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                                                              DREAM, BELIEVE, ACHIEVE
The School Development Plan enables the school’s vision to be shared and understood by the whole school community. Our aim is to work and learn together as a community in order to improve and be the best that we can be. The School Development Plan should give everyone an understanding of where the school is going and what actions will be taken to ensure we get there. We set clear timescales for implementation and determine how to effectively use both human and material resources to support specific goals. It also helps us plan and prioritise our budget and guides how we plan and organise staff training. The School Development Plan is designed to give a sharp, clear focus to those aspects of our work which we believe are most in need of improvement. 
Everyone has the chance to contribute ideas as to how our school can improve. Staff, our LSIP and Governors meet termly to review how successful our improvements have been and agree priorities for the coming year. We ask parents, staff and children to share their ideas through questionnaires and the school council. We want everyone to support us and help us improve and this can only happen if we are all involved. We are constantly reviewing everything we do at Rudston Primary School based on assessments, observations, feedback from all stakeholders and most importantly the needs of all children in school. These reviews help us to inform our School Improvement plan. In addition we seek to implement new national and local initiatives. School Improvements are implemented in various ways including revised curriculum delivery, events, training, schemes and resources, focused initiatives and through partnership with colleagues.
There are four key priorities for the plan. We wish to achieve each target as fully as possible; therefore they will drive our training, resources, teaching and learning, monitoring, evaluation and review over the next year. 
Professional development INSET days are an important part of this process. This academic year they will be taken as 10 identified twilights and tailored to staff group needs. In addition to this, all staff are keen to keep up to date with new initiatives. Therefore, individual teachers and support staff have undertaken and will undertake training throughout the year in order to further their own professional development and to strengthen the subject expertise on the staff. This includes collaborative work with local and regional schools. 
Phase Leaders and Subject Leaders develop their own Subject Leader Plan which identifies key areas for development within their own curriculum area for the academic year. The subject lead plans form the ‘Curriculum Improvement Plan’ and the Phase plans are developed throughout the year following monitoring , evaluating and analysis on a regular basis to set milestone targets and desirable outcomes. 
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 ‘To develop a love of learning, enabling all children to reach their full potential’.
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Respect, Responsibility, Challenge, Enjoyment, Resilience
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Rudston Primary School Aims
We aim:
1. To be an inclusive school and to put into place the practice in all aspects of our work that ensures that all learners are given equality of opportunity and treated fairly.
2. To promote and achieve high standards for all by providing teaching and learning of the highest quality.
3. To use data and tracking to ensure all pupils make outstanding progress and they are involved in understanding their next steps to learn. 
4. To treat learners as individuals and to differentiate teaching and learning to take account of their individual and any additional needs .
5. To provide well for learners’ physical, mental, social, spiritual, moral and cultural needs.
6. To provide well for learners’ care, health and safety.
7. To ensure that all learners benefit from a rich, broad, balanced curriculum presented in an interesting, exciting and imaginative manner with lots of opportunities for purposeful experiences that enable pupils to learn to learn. 
8. To teach basic skills and core subjects well and to give great emphasis to the foundation subjects and RE through a thematic and creative approach.
9. To make connections between subjects and aspects of learning and to apply basic skills across the curriculum. To give consideration to pupils input into the direction of the learning and to listen to their feedback acting accordingly. 
10. To enliven and enrich the curriculum by visits, visitors and extensive use of the environment 
11. To make parents and the wider community partners with the school and to involve them in the evaluation of its success.
12. To build an ethos marked by a welcoming, friendly, bright and lively, happy place where learners feel secure. A place where good behaviour and attitudes to learning are expected and where learners enjoy growing up and staff feel valued. Through implementing Communication Friendly Spaces principles we aim to make this school a comfortable and secure place of enjoyment where success is celebrated and acknowledged and we continually strive to improve and be the best we can be. 
We will continually strive to achieve the school’s aims through the formal curriculum and through all the other experiences offered to our children.  High quality education will raise the children’s standards of attainment, enabling them to:

· develop their use of English and Maths which provide the foundation for all their other learning
· learn social skills that encourage agreeable interactions between their peers as well as adults
· treat everyone in an equal manner, irrespective of gender, race, class or disability
· develop personal and moral values that are respectful of others, leading to their appreciation and toleration of other religions and other ways of life
· learn in a safe and secure environment, in keeping with Health and Safety Regulations that are in the interests of all whom work in the school.




