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Present a series of portfolio tasks and professional reflection on the progress made in the development of personal language for speaking, reading and writing.
Rationale 
Whilst on Professional teaching experience in a year one and two class the teacher focused on the child-initiated theme of “back in time”. The pupils made the decision that they wanted to look at castles and knights and dragons. These initial ideas from the pupils inspired a number of lessons centred around the character of Daisy the dreadful dragon. Pupils took part in a number of activities including, measuring the wild garden to see if it could accommodate Daisy and her friends, poetry writing and rhyming activities.
 It was the decision of the practitioner to keep the theme working across into the welsh language development sessions also. The class mentor also requested that the content of the language development session should focus on the appearance of individuals e.g. their hair, eyes and clothes, as this was something that they had covered in the past and needed refreshing. To ensure that this subject content is covered a series of lessons were developed looking at the different people who worked in the castle identifying their clothing and the names for said clothing in welsh, etc.
The choice to utilise a play-based approach for the language development session was decided to ensure that the pupils are receiving a variety of meaningful learning experiences. The Welsh Assembly Government (date unknown) state that, 
“Well-planned play helps children to think and make sense of the world around them. It develops and extends their linguistic and communication skills, enables them to be creative, to investigate and explore different materials, and provides them with opportunities to experiment and predict outcomes.”
The activities that had been set out for the children to take part in were specifically chosen because of their hands-on nature and familiarity for the pupils. A lot of the pupils had already played the game ‘guess who’ in English, so the transition into welsh was seamless. The decision to utilise these activities was also made to ensure that the support staff within the classroom felt comfortable enough to lead the activities. 
The decision to focus on the development of oracy skills was made due to the age range of the pupils. The importance of developing linguistical skills first has been identified as vital in order to set a foundation upon which reading and then writing skills may later be developed.
Taking all of these aspects into consideration, the practitioner felt that the activities that were planned out would help aid in the progress of pupils’ welsh language development and would teach the content in a fun, engaging and motivating way for the pupils.

The video link: https://youtu.be/eJ6-uA43oFM 




Reflection
Overall feelings
The feelings of the teacher regarding the lesson are overall positive, in particular during the introduction activity whilst trying to engage a pupil with specific learning needs. The pupil in question struggled with remaining engaged during the afternoon sessions and during this particular lesson, had decided that they really did not want to learn welsh. In order to combat this issue, the practitioner made sure to show enthusiasm for the subject and praised pupils who were taking part in the activity. This methodology proved affective as said pupil did eventually contribute to the introduction and then wished to join in with the various activities around the classroom. 
Aspects of the experience that the practitioner felt needed improvement included the development of the continuous provision. Whilst there were a number of enhanced provision activities set up in the continuous provision areas, there was only one that had a welsh language element in it. This meant that very few of the independent pupils accessing continuous provision were developing their welsh language skills. This may be something for the practitioner to consider and develop further in the future.
Teachers use of welsh
The class teachers target from previous weeks was to develop her use of welsh both inside and out of the classroom. It is the feeling of the practitioner that they have been able to improve on this previous target significantly over the past week and has began to expand their vocabulary further in setting this target, this improvement can be noted in the video. 
The use of welsh commands can be identified in the video particularly during the introduction activity. This development of the use of welsh has not only further advanced the practitioners confidence in using welsh more in the classroom but has also encouraged the pupils within the class to attempt to use more welsh on a day to day basis. Evidence of the benefits of had been noted by the practitioner on a number of occasions throughout the weeks following this target being set. 
Other positive influences that have developed from the practitioners use of welsh include the development of the practitioner’s pronunciation. The pronunciation of key vocabulary throughout the video is good. This is something that the practitioner had considered carefully as it had been a target set in the past by university lecturers.
An area of welsh that the practitioner feels they need to develop is writing skills. Whilst undertaking preparation for the sessions the practitioner identified how she felt her written welsh was not as strong as her oracy or reading skills, this could possibly be due to the symptoms of dyslexia. The practitioner will continue to work towards the betterment of her writing alongside the other areas of language development.



