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[bookmark: _Toc173326989]Abstract
[bookmark: _Hlk167632760]Non-compliant behaviours such as poor attendance and lateness can often be problematic in further education. This study investigated the techniques used by further education teachers to engage and motivate their students to better manage educational non-compliance in a higher education college in Wales.  The research study considered which non-compliant behaviours are most frequently observed in the classroom and the reasons behind these behaviours.  It examined the various strategies used by teachers to deal with disruptive behaviour. A thematic analysis was employed to analyse questionnaires and semi-structured interviews to produce the study's findings. The results demonstrate that further education teachers use a variety of strategies and techniques to engage and inspire their students to help manage non-compliant behaviours. Additionally, the findings show that the college uses an effective multi-disciplinary approach to manage educational non-compliance but there is a need for more additional pastoral support for students. The findings show that the curriculum structure is inadequate for some A-level subjects and that college students are still affected by the consequences of the COVID-19 pandemic. According to the findings, there is a need for a more comprehensive student screening and pre-enrolment system and more effective ways to deal with non-compliant behaviours like low attendance and lateness. The results of this study may help future researchers conduct similar related research by acting as a guide. 
[bookmark: _Toc173326990]Chapter 1: Introduction and Rationale
Managing disruptive behaviour in Further Education (FE) is a crucial issue that colleges must address (Armitage, 2019). This widespread issue is caused by economic and social change and has impacted the view of colleges, affecting recruitment, retention, and achievement (Mitchell et al., 1998). This was the perception of college behaviour 26 years ago by the Further Education Development Agency which produced a research report called ‘Ain't Misbehavin, Managing Disruptive Behavior.’ Later, the University and College Union (UCU) (2013) found the same ongoing issue and reported disruptive behaviours such as persistent lateness, poor attendance, using mobile phones during class time and texting, refusal to complete work or set tasks, constant talking, and interrupting in class and refusing to comply with reasonable instruction (UCU, 2013). More recently, a news article published by Hill (2024) in FE Week called ‘What’s behind the rise in bad student behaviour in colleges?’ has highlighted a concern that there is a rise in disruptive behaviour amongst college students, with 77% of college support staff believing that their students were more dissatisfied with life in 2023 compared to previous years. They suggest a link between disruptive behaviour and dissatisfaction with life because 71% of staff believe this dissatisfaction with life has increased disruptive and challenging behaviour.
There may be many reasons for this rise in disruptive behaviour in colleges. According to Wallace (2013), disruptive behaviours could be due to students not being on the right course or a lack of choice and information on course selection. Lebor (2017) argues that educational non-compliance may be due to economic deprivation, social reasons, psychological problems, or unhappiness about being in an unsuitable educational environment. Nelson and Boisvert (2011) found that disruptive behaviour in the classroom may be related to a student’s peer association, delinquency, and low levels of self-control. Other potential reasons may be related to the aftermath of the COVID-19 pandemic. According to Pokhrel and Chhetri (2021), this disruption has continued to have a knock-on effect on the lives of students and teachers today because of the social, economic, and psychological impact of changes to the educational system.
According to Longhurst (1999), persistent absenteeism is another major problem in further education that can lead to poor learning outcomes. There may be a few different reasons to explain this. A research study by McClelland and Case (2023), examined the reasons behind students’ poor attendance at college. They found that the main factors that impact a student’s attendance are the class content and teaching style, the rapport between the teacher and student, the student’s use of time, and the course policy. Also, students who found the lessons interesting and fun felt more motivated to attend college more regularly. Additionally, Murphy (2010) noted that students who feel cared about and understood by their teachers are more likely to engage in lessons and react positively to educational instruction in class.
A study by Wallace (2013) examined the strategies teachers use to motivate their learners to help address educational non-compliance in further education in the UK. Their study indicated that a lack of motivation seems a prevalent ongoing issue in students aged 14-19 that could lead to many non-compliant behaviours such as being late, not turning in assignments on time, and not wanting to carry out tasks. These studies found that disruptive behaviour, educational non-compliance, and lack of motivation continue to be an ongoing concern in Further Education (FE). Despite this, there has been limited previous research on how teachers motivate and engage students to manage non-compliant behaviour in this area. Previous research has focused more on examining disruptive behaviours in secondary schools (Nelson and Boisvert, 2011). This study aimed to address this gap. 
Disruptive behaviour and noncompliance can cause issues for teachers and students in settings for further education. According to Overton and Sullivan (2008), the phrase ‘non-compliance’ refers to students not behaving appropriately in the classroom environment and going against expectations, guidelines, or norms established by teachers and educational institutions. These actions could disturb the classroom atmosphere. According to Närhi, Kiiski, and Savolainen (2017), disruptive behaviours in the classroom can have a detrimental effect on both teachers and students. Students’ behavioural problems may cause teachers work-related stress and reduce their well-being (Klassen and Chiu, 2010). Frequent absences from college, disregarding behavioural guidelines or norms, acting disruptively, arriving late, and turning in work beyond the deadline are a few instances of non-compliance behaviours I have witnessed in the classroom as a further education lecturer. These experiences, along with the experiences of my colleagues who have also dealt with students displaying non-compliant behaviours like those listed above, motivated me to conduct research in this area. 
[bookmark: _Hlk171856816]It was important to complete the study for a few reasons. The main reason is to help inform more effective teaching strategies and techniques to help combat disruptive behaviour and non-compliance in education to help improve students' conduct and motivation in the classroom. Another reason is to help drive educational standards and to improve pre-enrolment screening and support systems within FE settings. I feel my research will benefit many working within higher education and FE establishments, highlighting reasons behind non-compliant behaviours and why these reasons must be addressed so that the right support systems can be provided to help and support students who struggle academically. 
[bookmark: _Toc173326991]Chapter 2: Literature Review
[bookmark: _Toc173326992]Further Education and Non-compliant behaviour
According to Smothers et al., (2021), Further Education (FE) refers to post-compulsory secondary education (after the age of 16) or before university. FE courses appeal to students who strive to acquire the competencies required to enter the workforce, proceed to higher education (HE), or choose a more specialised training route like an apprenticeship (Greatbatch and Tate, 2018). FE colleges offer many courses and qualifications, including A-levels, BTEC diplomas, Access to Higher Education diplomas, and Foundation Degrees (FDs) (Higginbotham, 2023). In addition to providing training and qualifications, FE may be a lifeline for some people who are disadvantaged socially or culturally and challenge inequality and intergenerational poverty (Duckworth and Smith 2019).
This literature review assessed and examined a range of academic sources of information regarding various approaches to engaging and motivating students to help manage and address non-compliant behaviour in FE. To better understand the meaning of non-compliance, it is helpful to clarify what is first meant by ‘student compliance.’ Overton and Sullivan (2008) state, that student compliance means following the teacher’s direction and classroom rules. Conversely, Wallace (2013), states that educational non-compliance includes behaviours that do not follow the rules of educational establishments such as a lack of punctuality, unwillingness to stay focused, and not completing tasks on time. Mitchell et al., (1998) define non-compliance as persistent disruptive behaviours that fundamentally disrupt others' education or endanger their safety or well-being. Research by NASUWT (2023) surveyed 6,586 classroom teachers about the most frequently observed non-compliant behaviours in schools throughout Wales. The survey allowed teachers to share their opinions and life experiences. 

Figure 1: Types of non-compliant behaviours most frequently observed in Wales (NASUWT, 2023).

