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How a school develops one aspect of its SDP: A report that critically reflects on the actions, impact and evidence base.
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Introduction
	This report will critically reflect upon how a school develops one particular aspect of their School Development Plan (SDP), focussing on the actions taken and the impact of these actions, as well as identifying the evidence used to inform the plan in practice.  Throughout this report the SDP being discussed will be that of School Y, which is located in Swansea and has around 200 pupils (Estyn, 2014).  The school has identified only 5.6% of pupils who receive free school meals and has most recently been categorised as a green school by the Welsh Government (My Local School, 2019).  This reflection will be focussed particularly on Priority 2 of the schools SDP which aims ‘to develop learning experiences in line with the new curriculum’ and outlines the 4 proposed action points which will allow the school to achieve this (See Appendix 1 for detailed SDP).

Literature Review
As a result of a 2012 Estyn report which focussed on the need of effective self-evaluation processes and planning for improvement in schools, Welsh Ministers created the Education (School Development Plans) Regulations 2014 after the report found unsatisfactory results in these areas (Welsh Government, 2014; OECD, 2018).  These regulations provide a template which can be used when preparing an SDP within a school, including the issues to be addressed, time scales and information regarding reviewing and updating the SDP, which schools can use or adapt to suit their own development ideas (Welsh Government, 2014).  However, simply because a school has a template to follow does not mean that they will create a thorough and workable SDP, as this depends on the quality of the information provided to inform the plan, as well as the quality of the specific plans outlined within it (Fernandez, 2011; OECD, 2018).  Schools will begin by identifying where they are with their teaching and learning, before then considering where their strengths and weaknesses lie and pinpointing areas that can be improved or developed further over the next school year (Burnham and Jones, 2002).  An SDP outlines a school’s strategic plan for improvement and sets out the key priorities that will be focussed on along with detailed action points with set out how these priorities will be achieved throughout the year (McCall et al., 2001; Duke, Carr and Sterrett, 2013).  
It is important for the headteacher to consider the costs of a priority in relation to the potential benefits that it will provide to the school, and therefore an SDP must also outline how the school plans to utilise its funding and resources, and how they plan to develop members of staff in order to achieve their priorities (Brighouse and Woods, 2013; Welsh Government, 2016).  Schools may have their own form of an SDP in place and so may not need to follow these guidelines so specifically (Welsh Government, 2014), however Hanover Research (2014) states that this can be problematic when a school focusses too much on measuring and identifying academic outcomes rather than focussing on the process of developing and improving the outcomes and identifying strategies which will allow this to happen.  Similarly, some are critical of the idea of formally planning for improvement or development within schools, suggesting that such formal strategies are not needed to create large improvements (Bell, 2002), although this research is focussed many years before the formal introduction of SDP’s and so the reliability could be questioned.
The priority in focus is related to the development of the new curriculum for Wales set out by Donaldson (2015) in his Successful Futures report.  The need for a change to the current curriculum was identified during an OECD (2014) report which found that there was a high proportion of children in Welsh schools who were continuously performing lower than expected, and it was concluded that the current assessment arrangements were not effective.  A complete, radical review of the current curriculum was carried out, which included gaining opinions from stakeholders such as teachers, parents and pupils, all of which then fed into the recommendations outlined in Successful Futures (Donaldson, 2015; WISERD, 2015).  Donaldson (2015) intends for the new curriculum to reintroduce a level of creativity and independence among schools, allowing teachers to have more freedom when planning for their lessons and generally providing a much less formally structured curriculum.  This approach to learning is thought to provide children with a wide range of skills and the ability to apply their knowledge and skills into a variety of different situations, through a broad and varied, experiential curriculum which encourages children to develop in relation to clear and agreed purposes (Donaldson, 2015; WISERD, 2015).
One of the significant changes within the new curriculum is the removal of the current Key Stages, which are replaced by progression steps and aim to ensure that the teaching and learning strategies used are consistent throughout all ages, from 3 to 16, and that learning is seen as a process which can be built upon at any age (Donaldson, 2015; Mitchell and Ellis, 2020).  Another key theme of the new curriculum is the introduction of the three cross-curricular responsibilities of numeracy, literacy and digital competence, alongside the expectation of an experiential curriculum which provides pupils with the opportunity to apply their knowledge to a variety of real life, authentic contexts (Donaldson, 2015).  
School Y already pride themselves with having a very experiential curriculum which is challenging and stimulating and encourages every child to achieve their full potential (School Y Primary School, 2020).  This is due to the fact that they follow a Leonardo approach when organising the curriculum, which has a focus on cross-curricular learning experiences and the importance of a play-based and child-centred approach to teaching and learning throughout all year groups (Davies et al., 2013).  This whole school approach to the curriculum is thought to develop children’s critical thinking skills and promote independent learning, while also enabling children to develop higher order thinking skills and problem solving through the creative nature of the curriculum (Davies et al., 2013; Estyn, 2015).  However, despite currently having this curriculum in place, School Y will still need to adapt their strategies in order to ensure that they are fully in line with the guidance set out in the new curriculum framework, particularly when developing learning in line with the four purposes of the curriculum (Donaldson, 2015; Welsh Government, 2020), and so they still consider this to be a main priority within their SDP in order to ensure that they can truly get the most out of the curriculum when incorporating it into their classrooms.