Reflection of the activities
It is the belief of the practitioner that the activities that had been prepared were engaging and fun for the pupils. Pupils were provided with creative learning experiences to take part in, this is an aspect that is highlighted as being important by Donaldson when discussing important criteria for the new curriculum, “encourage stimulating and engaging teaching and learning” (Donaldson, 2015). This idea is also supported by Kaye (2014) she highlights that, 
“Compelling topics, connections to their interests, personal relevance and meaning, and authentic experiences are likely to motivate students. They want to move, talk, experiment, stretch, meet challenges, make choices, and be surprised.”
Through the utilisation of engaging teaching strategies the pupils will be more motivated to learn and engage with the vocabulary more than if they were just doing written work.

Teacher led activity
The teacher led activity proved to be very affective in both engaging pupils and ensuring that pupils are developing their linguistical skills further. 
Some of the benefits of this activity included that the pupils remained engaged throughout and were excited to take part in the activity. Utalising a small group approach allowed for individual attention to be given to pupils during the activity thus allowing the teacher to meet the needs of each pupil. This also helped the teacher assess the needs and levels of each individual pupil. Laal and Ghodsi (2011) highlight the benefits of group work “Collaborative teaching techniques utilize a variety of assessments”. Through this work the practitioner was able to assess pupils in new different ways.
In order to improve on this activity in the future the teacher would consider how this activity may be differentiated even further for pupils whom are exceeding the level of learning currently; as there was one pupil in particular who has welsh speaking parents and was in need of having her learning extended more. In order to achieve this the teacher would need to consider how they may be able to extend their own knowledge even further. In order to do this the teacher may consider how other teaching professionals may be able to support them in their welsh language development.
 The next step for the teacher would be to speak to other teachers within the school (a number of whom are welsh speakers or those who have attended sabbatical courses) in order to gain support in their own welsh language development this would then aid the class teacher in developing activities that are challenging enough for the highest ability pupils.
LSA led activity
The utilisation of a games-based approach for the LSA led activity proved very affective in ensuring pupils remained engaged and enthusiastic throughout the activity. It also ensured that the learning was accessible for all pupils of all abilities due to the different levels of differentiation. 
The guess who activity provided a non-threatening method of teaching welsh to the pupils but also made the learning accessible for the LSA leading the activity. The class LSA, before starting work in the class in September, could speak no welsh and therefore classed herself as a beginner. She also had very low confidence levels when speaking welsh or supporting pupils during welsh lessons. 
Limitation of this activity once again include that an individual pupil surpassed even the highest level of differentiation. This would once again be an aspect that the practitioner would try to address in order to ensure that all pupils are being pushed to their full potential.
Reflection on the lesson
In order to improve on the lesson further the practitioner would consider how she could continue to develop the differentiation for the higher ability pupils ensuring that all individuals needs and abilities are catered for.
Targets
The first target that the practitioner feels should be set is to improve on their written language skills. In order to achieve this the practitioner will utilise a number of practice techniques such as flash cards and repetition of vocabulary for improving on spelling. The practitioner may also try watching tv in welsh with the subtitles on, this will allow the practitioner to begin to associate the spoken word with the written language.
The second target for the practitioner to further develop her welsh language skills in order to ensure the teacher is able to both support and challenge higher ability pupils. There are a number of different ways this may be achieved. 
· First, working together with other teaching professionals that are welsh speakers in school will be a cost-free way of developing linguistic skills. The practitioner may set herself targets with these staff members, these targets may be to utilise five different phrases or key words throughout each week.
· The second option to developing the linguistic knowledge of the practitioner would be to become a member of local welsh language learning groups. These groups are attended by a number of teachers across the county who are all trying to better their welsh language skills. The groups meet once every half term and are used to support one another in each teacher’s journey to bilingualism.
· The final method for developing the practitioners welsh language skills would be to consider a sabbatical course in the future. This option would be the most radical of the tree and would therefore be an option for development later in the practitioner’s career/welsh language development.
The third target for the teacher would be to try to use more welsh outside of the classroom setting. In attempting to do this it will only encourage the practitioner further in the development of her language skills. By undertaking this target it will also assist in building up the teachers confidence to use welsh with both learners and native welsh speakers. To achieve this, meeting with other practitioners in ‘welsh language learning groups’ will once again aid in the development of welsh language acquisition.
Conclusion
In conclusion the practitioner’s use of welsh throughout the session was strong and there were a number of positive aspects to be taken from the lesson. Overall the practitioner feels they have developed their welsh greatly over the PTE experience and this is reflected in the video. However, there are aspects of the practitioner’s welsh that need improvement and with the targets set it is the hopes of the practitioner that she will continue to develop further during the rest of her degree and into her future career.
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