The results showed that rudeness and backchat were the most reported non-compliant behaviours within schools with 97.47% of teachers reporting this. Additionally, being sworn at (80.61%) and verbally threatened (40.34%) came under the most frequently observed behaviours. The results of this study tell us that educational non-compliance is still an issue in education. Wallace (2013) claims that students who are not sufficiently motivated and engaged in their courses may exhibit non-compliant behaviours. This highlights the importance of the need to develop teaching strategies and pedagogy and additional support tailored to individual learning styles that help to motivate and engage students more to prevent misbehaviour and to improve conduct. 
[bookmark: _Toc173326993]Student motivation and mental health
Motivating students is key in helping to address non-compliant behaviours in education (McClelland and Case, 2023). Schunk and DiBenedetto (2020) define motivation as a process that instigates and sustains goal-directed activities that lead to positive outcomes such as effort, persistence, and overall achievement. In education, it gives students the confidence to get over obstacles and perform at higher levels.  (Tohidi and Jabbari, 2012). Many educational psychologists have conducted extensive research over the years on the meaning of motivation, and academics have tried to explain it in many ways (Koenka, 2020). According to Legault, Green-Demers, and Pelletier (2006), one of the most prevalent academic issues that some teenagers nowadays deal with is a lack of drive to succeed academically. This phenomenon occurs when students lack the will to complete academic assignments, which results in low academic performance. Research in academic motivation intends to explain students' behaviour and how those actions relate to their academic performance. It is crucial to understand why a lack of motivation can lead to non-compliance and understand student motivation so that strategies and techniques can be put into place that will aid in preventing academic noncompliance and disruptive conduct in the classroom. Researchers and scholars have examined various forms of motivation to gain more awareness of what motivates and inspires students. When someone is driven to accomplish something because they enjoy it or find it challenging, they are said to be intrinsically motivated (Ryan and Deci, 2000). Conversely, extrinsic motivation occurs when we are driven to accomplish a task for external reasons, such as a trophy, prize, or good grades (Oclaret, 2021). According to Adamma, Ekwutosim, and Unamba (2018), extrinsic motivation is an important factor in students’ academic performance and success because it encourages and motivates students to engage academically for external reasons. 
Students’ motivation and mental health have been heavily struck since the COVID-19 pandemic. According to Neves and Hillman (2019), some further education students are already at risk of developing emotional and mental health problems, and the pandemic has further added to their levels of stress, along with other challenges they face. As a result, they may now be even more vulnerable to mental health issues (Glowacz and Schmits, 2020). This may help explain some of the non-compliant behaviours in education such as persistent absenteeism where students repeatedly miss college due to underlying emotional problems or other conditions such as anxiety, depression, or stress. A supportive academic environment is vital for students engaging in their studies because it is among the essential elements of a successful learning process (Venugopal-Wairagade, 2016). According to Catling et al., (2022), the COVID-19 pandemic has significantly impacted pupils' emotional and motivational well-being. Even though students have returned to in-person learning, they are probably still dealing with pandemic-related issues related to their mental health and overall well-being (Liverpool et al., 2023). 
Additionally, study-related stressors are also significant concerns for numerous students, and as a result are frequently more recognised than any other stressors (Bush et al., 1985). Many students report feeling overwhelmed by their workload, and some attribute their stress to trying to meet assessment deadlines (Misra et al., 2000). Another significant cause of stress for students is problems with time management (Nonis et al., 1998). However, other researchers contend that it has more to do with students’ perceptions of managing their own time than the time management itself, which generates stress (Macan et al., 1990). This highlights the importance of a proper induction and transition process for new students in FE, and support with study skills such as time management. This may help with non-compliant behaviours such as not meeting assessment deadlines. 
Providing consistent support for students and proactively addressing mental health issues in education settings may motivate students to ask for assistance when they need it and help prevent non-compliance (Wiedermann et al., 2023). Understanding the mental health issues that students face post-pandemic is important to my study because it may help explain some of the reasons for non-compliance and lack of motivation which may help to inform strategies to help manage educational non-compliance and to help increase college support systems for students who are struggling academically.
According to Estyn (2020), education establishments that prioritise each student's well-being are the ones that provide the greatest help to disadvantaged and susceptible learners. These establishments place a high priority on creating a supportive and safe setting in which learners feel comfortable. These establishments have a deep understanding of the students and families they serve, and they collaborate with them in a sincere, positive, and nonjudgmental manner. They realise the obstacles that students may face, and that trauma or other negative events must be conquered for students to develop resilience. Good further education settings should possess a thorough grasp of the barriers that these students may face. They should also have a strong understanding of how poverty may affect students' academic performance and, eventually, opportunities in life.
[bookmark: _Toc173326994]Student engagement and retention
Gill (2016) states that the UK's FE colleges are experiencing a lack of engagement and retention, which is not sufficiently addressed by present initiatives. Allen (2012) proposed that "poor advice, information, and guidance" provided during course selection are common reasons for students to drop out. Additionally, Allen proposed that early withdrawal could be caused by the curriculum's structure, and insufficient student support. Another reason for students leaving college early and losing interest and motivation is financial strain and work-life balance. Many students today are struggling to hold down a job whilst attending college at the same time. Work-life balance, according to Clark (2000), is contentment and seamless operation at home and work without any role conflicts. When a person can successfully manage these demands in terms of their careers, families, society, and education, they then can hopefully attain a successful work-life balance. However, if students struggle with work-life balance, it may lead to extreme fatigue, and exhaustion and eventually lead to burnout, stress, and non-compliance in education. This may then lead to behaviours such as poor attendance, turning up late, and missing assignment deadlines. 
To further support this argument, Sprung and Rogers (2021) completed a research study called ‘Work-life Balance as a Predictor of College Student Anxiety and Depression.’ The primary reason for their research was that they argued that students’ mental health has not been thoroughly studied enough. They employed a cross-sectional survey of 111 students from a private college in the American Midwest to evaluate their work-life balance, perceived stress, anxiety, and depressive systems. The findings of their study showed an association between anxiety, depression, stress, and work-life balance.  They concluded that work-life harmony is a crucial precursor to students’ psychological well-being. Similarly, Irfan and Azmi (2014) stated that students are frequently overworked due to heavy academic schedules, personal obligations, part-time employment, and family duties. Understanding students' work-life balance is important for teachers because it highlights the need for more pastoral support for mental health within the education system. This means ensuring that Students' emotional and physical health continues to be of utmost importance so that they can pursue their educational goals. This may help reduce educational non-compliance and increase motivation and engagement within further education settings. According to Whitman (1985), stress is a necessary component of attending college, however, functional stress may result in psychological, emotional, and physical degradation when this stress turns into dysfunctional stress and anguish due to a work-life imbalance (Irfan and Azmi, 2014).
Transitions to Further Education 
According to Packer, Abinett, and Morris (2022), the transition from secondary education to further education (FE) impacts a student’s emotional, social, and academic development and it can be especially stressful and challenging for students, especially those with additional learning needs (ALN) which can significantly impact their engagement and retention. Similarly, a study based in South Wales by Packer and Thomas (2021) called ‘Transitions from Secondary School into Further Education (FE) found that students often found the transition into FE challenging and they felt that more time was needed for them to be able to get to know their new surroundings, teachers and other students. The location of this study makes it very relevant to this study because it is also based within an FE setting in South Wales. Similarly, Harper (2016) argues that more time is required for students to get familiar with their new surroundings, find out the floor plan and main facilities of the setting, and get to know other students and practitioners. These studies highlight the need for an efficient pre-enrolment and transition system for students into FE to help reduce the possibility of non-compliant behaviours such as retention and engagement.
[bookmark: _Toc173326995]Behaviour policies
According to Sword (2021), behaviour policies are important in educational establishments and typically include expectations for the classroom, a code of conduct, and a hierarchical sequence in which students ought to receive sanctions based on their level of misbehaviour. The policies provide instructions on how to deal with educational non-compliance in both informal and formal ways. Turner (2003) argues that behaviour policies are not enforced enough in further education establishments leading to a significant change in students’ behaviour. This means that the positive attitudes and respect of many students have declined. This is a cause for concern that a growing proportion of students learning, and enthusiasm has declined because of the drop in good behaviour. In Wales, behaviour policies play a major role in maintaining a positive learning environment. Rhodes et al., (2019) asserted that “there is a clear need for schools to have consistent and clear behaviour policies that promote positive behaviour in lessons.” This will help to prevent misbehaviour and may help promote student’s motivation, engagement, positive attitudes, and respect. According to NASUWT (2023), The main goal of a behaviour policy is to help establish a respectful learning environment for all students and staff, where all students may succeed. The policy should be clear, transparent, and fair and the college’s ethos should be ingrained. According to the Department of Education (2024), educational establishments should work collaboratively to improve students’ behaviour, learning, and general well-being. For students who want extra assistance, there should be a ready and accessible source of support. 
[bookmark: _Toc173326996]Increasing students' engagement and motivation
Furthermore, aside from important behaviour policies, it is also essential to look at how teachers can engage, encourage, and motivate students in their lessons. To understand how teachers utilise inspiring teaching practices to promote student engagement in the classroom, Cents-Boonstra et al., (2021) employed a research study titled "Fostering student engagement with motivating teaching." The study used observations from the classroom. The results of the study showed that students who were consistently supported and guided through tasks displayed higher engagement and enjoyment in their lessons. In contrast, in classes where student participation was lower, teachers who used inconsistent teaching techniques had lower levels of student engagement. Similarly, more research by Johnson (2017) titled "The Role of Teachers in Motivating Students to Learn" showed that students feel more driven and motivated to learn when their teachers support their autonomy and make the material engaging and relevant to their lives. According to Patall and Zambrano (2019), one of the most important tools for fostering a student’s achievement, engagement, and motivation is the support the student gets from their teacher.
Zayniddinovna (2024) asserts that the first action a teacher may do to increase a student's motivation and engagement is to give them a sense of ownership and control over their education. Giving students autonomy and control over classroom activities is one way of keeping them engaged and interested. For example, allowing students to select the type of work they will perform might offer them a sense of power that may push them to be more successful even while teacher instruction is still required to keep students engaged and interested.  Establishing clear learning goals for students aids in keeping them motivated. If these learning goals are not established, students could struggle to complete assignments or behave in class. Similarly, Goss & Sonnemann (2017) argued that students learn more in an engaged classroom. Teachers must produce a good setting for studying by setting good standards, building rapport with students, and encouraging engagement and positive risk-taking. This may help establish effective teacher-student relationships and affect how much students participate and engage in learning. Both the content and the mode of teaching delivery are vital. However, it is also necessary to produce a positive learning environment in the classroom. Students who learn in an encouraging and upbeat learning environment may be more likely to enjoy their further education experience and achieve their educational goals.
These studies show the importance of supportive and inspiring teaching practices that help engage and motivate students to help manage non-compliant behaviour in further education. Interactions between students and teachers that are more positive are more likely to impact the students' drive and initiative to learn to enhance motivation (Shima Ghahari and Hossein Shokouhi, 2023). Building trust takes time. Teachers should take time to learn about the student’s interests in their class (Theobald, 2006). According to Mckay and Macomber (2021), students who have a strong trusting relationship with their teachers are highly likely to continue their studies. Additionally, these strong bonds formed between students and their teachers underlie a teacher’s purpose and fulfilment in their job. Similarly, Teven and McCroskey (1997) assume that the more a teacher cares about a student’s well-being, the more likely they will engage in class and learn on the course. Teachers are more likely to boost student motivation and promote positive behaviour when their interactions with their students are upbeat, happy, and respectful (Wallace, 2013). By establishing a more personal connection with their students, teachers can identify potential triggers for non-compliant behaviours in the classroom. Having a good rapport with students may ensure that they feel encouraged and appreciated and may reduce incidences of misbehaviour (Rhodes et al., 2019). 
[bookmark: _Toc173326997]Aims and Research Question
The study's main goal was to examine how teachers in a Further Education (FE) college in Wales engage and encourage their students to reduce educational non-compliance. 
The objectives of the study were:
· To examine which non-compliant behaviours are most frequently seen in the classroom.
· To explore the reasons behind non-compliant behaviours.
· To explore teachers’ reactions and experiences of non-compliant behaviours.
· To explore the strategies used by teachers to address non-compliant behaviours.
· To explore the support systems in place to help address non-compliant behaviours.
· To explore how teachers motivate and engage students to address non-compliant behaviours.