School Context
This is a larger than average Primary school which includes Bright Stars Nursery (NOR 473 including Bright Stars) and Children Centre on site.  The school serves an area of low levels of deprivation (0.1) compared with national (0.2) and low FSM entitlement (16.4%) compared with national (25.9%).  The number of pupils on roll has increased following amalgamation in January 2012 and the change in Bright Stars status from a PVI to school based provision and have been oversubscribed for admissions into Reception in the last 4 years. We had 153 applications for 60 in 2018 with 2.6 applications per place. Our data for Ethnicity indicates 11.1% of our children belong to minority ethnic groups which is lower than the national average (26.3%). A proportion of pupils have barriers to learning and additional needs (8%) which is below national averages (12.5%).  We have less than national SEN with a statement or EHC plan 0.4% compared with 6.1% national. The school’s leadership team includes the HT, DH, and 3 assistant heads. The 3 AH have a responsibility as Phase Leaders (Early Years Phase, Middle Phase and Upper Phase).In September 2017 we appointed a new DHT and AT (Early Years Phase). We have 2 TLR post holders for 2018/2019 focused upon P.E. and Apprentice Manager and Health, Wellbeing and Active school. During 2017/18 the newly appointed Ht completed the NPQH, DHT and AT completed NPQSL and 3 middle leaders completed the NPQML. PPA and additional time is covered by specialist teachers in Art and PE with additional specialist teaching in Science and MFL.  The Chair and Vice Chair of Governors are experienced and have worked with Rudston for many years. There have been some changes to the Governing body in September 2017. All contribute on a daily basis consistently as advisors or volunteering within the school. 
The Learning Challenge Curriculum is in place at Rudston and will be a key priority during 2018/2019 to evaluate and redesign provision. Communication Friendly Spaces philosophy and the Art of Being Brilliant is embedded across the school. The school has had to address maintaining raising standards and progress expectations over the three years and has been effective in achieving this through a range of initiatives and approaches. Our provision needs to continue to support improved outcomes for our disadvantaged children and more able children. We need to improve progress from EOKS1 to EOKS 2 to in line with national or above. Outcomes for Writing at the end of KS 2 needs addressing to ensure we are above National .Performance Management, staff development, coaching and mentoring have been instrumental in ensuring staff progress and professionally develop further to ensure consistent approaches across the sites and key stages. We will continue to use PM to drive the quality of teaching, learning and assessment. 
Rudston was judged as ‘Good’ in all areas by Ofsted April 2018. We are driving towards being ‘Outstanding’. Since Ofsted (April 2018) all school stakeholders have continued to commit to the developed mission -DREAM, BELIEVE, ACHIEVE and values – Respect, Resilience, Enjoyment, Challenge and Responsibility. Standards in all areas have risen across school now being above national in EYFS Good Levels of development (81.7% 2018  compared with national 72% 2018), Phonics Screening Benchmark (87.7% compared with 82% Nationally) ,EOKS 1 ARE Reading, Writing and Maths have increased from 2017,  (80%, 73% 77%). EOKS 2 ARE in line in reading and GPS above in Writing and Maths. We need to maintain standards across KS2 and to focus on improving levels of GD for MA pupils. At KS1 we need to improve standards to ensure we are above National in RWM. Feedback and marking policies needs evaluating to ensure consistently and impact on improving outcomes for children. Co coaching methods will be employed to enable staff to share good practice and target setting needs to demonstrate high expectations of all pupils. The Phase Leaders will need to lead their phase, identifying with staff the areas of focus and interventions and strategies necessary termly in response to the SDP. Our use of O Track has ensured effective assessment of Reading, Writing and Maths and during 2017/18 this was  extended to ensure robust assessment of Foundation Subjects through delivery of Learning Challenge Curriculum, this is crucial to maintaining good provision moving toward outstanding. Having implemented and summarised data sets in line with the new assessment system, a programme of standardisation and moderation will continue throughout 2018/ 2019 with a network of local schools for comparable standards for each year group and a local group of 3 context comparable schools. Rudston remains in partnership with Hope University and LJMU as well as being an active member of the G10 local schools network and LPHA. We contribute to and access support from the Liverpool Learning Partnership. Many staff have delivered specialist lectures and workshops for local Universities. 
SLT , Phases and governors have had meetings through the year to look at Ofsted guidance and make judgements with evidence of where we lie and what we need to do further to improve. This has informed the 2018/19 SDP alongside the School Self Evaluation September 2018. 

