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This essay will critically reflect on the benefits of additional methods of promoting and ensuring quality above statutory requirements. While critically analysing methods of quality assurance. When thinking of quality in a childcare setting It considers more than just basic requirements, allowing childcare providers the chance to be recognised for all the time and effort they and their staff put into their childcare service (Early Years Wales,2020). Quality assurance programmes help early childhood providers help themselves, with the goal of raising standards. They urge staff members to evaluate independently, Analise it to the level they aim to, At their finest, such programmes encourage childcare providers to consider anything what quality means to them and assist them in achieving it, enhancing their role gratification by encouraging a questioning, introspective, and involved approach (Mercer, 2000).  
For a child's development to be successful, quality early childhood care is essential to offer children the best start in life, it is vital to understand what factors contribute to quality. Quality childhood education has a long-term favourable impact on a children’s end results, for instance, speech, communication skills, and cognitive development (Welsh Government,2014). Quality has a big effect on a child's growth and has a positive effect on future life experiences when they go to good childcare settings according to the Welsh Government's 'Building a Brighter Future' document (Welsh Government, 2013). There is a lot of research that shows that children who go to excellent childcare provision grow up to be better social, interpersonal, and intellectual people and thinkers (Munton et,al 2001). Quality environments had quite a lengthy effect on student success, according to a large study that also found that quality settings led to more self and social interaction and less impulsiveness, among other things. The study found  quality childhood improve children's speech, numeracy, and literacy ability, preparing them for future education challenges. It also found a correlation between quality care and a decrease in confrontational and disagreements (Sylva et,al 2004)Consequently, the Welsh Government supports early childhood practitioners and settings providing quality care in to provide children the finest start in life (The Welsh Government, 2015). 
Nevertheless, accomplishing quality in the early years poses burdens because of the vast array of sectors involved in the initial childhood development, such as families, professionals, children, legislators, and managers, (Cottle and Alexandre, 2012) recognise that optimal practise perspectives are subjective. Parents and carer’s view children's happiness as a vital component of providing quality care, according to studies (Howard et al. 2018). Policymakers, on the other hand, are focused on the possibility of assisting parents in returning to work (West et al 2010). Quality definitions, according to Cottle and Alexander (2012), just weren't specific and variable depending on the location and professional encounters.  Cottle and Alexander (2012), state that some environments are motivated by formal incentives and used recognised required documents for measure of excellent practise, others prioritised children's social and emotional development and tied  their specific needs. As a result, Thus, it's vital to achieve a role in contributing to a rich and active learning experiences that meets children's needs while still meeting curricular aims and accountability standards (Cottle and Alexandre, 2012).
Structural quality refers to features such as these: (Siraj-Blatchford et al., 2002) A child's views of learning and development are influenced by process quality, according to Anders (2015), whereas structural quality is influenced by a child's perceptions of learning and development. Ishimine (2011), In order to provide children with quality day-care, Cottle and Alexandre (2012) emphasise the significance of maintaining a balance between state funding and professional abilities and traits. Blanden et al. (2017), on the other end, published research that found that high-quality or "excellent" childcare environments result in negative results. Sammons et al. (2017), on the other hand, refute the conclusions of Blandon et al. (2017), pointing out several fundamental flaws in the research methodology as well as methodologies, as well as the policy implications. An inspection grade, and also the ability of the child to work with a graduate professional in their context, is utilised to determine quality in Blanden et al.(2017)paper’s. Nevertheless Sammons et al. (2017) contend that quality rating is not correct because of a variety of elements and impacts influence quality facilities within contexts (Welsh Government, 2011). Similarly, Mathers et al. (2012) discovered a weak link between mandatory assessment scores and quality measures, indicating that other factors should be assessed alongside reporting requirements. Nutbrown, 2012, and Sylva et al. 2004, for example, say that staff credentials are important for good quality care and good early childhood, but they should not be looked at on their own. Other factors, like how staff interact, how they think together, and how they lead, should also be looked at (Sammons et al., 2017, SirajBlatchford et al. 2002). According to the National Minimum Standards, childcare providers must have adequate quality assurance methods and policies in place (Welsh Government, 2016, p43). In this way, it is ensured that children and their families receive high-quality care. Also, the Welsh Government (2014b) proposes registering with other early childhood umbrella bodies for quality assurance. The extra process improvement measures may be seen as a hardship by early childhood professionals, according to Mercher (2000). Even though Mercher (2000) contends that a range of discretionary quality control from various partnerships will lead to uncertainty and inconsistency in defining quality. 