The research question ‘How do teachers engage and motivate students to help manage non-compliant behaviours in further education?’ aimed to shine a light on educational non-compliance, the reasons behind non-compliant behaviour, and hopefully inform more effective teaching strategies, and support systems in further education establishments, to help combat disruptive behaviour and non-compliance in education. This study was important because I feel that students must be supported in their progression and completion of further education courses and any underlying behaviours of non-compliance addressed so that students can enjoy their learning and ultimately achieve their qualifications.  According to Wixcey et al., (2022) in the UK, a concern has been expressed about the number of students leaving FE before completing their courses. This highlights the importance of finding out the reasons behind students' non-compliance and lack of attendance so that strategies can be put in place to motivate and engage students to increase student retention. The next chapter of this study will look at research design and methodology.
[bookmark: _Toc173326998]Chapter 3. Research Design and Methodology
[bookmark: _Toc173326999]Epistemology
Epistemology, as defined by Sol and Heng (2022) is a philosophical branch that is concerned with the theory of understanding and knowledge.  Epistemologists try to demystify what knowledge is, what it means, and how individuals can claim that they know that knowledge is true. Individuals can have a strong belief and perception about something but that doesn’t mean that the belief they hold is true. The knowledge needs to be justified appropriately for it to have a valid meaning. According to Steup and Neta (2020), our genuine beliefs must come from trustworthy sources such as testimony, perception, reason, and memory, if they are to be recognised as knowledge. In the context of research, this means an understanding of how the research evidence is gathered using various sources. 
[bookmark: _Toc173327000]Ontology
According to Pervin and Mokhtar (2022), ontological stances can vary widely among different researchers, and this informs the type of research paradigm they use to carry out their research. Choosing the right research paradigm provided a logical structure for carrying out the research. A relativist ontological stance was used for the study. According to Dieronitou (2014), researchers construct multiple realities that are based on relativist ontology rejecting the possibility of a correct reality. My research was based on a constructivist/interpretive paradigm where reality was socially constructed by the teachers who took part in the study. There was no single truth that defined teacher’s perceptions of non-compliance and each teacher had different views and opinions on non-compliant behaviours, the reasons behind these, and the strategies they use to help motivate and engage their students. According to Pessu (2019), everyone has a different view of reality that they consider right. Everyone interprets reality according to their individual views and opinions. Subjectivism is an important part of ontology, according to Levers (2013), subjectivism is where realities and knowledge are constructed through an individual’s knowledge, interpretations, and reflections. Individuals’ ethnicity, gender, social class, and language play a part in their interpretations of knowledge. The teachers’ subjective realities were socially constructed by their knowledge, individual views, and opinions, as well as their interpretations and reflections. These created the realities that helped to address the research question. 
[bookmark: _Toc173327001]Researcher Reflexivity and Positionality
According to Holmes (2020), Positionality involves the worldview of the individual and the way they look at their research and context. Different researchers perceive things differently. Positionality involves the researcher's ontological worldview of reality, knowledge about this worldview (epistemology), and the values that they attribute to these beliefs (axiology). This informs how researchers conduct their research. These beliefs are also influenced by the researcher’s environment, ethnicity, upbringing, history, and location. This all affects the shaping of their positionality and can influence how the research is carried out. Concerning my positionality, my experiences as a further education lecturer over the years may have shaped my beliefs and potentially coloured my views about the reasons behind non-compliant behaviour. For example, the belief that persistent absenteeism may be due to inadequate teaching styles, whereas the actual reason may be due to other problems that the student may be having such as external factors like social problems, health issues, and mental health problems. I am aware of how my positionality may have impacted the research process and how my own experiences may have impacted my interpretation of the participants’ experiences. For these reasons, it was important to regularly reflect on all stages of the research process to ensure that my own opinions and judgements of non-compliance did not lead to any bias. 
[bookmark: _Toc173327002]Ethical Considerations
All research carried out was ethically approved by the UWTSD ethics committee, which approved the study (see Appendix A). During the recruitment and advertisement process, each participant received complete information about the purpose of the research and was given comprehensive information about what the research entailed, allowing participants who were unsuitable to opt out without having to explain for doing so. Additionally, all participants were informed of their rights to withdraw from the study at any given point and that participation was completely voluntary. Respect for confidentiality and anonymity was always ensured to ensure that no personal information taken could lead to the identification of participants. For the entirety of the research, BERA ethical guidelines were used. The guidelines represent and support professional ethical practice in research (BERA, 2024). According to Cohen, Manion, and Morrison (2017), all researchers in education must take into consideration how their study will affect their participants and operate in a way that upholds their human dignity. 
[bookmark: _Toc173327003]Sampling
Snowball sampling is a process where participants are recruited by other participants to form part of the sample (Nikolopoulou, 2022). Further education teachers were recruited by other teachers at a further education college in Wales to take part in the research study. The advantage of snowball sampling is that it is a cheap and efficient method of recruiting participants. It is also very flexible because it allows the researcher to identify individuals who are willing to participate and who will then also find other individuals to participate. There are however some disadvantages of using snowball sampling. Because the sample is not randomly selected, it might not accurately reflect the whole population. According to Nikolopoulou (2022), another issue may be self-selection bias, where participants introduce others with similar traits to themselves. Bhandari (2023) asserts that defining a sampling frame is a good way of preventing sampling bias in research. This was taken into consideration when conducting the research and a sampling frame was selected of a list of teachers from various departments of the college. Altogether, the request to fill out the online questionnaire was answered by 19 further education teachers. Even though I had hoped to recruit a few more, this number was viable for the study. The age range of the sample is shown in table 1. Many of the participants were aged 55-64 and were mainly women (79%). Amongst the participants, 63% had been teaching for over 10 years. 
                                     Figure 1. The age range of the sample.
	Age
	Number of participants

	18 - 24
	1

	25 - 34
	3

	35 - 44
	4

	45 - 54
	4

	55 - 64
	5

	65 +
	1

	Prefer not to say
	1



[bookmark: _Toc173327004]Design 
A qualitative research design was used to address the research question, to find out how lecturers engage and motivate students to help manage non-compliant behaviours in a further education college in Wales. This involved using a questionnaire and semi-structured interviews. A thematic analysis was then used to analyse the data. This will be explored fully in the next few sections of this study.
[bookmark: _Toc173327005]Data Collection
Questionnaire
An online questionnaire was compiled using Microsoft Forms. The rationale behind choosing a questionnaire was that it allowed the opportunity to form good open questions that allowed respondents to share their perceptions and opinions in their own words (Bhandari, 2023). The questionnaire (see Appendix C) included 5 closed questions and 11 open-ended questions relating to how lecturers motivate and engage students to help manage non-compliant behaviour in further education. According to Cohen, Manion, and Morrison (2017), open-ended questions can capture genuineness, depth, and richness from participants. Closed questions are also useful and effective because respondents can respond quickly. A limitation, however, is that the researcher may fail to provide enough response options to choose from, which may limit the possibility of a true answer (Taherdoost, 2022). To mitigate this, teachers were given different options. An advantage of using questionnaires was that it was an efficient way of saving time and effort as the questionnaires were emailed electronically to groups of teachers in different departments. This way responses were collected from many teachers at once. Because the teacher’s anonymity was guaranteed they felt more comfortable discussing their experiences and opinions.  
The first few questions of the questionnaire were closed questions that asked about the age bracket of lecturers and how many years of teaching experience they had. According to Rahida Aini, Rozita, and Zakaria (2018), teachers of different ages teach in different ways, and those who have more years of teaching experience are usually better at teaching and classroom behaviour management. Similarly, Putman (2012), showed that a teacher’s self-efficacy to engage students and manage a classroom increases with the number of years of experience in the classroom. In contrast, Haq and Akhtar (2013) argue that a teacher’s years of experience might have an impact on their teaching strategies and how well they motivate and engage students as teachers may lose motivation because of weariness and many years of service. These questions were important to the study because the study aimed to look at the different strategies teachers use to motivate and engage students to help manage non-compliance. Another one of the opening questions asked was about the teacher’s gender. This was also relevant to the study because it is useful to see the different teaching strategies used by both male and female teachers to manage non-compliance and to see perceptions from different viewpoints. According to Akhmetova, Seitova, and Mynbayeva (2017), female and male teachers exhibit different styles of teaching and communication. Similarly, according to Ochola and Juma (2014), students believe that male and female teachers have different teaching techniques and communication styles.  I felt it was also important to ask about the teacher’s job in the questionnaire. This was because FE teachers teach a variety of different courses at different levels at the college where the study took place and therefore may use different teaching strategies to manage non-compliance based on the level of course that they teach. So again, this gave additional insight and perspectives into the different experiences and perspectives of teachers in further education. Overall, the questionnaire took around 20 minutes to complete altogether. The questionnaires were sent out electronically by email to FE teachers.
Semi-structured Interview
From the 19 participants who filled out the questionnaire, 6 teachers agreed to participate in a semi-structured interview. These consisted of senior lecturers, course leaders/ lecturers, and hourly paid lecturers. Interviews lasted from 15 to 30 minutes and included 9 open-ended questions and 2 closed-ended questions (see Appendix E) that were carefully designed and recorded to extract rich and meaningful data from the participants. According to Adams (2015), the direction of semi-structured interviews is never set in stone. The interviews can steer off in different directions depending on the questions asked. To mitigate this, it was important to keep track of any questions asked during the interview so that no important questions were missed. The interviews were recorded and conducted using voice recording software and later each interview was fully transcribed. The rationale for choosing interviews in the exploratory study is that they would give lots of rich data (Buys et al., 2022). Additionally, it gave me a way of obtaining an interesting insight into my research topic of non-compliant behaviour in education. It also allowed my participants to explore this topic and reveal the strategies they use to motivate and engage students who show non-compliant behaviours in the classroom. According to Winwood (2019), interviews can provide enlightening insights into an individual’s perceptions and experiences. 
[bookmark: _Toc173327006]Data Analysis
To analyse the data from the questionnaire and semi-structured interviews, a thematic analysis was employed. There are many advantages to using a thematic analysis. According to Braun and Clarke (2006), it is a great way to identify and capture emerging data patterns and gather rich data. Thematic analysis offers a highly adaptable approach that can be tailored to the requirements of research studies due to its theoretical freedom (Nowell et al., 2017). It is a flexible way of interpreting qualitative data and allows the researcher to sort data sets into broader themes. It also enables the development of codes and themes from the data. Disadvantages are that it can often be time-consuming, important themes could be missed and results could be based on the researcher’s interpretation and judgement. When completing the thematic analysis, an objective approach was taken to ensure reliability and credibility. The analysis of the data gathered included six phases. 
	Phase
	Description