RUDSTON PRIMARY SCHOOL – SCHOOL SELF EVALUATION – 2018-2019
	
	Grade
	Strengths
	Next steps

	Outcomes for pupils
	2
	EYFS 
Good Levels of development (81.7% 2018 compared with national 72% 2018). 
Phonics
Phonics Screening Benchmark (87.7% compared with 82% Nationally, 2018) 
EOKS 1 
ARE Reading, Writing and Maths have increased from 2017, (80%, 73% 77%)
and are slightly above National Standard in all areas (76%, 70%, 76%)
EOKS 2
ARE in line in reading (75%) and GPS (78%) above in Writing (81% compared to 78%) and Maths (80% compared to 76%). 
	EYFS
Maintain and improve % achieving GLD including increase in % at Exceeding. 
Address gender difference in GLD: girls out performing boys (90%: 71%)
Convert % achieving GLD into ARE in Key Stage 1.
Track progress from EoEYFS into KS1 to ensure 100% make at least expected progress.
Phonics
Convert % achieving Phonic screening check into ARE in reading and Writing at EOKS1 through robust assessment of application.
Provide high quality phonics provision in Year 2 to ensure all children achieve phonic screening by EOKS1
EOKS1
Improve % achieving ARE in RWM and combined to above National
Ensure 100% achieve at least expected progress from EOEYFS
EOKS2
Improve % achieving ARE in RWM and combined to above National
To maintain/improve standards across KS2 and to focus on improving levels of GD for MA pupils. 
Ensure 100% achieve at least expected progress from EOKS1

	Quality of Teaching and Learning
	2
	All teaching in 2017/2018 was at least good, 57% outstanding.
Develop co coaching approach throughout school.
Ensure effective deployment of  LSPs
	Move good teachers to outstanding to maintain at least 50% of teaching is Outstanding over time. 
Implement highly effective programme of support of 2 new NQTs to ensure teaching is at least good.
Ensure that the needs of all children are being meet in all lesson through high quality first teaching using appropriate challenge and differentiation.
Delivered personalised intervention to meet individual needs of children at risk of falling below ARE or not achieving targets.
Greater focus on providing challenge for the more able across school.

	Personal Development, Behaviour and Welfare
	1
	Art of Being Brilliant fully implemented throughout school.
Forest school provision effectively supports individuals, groups and year groups.
Parent workshops, Educate Award nominations and stakeholder consultations gather views 
O Track used to track and record behaviour incidents

	Ensure that O Track is used consistently and effectively to record negative behaviours.
Continue to develop the behaviour for learning in all lessons for all children. 
On-going training in place for Governors
To continue to increase the importance of Attendance
Achieve healthy school award.
Develop well-being and active learning opportunities across the whole school


	Effectiveness of Leadership and Management
	2
	During 2017/2018:HT completed NPQH, DHT and AH completed NPQSL and 3 middle leaders completed NPQML
Phase leaders are highly effective in supporting and challenging teaching and learning in their phase.
SLT works closely with LSIP, SIL, G10 and LPHA to ensure high expectations are set and school procedures are effective and compliant 
	During 2018/2019 DHT and 1 x AH to complete NPQH
HT to access on-going support and training from LSIP, G10, LPHA and SIL to continue to maintain high expectations and guarantee that school procedures are effective and compliant

	EYFS
	2
	Good Levels of development (81.7% 2018 compared with national 70.7% 2017). 
O track is embedded as a system to track progress in EYFS, including Bright Stars

	Increase the level of children achieving Exceeding from average starting points in reading, writing and maths
Develop continuous provision to offer challenge and more opportunities for mark making and maths within activities.	 
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Priority Target 1 : To improve writing standards and the approach to cross curricular writing.
Expected Impact 
Sustain and improve the outcomes for all groups of pupils across the school in Writing. Differences between groups (SEN, PP, LA, disadvantaged) are diminished with all children achieving their full potential: % achieving GDS above National in RWM at EoKS1 & 2. Demonstrate effective use of assessment data to plan intervention and challenge to consistently demonstrate high expectations of all children; including MA. PM shows 100% teaching is at least good across school. Budget £4000


