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Session 1
I N T E R V I E W  S K I L L S



Research Interviews
Systematic approach 

- Data collection

- Analysis

- Description

Interpretations

- Meaningful

- Valid

- Reliable

Can encompass other techniques e.g.

- Self-completion questionnaire

- Measurement scale

Not tied to any single approach, theory etc.

Flexible in format and function

Data generated can be interpreted in a number of ways

Direct interaction between researcher and participant

The resulting account is the co-construction



The Introduction

• Introduce yourself

• Ensure your interviewee is comfortable

• Appropriate information - Informed consent

• Provide information that does not inappropriately influence the participant’s account

• Not good idea to explain the proposition you hope to examine

• Introduce the research topic – not research question

• ‘Professional friendliness’ – professional distance, not judgemental – but not their therapist



Interview schedule
The form of questions and responses

▪ Fully-structured interviews – fixed questions, fixed order

▪ Unstructured interviews – participant-led, so need to allow a certain amount of digression

▪ Semi-structured interviews

A number of topics to cover

- but questions and their order are not fixed

- some of the wording might differ as a result of the responses

e.g. a later question might be brought forward if topic raised by participant



Types of questions to be avoided?

Double-barrelled questions (Do you think whaling and seal-culling should be banned?)

Questions following an introduced assumption (Do you think the cruel practice of seal-culling 

should be banned?)

Questions using complex or jargon words (Do you consider yourself to be eco-conscious?). 

Different definitions of the term?



Types of questions to be avoided?

Leading questions (I suppose you know what eco-conscious means?) Participants might not 

want to say no, so will be led to say yes

Questions including double negatives (Do you think now that not many people would 

understand the term eco-conscious?)  Could we be certain what a no response meant?

Questions that act as catch-alls (Tell me everything you know about the Green movement and 

how it has influenced you)  You will be unlikely to elicit much and will need a series of planned 

prompt questions to achieve anything useful



Beginning the interview
Seating – why?   e.g. Comfort; Eliciting of maximum information etc….

Refreshments?

Explanation for the interview - How will you introduce your study to your participants?

Ethical issues – How will you reassure them regarding anonymity, confidentiality, right to withdraw etc….

Recording of the interviews

Informed consent

How will you lead in to your first questions?



Conducting the interview
➢ Ensure that you are familiar with your questions – avoid looking like you don’t know what your questions are.

If you are familiar with them, you can highlight how interested you are in your topic

➢ Ensure that you ask all questions of all participants – questions can be asked in a different order

But you will want to compare and identify common theme

➢ Know what information each question is meant to elicit – you might need to use further probes 

Non-committal encouragements can elicit more information – eye contact, repetition of the answer

Also gentle queries e.g. ‘can you elaborate?’; ‘I’m a little confused here…’

➢ Take notes – body language and paralanguage might be important



Concluding your interview
Conclude the interview graciously, even if participant not forthcoming/has annoyed you

Do not allow the interviewee any cause to complain about the interview….or you!

Thank the participant - tell them that their responses have been very useful to your study

If asked what the responses and/or scores reveal about them, remain non-committal 

◦ e.g. not authorised to provide further feedback at this stage

◦ Decide how you’ll respond to such questions in advance and use this response consistently across participants 

– in case they compare their experiences

Plan how you will deal with any distress caused – can’t send a participant away in a distressed state



Focus Groups
o The use of focus groups to address PROCESS (how, why) as well as CONTENT (what) questions

• Remember! As with interviews, participant’s responses are not always reasoned and rational

• Are co-constructed during the focus group session – the are a result of the group discussion and interaction

• Focus groups have the potential to explore answers to ‘how’ and ‘why’ questions (process), as well as 
‘what’ questions (content)

• The conventional aim is to capture CONTENT in the form of understandings, perspectives, stories, 
discourses and experiences



Sampling and Recruitment

➢ Sampling normally reflects those who can provide the most meaningful information on a 

given topic

➢ For the purposes of many empirical project studies, the relevant groups will be identified 

within the student population



Location, setting and length of session
➢IQ room (psych labs too small)

➢Table – can be small, but will hold juice, paper cups, plates of biscuits – and the audio recorder

➢Chairs – a prime consideration for participants is comfort

➢Recorder

➢Identification cards (e.g. A to H or 1 - 8) for identifying each speaker.  Also serves to reassure re. anonymity



Focus group implementation
Key aspects for successful implementation:

- Preparation

- Good people skills

Maximise disclosure by actively engaging all participants in the discussion

Elicit and record as many different utterances as possible

Although you might note and comment on the interaction processes – how people are 

empowered to direct the flow and direction of the dialogue, you are more interested in the 

opinions that the participants have



Focus group design and planning
No ‘one ‘right’ way to do focus groups’ (Morgan, 2008)