	1
	Getting familiar with the data

	2
	Producing the initial codes

	3
	Looking for themes

	4
	Reviewing themes

	5
	Naming themes

	6
	Composing the report


                     Figure 2: Thematic Analysis (Braun & Clarke, 2006).
Phase1: Getting familiar with the data
According to Braun and Clarke (2006), the transcription process is an important part of qualitative data analysis. The transcription involved transcribing the audio from the interviews, reading through the material, making some preliminary notes, and generally getting familiar with the data. Reading the material repeatedly and actively searching for patterns and meanings allows the researcher to become fully immersed in the data (Nowell et al., 2017).
Phase 2: Producing the initial codes
After familiarisation with the data, phase 2 involved the initial coding of the data. This involved highlighting certain areas of text and then assigning labels to represent the contents. According to Naeem et al., (2023), researchers identify visual elements and patterns within the text and designate them keywords, and participants’ perceptions and experiences are encapsulated in these keywords that have been extracted from the data. Coding allows for the data to be simplified and for the researcher to focus on aspects of that data (Nowell et al., 2017). The coded data at this stage of the thematic analysis is different from the broader themes (Braun and Clarke, 2006).  
Phase 3: Looking for themes
Phase 3 involved analysing the data interpretively and searching for broader themes.  According to Naeem et al., (2023), theme development involves grouping codes into meaningful categories which involves a greater depth of abstract interpretation. This is where you begin to examine the codes and think about how different codes could come together to create a larger theme (Braun and Clarke, 2006). At this stage, codes are put into different categories such as sub-themes and main themes and some codes appear to have no place at all (Braun and Clarke, 2006). Codes that did not have any specific place were put into a miscellaneous sub-group and were not discarded as they were examined in more detail in the next phase of the thematic analysis (reviewing themes). DeSantis and Ugarriza (2000) define a theme as an abstract concept that gives identity and meaning to recurrent experiences that when combined create a cohesive and meaningful whole narrative. Themes provide refined abstract explanations to explain phenomena (Mishra and Dey, 2022).
Phase 4: Reviewing themes
According to Braun and Clarke (2006), phase 4 starts after a collection of themes has been established, that now need further refinement. During this stage, the coded data extracts were reviewed for every theme to see whether any patterns emerged that seemed to make sense (Nowell et al., 2017). This was done to determine the validity of each theme and to see if these themes accurately reflected the meanings that were drawn out from the data set overall. In this stage, it becomes clearer as to what is a theme and what is not a theme (Braun and Clarke, 2006). Whilst reviewing the themes, I found that some themes were not themes because there was insufficient data to back them up. I also found that some codes that I had originally placed in the miscellaneous sub-group now came in useful after further refinement, so it was important that these codes were not disregarded.  According to Jowsey, Deng, and Weller (2021), when taken as a whole, themes should address the research question and provide an overview of the experiences, views, and opinions of the participants.
Phase 5: Naming themes
In phase 5, the final collection of identified themes was named after a final review of all the themes (Jowsey, Deng, and Weller, 2021).  According to Braun and Clarke (2006), the names of themes should be captivating and convey to the reader the main idea of the topic. For the final set of named themes, a detailed analysis was written for each theme that determined the narrative that each theme told (Nowell et al., 2017).

Phase 6: Composing the report
Phase 6 involved giving the established themes a final analysis and writing up the report. According to Braun and Clarke (2006), the final phase of the thematic analysis begins after the researcher has thoroughly established their themes and is prepared for the last analysis and to start writing the report. This final analysis should produce a comprehensive and interesting story of what the various themes tell us about the topic and should be logical and coherent linking to the research question (Nowell et al., 2017). The final report must include short extracts from participants to illustrate an understanding of the themes (Braun and Clarke, 2006). 
[bookmark: _Toc173327007]Findings
This study was conducted to, evaluate, and assess how teachers engage and motivate students to help manage non-compliant behaviours in a further education college in Wales. In this section, the findings, and key themes are presented that came up after an in-depth thematic analysis of the questionnaires completed by teachers at a further education college in Wales. The four themes identified included, types of non-compliant behaviours observed by teachers in further education, justification of behaviours – the reason behind non-compliant behaviours, teaching techniques and approaches – strategies used by teachers to motivate students and address non-compliant behaviours in further education, and multidisciplinary team approaches to address non-compliance and to motivate and engage students.
[bookmark: _Toc173327008]Themes from the questionnaire
Theme 1: Types of non-compliant behaviours
The first theme identified from the thematic analysis of the questionnaire responses was the types of non-compliant behaviours observed by teachers in further education. Poor attendance seemed to be one of the main problems. This was the main concern voiced by teachers in the study. Lateness was another issue, as well as meeting assignment deadlines, non-completion of work set out by teachers, use of mobile phones, and low-level disruption and rudeness in the class. Some responses from the questionnaires included:
“Attendance seems to be the biggest concern within my classroom. It does depend on the nature of the course and the content you are delivering. This is what I have discovered recently.” (Participant 1).
“Irregular attendance patterns, lack of motivation to complete tasks set. Not meeting deadlines, not understanding the tasks fully, and not wanting to ask further questions….” (Participant 3).
“In a classroom, lateness and attendance are concerns, along with missed deadlines….” (Participant 12). 
“Use of mobile phones, low-level disruption, refusal to complete tasks, not meeting deadlines, lack of engagement, non-completion of homework, lateness, asking to leave sessions early….” (Participant 17).
Teachers' responses demonstrated their concerns about students falling behind with their work and not understanding the importance of getting good grades and obtaining a qualification.
Theme 2: Justification of behaviours
The second theme identified was the justification of behaviours – the reason behind non-compliant behaviours. Some students use non-attendance as an avoidance tactic to avoid subjects they do not enjoy. Others choose the wrong course and have no interest in the subject. This can lead to poor attendance, lateness, falling behind with work, and not meeting assignment deadlines. Other responses showed that non-compliance is due to undiagnosed ALN – additional learning needs or other mental health problems. A few students also effectively avoid the system and are not screened before the start of the course. This leads to them struggling to understand the subject leading to missed work and poor attendance. Other students struggle with their work/life balance and are struggling to manage their time between college and work placements. Some responses included:
“Poor Attendance – some use it as an avoidance tactic….” (Participant 8).
“Poor attendance is often due to them having to take a compulsory subject (WBQ) or taking a subject they don’t have any interest in or poor attendance is due to part-time work taking precedence over college work….” (Participant 10). 
“Yet again, I would look into this in more detail. See what can help them, writing it down. Look for undiagnosed ALN….” (Participant 13).

Theme 3: Teaching techniques and approaches
The third theme identified was teaching techniques and approaches – different strategies teachers use to motivate students to address non-compliant behaviours in FE. Teachers use various methods and strategies to help motivate and engage their students. They differentiate and tailor their lessons based on the learning styles of their students. Teachers employ interactive techniques in their lessons, including educational interactive games like Kahoot and Quizlet, because they think these are good ways to get students interested and motivated. They have group discussions, and research activities to help reduce boredom and lack of motivation within the classroom. Many teachers felt that having one-on-one conversations with students was a successful strategy. Building a good rapport with students seems to help reduce non-compliance because students feel listened to, supported, and understood. According to Goss & Sonnemann (2017), in an engaged classroom, children learn more. Teachers need to create the ideal environment for learning in class by establishing high expectations and developing a relationship with each student. Some responses included:
“I try and use a variety of methods – usually doing a Kahoot gets them back on track….” (Participant 8).
“I always ask learners how they would like to complete a particular task and always consider the ‘boredom factor’ of a relevant task….” (Participant 11).
“Differentiate class tasks breaking them down into more manageable chunks so the learner may understand better. Looking at different approaches to the way the learner works best, visual hands-on, etc, and matching their preferred learning style with activities in the classroom to try and get the best out of them….” (Participant 17).
“I make sure that there is a range of activities, groups, pair and individual work, Quizlet, etc, personal research, and a 5-minute break in the middle of the lesson….” (Participant 18).
Giving students ownership and voice, choice and control gives them a sense of control over what activities they enjoy and allows them to voice their opinions about what strategies work for them. Ready, respectful, and safe is the new behavioural strategy of the college and teachers work hard to implement this ethos and set professional standards. Other responses showed that rewards, consequences, and reinforcements seem to work well at curbing non-compliant behaviours. Teachers offer praise to students for good work and some issue certificates. Behaviour action plans are used to address educational non-compliance. Students who continue to be late or have repeated non-attendance are put on behavioural action plans to help mitigate their behaviour. Teachers follow the behaviour policy and set down behaviour standards and expectations at the beginning of the academic year. 
Theme 4: Multidisciplinary team approaches to address non-compliance
The fourth theme identified was multidisciplinary team approaches to addressing non-compliance, to motivate and engage students. The responses showed that teachers work in partnership with learning coaches and the Inspire support team at the college who work alongside learners with additional learning needs to offer pastoral and educational support. Some students need examination access arrangements and additional learning resources, so the Inspire team (additional learning support team) can help with this, and work in partnership with the Additional Learning Support Co-ordinators (ALSCos) to achieve this. The college’s administration team works in partnership with teachers to help address non-compliant behaviours such as poor attendance. The college library service provides educational support to students and helps students with problems using the computers and technology at the college. Some responses included:
“There is extensive support including one-to-one sessions with specialist lecturers. Academics work closely with student services to ensure lecturers, activities, handouts, etc., are as inclusive as possible….” (Participant 4).
“The college has a good support hub with Inspire and the learning coaches can make links with these learners and work alongside them to get to the bottom of the behaviour….” (Participant 6).
“Learning assistants - I have had one in the past for a boy with autism and I have one for a girl with hearing problems. There is also support with essay writing and numeracy in the library from the librarians and students can be referred to them for help….” (Participant 9).
[bookmark: _Toc173327009]Themes from the Interviews
In this section, the findings, key themes, and ramifications are presented that came up after an in-depth thematic analysis of further education teacher interviews.
Theme 1: Enrolment and Screening
[bookmark: _Hlk173071757]The first theme identified from the thematic analysis was enrolment and screening – pre-enrolment screening for the suitability of A-level courses for students. According to the responses given, the college should have a better transitional process for enrolment and screening procedures for students to identify their suitability for A-level courses and to determine whether the student has any extra needs for support or learning. Pre-enrolment screening may detect whether the A-level course is suitable for the student, or whether that student needs to be steered towards a vocational program instead that is more suitable for their learning needs and academic level. Students could potentially be enrolled in the wrong course if they are not screened properly. Liaising and communicating with feeder schools and the student’s previous school would also help highlight barriers to learning, additional learning needs, and a history of non-compliant behaviour. Some responses included:
“I think sometimes it’s not the student’s fault, but sometimes I think they need to be screened more.  Um, so rather than letting them on. What am I trying to say…. they need to have higher entry requirements….” (Participant 1).
“I think that sometimes we take on students that maybe wouldn't particularly get into other colleges….” (Participant 5).
“I think potentially sort of lack of screening in schools or lack of communication and partnership working with, with schools to pass on information about new students….” (Participant 6). 
According to the responses, educational non-compliance can be caused by previous educational experiences with potentially unscreened additional learning needs. According to Packer, Abbinett, and Morris (2022), the transition from compulsory education to further education has a major impact on students with additional learning needs, especially their retention and engagement. This is why thorough screening measures must be put in place to help spot additional learning needs earlier on so that exam arrangements can be put in place, as well as other support, and strategies to help reduce non-compliant behaviours and improve engagement and motivation. Also, providing students with good advice about course options before enrolment may help them determine whether the course is suitable for them. Having the right advice on the course may direct students to a course that fits their passions and interests. Therefore, transition and enrolment need to be considered holistically, which means taking into consideration each student’s individual learning needs (Downes, Nairz-Wirth, and Anderson, 2018).
Theme 2: A level course content too heavy
The second theme identified was ‘A-Level course content is too heavy – a need for course specification change’. According to the responses given, the problem is the course specification by the awarding bodies. Teachers believe that the content in some of the A-level courses is too content-heavy, especially to deliver within a brief time frame. They believe that this could be one of the reasons for the lack of engagement and motivation within the classroom. The results also highlighted a lack of content consistency across A-level courses with some A-level courses being more content-heavy than other courses. According to OECD (2024), both teachers and students frequently complain that a curriculum is too full or dense. The problem there seems to be in the course specification and the way the courses are written. Some responses included:
“Some areas are a little bit dry. Um, what I find mostly is not my course content, but I do question consistency across A levels because I tend to find that I think that mine is very content-heavy. We seem to need to have to do more than other subjects….” (Participant 4).  
“There are a couple of things in there that are quite dry, but you'll get that in any subject. Unit one is awful….” (Participant 5). 
“Our new courses have been within the curriculum area for 2 to 3 years now. As staff, we're getting much better at delivering it, year on year. But I do feel it is very dry compared to when we were on a vocational course......” (Participant 6).
Teachers are delivering the course material the best they can within a given period, and they question the design of some of the A-level courses. Another point that was raised was that some students are not having enough downtime during the week due to the combination of college and work placements. This highlights the pressures of work/life balance for students who are trying to juggle work and education simultaneously. It may also explain the reason for non-compliant behaviours such as lack of attendance or lateness in submitting work or assignments. Sprung and Rogers (2021) argued that work-life balance is a predictor of college students' anxiety and depression. 
Theme 3: The aftermath of COVID-19
The third theme identified was ‘The aftermath of COVID-19 – COVID impact on non-compliance in further education.’ According to the responses given, the aftermath of the COVID-19 pandemic has continued to have an impact on learners over the last few years. Teachers believe that the COVID pandemic has greatly affected academic attainment and engagement, which has had a knock-on effect on student behaviour, compliance as well as attainment, and retention of students. Some responses included:
“I do think that Covid is the reason that these behaviours are so bad….” (Participant 5).
“I think COVID’s had an impact right now over the last couple of years….”  (Participant 3).
“Um, I think there's been a change since Covid in attitudes….” (Participant 4).
“Since COVID, it has been more difficult to provide the learners with that 1-1 time some may need, especially if they are displaying behaviours….” (Participant 6).
Because of COVID-19, many students have missed significant years of school (Lewis, 2023). This may have affected their social development and social interaction (Catling et al., 2022), This again highlights that the aftermath of COVID may be responsible for non-compliant behaviours such as poor attendance and completion of work.  According to Eyles, Lillywhite, and Major (2023), UK school attendance is still far lower than it was before the pandemic with a sizable portion of the COVID-19 generation never returning to the routine of going to school.