However, according to the REPEY report (Siraj – Blatchford et al. 2002), successful quality environments hold higher impact on childrens physical and mental growth. The REPEY experiment found that the best environments were ones that encouraged "sustained shared thinking" to foster psychological and behavioural growth. An adult who asks open-ended questions and acts as a role model for children can help them develop critical thinking (Siraj-Blatchford, 2002). Tanner and colleagues (2006), on the other hand, suggest that evaluating quality is challenging due to disagreements over whether it should be characterised as impartial and secure or personal and dynamic. Tanner et al. (2006) state that when seeking to define and quantify quality service in the early years, a lack of understanding about measuring quality is a concern. A high-quality environment, combined with highly trained  professionals, results in high-quality experiences for children, as determined by Care Inspectorate Wales' rigorous observation and inspection (CIW). However, according to the Welsh Government's policy  "Nurturing Children, Supporting Families," Quality is defined by a set of effective features that inflate adequate care. Welsh Government (2011) emphasises sensitive and loving personnel, a nurturing environment, proper staffing and monitoring, and cognitively suitable learning content to assist a child's overall growth as well as psychological well-being. As a result, because research shows the necessity of providing high-quality care in the early years, building a Brighter Future (Welsh Government, 2013) acknowledges enhancing effectiveness within  childcare necessitates builds in four important areas: child encounters, leaders, work force, and educational atmosphere. The joint observation framework (Estyn, 2019) emphasises the setting as an important subject, which encompasses factors such as security, appropriateness, and quality of the sources. As stated by the Welsh Government (2014b), greater teaching materials are essential to guarantee that childhood learning really aren't restricted. 
The EPPSE project (Effective Pre-school, Primary, and Secondary Education) produced the Early Childhood settings Grading System (ECERS), which is rating scale within an establishment (Ecersuk, no date).The scale proposes  systematic method with enhancing the quality of  childcare education to improve later results. It has been known all around the world and is a popular instrument for assessing quality in a variety of settings (Brunsek et al., 2017). As part of the EPPE project, the ECERS was expanded to provide more depth and include curriculum-related elements (Esercuk, no date). The ECERS and the ECERS-R are both meant  evaluate quality in early childhood settings, combining structural and procedural characteristics (Brunsek et al., 2017). The ECERS ratings are decided following an approximately 2 to three-hour observation time by a professional with around hours of teaching, according to Munton et al. (1997). Recent research shows quality assurance techniques like ECERS typically emphasis  just one feature of learning, leading to limited assessment of quality service. The ECERS, for instance, is focused on the educational process and ignores children's perceptions of service quality or evaluations. However, according to UNCRC article 12 (UNICEF, 1992), all children have the right to express their views and be listened to in any circumstance that affects them. Given this, ECERS knows the significance of quality  and evaluations are predicated on many characteristics, covering area such as furnishings, personal care, stakeholder support (parents and staff), and suitable activities (Brunsek et al., 2017). Indoor space, room configurations, and furnishings are all included in the ECERS (UNC, no date). Setting  play,' which analyses components of the outdoors, is included in the space and furnishings subscale, but there is no distinct subheading for outdoor learning. External play areas are praised by the Government (2009), Bilton (2010), Knight (2011), and White (2014). It is suggested that the environment outside of the indoor play of early childhood classes be addressed and employed  to encourage excellent facilities and adventure for children (Welsh Government, 2009). With better language and reasoning subscale scores, practitioners were observed encouraging children to converse to increase thinking abilities, according to Brunsek et al. (2017). While ECERS does not include social or emotional development in its evaluations, the report did mention that ECERS and ECERS-R do not take into account these additional goals. According to Brunsek et al. (2017), further work is required. The ability to manage emotions and develop empathy for others begins early in life (Njenje, 2017). Similarly, the Welsh Government (2015b) promotes personal and interpersonal holistic development of education.