Developing an Action Point: Reflection and Evaluation
	When beginning to develop the SDP, the school uses a number of approaches which allow them to gather a wide variety of information to inform their priorities and action points.  Effective planning should begin with looking at where the school is (Hargreaves and Hopkins, 2005; Fernandez, 2009) and so School Y firstly request that all members of staff provide their opinions on the teaching and learning that currently takes place, during discussions with each other and meetings with the Headteacher in a self-evaluation day.  This allows the school to gather information from the perspectives of both teachers and teaching assistants, which Dunaway, Kim and Szad (2014) suggest is best practice when developing an SDP as each stakeholder feels that they have some involvement in the process.  However, it is suggested that when a school focusses on gaining insight from staff self-evaluations it could result in more attention on outcomes or could simply reflect the general consensus of the school staff without considering new ideas, meaning the school could miss out on crucial perspectives from other stakeholders, such as parents (McCall et al., 2001; Fernandez, 2009; Duke, Carr and Sterrett, 2013).  
To try to avoid this, School Y ensure that they also provide parents with questionnaires in order to obtain alternative views and to give parents an opportunity to have an influence on what happens within their child’s school, however not all parents may feel comfortable with providing their opinions in this way and so may not engage with the collaboration (Hargreaves and Hopkins, 2005).  Another perspective that the school could consider in future development plans is that of the pupils, which could allow the staff members to understand the thoughts of pupils regarding their own learning and how it could be improved, possibly identifying aspects of development that the teachers themselves had not considered (Gilbert, 2006).  
The headteacher then uses this self-evaluation process and determines which points are mentioned most frequently, in order to then decide on the aspects of development that would be most beneficial to the school as a whole, but also those aspects that would actually be achievable within the timeframe and with the resources or funding available (Duke, Carr and Sterrett, 2013).  However, the school also has to take into account Welsh Government guidelines and National priorities when developing their SDP (Donaldson, 2015), for example, the development of priority 2 is likely to have been primarily influenced by the development of the new curriculum in Wales and the need for the school to adapt their aims and planning to suit this change.  
	Within Priority 2 of School Y’s SDP, action point 2.1 involves running a garage enterprise project with the pupils from Year 5 and 6 (Further detail in Appendix 1).  This action point is primarily aimed at developing the pupil’s skills in line with the four purposes of the new curriculum, supporting them in becoming ethical citizens, creative contributors and ambitious learners (Donaldson, 2015).  The school also hopes that this action point will help to develop all staff as leaders of learning, ensuring that they feel confident in planning for teaching and learning which relates to the four purposes, and so improving pedagogy throughout the school (Donaldson, 2015; Datnow and Park, 2019).  The headteacher will be involved in delivering this action point, alongside the two class teachers from Years 5 and 6, each with the responsibility of regularly monitoring the progress of the enterprise project and providing updates using the school Twitter page.  
At the end of the project, it is important for the school to consider the impact that this had on the pupils and to incorporate a method of evaluating the effectiveness of the project as a whole (Reynolds et al., 2005).  The SDP states that the pupils should have successfully created an art studio/museum in their school garage, and for the project to be seen as a success it is hoped that all children involved will have a clear understanding of what it means to be an ethical citizen and of enterprise and the world of work.  This impact will be measured based on the skills which the pupils feel they have developed throughout the experience, and the school plans to measure this by providing the children with questionnaires based around the four purposes at the start of the project and again when they have completed it, in the hope that it will show an increase in their confidence in these areas and a greater understanding of the purposes.  
However, this could be quite a difficult aspect for the school to measure and evaluate accurately through the use of a questionnaire and the teachers may actually gain a better idea of the pupil’s understanding of the four purposes by simply observing them during the project and discussing certain aspects of it with them (OECD, 2013).  The school will also be required to provide an official end of year evaluation to the Arts Council for Wales who provided part of the funding for the project, but it is not currently clear how this will be presented.  The SDP also acknowledges that this priority as a whole is likely to take a few years to develop fully, meaning that the data collected during the evaluation process can be used to feed into future development plans for the school, ensuring that their plans are well informed and based on evidence (Van der Voort and Wood, 2014; Schildkamp, 2019). 
	This action point also has links with action point 2.2, which focusses on developing a high-quality partnership with another local school (School A).  This partnership will be achieved through the enterprise project outlined in action point 2.1, as pupils from School A will work alongside pupils from School Y to produce the community gallery in the garage, as well as through shared training and support during meetings with staff from both schools (See Appendix 1 for more detail).  The children will take part in activities in both schools, and the teaching staff will work together to create a range of effective learning experiences for the children to participate in.  It is hoped that the partnership with School A will allow teaching staff to have the opportunity to collaborate effectively with members of staff from another school, focussing particularly on developing their skills in line with the new curriculum purposes (Datnow and Park, 2019).  In order to measure the success of this action point the school simply hope that they will have developed a positive partnership with School A and will have completed a range of successful training programmes alongside them.  They will evaluate the overall process at the end of the year in order to identify strengths and weaknesses of the partnership, and although it is not stated how they will carry out this evaluation, it will also feed into future development plans as with the whole priority (Schildkamp, 2019).

Conclusion
	To conclude, it is clear that School Y take a lot of time in preparing for their SDP and ensuring they gain a variety of perspectives before making the final decisions on their area of focus (Hargreaves and Hopkins, 2005; Fernandez, 2009).  They are also ensuring that they spend time focussing on the introduction of the new curriculum for Wales despite already having a very broad and varied curriculum, and they have a focus on making sure that not only the staff understand the implementation but also on preparing children for the changes (Davies et al., 2013).  One aspect which School Y could improve further is when planning for how they will measure and evidence certain action points, ensuring that there will be a clear outcome at the end of the process and that the experience will provide evidence which can be used to inform future plans (OECD, 2013; Schildkamp, 2019).  
This process has provided me with the invaluable experience of analysing a School Development Plan and has really helped me to understand the process that goes on to produce this type of plan within a school.  It is something which will inform my future practice also, as evaluating the SDP has provided me with an opportunity to think about what forms of good practice should be incorporated into the development, which I will be able to consider if I am asked to contribute to a development plan during my career.
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