[image: ]
                                                 
                                               LESSON PLAN

	TOPIC: Transitions
	CLASS: PCET-Micro teach


	DATE: 26/09/2018
	LENGTH OF LESSON: 30 minutes
	NO IN CLASS: 29

	ABILITY/SPECIAL EDUCATIONAL NEEDS:

Paper and power point slides will be pale blue (for individuals with dyslexia).
Groups will be mixed in ability.
A large font will be used on the power point slides to accommodate any visual impairment.


	AIM OF LESSON

The aim is for learners to reflect on previous experiences of transition and apply it to their current process of transition from student to teacher.



	LEARNING OBJECTIVES – The Learners Should Be Able To:

1. Identify significant transitions in life, drawing on personal experiences.

2. Discuss the effectiveness of coping strategies adopted, considering the importance of        developing resilience.



	PREVIOUS KNOWLEDGE:	
Learners will have experienced various life transitions and will explore the coping strategies they adopted in the lesson.



	ANTICIPATED DIFFICULTIES:

Stronger students may dominate discussions-answers will be sought from different group members.
Some students may be reluctant to participate-participation will be encouraged through questioning.
Students may get bored and so unable to engage-tasks will be kept short and a quick pace maintained.
Discussions could potentially over run leaving less time for feedback-time management, limited amount of questions will be asked.



	RESOURCES/EQUIPMENT REQUIRED:

Power point, video (You Tube), paper and pens.



	
HEALTH & SAFETY:

Students will already be aware of the location of fire exits and these shall remain clear at all times. The building complies with current health and safety standards (UWTSD, 2018).





	
PROFESSIONAL STANDARDS
Please note WHEN and HOW relevant professional standards occur and are met:
(Include detail of standard, not just a reference number)


Transitions are universally experienced, although, coping strategies can differ between individuals. As such, when planning the learning activities for the lesson it was important to allow learners opportunities to draw on personal experience. In doing so, learning would become more meaningful. To help achieve this group work features highly in the lesson and is in accordance with the theory that students learn best through social learning (Vygotsky cited in Gould, 2012, p.122).
(A1)


The various learning styles of learners were considered when developing the lesson plan. To support learning the lesson incorporates a video, discussions, feedback and a practical activity (developing a mind map). In doing so, the four main learning styles, ‘Visual, Auditory, Reading and Kinaesthetic’ (VARK) are accommodated (Fleming, 2001, cited in Pritchard, 2014, p, 51). 
(A2)


Formative assessment is important in this lesson to help monitor understanding throughout. Before beginning any activity learners will be given the opportunity to ask questions if unsure about anything. Through teacher observation of group work and through learner’s discussion, feedback, creating a mind map and questions and answers session toward the end of the lesson learning can be assessed at regular intervals. The assessment strategies employed are in line with Wiliam (2011).
(A3)




















	
CROSS-CUTTING ENHANCEENT THEMES
Please note any cross-cutting enhancement themes are embedded in the lesson and WHEN and HOW they are met:


Listening-during introduction, all taught elements of the lesson and to peers during discussion and feedback.

Literacy-reading, writing and oracy throughout group discussions, creating a mind map and learner feedback.

Collaboration-through group work and creating a mind map.

Communication-through group discussions, learner feedback and Q&A in the plenary.

Reflective practice- drawing on and evaluation of personal experiences to create a mind map and discussion of coping strategies used.

Emotional intelligence-developing mindfulness of ones own strengths and weaknesses from discussions during tasks.

Growth mind set-discussing coping strategies and how to develop resilience.

Well-being-when considering coping strategies previously used and how they could be adapted to current transition from student to teacher.

Transferable skills-becoming more aware of own coping strategies and how to deal with future transitions.






























LESSON DETAIL:

	
STAGE
	
FOCUS
	
STRATEGY
	
TIME


	
INTRODCTION





















DEVELOPMENT













































PLENARY / CONCLUSION









	

A brief personal introduction and subject of transitions will be given.

Prior knowledge will be ascertained followed by a definition.


Relevance of task addressed. The learning objectives will be displayed on a power point slide. 





Ice-breaking activity
LO.1

Learners will be asked to create a mind map of different types of transitions.





LO.2

You tube video-resilience













Questions and answers (learner feedback).







A summary of the learning objectives and some teacher feedback will draw the session to an end.







	

Using an introductory slide on power point.



Learners will be asked of any prior knowledge or familiarity with the term transition. Followed by a quote from Schlossberg (2011).


The relevance of transitions in relation to the learner’s current process of transition from student to teacher will also be addressed to help ensure that learning becomes more meaningful. The two learning objectives for the session will be read aloud.





Learners will be provided with paper/pens and asked to work in groups to create a mind map transitions experienced throughout life. To complete this activity each group will be given a different type of transition to discuss (social, emotional, physical and cognitive).




Learners will be shown a brief You Tube video on resilience using power point.

Learners will be asked to collectively decide on the   transition they believe was the most difficult to cope with and discuss the effectiveness of the coping strategies they (or someone close to them) used to adapt to said transition. 
They will then discuss how their strategies could be applied to their current process of transition from student to teacher.

Each group will nominate a member to feedback some of the effective strategies used previously. Each group will be asked three questions firstly about the chosen transition, secondly, the coping strategies that were adopted at that time and thirdly, how they could apply them to the current transition process.


The two learning objectives for the session will be visible on a power point slide and reiterated, referring to examples of how they were met. Learners will be asked if they feel they have met the learning objectives.
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ASSESSMENT STRATEGIES USED (WHEN and HOW):

L.O 1 and 2-Teacher questioning and responses will be assessed in the introduction, plenary and when required.

L.O 1 and 2-Assessment will be made of the product produced (mind map).

The level of participation will be observed throughout the lesson (L.O 1 and 2).

Further assessment will be made from learner feedback at the end of the second activity and from the plenary for both L.O 1 and 2

L.O 2-Learner questioning and responses will be assessed through group work, plenary and when required.












	
INFORMAL LESSON EVALUATION:
(This section should be completed straight after the lesson)



The lesson went much better than anticipated, leaners were engaged and although nervous at first, as the lesson progressed these quickly eased away and confidence levels grew. On reflection the activities incorporated in the lesson could have been extended to allow learners to develop their discussions and allow further probing into the given transitions, coping strategies and how they could be applied to their current transition from student to teacher.  While the lesson was completed in time, I did remain mindful of time constraints throughout. Especially when asking for feedback. When seeking learner feedback following the task most learners demonstrated a desire to partake, however some were not so forthcoming. Although anticipated to an extent, to encourage wider participation next time, individual learners could be asked specifically and advised of this approach before beginning the task.

The feedback provided by peers at the end of the lesson was overwhelmingly positive. However, one suggestion was to include an example or definition underneath each transition as some learners were unsure of the exact meanings. As insufficient information was provided this will be considered next time. Lecturer feedback was just as encouraging although a need to improve on voice projection was identified. This is certainly an area that can be worked on and will be considered for the future. 
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Cognitive Transitions
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