not much of the time

4. Some of the time

5. Quite a lot of the time

6. All of the time

Question 2
I think good things will happen in my life

1. Not sure

2. Never

3. Not much of the time

4. Some of the time

5. Quite a lot of the time

6. All of the time
Question 3
I have always told the truth

1. Not sure

2. Never

3. Not much of the time

4. Some of the time

5. Quite a lot of the time

6. All of the time
Question 4
I can make choices easily

1. Not sure

2. Never

3. Not much of the time

4. Some of the time

5. Quite a lot of the time

6. All of the time

Question 5
I can find lots of fun things to do

1. Not sure

2. Never

3. Not much of the time

4. Some of the time

5. Quite a lot of the time

6. All of the time

Question 6
I feel I am good at some things

1. Not sure

2. Never

3. Not much of the time

4. Some of the time

5. Quite a lot of the time

6. All of the time

Question 7
I think lots of people care about me

1. Not sure

2. Never

3. Not much of the time

4. Some of the time

5. Quite a lot of the time

6. All of the time

Question 8
I like everyone I have met

1. Not sure

2. Never

3. Not much of the time

4. Some of the time

5. Quite a lot of the time

6. All of the time

Question 9
I think there are many things I can be proud of

1. Not sure

2. Never

3. Not much of the time

4. Some of the time

5. Quite a lot of the time

6. All of the time

Question 10
I have been feeling calm

1. Not sure

2. Never

3. Not much of the time

4. Some of the time

5. Quite a lot of the time

6. All of the time

Question 11
I have been in a good mood

1. Not sure

2. Never

3. Not much of the time

4. Some of the time

5. Quite a lot of the time

6. All of the time

Question 12
I enjoy what each new day brings

1. Not sure

2. Never

3. Not much of the time

4. Some of the time

5. Quite a lot of the time

6. All of the time

Question 13
I have been getting on well with people

1. Not sure

2. Never

3. Not much of the time

4. Some of the time

5. Quite a lot of the time

6. All of the time

Question 14
I always share my things

1. Not sure

2. Never

3. Not much of the time

4. Some of the time

5. Quite a lot of the time

6. All of the time

Question 15

I have been cheerful about things

1. Not sure

2. Never

3. Not much of the time

4. Some of the time

5. Quite a lot of the time

6. All of the time

Question 16
How do you feel about your friends in school? 

Write your answer in the box.

Question 17
How have you been feeling recently?

Write your answer in the box.

Thank you for taking part!

Appendix ii
Proposed Covering Letter 

Dear Parent/Guardian,


I am a teacher at ******** school and I am conducting a study researching the possible links between communication skills and social/emotional development. I hope from this study that our school can reflect on the current provision for both these areas of development and implement improvements that will benefit not only your child but those children who attend our school in the future. 

I am interested in your child’s view of themselves and how they perceive their social standing at present. For this purpose I have enclosed a questionnaire which is to be completed by your child. The questionnaire has a series of questions regarding social and emotional elements and answers are given by choosing one of the 6 ratings. The last two questions allow your child to express in their own words, their ideas. The questions may be read to your child and any words they do not understand you may explain but the answers are to be that of your child only. Once completed the questionnaires can be placed in the envelopes provided and either posted back to school (envelopes are stamped and addressed) or posted in the ballot box in the school foyer. 

I want to stress that your child’s participation in this study is voluntary and all efforts to protect their identity and keep the information provided confidential, will be taken. 

As your child is under the age of 18, I have enclosed a consent form for your review. Please read this form and if you are willing for your child to take part in this study then please sign the form and return to school along with the completed questionnaire using either of the methods mentioned above. There will be an opportunity for you and your child to ask any questions at a meeting arranged at the school for ************* where I will explain further the purposes of this study and answer any questions or concerns you may have.

Thank you for taking the time to read this, your participation will be greatly appreciated

Yours Sincerely

Researcher’s name

Address

Email

Contact Number