	Priority Developments
	Actions
	Success Criteria
	Who
	Time by

	To improve the quality and effectiveness of questioning, marking and feedback to ensure that it has a direct impact upon outcomes for children and reduces teacher’s workload.
	To review impact of current marking and feedback policy through book monitoring
To gather pupil voice in relation to ‘what helps you improve your writing?’
To gather staff views on current marking and feedback policy
To provide training for all staff in delivering effective verbal feedback
To implement a trial of new writing marking and feedback policy which focuses on spelling with weekly verbal feedback given to pupils to celebrate successes and highlight next steps.
To monitor and evaluate impact of new marking and feedback initiative
To implement a revised marking and feedback policy

	There is a consistent, whole school approach to delivering effective feedback and marking which celebrates success and highlights next steps and improves writing outcomes for all groups of learners.
Teachers have a greater understanding of misconceptions and are more effective in correcting these ‘errors’ as opposed to marking simply  correcting one off mistakes (e.g. correcting a child who has  failed to use an apostrophe correctly on three separate occasions suggesting an underlying misunderstanding. In contrast, missing one capital letter on in a piece of writing could be classed as a mistake).
Spelling outcomes are improved for all groups of learners as a result of a targeted system of highlighting and correcting errors.
Teacher’s workload in relation to marking and feedback is reduced as a result of the school focus on instant feedback given during lessons
	WW, AM, JC


All staff



All staff




SLT


All staff
	February 2019 

	To  ensure planning for writing follows a clear learning journey, with photographs/ annotations where no writing is produced
	To have a consistent approach to planning a sequence of lessons to improve writing outcomes:
Cold write ( to establish individual baseline)
Immersion stage which introduces the stimulus/ text and the purpose for the writing. During this stage the children are taught all the elements and basic skills required.
Hot write in which children demonstrate their learning in an independent piece of writing
To provide opportunities, throughout the year to revisit, consolidate and master skills using a range of stimulus and genres of writing 

Each child will complete an individual, extended piece of writing at the end of each writing unit and a minimum of 1 extended piece of cross curricular writing at the end of each LCC theme.
Termly monitoring of writing in both writing books and LCC books to ensure focused teaching and provision of a range of opportunities to demonstrate learning, using subject specific language during LCC writing.
	All teachers have a clear understanding of each child’s starting point which is recorded on O Track. 
Planning is tailored to improving outcomes for all learners by delivery of highly effective, targeted teaching which a range of opportunities for children to demonstrate learning throughout the year

Children have a greater range of opportunities to demonstrate learning of writing skills including spellings and Grammar. 
A greater % of children achieving ARE in writing at the end of each year and at EOEYFS, EOKS1 & EOKS2.

	JC

All staff












All staff



SLT
	April 2019

	To ensure that Learning Objectives are effective in increasing learner’s engagement, responsibility and understanding of what they are learning
	To evaluate current use of Los and their impact on learning 
To gather pupils voice on ‘What am I learning’ during activities. 
To produce effective LOs which focuses on what you want your pupils to know, understand or be able to do by the end of a lesson and not is simply a description of they will be doing during the lesson. Los should be expressed in terms of knowledge; understanding; and skills. All Los will use the language:
I am learning to…
I am exploring…
I am discovering…
I am applying…
I am creating….
Develop a consistent approach to ensuring that LOs are share with pupils before they begin an activity or lesson. 
Ensure that all Los are presented in language that all learners can understand.
To ensure that Los are differentiated to match the attainment of learners
To provide time to revisit the LO throughout the activity or lesson.
Termly monitoring of writing in both writing books and LCC books to ensure focused and effective Los.
Pupil voice to evaluate the impact of new approach to LOs
	Separating the learning from the task/activity will enable learners and the teacher to focus not on the activity but on what they will have learned by carrying out the activity 
Telling children why they are learning something will help to motivate children and helps them to see connections in the curriculum allowing them to demonstrate improvements in writing. Sharing Los will also support children in maintaining focus during the lesson and allow them to internalise and explore what is required of them
A greater % of children will achieve ARE at the end of each year and at EOEYFS, EOKS1 & EOKS2
	SLT