Theme 4: Additional pastoral support needs for students

The fourth theme identified from the interviews was ‘Additional pastoral support for students.’ According to the responses given, there is a need for additional pastoral support and counselling to help deal with students who show non-compliant behaviours or those who are struggling academically, emotionally, or mentally. Teachers felt like they were taking on more pastoral duties in addition to their already heavy workload due to understaffing at the college and a lack of funding. According to Barmby (2006), teachers often deal with additional responsibilities on top of their already excessive workloads. Some responses included:

“Teachers are taking up more of a pastoral responsibility when we shouldn't be.    So, it just adds to our workload.” …… (Participant 5).

“I think academic support could be better funded or have more funding allocated to it. So, we could offer some additional support to some learners who really struggle. So, it's more allocated more fairly across the class. “…. (Participant 6).
“The only problem is that there is a big queue for counselling…maybe there could be more college counsellors perhaps’ (Participant 4).
“We are supportive, but sometimes certain things are not within my remit.” ... (participant 2)	 
[bookmark: _Toc173327010]Discussion
Non-compliant behaviours
This study aimed to understand how teachers engage and motivate students to help manage non-compliant behaviour in a further education college in Wales. There are quite a few key findings to this study. Non-compliant behaviours such as poor attendance and lateness are the biggest behavioural concerns for FE teachers at the college. Persistent absenteeism may lead to poor learning outcomes (Longhurst, 1999). There may be many different reasons for poor attendance and lateness. According to McClelland and Case (2023), there is a growing concern over the mental health of college students and a worry that this influences class attendance.  This suggests that it is important for teachers to have an awareness of the mental health of their students and how this may negatively impact both lateness and attendance so supportive strategies can be put in place to help those students who are struggling with mental health concerns (McClelland and Case, 2023). If students believe their teachers care about their well-being, they are more likely to learn and engage in the course (McCroskey, 1997). Other research also supports this, for example, Estepp and Stripling, (2020) found that attendance was much better if students had a good rapport with their teacher. In contrast, students who do not have a positive rapport with their teacher are likely to have poor attendance (McClelland and Case, 2023). Other previous research has also indicated reasons for poor attendance in class. Estepp and Stripling (2020) argue that poor teaching practices where there is little interaction with students demotivate students leading to poor attendance in class. 
Teaching techniques and approaches to help increase engagement and motivation
Another finding of this study was there is a good range of teaching techniques and approaches used by FE teachers at the college to address non-compliant behaviours to help motivate and engage students. Results showed that FE teachers believe that interactive strategies are an effective way to help engage and motivate students. This is supported by previous research. According to Moore, Armstrong, and Pearson (2008), teachers should use more interactive classroom activities such as quizzes, as this promotes engagement, motivation, attendance, and arrival on time. Similarly, a study by Abdel Meguid and Collings (2017) examined whether students prefer interactive teaching to traditional teaching approaches. The study found that students enjoyed interactive lessons more and found them much more effective. To further support this, previous research by Wang and Tahir (2020) found that interactive quizzes such as Kahoot can impact learning positively compared to the more traditional style of learning. Similarly, Pham (2022) suggests that interactive platforms such as Quizlet are a great way of enhancing students’ vocabulary due to features such as spell tests and flashcards. This previous research supports the benefits of using interactive techniques and approaches to help increase students’ motivation and engagement in the classroom. Other teaching strategies such as group discussions also help motivate students and alleviate boredom in the class. Previous research has indicated that collaborative teaching methods have a range of benefits for students including improvements in interpersonal skills, increased motivation, improved critical thinking, and understanding of teamwork (Rezaei, 2022). 
Multi-disciplinary team approaches
The college has a pastoral support system for its students who have additional learning needs or for those who have mental health issues. There is unmistakable evidence of an effective multi-disciplinary approach within the college, with teachers working in collaboration with the Inspire team (college support team), additional support assistants, librarians, and learning support assistants. This system seems to be effective and inclusive. The college ethos, ready, respectful, and safe establishes the attitudes needed for both students and teachers. According to Mart (2013), respecting students as individuals is essential in building effective student and teacher relationships. Students are more inclined to engage in lessons if they believe their teachers are concerned about their welfare. These results support previous literature that emphasise the importance of educational establishments prioritising students’ health and well-being through effective collaboration and support (Estyn, 2020). A supportive academic environment is vital for students' overall academic success (Venugopal-Wairagade, 2016).
Screening and pre-enrolment system for students
The study’s findings showed a need for a more efficient student pre-enrolment and screening process. Teachers' comments indicate that a more thorough enrolling and screening procedure is needed to help determine a student’s suitability for further education courses and to detect whether a student has any additional learning support needs. Previous research supports this idea, Packer, Abinett, and Morris (2022) state that transitions from secondary education to further (FE) can be especially challenging and stressful for students who have additional learning needs (ALN) and that these students need extra support and guidance. Similarly, Packer and Thomas (2021) argue that students find the transition to FE challenging and feel they need more information about college structure, facilities, and courses. 
Insufficient curriculum structure
[bookmark: _Hlk173231883]The detailed thematic analysis of the interviews showed that teachers believe that the A-level curriculum structure is insufficient because some A-level courses have too much content to cover in a short time frame. According to Akhtar (2023), an overload of the curriculum can negatively impact the quality of teaching and the student's ability to learn. This is because teachers do not have enough time to explain the content in-depth to students who struggle with their work. According to the teacher’s responses in the study, this may be the reason for a lack of engagement and motivation.  In this case, the problem seems to lie more with the specification of the A-level courses and how they are written, rather than the teacher’s teaching ability, as teachers and students frequently complain that the curriculum is too full or dense (OECD, 2024).  Additionally, Barmby (2006) stated that alongside their teaching duties, teachers are also burdened with paperwork and administrative tasks that exacerbate their workload. Teachers are often exhausted from their full day of teaching and managing at the college (Akhtar, 2023). These factors may make it more difficult for teachers to motivate and engage students to help manage non-compliant behaviours.
The aftermath of COVID-19
[bookmark: _Toc171795948]The study findings show that teachers have experienced a change in students’ attitudes and behaviours since the pandemic onset and that this aftermath of COVID-19 continues to impact learners’ engagement and attainment in FE. These results build on previous research and suggest that even though students have returned to in-person learning, they are probably still dealing with pandemic-related issues related to their mental health and overall well-being (Liverpool et al., 2023). According to Elharake et al., (2022), college students are feeling more tired, depressed, and anxious than before the pandemic. This may help to explain some of the reasons behind educational non-compliance. Similarly, Oxley, Asbury, and Kim (2023) suggest that teachers have faced an increase in non-compliant behaviours since the onset of the pandemic from students and there is a growing demand for more student support. The study findings also showed that teachers struggle to provide students with the one-to-one time they need when they display non-compliant behaviours. Therefore, it is important to think about the best ways teachers can be supported to engage and motivate students and help manage non-compliant behaviours in the classroom because student non-compliance is a contributing factor that is connected to teacher burnout (Aloe et al., 2014). 
Additional pastoral support needs
The results from the study also show the importance of additional pastoral support to help students who struggle emotionally, academically, or mentally. Previous literature supports this by highlighting concerns that many students are overwhelmed by excessive workloads and meeting assessment deadlines (Misra et al., 2002). According to Bush et al., (1985) study related stressors are the main cause of stress for students. The study results also indicated that teachers at the college are taking on additional pastoral duties to support students having difficulties which is exacerbating their already heavy workload. Barmby (2006) argues that teachers are often burdened with extra responsibilities that exacerbate their workload. These results highlight the need for additional pastoral support staff at the college to help lighten the burden placed upon teachers and to help students who need it the most. This may lead to an improvement in motivation and engagement in class and may reduce non-compliant behaviours such as lateness and poor attendance.
[bookmark: _Toc173327011]Limitations/Reflections on Data Collection
A limitation of this research is that the study only included teachers from one college in Wales, therefore, we cannot generalise these findings to all further education colleges in Wales. Another limitation was that the study relied on the teachers' self-reports in both the questionnaire and interviews on how they motivate and engage students to manage non-compliant behaviour. These may be subject to social desirability or misunderstanding of the questions being asked. Another problem was the lack of recent available literature on non-compliant behaviour in further education settings. Even though there is previous research done in this area, the scope was very limited. Previous research has mainly focused on examining non-compliant behaviours in secondary schools (Nelson and Boisvert, 2011). This indicates that there is a gap in research in this area that needs to be addressed by further research. The results from the study however may help future researchers conduct similar related research in this area by acting as a guide. 
On reflection of the process for gathering data for the study, there were both advantages and disadvantages to using questionnaires in this research study. One of the benefits of adopting a questionnaire for the study was that, in my opinion, it was an easy, affordable, and effective approach to gathering a significant amount of qualitative data on ways that FE teachers engage and motivate students to address non-compliant behaviour. The open-ended questions allowed teachers to share their subjective experiences and provide plenty of rich and meaningful qualitative data (Bhandari, 2023). One potential disadvantage could have been that teachers may have provided limited responses to the questions (Taherdoost, 2022). In this study, however, teachers provided full in-depth answers that offered rich qualitative data to help conclude the findings. Another potential issue could have been the likelihood of biased responses due to teachers misunderstanding the questions or wording. By providing teachers with anonymity, they may have felt more comfortable answering the questions that provided a more accurate depiction of their educational experiences. In hindsight, however, I believe that using a questionnaire was the correct choice for the study because it provided detailed qualitative data that helped to address my research aims and objectives and to answer the research question.
There were also advantages and disadvantages to conducting semi-structured interviews in the study. One advantage was that questions were prepared beforehand on the topic. This helped to guide and direct the interview and kept the teachers focused on the subject matter. Another advantage was that the interviews allowed for detailed responses from the teachers that provided rich qualitative information for analysis (Buys et al., 2022).   The interviews also encouraged communication and allowed teachers to express their opinions and views. One limitation of conducting semi-structured interviews with open-ended questions was that they can be time-consuming. Some participants like to talk about their individual experiences in depth so there is a chance that interviews could run over the time planned. Another issue was worrying whether there would be enough participants to draw conclusions from the study and to make a comparison. However, in this study, the six participants who were interviewed separately provided plenty of rich and insightful data to aid in drawing study results. I believe that using a semi-structured interview was the right choice for this study because it provided plenty of rich and meaningful qualitative data from the perspectives, experiences, and views of teachers in further education who have had first-hand experience dealing with non-compliant behaviours in further education. The open-ended format of the questions allowed the teachers to delve deeper into topics that held personal significance for them.
[bookmark: _Toc171795949][bookmark: _Toc173327012]Contributions to the field
This study contributes to an understanding of strategies and techniques used by teachers in further education to motivate and engage students to address non-compliant behaviours. The findings show that teachers in further education employ many strategies to help motivate and engage their students to address non-compliance. The results also demonstrate that, although the college manages educational non-compliance with an excellent multidisciplinary strategy, more pastoral help is required for the students. According to the research, college students are still impacted by the COVID-19 pandemic and an insufficient A-level curriculum structure. There is also a need for a better screening and pre-enrolment system and better strategies for handling non-compliant behaviours such as lateness and low attendance. These original findings contribute to the existing literature on behaviour management in further education and provide insights that can inform teaching strategies and techniques to address educational non-compliance that may enhance students' academic achievement. A limitation of this study however is that it was limited to one college alone, therefore, we cannot generalise these findings to all FE colleges in Wales. However, the results from this study may help future researchers conduct similar related research in this area by acting as a guide.
Recommendations
Drawing from this study's results, the researchers make recommendations for future research on understanding the origins of non-compliant behaviours such as lateness and poor attendance from a student’s perspective. Other researchers could examine students’ experiences of being on an A-level course in further education and explore the students’ engaging and motivational interests. This could then provide a viewpoint from the student’s perspective which could ultimately offer a more thorough understanding of the nature of non-compliance and inform more effective ways to manage and address this issue in further education settings.
Conclusion
The study's findings highlight the importance of effective teaching strategies and techniques in addressing non-compliant behaviours. However, the study findings show that teaching strategies alone are not the only way to motivate students to handle non-compliance. They also show that the key to handling non-compliance involves a multi-disciplinary approach where teachers, management, support staff, and administrators in the college work together to help support students.  This is because the nature of educational non-compliance is often complex and there may be numerous reasons why students do not engage in the course. It may be due to a student’s social, economic, physical, and mental health problems (Sprung and Rogers, 2021). Therefore, a lack of motivation and engagement cannot be solely attributed to teaching quality alone, but to other external factors (Wallace, 2013). This is why it is important to provide additional pastoral support to students. This study also highlighted the importance of supporting teachers due to their excessive workload which can often lead to exhaustion (Akhtar, 2023). Providing teachers with extra help, support, and training in the classroom on behaviour management to manage non-compliance may help increase student motivation and engagement (Wallace, 2013).  Overall, this study has helped to provide an insightful and better understanding of educational non-compliance in further education, and the reasons behind different non-compliant behaviours.
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	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	British Educational Research Association [BERA] (2018) Ethical Guidelines for Educational Research, fourth edition, London. https://www.bera.ac.uk/researchers-resources/publications/ethical guidelines-for-educational-research-2018
	☒