Sustaining Shared Thinking is a type of warm, supportive, and responsive contact between adults and children that needs to be shown to enhance the overall quality within a setting (Siraj-Blatchford et al. 2002). Howard et al. (2018) and Siraj-Blatchford et al (2002). State that Known as sustained shared thinking, individuals collaborate intellectually to increase comprehension  and assist in the cognitive growth of children (2018). Despite the importance of Sustained Shared Thinking being recognised in studies, Howard et al. (2018) discovered  practitioners' comprehension of Sustained Shared Thinking is lacking (SirajBlatchford et al. 2002). As a result of the discrepancies among investigation and practise, predicated on the ECERS, SSTEW is a quality assurance model is centre of attention on the important individual and teaching methods to facilitate development and performance (Melhuish, 2015).
Sustained Shared Thinking is facilitated when an adult pays close attention to a child’s behaviour, particularly body language, and responds in a collaborative manner  (Melhuish, 2015). To be effective, professionals  must show enthusiam in the child and dedicate their full attention to him or her, SSTEW is a scale that is intended to increase children's emotional well-being while also strengthening positive connections and communication skills through extended shared thinking. According to The Social Services and Well-being (Wales) Act 2014 (Welsh Government, 2014a), stresses the significance of well-being, this is supported by the UNCRC. The importance of well-being is also emphasised in the CIW's Quality of Care Review and Joint Inspection Framework, which are both focused on the importance of well-being (Estyn, 2019). Children's complete well-being must be supported in order for them to flourish and achieve academic achievement (Lewis, 2016).
Similarly, to the ECERS, the SSTEW scale assigns points. The five subscales of the scale address some of the following themes: confidence, and self-determination, emotional well-being, and language. The scale is divided into five categories (Siraj, 2015). Analysis of brief interactions, similar to that of the ECERS scale, can be time-consuming and does not produce a detailed assessment of the interactions' quality. In the case of the ECERS scale, this shortcoming came to light because observations are conducted over a two-hour period throughout the entire setting (Munton et al., 1997).
Individual, ‘social, and well-being development, as well as language, literacy, and communication abilities, are among some of areas of learning that are addressed in the Foundation Phase’ (Welsh Government, 2015b). According to this data, the SSTEW scale is effective in furthering pedagogical purposes and assuring strong learning outcomes. The five subscales also support the Foundation Phase's seven areas of learning (Welsh Government, 2015a). an example of this is the SSTEW scale is a quality assurance tool used to ensure that children receive the best possible start in life and are supported in their future development (Welsh Government, 2015a). The Welsh Government's basic objectives include respecting children's rights as outlined in articles 12, 13, and 14 of the UN Convention on the Rights of the Child (UNICEF, 1992). Finally, the main objectives stress the necessity of providing children with diverse educational and learning opportunities free of poverty (Welsh Government, 2015a). A great early childhood education can help close socioeconomic gaps and support parents from diverse backgrounds, say West et al.( 2010). A high-quality early childhood education can also help children from financially deprived families connect. Thus, the SSTEW scale can be seen to encourage change and quality improvements its settings, bridging economic disparities.
Staff must be seen interacting with and getting to know individual children, as well as promoting their interest and inquisitiveness according to (Howard et al., 2018). The child should be seen engaging in activities such as taking chances and interacting with practitioners that meet their unique needs (Howard et al., 2018). On the other hand, the SSTEW scale recognises how important the parent partnerships in establishing excellent links at at home, resulting in consistent developing at home and within settings(Kingston and Siraj, 2017). (Kingston and Siraj, 2017). Government of Wales, 2016. The SSTEW scale bridges the gap between research and practise to increase knowledge of high-quality encounters and Sustained Shared Thinking (Howard et al., 2018). Since the SSTEW scale is recent to quality assurance measurement, Howard et al. (2018) suggests more study is needed to establish its reliability.
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