WW, JC

Teachers












Teachers



Teachers




SLT


WW, JC
	

	To improve the application of SPAG in all writing activities, including cross curricular writing
	Each class working wall will display prior learning in SPAG as non- negotiables for writing. These elements will be addressed in marking and feedback.
To evaluate whole school approach to handwriting, research approaches in local schools and implement whole school approach to handwriting
To evaluate whole school approach to spellings, research approaches in local schools and implement whole school approach to spelling.
To focus marking on addressing misconceptions in grammar and errors in spellings prior learning.

	To raise standards in application of SPAG during all forms of writing work to improve outcomes for all groups of learners.
A whole school approach is in place for spellings and handwriting which improves presentation, basic skills and outcomes of all children.
There is a consistent, whole school approach to delivering effective feedback and marking which celebrates success and highlights next steps and improves writing outcomes for all groups of learners.

	Teachers



JC



JC



Teachers
	

	To monitor standards of writing
	To undertake in school moderation to confirm teacher judgements
To work alongside G10 and local schools as well as SIL to moderate teacher judgements
	All staff are confident in making judgements in writing, including the use of cross curricular writing
	Teachers
	




Priority Target 2 : To develop strategies of teaching that impacts upon pupil groups to ensure equality of attainment and progress (Pupil Premium, Greater Depth, Girls KS 2 and Boys KS 1)		 
Expected Impact	
To deliver quality first, inclusive teaching in combination with high quality interventions which enables all children to achieve their full potential. Differences between groups (SEN, PP & LA) are diminished due to  accelerated progress and challenging termly targets being achieved. MA children maintain GD as a result of 100% of MA children making at least expected progress. Budget £4000

	Priority Developments
	Actions
	Success Criteria
	Who
	Time by

	To target disadvantaged children gaps across the school and support teachers to diminish these differences
	To implement vulnerable reading groups, including siblings, across the school to embed a ‘love of reading’ while improving reading outcomes for disadvantaged children
To produce pen portraits for disadvantaged children at risk of not meeting ARE to collect pupil voice and highlight individual barriers to learning, allowing the implementation of effective and relevant interventions
To raise aspirations of disadvantaged pupils through whole school focus on future careers and the academic requirements of these careers – develop aspiration displays in each building
To improve self-esteem and confidence through a range of interventions focusing on social and emotional development
To ensure quality first teaching meets the needs of all groups of learners through appropriate challenge, differentiation and resourcing
To improve teacher understanding of PAG and set termly targets to ensure all children make at least expected progress and challenge those below ARE to make accelerated progress
Whole school attendance initiative used to improve attendance 
	Disadvantaged children are making accelerated progress and diminishing the difference between cohort and national measures.
Teacher know and respond to individual barriers to learning and appropriate interventions are in place to maximise progress both academically and emotionally.
Disadvantaged children have high aspirations both academically and for future careers
All children are making at least expected progress from end of previous year and end of key stage as a result of challenging targets and raised teacher understanding

	AM/ LSPs



Teachers




SLT/ Teachers



AM/ LSPs

Teachers



WW/AM/ Teachers




WW/ EWO/ TS
	On-going



Term 2




Term 2





On-going




Term 1.2 pupil progress meetings


On-going 

	To develop staff understanding and confidence delivering greater depth opportunities to challenge the MA
To ensure MA pupils make at least expected progress
	To provide opportunities for accelerated starting points for MA pupils through provision of opportunities to apply, consolidate and peer teach
SLT to monitor provision for the more able and opportunities to encourage greater depth – books, observations, pupil voice and learning drop-ins.
To improve teacher understanding of PAG and set termly targets to ensure all children make at least expected progress and challenge those at risk 
To raise aspirations of all pupils through whole school focus on future careers and the academic requirements of these careers – develop aspiration displays in each building
To develop a range of MA interventions which develop opportunities to apply and extend learning through problem solving and cross curricular application. To engineer opportunities where children are in the learning pit and to take personal responsibility to find the solution
To conduct pupil voice questionnaires to collect views on LCC, topic choices and barriers to improve motivation and engagement
	MA children are provided with greater opportunity to extend and deepen understanding through the provision of appropriate, challenging activities
Teacher know and respond to individual barriers to learning and appropriate interventions are in place to maximise progress both academically and emotionally.
MA children have high aspirations and know that skills and knowledge they need to achieve their dreams
MA children are happy to be in the learning pit and have a range of strategies solve a problem through improved resilience, stamina and self esteem
	Teachers