SECTION D: External Collaborative Research Activity
If there are external collaborators, then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators, then leave this section blank and continue to section E.
	1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address.

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☐

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	7
	
	Employed
	YES
	☐
	NO
	☐

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES, then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐



Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
	
If yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	A Phenomenological study of how teachers engage and motivate students to help manage non-compliant behaviour in a further education college in Wales

	2
	Proposed start date:
	January 2024
	Proposed end date:
	July 2024

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain.
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity
The purpose of my research activity is to investigate and gather information on lecturers’ strategies for engaging and motivating students to help manage non-compliant behaviours during lesson times. This research is important to me because it is currently an issue that I have come across in my own practice as a health and social care lecturer in further education. Other lecturers in further education establishments may also use the information to help inform future teaching strategies to help manage non-compliant behaviours in their own practice. Gaps in previous research have shown that, whilst there is no literature shortage relating to the motivation of learners and behaviour management in the compulsory education context, there is much less literature relating to the further education sector (Wallace, 2014).
The research purpose will be met through a phenomenological research design where phenomenologists would like respondents to describe their experiences in detail, including their own reactions to their experiences. This will be achieved through a questionnaire and through semi-structured interviews. It will involve collecting qualitative data, analysing the results of this data, and forming conclusions from these findings to form new research questions and advance research.

	4
	Research Question
How do lecturers engage and motivate students to help manage non-compliant behaviours in further education?

	5
	Aims of Research Activity
The aim of the research is to investigate how teachers engage and motivate students in further education to help manage educational non-compliance. The research purpose will be met through a phenomenological research design that focuses on exploring teachers’ experiences in detail, including their own reactions to their experiences relating to engaging and motivating students to help manage non-compliance in further education.

	6
	Objectives of Research Activity
· To find out the most frequently observed non-compliant behaviours seen in the classroom by lecturers in further education.
· To explore lecturers’ own reactions to non-compliant behaviours in further education.
· To explore strategies used by lecturers to address non-compliant behaviours and non-compliance in further education.

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	Methodology
The research design that I will be using to address the research question will be a qualitative design study that will include an online questionnaire that will be designed by myself and delivered using Microsoft Forms to obtain qualitative information on ‘How do lecturers engage and motivate students to help manage non-compliant behaviour in further education?’ The questionnaire will include seven open-ended questions that allow free text responses that should take participants about 15 minutes to complete. Questions will include the topics of observed non-compliant behaviours and non-compliance in the classroom, teachers’ own reactions to unmotivated behaviours, and strategies to address these. Questions will be developed by researching previous articles and books on students’ motivation and behaviour management strategies in further education. 
Semi-structured interviews will also be used to address the research question. Open-ended questions will be used to encourage two-way communication to explore how lecturers engage and motivate students to help manage non-compliance in further education. This would be appropriate because my research question is exploratory in nature. Participants will be able to share their own experiences and the answers they provide may help guide future research questions and help inform teaching strategies for teachers in further education settings.
My approach will be to use a ‘Big Q’ approach to qualitative data instead of a ‘small q’ approach that depends on inter-reliability, generalisability, inter-rater reliability, and avoiding bias (Braun et al., 2016). Big Q uses a subjective systematic approach to research, unlike small q, which depends on a scientific positivist approach. This fits in with my own approach because I will be using the ‘Big Q’ approach to qualitative data that focuses more on the phenomenological approach where participants will be able to openly share their own views, opinions, and experiences on how teachers engage and motivate students to help manage non-compliance in further education.
Procedures, tasks & materials
Further education lecturers will be recruited using the Snowballing technique, using the researcher's own personal networks within a FE college. The questionnaire will be delivered online through Microsoft Forms for a period of up to 2 months. Microsoft Forms is often used by researchers to compile online questionnaires and surveys for research. Once someone clicks on the questionnaire link, they will automatically be directed to a sheet that includes information about the purpose of the research study. After reading that, they will then be required to give their consent and to indicate that they are 18. They will also have to agree that they have consented voluntarily to take part in the project and that they are free to leave the page at any time without explanation. Also, they are free to leave any questions out that they don’t feel comfortable answering and information about data protection and support services will also be provided for participants as well as the researcher's university contact email.
Once the participants have indicated their consent and have met all the required criteria for the project, the participants will be directed to begin the questionnaire. The questionnaire will consist of seven open-ended questions that will allow participants to give a free text response at the end of each question. This will allow for ease and speed of qualitative data collection. Questions will include:
· Explain some non-compliant behaviours you have experienced from students whilst you are teaching in further education. For example, how can you tell when a student is not engaging in your lessons in the way they should be? Provide as much detail as you can.
· What strategies do you use in your classroom to address non-compliant behaviours and non-compliance? For example, how would you address the issue of a student who often hands their assignment work in late, not meeting deadlines? Or a student who is often disruptive in class, or is often late? 
For the Semi-structured interviews, both structured and semi-structured questions will be used to address the research question. Open-ended questions will be used to encourage two-way communication to explore how lecturers engage and motivate students to help manage non-compliance in further education. The interview will be recorded with consent being obtained from participants via a confidentiality agreement to anonymize or pseudonymize data before the interview begins. This would be appropriate because my research question is exploratory in nature. Participants will be able to share their own experiences and the answers they provide may help guide future research questions and help inform teaching strategies for teachers in further education settings.
[bookmark: _Toc528239189]Data analysis
For analysing the qualitative data obtained from the research study, a ‘Thematic Analysis’ methodology approach will be employed. According to Braun & Clark (2006), Thematic Analysis is a way of extracting themes from within the qualitative data set and is a widely used analytic approach within the field of Psychology research. Thematic analysis offers both flexibility and accessibility when applied to analysing qualitative data.

