

Critically reflect how the role of the educational practitioner supports and develops learning in an educational setting of your choice.




Introduction

An educational practitioner is an essential role in school life. The development of the skills and lessons that the students learn is invaluable.  The practitioner provides a wide range of opportunity for learning and the development of a range of different skills. Moreover, these skills that are needed for the student’s future life when they move on and get a job themselves. 

In this assignment, it will be discussed how practitioners can use their learning environment to the best of their ability in a primary classroom. Therefore, practitioners can use their environment to enhance the learning experience for the children to have opportunities to learn from different opportunities. 

The classroom environment is an open canvas and it can become anything a practitioner wishes, that will be suitable for the children’s learning. The environment is ever changing, to support the children’s learning and development. The classroom walls, which is space to show off good examples of work, a place where the displays can be helpful when writing a piece of work, or the walls where the practitioner hangs the times tables displays for the children to copy when doing a test. 

The different areas in the classroom, in the foundation phase for example, it’s essential to have different corners where the students have opportunities to be independent with their learning. Also, in key stage two, where the environment is changing to be more like the foundation phase, the areas in the classroom that the practitioner provides the learners with, has to be helpful to their everyday work in school, otherwise is there a reason for doing it. The resources that are put in the areas need to be carefully thought out and useful for the learner’s independent work (Trees, A., Jackson, m 2007). 

A good practitioner needs to be aware of their space and how they can use it to their advantage. The classroom can be ever changing, and it cannot be stressed enough that the practitioner has complete control in how the classroom looks and how often they change something in it. 

Changing the environment, can be a great motivator for learners. It gives them motivation and inspires them more, because it’s different and perhaps less boring that the usual. It gives them something new to look at, and essentially something new to inspire their work (Hall, M., Ramsay, A and Raven, J 2009). 

Furthermore, the learning environment isn’t only the classroom itself, it’s the hallways, the halls and any outdoor spaces. A good example of using all the space is Ysgol Gymraeg Ffwrnes, Llanelli (Estyn 2018) where they use the hallways for groups to go out and work, but also they have a balcony where work can be created using chalk on the floors, or the outdoor space can be a nice change and the fresh air can be inspiring to increase the work and motivation in learners. 
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Classroom support

Firstly, the classroom environment, when used correctly, is a room that can be transformed into anything to enhance the learning experience. It’s important for the practitioners not to keep the classroom environment the exact same for the whole school year. Changing and altering the classroom environment can be such an opportunity to catch the child’s instant attention to the lesson. 

Moreover, the classroom learning environment should be seen as a canvas that can be changed and altered very easily, either by just moving the tables and seating or adding some work to the walls to help the students with their tasks. The classroom should be altered quite often to keep children interested. But also changing the environment and moving where the children are sitting, can make them work better with whoever they are sitting next to now rather than before. It is the practitioner who knows the students and their behaviours and who they work well with and who they don’t work well with. Meaning, that the students seating plan should be altered fairly often so that the students can have the opportunity to sit next to, and work with different students (National academies Press 2005). 

Furthermore, practitioners should keep particular care in where they seat children with additional learning needs or children with additional support. These students should be seated somewhere comfortable, they shouldn’t have their back to the screen for example.  Also, if students have an extra adult in the classroom as a 1: 1 the practitioner needs to ensure room for the teaching assistant. 

In fact, the options of how the classroom could be laid out is endless. The way the seats are set out, whether in square group setup, or if it’s laid out in a semi -circle. Barrett, P (2011) states that semi -circle seating increases students asking questions. Moreover, Charles, C (1985) argues that having the tables in a semi -circle can allow the practitioner to move around each student and the practitioner has access to all the students. 

Similarly, Dudek, M (2012) states that classrooms should be light and practical. By having natural light in the classroom, having big windows can allow natural light to inspire and keep the children’s interests, particularly on a nice summer’s day. However, you could argue that having big windows in the classroom, that it could be distracting, depending on what the view outside the window is. A necessary point to consider is that natural light can cause a bad glare on the screen in the classroom, this can be quite a hindrance when the practitioner is using a PowerPoint for example, if the students aren’t able to see the work on the screen, obviously it isn’t helpful to their learning. 