SLT



WW/AM/ teachers






AM/ teachers





SLT



	On-Going



On-Going



On-Going



On-Going




Term 1





Term 2

	The majority of SEND children are making accelerated progress increasing the percentage of SEND achieving ARE
	To improve teacher understanding of PAG and set termly targets to ensure all children make at least expected progress and challenge those at risk. 
For those SEND children working significantly below ARE PIVATS is used to set challenging targets to accelerate progress
To produce pen portraits for SEND at risk of not meeting ARE to collect pupil voice and highlight individual barriers to learning, allowing the implementation of effective and relevant interventions
Effective and appropriate interventions are delivered, monitored and  evaluated to maximise impact. Horizontal interventions delivered across year groups
Pre and post teaching to used effectively to enable inclusion into quality first teaching
To raise aspirations of SEND pupils through whole school focus on future careers and the academic requirements of these careers – develop aspiration displays in each building
All classrooms are ASD friendly with a focus on visual timetables, pupil independence, resourcing, spellings spot, maths help desk and working walls
	All staff have improved understanding of individual children’s SEND , have high expectations and plan appropriate opportunities to maximise learning
SEND children are making accelerated progress and diminishing the difference between cohort and national measures.
Teacher know and respond to individual barriers to learning and appropriate interventions are in place to maximise progress both academically and emotionally.
SEND children have high aspirations both academically and for future careers
Most SEND children are making accelerated progress from end of previous year and end of key stage as a result of challenging targets and raised teacher understanding

	WW/Am/ Teachers


AM

Teachers/ AM




AM/ LSPs



Teachers/ LSPs

SLT/ teachers


Teachers
	On-Going



On-Going


Term 1




Term 1



On-Going


On-Going



Term 1



	All Low ability children are making accelerated progress increasing the percentage of cohort achieving ARE
	To improve teacher understanding of PAG and set termly targets to ensure all children working below ARE (excluding SEND) make at accelerated progress and percentage achieving ARE increases
To raise aspirations of all pupils through whole school focus on future careers and the academic requirements of these careers – develop aspiration displays in each building
To used mixed ability teaching groupings when appropriate to raise self- esteem while providing positive academic role models and unlock potential
To foster self-esteem of individuals by reducing independence on LSPs through quality first teaching, differentiation, appropriate Los and shared expectations
	LA children are provided with greater opportunity from independent learning through quality first teaching, resourcing and appropriate LOs
Teacher know and respond to individual barriers to learning and appropriate interventions are in place to maximise progress both academically and emotionally.
LA children have high aspirations and know that skills and knowledge they need to achieve their dreams
Percentage of cohort achieving ARE increases
	
	Term 1




On-Going



On-Going



On-Going

	For teachers to identify any remove any gender differences in their classes for reading, writing and maths.
	To raise aspirations of all pupils through whole school focus on future careers and the academic requirements of these careers – develop aspiration displays in each building which removes career stereotyping ideas
To conduct pupil voice questionnaires to collect views on LCC, topic choices and barriers to improve motivation and engagement of both genders
To improve teacher understanding of PAG and set termly targets to ensure all children make at least expected progress and challenge those at risk and increase percentage achieving combined ARE
To raise the engagement and motivation of boys through carefully selected text, LCC topics, real life links, and responding to pupil interests
To raise social and emotional skills of girls to improve friendships and reduce conflict through new wave interventions, Art of Being Brilliant and circle time
Ensure that rewards are consistent . fair and timely


	Difference between genders are removed and data shows equal attainment.
All children have high aspirations regardless of gender and know what skills and knowledge they need to achieve their dreams
	