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	The research will take place in a further education setting. The questionnaire will be housed in Microsoft Forms.

	
	Research activity outside of the UK.
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research, then please state this.

	9
	N/A



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☐

	
	
	YES
	☐

	11
	If yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.




	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☒
	☐

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☒
	☐

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	The research is taking place within a Further education college in Wales and relates to a more equal Wales that helps enable further education lecturers to develop their skills and knowledge to be fulfilled in teaching work they do for future generations. It also relates to a more prosperous Wales that helps to develop a more skilled and well-educated population that may generate wealth for the future generations of Wales.




SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒


	
	Details of any other primary data collection method:




	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).
If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 
SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.
	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒


	
	
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	
I am expecting around 20 participants in total to take part in the research activity.

	11
	Who will the participants be?

	
The participants will be lecturers who work in an FE college in South Wales


	12
	How will you identify the participants?
	The researcher will first get a questionnaire out to a large group of FE Lecturers within the college. Then, from those respondents, I will ask for volunteers to take part in an interview. The respondents will be identified from participants who have already completed the questionnaire and will consist of those who are willing to be interviewed. I will interview 5 participants.




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	☒

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	
(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	
(this box should expand as you type)



SECTION H: Anticipated Risks
	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:
1. Information risks such as breach of confidentiality or loss of privacy



















1. Coercion





1. Bring back negative memories.

	How you will mitigate the risk to participants:
1. To mitigate this risk, information and data collected from participants will be stored on a password-protected computer and any files containing information about the participants will be made anonymous. Only myself and my university supervisor will have access to the information and data and this information will be destroyed once the project is completed. Participants will be made fully aware of how their data and information will be used from the research project by giving them full information about the study at the start of the questionnaire. All information and data gathered from participants will follow the guidelines of the Data Protection Act and follow GDPR guidelines.
1. To prevent coercion in research, I will make sure that the informed consent process is respectful, clear, and transparent and that my participants are fully informed about the purpose of the research project.
1. taking part in the semi-structured interviews and filling in the questionnaire might bring back negative memories for participants. To help mitigate this, participants can skip any questions that they don’t feel comfortable answering, and support and helpline numbers will be offered to participants. I will also consider the location when conducting the interviews. Interviews will be conducted in a private office setting in a further education setting. Participants will be given advance notice of the time, date, and setting so they can plan ahead and organise their schedules beforehand. By organising and planning the interview schedules effectively, this will help to prevent any undue emotional stress to the participants

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	N/A

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:
1. Conflict of interest





1. Risk of accusation

	How you will mitigate the risk to the investigator:
1. The researcher works in the same organisation as the participants and has a professional relationship with them. To mitigate this, I will be open and transparent about the purpose of the research activity and make sure that all participants are fully informed about the purpose of the research. I will also adhere to policies and organisational requirements.
1. The researcher will follow BERA ethical guidelines, remain transparent, open, and honest, and make sure that participants understand fully what is involved in the study. 

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:
1. Data protection














1. Reputational damage (Potential complaint against the researcher for causing embarrassment or emotional distress).



	How you will mitigate the risk to the University:
1. All information and data gathered from participants will follow the guidelines of the Data Protection Act and GDPR. The information collected from the participants will include participants’ views and opinions on what motivates students to stay in higher education. Information and data collected from participants regarding this will be stored on a password-protected computer and the UWTSD’s cloud-based one-drive safe storage system. Any files containing information about the participants will be made anonymous. Only myself and my university supervisor will have access to the information and data and this information will be destroyed once the project is completed. Participants will be made fully aware of how their data and information will be used from the research project by giving them full information about the study at the start of the survey.

1. Reputational damage can be avoided by being open, transparent, and respectful about the intention of the research, giving participants informed consent, and informing participants of their right to withdraw from the research. The researcher will follow BERA ethical guidelines.

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:
1. Use of paper
1. Travel 


	How you will mitigate the risk to environment:
1. To mitigate these risks to the environment, I will be using electronic systems that will reduce the need for travel and paper.




	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☐
	☐
	☒

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
The researcher will offer thanks at the end of the questionnaire and at the end of the semi-structured interviews for taking part. The participants will be offered the opportunity to email the researcher for a summary of the study at the end if they so wish. 

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
Support mechanisms involving informed consent will be put in place to protect all participants taking part in the research project. Support will involve:
· For the online questionnaire, there will be a screen before the questions start that acts as a consent form. 
· This will give participants full information about the purpose of the study and what exactly is involved. By clicking the ‘next’ button, participants will be giving their consent to proceed.
· The researcher will also ensure that potential participants are made aware during recruitment and advertising of what the survey questionnaire and semi-structured interview will include. This will give participants a chance to make an informed decision as to whether or not they wish to take part.
· For the interviews, the researcher will provide full information about the purpose of the study to all participants. Informed consent will be obtained from each participant before the start of the interview. Participants will be asked to consent to an audio recording of the interview and will need to sign a confidentiality agreement and an agreement to anonymize their data.  Participants will be informed of their right to withdraw from the study at any time without providing a reason why. During the interviews, the researcher will ask for their ongoing consent and remind the participants of their rights to withdraw. Throughout the interviews, environmental conditions will be kept constant to avoid bias.

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	· Participants will be given assurances of full confidentiality of their data and anonymity. This information will be provided at the beginning of the online questionnaire on the first page. 
· Participants will have the option of missing out any questions that they do not feel comfortable answering.
· For interviews, the researcher will explain the purpose of the interview and its duration, and give the participants assurances of full confidentiality. 
· All participants will be given a unique identifier to ensure confidentiality.
· Participants will be asked to consent to an audio recording of the interview and will need to sign a confidentiality agreement and an agreement to anonymize their data.  Each of the participants will be assigned a pseudonym to ensure confidentiality. The interviews will then be transcribed verbatim, and a thematic analysis will be conducted.




SECTION J: Data Protection and Storage
	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	    x
	☐

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	Audio recordings of participants will be collected during interviews. This data needs to be collected by the researcher as part of their research project to ensure accurate transcription of the interviews prior to data analysis.

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	x

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	
N/A



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☐
	☒

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☐
	☒

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:

	☐
	☐

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	
All research data will be kept on a password-protected personal computer. All participants will be given a unique identifier to ensure confidentiality and this list will be kept safe and secure in a password-protected folder. If any cloud storage is needed, the only one that will be used will be the UWTSD University Office 365 system which will be encrypted, and the data within the cloud will be anonymised. The data will be stored until the module mark is received and then it will be deleted. 



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒
	☐

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	All research data will be kept on a password-protected personal computer. All participants will be given a unique identifier to ensure confidentiality and this list will be kept safe and secure in a password-protected folder. If any cloud storage is needed, the only one that will be used will be the UWTSD University Office 365 system which will be encrypted, and the data within the cloud will be anonymised. The cloud is protected by a dual authentication system that uses two forms of authentication methods to verify identity. This works by requiring that more than one form of authorisation is to be used that makes the cloud so much more secure. The data will be stored until the module mark is received and then it will be deleted. The written consent forms for the interviews will be stored al within the researcher's own Office 365 system on a password-protected personal computer that uses a dual authentication system. 



	22
	List all who will have access to the data generated by the research activity:

	
	
Only myself and my university supervisor will have access to the information and data and this information will be destroyed once the project is completed.

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	The researcher will have control of and act as a custodian for data generated by the research activity.


	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	All research data will be kept on a password-protected personal computer. All participants will be given a unique identifier to ensure confidentiality and this list will be kept safe and secure in a password-protected folder. If any cloud storage is needed, the only one that will be used will be the UWTSD University Office 365 system which will be encrypted, and the data within the cloud will be anonymised. The data will be stored until the module mark is received and then it will be deleted. . The cloud is protected by a dual authentication system that uses two forms of authentication methods to verify identity. This works by requiring that more than one form of authorisation is to be used which makes the cloud so much more secure. The data will be stored until the module mark is received and then it will be deleted. The written consent forms for the interviews will be stored al within the researcher's own Office 365 system on a password-protected personal computer that uses a dual authentication system. 


	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
N/A

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒


SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	Donna Lloyd
	Date: 30/10/2023




For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Catherine Morgan
	Date:

06/11/23

	3
	Signature:
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For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.