From the diagram below from Barrett, P et al (2013) shows the different complexity of what’s in the school that can be distracting to the students. The diagram gives great examples of what can be distracting from the whole school perspective and also from the classroom perspective. An example shown, is how daylight and fresh air plays a role in what could potentially distract the children in class. Although, having fresh air is essential for the children to keep them alert. 
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(Barrett, P et al 2013)

To continue, the diagram also shows how having lots of displays around the school and not having a lot of space for movement in the classroom can cause distractions for the students. In addition, it is not just important for the students to be able to move freely around the classroom, but also the practitioner. The practitioner needs to be able to access all the students in the classroom in order to discuss the work and to partake in discussions (McLeod, J et al 2003). 
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(Video from: https://www.tesolclass.com/classroom-management/classroom-seating-arrangements/ )

This video gives great reason for using these seating types, both positives and negative explanations to three possible seating arrangements that can be used in the classroom. However, from a practitioner’s point of view not all seating will be suitable for the shape of their room. Moreover, good seating arrangement can encourage and increase in work rate, and on the other hand a bad seating arrangement for their room can decrease the work rate and may cause as a distraction. 

Next, temperature in the classroom, whether it may be too hot or too cold, it can be a cause of discomfort and agitations. When a classroom temperature is too hot it can cause the students to become very tired and consequently uninterested in the task at hand. Furthermore, their concentration can become negatively affected by them being uncomfortable in the environment (Suleman, Q and Hussain, I 2014). In addition, Wargocki, P et al (2005) work shows the importance of classroom temperature and they showed that having more fresh air in the classroom encourages an increased work rate from the students. 

An invaluable asset to the classroom is a teaching assistant. A teaching assistant can give such help in a classroom not only to the practitioner but to the learners. A teaching assistant who can work with a group on a task, or to watch over a group if they are outside learning or in the hallways. A teaching assistant is an extra pair of hands which are needed so have a successful learning environment, as they are able to give such help and support to the learners. Furthermore, if a school budget allows it a one – one support for a child with special educational needs is such a help to that individual. It provides them with a friend and they establish such a bond, that some pupils might not have elsewhere (Russell, A., Webster, R., and Blatchford, P 2012). 

But sadly, due to budget cuts it’s becoming less and less likely to see a one on one in a primary school, these days you might get a teaching assistant in some classes but not in every class anymore (Russell, A., Webster, R., and Blatchford, P 2012). Once a child finds that one teaching assistant that they can work well with and build that bond, that child will begin to thrive. The support provided by a teacher’s assistant to that child, could be life changing. All that child needs is someone who will sit and listen to them, and offer them support and their confidence will blossom. 

Another point to look at is how practitioners have a responsibility for a child’s health and well- being. However, many children who may be deemed as disadvantaged from the situation of their parents whether that may be because of drugs or mental health.

Nabors, L (2016) states that teachers are supporting more children with special health care needs in their classroom. But she goes onto say how difficult it is as teachers lack knowledge and training that can meet the needs of those children. Moreover, Schneider, E., McNeely, S (1951) argues the teachers are key to a child health as they have the daily contact with the children, that they are the main factor in the school health program. 
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(Musgrave, J 2017)

Your understanding of health and wellbeing of the children will come by experience says Musgrave, J (2017). Where the more time that you spend with children and concentrate and work on health and well-being the greater the understanding is of the issues that children face. The issues of mental health in young children more recently, offers an insight into the complex issues in education today. Whether it is anxiety or depression, these issues are growing ever more common in todays society. 

This is why so many schools have now brought yoga into the schools, twice daily, to give children the time to think and have some peaceful and quiet time. Cottone, C (2017) discusses and gives advice on how it can be successful for the child’s mental health. More so it gives them the opportunity to reflect on the days’ events or any issues going on at home. Furthermore, schools are giving such a strong opinion on changing a child mental thoughts and opinions of themselves. Instead of saying ‘I can’t do this, it’s too hard’, they take step back and think ‘I can’t do this yet’, then they can use different strategies of how to solve the problem. 

The practitioner develops such a role is this by giving the children a chance to make a mistake and be wrong in their work, but ultimately, it gives them the opportunities to problem solve and come up with an answer to the issues. Perseverance is key for the development of a child’s mind; they need to develop the need to never give up and to keep going. And eventually they will reach that goal, whether personally or academically. 
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School-based support

Next, it will be discussed how practitioners and school leaders can use the full school environment to support and develop learning as whole school approach. Firstly, it’s important to understand that learning does not only happen in the classroom. 

Learning as a whole can happen all around the school environment and learning can happen from all adults around the school, whether they are lunch time staff, adults who come in to read with the children or music teachers as an example. Additional adults in the student’s life are very special, as they give additional support that the students do need. 