	On-Going




Term 2


On-Going




On-Going





On-Going


On-Going







Priority Target 3 : To redesign the Ruston Recipe to deliver a high quality and relevant curriculum in all subjects.
Expected Impact 
The planned curriculum reflects the experiences and knowledge of all children. High quality, challenging and relevant learning experiences are sequentially planned to ensure creative coverage of all POS of the National Curriculum. 100% of children make at least expected progress which increases the % of children achieving ARE due to accelerated progress. Budget £4000
	Priority Developments
	Actions
	Success Criteria
	Who
	Time by

	To review the long-term overviews to ensure that there is suitable coverage for all areas of the curriculum.
	Whole school audit of coverage of curriculum
[bookmark: _GoBack] Development of a whole school curriculum map of coverage and knowledge organisers
 Redesign of LCC questions to ensure appropriate links and connections to evident
 Focus on  LO – relevant, challenging and child friendly
 To produce a whole year breakdown of trips, speakers and visitors which will enhance the delivered curriculum
 To develop ‘knowledge organiser’s to share planned learning experiences with children and parents
 To conduct parent questionnaires regarding curriculum intent and content
 To monitor marking to ensure that is it subject specific and that next steps improve learning
 To access SIL subject leader briefings and effective dissemination of information to ensure training/CPD impacts on the whole school

	Whole school curriculum map shows full coverage of all elements of National Curriculum.
LCC are relevant and engaging to Rudston children and enhanced by appropriate trips, visitors and speakers. 
LO are accessible by all children (including LA and SEND) due to use of child friendly language. LOs are subject specific and link to threshold concepts being taught.
Parent views are collected and analysed to highlight strengths and areas for development in our planned curriculum.
Marking follows school policy in all books with LCC marked next steps to extend subject specific skills. 
Subject leaders are up to date with initiatives and developments in their area and this is disseminated to all staff. The quality of teaching and learning is at least good across the school in all areas, with some outstanding
	AM
Whole staff

Teachers

Staff meeting – Teachers lead by AM

WW, Teachers

WW , AM

WW, AM, Phase leaders

Subject Leaders
	Dec 2018















Ongoing

	To identify the key drivers for our curriculum
	As a staff team we will consider the Intent of our curriculum and identify what driver our curriculum
 Plan opportunities to ensure key drivers are embedded across the delivery of each curriculum area
 	

	School has an agreed set of curriculum drivers: qualities and values which we believe all Rudston children should obtain by the time they leave us. These Drivers underpin everything we do at Rudston and lay the foundations for every learning opportunity we offer our children. The drivers are embedded in all curriculum areas and experiences at Rudston.
	Whole staff lead by WW and AM


Subject leaders, teachers
	April 2019

	To ensure there is a range of planned opportunities across the year to embed SMSC and British Values (BVs)
	Subject leads will produce an audit of opportunities for embedding SMSC and BVs across all curriculum areas
 	

	Throughout school, staff create a learning environment which promotes respect, diversity and self-awareness and equips all of our pupils with the knowledge, skills, attitudes and values they will need to succeed in their future lives.  
The curriculum provides a wide range of artistic, sporting and cultural opportunities that encourage pupils to work together and use imagination in their learning. Activities are planned that require pupils to reflect and empathise with others as well as giving them the confidence to provide their opinions and develop their own view points. These activities and experiences are embedded and intertwined within the curriculum.
	Subject Leaders
	July 2019

	To development of ‘Threshold concepts’ - POS that are so central to understanding a particular topic that pupils can’t progress further until they have fully understood them.
	To identify the threshold concepts in our subject by looking for those key ideas that the rest of a topic is based on.
 Plan opportunities to revisit, consolidate and master threshold concepts throughout the key stage 
 To use O Track to formatively assess Threshold concepts to make sure they are ready to move on. 
 Implement pre and post teaching to address any children at risk of not achieving threshold concepts so that we close these knowledge gaps for students who haven’t grasped the key concepts.
	All staff have a clear understanding of the threshold concepts to be taught throughout the key stage. Close tracking of progress and gaps in learning using O Track gives a clear picture of children on track to be ARE at EOKS and those children at risk due to lack of acquirement of threshold concepts.
Secure teachers knowledge of threshold concepts enables effective learning of repeating opportunities to revisit, consolidate and master threshold concepts through acquisition of long term semantic memory processes.
	Subject Leaders lead by AM

Teachers

Teachers

Teachers, LSPs, AM
	April 2019
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