Braun, V. and Clarke, V., 2006. Using thematic analysis in psychology. Qualitative research in psychology, 3(2), pp.77-101.
Braun, V., Clarke, V. & Weate, P. (2016). Using thematic analysis in sport and exercise research. In B. Smith & A. C. Sparkes (Eds.), Routledge handbook of qualitative research in sport and exercise (pp. 191-205). London: Routledge
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[bookmark: _Toc168243923][bookmark: _Toc173327017]Appendix B: Participant Information Sheet

[bookmark: _Hlk158986871]Investigator: Donna Lloyd (MSc) – Donna.lloyd@coleggwent.ac.uk 
Title: A Phenomenological study of how teachers engage and motivate students to help manage non-compliant behaviour in a further education college in Wales. 
Invitation
[bookmark: _Hlk158964977]You are invited to take part in a research study into ‘How do lecturers engage and motivate students to help manage non-compliant behaviours in further education?’ The information collected during this study will help towards an independent research project that contributes to an EDD-PT Doctorate in Education at the University of Wales Trinity Saint David (UWTSD).
What is the study about?
The research aims to investigate how teachers engage and motivate students in further education to help manage educational non-compliance. Your opinions are very important to this study and may help guide future research in this area and inform teaching strategies for lecturers in further education settings.
What does this study involve?
If you participate in the study, you will be asked to complete a short online questionnaire that will include a few short multi-choice questions and some open-ended questions.  The questionnaire should take you around 5-15 minutes to complete and you are free to leave out any question that you do not feel comfortable answering. Your participation in this research project is entirely voluntary and you are free to withdraw your participation at any time.  
Consent 
I have read and understood the information sheet about the study, and what is expected of me. I understand the following:
· That my participation in this study is completely voluntary. 
· Even though there are no anticipated risks in the study, I am free to leave out any questions I don’t feel comfortable answering and withdraw from the study at any time without explanation. 
· If needed, I can request additional information from the researcher whose details are listed at the top of the page.
Data Protection Act and GDPR guidelines 
I understand that data collected from me during the study will be confidential and stored on a password-protected computer and that any computer files containing information about me will be made anonymous. 
Access to data and information will be restricted to the researcher and supervisor. All data captured will be destroyed once the research project is completed.
I agree to the processing of my data and using it for an independent research project, which may be presented to other academic forums (e.g., academic journals, conferences, or for teaching). 
Will my information be confidential? 
All the information you provide will be treated in strict confidence and not be passed on to anyone else and your information will be used solely for the research purposes of the university.  All your information will be stored securely on a password-protected computer.
I understand the conditions of this study and am happy to continue with the questionnaire.

Click this button to start questionnaire.





[bookmark: _Appendix_C:_Questionnaire][bookmark: _Toc173327018]Appendix C: Questionnaire
	1
	What is your job title?

	2
	What is your age bracket: 18 – 24, 25 – 34, 35 – 44, 45 – 54, 55 – 64, 65+, prefer not to say

	3
	gender

	4
	How many years have you worked as a lecturer?

	5
	Explain some of the most frequent non-compliant behaviours you have experienced from students whilst you are teaching in your classroom, e.g., lateness, disruption, not meeting deadlines, and attendance. Provide as much detail as possible.

	6
	What strategies do you use to deal with students whose attendance is below the expectations of the college? Provide as much detail as possible.

	7
	What strategies do you use in your classroom to address the issue of students not completing their assignment work on time and meeting deadlines? Provide as much detail as you can.

	8
	What strategies do you use to deal with students who are underperforming in your subject or repeatedly getting low grades? Provide as much detail as you can.

	9
	What strategies do you use to deal with students who are often late for your lessons? Provide as much detail as you can.

	10
	What strategies do you use to deal with students who are being disruptive in your lessons? Provide as much detail as you can.

	11
	What sort of strategies do you use within your classroom to help motivate and engage students to help minimise non-compliant behaviours. For example, how do you motivate students acting bored? or those who seem uninterested in the topic you are teaching? Provide as much detail as possible.

	12
	What type of support does your college provide to learners with additional learning needs, or for those needing extra educational support for your lessons? Provide as much detail as you can.

	13
	What is your understanding of the Behaviour policy at your organisation? Provide as much detail as you can

	14
	Are you aware of any other methodologies or strategies that you currently do not use to manage non-compliant behaviours within your classroom? Provide as much detail as possible.

	15
	Are there any additional comments you would like to add regarding ways to deal with non-compliant behaviour from students within your work setting?

	16
	Would you like to take part in a semi-structured interview to further expand on your answers?


 
[bookmark: _Toc173327019]Appendix D: Interview Consent Form
Title: A Phenomenological study of how teachers engage and motivate students to help manage non-compliant behaviour in a further education college in Wales. 
Research Investigator: Donna Lloyd (MSc) – Donna.lloyd@coleggwent.ac.uk
Research Participant name:
The interview will take (enter the amount of time). We don’t anticipate that there are any risks associated with your participation, but you have the right to stop the interview or withdraw from the research at any time.
Thank you for agreeing to be interviewed as part of the above research project. Ethical procedures for academic research undertaken by UK institutions require that interviewees explicitly agree to be interviewed and how the information contained in their interview will be used. This consent form is necessary for us to ensure that you understand the purpose of your involvement and that you agree to the conditions of your participation. Would you therefore read the accompanying information sheet and then sign this form to certify that you approve the following:
· the interview will be recorded, and a transcript will be produced.
· the transcript of the interview will be analysed by Donna Lloyd as a research investigator.
· access to the interview transcript will be limited to (name of the researcher) and academic colleagues and researchers with whom he might collaborate as part of the research process.
· any summary interview content, or direct quotations from the interview, which are made available through academic publications or other academic outlets will be anonymized so that you cannot be identified, and care will be taken to ensure that other information in the interview that could identify yourself is not revealed.
· the actual recording will be kept until the end of the research project and then destroyed.
· any variation of the conditions above will only occur with your further explicit approval.  
I also understand that my words may be quoted directly. With regards to being quoted, please initial next to any of the statements that you agree with:
[image: A screenshot of a computer screen

Description automatically generated]
All or part of the content of your interview may be used.
· In academic papers, policy papers, or news articles
· On other feedback events
· In an archive of the project as noted above
By signing this form, I agree that.
· I am voluntarily taking part in this project. I understand that I don’t have to take part, and I can stop the interview at any time.
· The transcribed interview or extracts from it may be used as described above.
· have read the Information sheet.
· don’t expect to receive any benefit or payment for my participation.
· I can request a copy of the transcript of my interview and may make edits I feel necessary to ensure the effectiveness of any agreement made about confidentiality.
· I have been able to ask any questions I might have, and I understand that I am free to contact the researcher with any questions I may have in the future.
Printed Name______________________________________
Participant’s Signature_______________________________	Date___________________
Researcher’s Signature_______________________________	Date___________________
This research has been reviewed and approved by the University of Wales Trinity Saint David’s Ethics Board. If you have any further questions or concerns about this study, please contact:
Name of researcher: donna.lloyd@coleggwent.ac.uk 
You can also contact the researcher’s supervisor: Catherine Morgan C.Morgan@uwtsd.ac.uk 
Participant Information Sheet - Interview
Investigator: Donna Lloyd (MSc) – Donna.lloyd@coleggwent.ac.uk 
Title: A Phenomenological study of how teachers engage and motivate students to help manage non-compliant behaviour in a further education college in Wales. 
Invitation
You are invited to take part in a research study into ‘How do lecturers engage and motivate students to help manage non-compliant behaviours in further education?’ The information collected during this study will help towards an independent research project that contributes to an EDD-PT Doctorate in Education at the University of Wales Trinity Saint David (UWTSD).
What is the study about?
The research aims to investigate how teachers engage and motivate students in further education to help manage educational non-compliance. Your opinions are very important to this study and may help guide future research in this area and inform teaching strategies for lecturers in further education settings.
What does this study involve?
If you participate in the study, you will be asked to take part in a semi-structured interview that will include some semi-structured and structured questions.  The interview should take you around 30 minutes to complete and you are free to withdraw from the interview at any time and to skip any questions that you do not feel comfortable answering. Your participation in this research project is entirely voluntary and you are free to withdraw your participation at any time.  
Consent 
I have read and understood the information sheet about the study, and what is expected of me. I understand the following:
· That my participation in this study is completely voluntary. 
· Even though there are no anticipated risks in the study, I am free to leave out any questions I don’t feel comfortable answering and withdraw from the interview at any time without explanation. 
· If needed, I can request additional information from the researcher whose details are listed at the top of the page.
Data Protection Act and GDPR guidelines 
I understand that data collected from me during the study will be confidential and stored on a password-protected computer and that any computer files containing information about me will be made anonymous. 
Access to data and information will be restricted to the researcher and supervisor. All data captured will be destroyed once the research project is completed.
I agree to the processing of my data and using it for an independent research project, which may be presented to other academic forums (e.g., academic journals, conferences, or for teaching). 

Will my information be confidential? 
All the information you provide will be treated in strict confidence and not be passed on to anyone else and your information will be used solely for the research purposes of the university.  All your information will be stored securely on a password-protected computer.
[image: Image result for uwtsd logo]
Debrief
Title: A Phenomenological study of how teachers engage and motivate students to help manage non-compliant behaviour in a further education college in Wales. 
· Thank you for taking part in this research project about ‘How do lecturers engage and motivate students to help manage non-compliant behaviours in further education?’, your input into this study is very much appreciated.
· If you would like to find out more about the results of this study, then please contact donna.lloyd@coleggwent.ac.uk 
May I take this opportunity once again to thank you once again for all your help in completing this questionnaire/interview. Best wishes.
Donna Lloyd
[bookmark: _Appendix_E:_Interview][bookmark: _Toc173327020]Appendix E: Interview Questions
Title: A Thematic Analysis of how teachers engage and motivate students to help manage non-compliant behaviour in a further education college in Wales. 
	Question Number
	Question

	1
	Explain some of the most frequent non-compliant behaviours you have experienced from students whilst you are teaching in your classroom, e.g., lateness, disruption, not meeting deadlines, and attendance. Provide as much detail as possible.

	2
	Why do you think these non-compliant behaviours are happening in your class?

	3
	Do you ever find that some of your students lack motivation during your lessons?

	4
	Why do you think this is happening?

	5
	In what ways could you further engage and motivate your students to help manage the lack of motivation and engagement in your class?

	6
	Are you happy with the current course design and specification by the awarding body?

	7
	Do you feel the course content and specification motivates and engages your students enough?

	8
	Is there anything you would like to change about the course content and specifications that would make the subject more exciting, motivating and engaging for your students?

	9
	If a student lacks motivation due to personal reasons, do you think there is enough support available at the college for this?

	10
	Can you think of any other reasons that students may not engage in your lessons?

	11
	Is there anything else you would like to add today in this interview?







Types of non-compliant behaviours in education establishments in Wales



Backchat/rudeness	Being sworn at	Being verbally threatened	Being shoved barged	Damage to other property	Theft	0.97470000000000001	0.80610000000000004	0.40339999999999998	0.38500000000000001	0.35460000000000003	0.17610000000000001	
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I wish to review the notes, transcripts, or other data collected during the
research pertaining to my participation.

| agree to be quoted directly.

| agree to be quoted directly if my name is not published and a made-up name
(pseudonym) is used.

| agree that the researchers may publish documents that contain quotations
by me.