From the student’s point of view, if a practitioner decides to take the students for one lesson whether they go outside or into the school hall for the lesson can be very exciting and can catch the student’s interest instantly. The students will have a higher work ethic if the lesson is different from the normal every day classroom lesson. Wallace, B et al (2009) discusses how by being inclusive in the school environment it can inspire pupils to be more creative and more interested in the lesson. 

But also, the outside environment can be altered into a fantastic opportunity to produce a lesson that will capture the student’s imagination. By taking the lesson outside, not only is the environment different to the usual, but there are many other benefits to learning outside. Such as the students will be moving around the area and being more active, they will have much more fresh air and natural light as stated above, it is seen to be much better for them (The stationery office 2005). 

Moreover, Walsh, P (2016) states how the role of the practitioner when involved in outside learning should be observing and supporting the students by providing them with amble resources to develop their learning through play. Moreover Stine, S and Stine, D (1997) agrees that it is the practitioner who is responsible for setting up the environments for the best learning opportunities for the children. 

In the same manner, school hallways and also school halls are learning environments that can be used daily. Practitioners can send one group out into the hallways at a time for example, as the students get twenty minutes outside the class the work quietly in their groups, other students will work harder in class for them to get the opportunity next lesson for them to go out in the hall to work. 

Also, school halls, can be great space for group activities and students can find these lessons very engaging. Davies, D et al (2013) discusses how different learning environments throughout the school, can increase student’s creativity, and increases the student’s problem -solving skills. The hallways are some of the most travelled areas in the schools. Which is why so many schools decorate the halls with the children’s hard work. To display their achievements. Whitaker, T (2008) suggests that in the halls, you can arrange tables and chairs in unused areas to give extra space for activities. 

Estyn (2016-2017) states that effective self-evaluation focuses on the importance of teaching and learning and the progress of pupils. They go on to say that without this focus, schools lack a clear understanding of the strengths and weaknesses in provision. Moreover, developing a reflective and evaluative approach makes it possible to know and accept when there is a need to change. When schools have a clear focus on what they need to improve or what their targets are. They set a plan in place to begin the process of developing the environment further for the children. 

The practitioner themselves aim to have a setting that each child can develop a sense of achievement and confidence, through pleasurable and rewarding learning experiences. No matter their age or their ability. Estyn (2016) gives an example of Poppies Day Nursery as they support the development and learning with attractive and stimulating space, resources and facilities. Estyn explains how the practitioners consult all staff, children and parents in deciding how to decorate the outside area. Where children could use resources that provided them with opportunities for investigative and exploratory play. It allowed them to find things out about the world around them and practice their skills. 
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Conclusion

To conclude, the role of the educational practitioner supports and develops the leaners. Not just through lessons, but as a whole throughout their school life. Practitioners should observe and plan and provide learning opportunities suitable for all the learners needs. 

The Department for children, schools and families (2009) explains how it is the practitioner’s responsibility to use their knowledge and skills to enhance the learning experience for the learners. The learning environment creates further opportunities for the learners. Furthermore, a good practitioner will have such qualities as patience, listening skills, fun and a caring nature. Moreover, the important part is that the practitioner loves what they do. 

Musgrave, J (2017) speaks about the need for more staff to have first aid training. Furthermore, the importance of a child’s health and wellbeing is fundamental as a practitioner is responsible for the health of the child as they’re in school. However, practitioners work very closely with outside organisations, such as the school nurse, health visitor, dentist etc. These are the people that the child needs surrounding them in their life, by which the support that they need is given to them. 

In addition, it has been discussed above about the advantage of using the whole school environment to the practitioners needs. Also, taking advantage and using the teaching assistants throughout the lessons, gives the children the extra support that they will need. Moreover, this provides them with that support system that the children might not get elsewhere. An educational practitioner in the primary setting, facilitates the environment in a suitable way for the children. It provides them with opportunities to play and explore and develop numerous skills that they will use further on throughout their life. 
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and resilience n young children, so that they develop good wellbemng and improve
their mental health (this area is addressed further in Chapter 6).

There is a strong case for you to be equipped to fulfil your role in supporting
children’s health and wellbeing because there are influences that are potentially
beneficial not just to the individual, but to all of society. Figure 1.1 summarises the
rationale for addressing children’s health and how this can reduce the need for
access to health services.
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Figure 1.1 Rationale for supporting children’s health and wellbeing in the early years
Determinants of health

A determinant of health is defined as a factor that influences health. The World
Health Organization (20154, p. 1) states that
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