- Group size - suggested to use between 6 and 8 (Albrecht et al, 1993; Wilkinson, 2003)

- Ease of transcription

- Ease of management of group

- Less likely for subgroups to emerge



Facilitator style and skill
Need to make clear to the whole group that confidentiality is expected of all members

The informed consent talk

Encourage respect to allow other members to talk

Emphasise that everyone’s opinion is valid and members should not be judgemental of 

individuals, but that they are allowed to disagree with another’s opinion

Guide the proceedings in a subtle and unobtrusive way 

◦ Intervene only to maintain a productive group – to encourage talking if it is slowing down by asking the 

next question or by presenting the next discussion point



Facilitator style and skill
If two more dominant group members engage in a heated debate at the expense of the others 

who cannot join in or who are made to feel discomfort – need to take active steps to 

- diffuse the situation 

- refocus the group

- balance out the discussion process to include all members



Facilitator style and skill
If looking at content, three additional criteria for ensuring ‘focus’ is maintained:

Specificity – the extent to which detail is sought in people’s responses and reactions.  It is your task to elicit 

meanings and differential responses

Range of coverage – your skill in actively facilitating transition from one area of discussion to another

Depth – this is about the personal context of the response or reaction.  Eliciting in-depth response involves 

expanding on superficial descriptions etc. to provide detailed elaboration

Need to listen to the content and flow of the discussion:

e.g.  Is it flowing?  Are all members taking turns to speak?  Are they on topic?  Are the responses 

sufficiently detailed?



Topic guide
Usually only suggestive – leeway to improvise

Should not be set in the form of strict questions which can act to restrict talk

If a hunch is developed regarding underlying themes, then a tentative question might create a climate in 

which people are encouraged to articulate their feelings

BUT – A general question list will need to be approved for the dissertation



Listening and Questioning skills
Ensure questions require detailed and elaborated responses – not yes or no answers or very brief replies.

◦ e.g. ‘What are your thoughts about….?’

Consistent use of open questions - allow people to respond in their own way - encourages engagement and 

participation

Transition from one sub-topic to another – use the members’ talk, the flow will be better and participation will be 

maintained

Assess silences – have they finished with a sub-topic/question, or might they be mulling over their contributions?

Don’t be tempted to fill all silences, but don’t allow too much wasted time

Make notes - body language, paralanguage, anger, sudden quietness and lack of participation, dominance, sarcasm



Pairs Task
Topic: University students and stress

Design an interview schedule for a one-to-one interview – 5 questions

Each individual to interview one other person (not pair member) using the interview schedule

Record the interview (with each interviewee's permission)

Take notes regarding answers, paralanguage and body language

Contribute to the feedback session



Session 2
D O I N G  T H E M AT I C  A N A LY S I S



Validity and Reliability
What is ‘validity’?

What is ‘reliability’?

Group work:  Validity in qualitative research

➢ Discuss - Ensuring validity in qualitative research

➢ Examples?

Group work: Reliability in qualitative research

➢ Discuss - how reliable is qualitative research?

➢ How can we justify levels of reliability?



Ethics in interviews and focus groups
Importance of ethical codes and regulations

Group work: 

➢ Ethical issues for designing, conducting and analysing interviews

➢ Ethical issues for designing, conducting and analysing focus groups



Subjectivity and Reflexivity
Group work:

➢ Define ‘subjectivity’ and ‘reflexivity’

➢ Discuss the importance of subjectivity in qualitative research

➢ Explain the reflexive process in qualitative research



Group task
Locate ONE psychology research paper that has used thematic analysis

Consider:

1. Why is this a valid qualitative study?

2. How reliable is the study?

3. What are the ethical strengths of the study?

4. Are there any ethical concerns?

5. How has/have the author/s considered their own subjectivity?

6. How reflexive is the paper?



Session 3
P R I N C I P L E S  O F  T R A N S C R I B I N G  A N D  
A N A LY S I S



Transcription
Transcripts are the basis of the analysis

◦ Transcription of data should take place ASAP after the interview
◦ The ENTIRE interview must be transcribed

Create wide margin either side

Double-space
◦ To allow space for notes/initial coding etc

Number the lines      e.g. to reference quotes: (Jennifer, F, 49, L17-19) / (P8, F, 49, L17-19)

Read through and familiarise self with transcripts a few times



Good transcript

Wide margin either side

Double-spacing

Numbered lines



Poor transcript 
for psychology

No line numbering

No code/theme columns



Task: Transcribing practice

Using your recording, transcribe some of the interview using the correct layout/format

You may use a laptop or write it by hand (but must use the required columns)



Thematic 
Analysis: How 
do I do it?





Conducting the analysis
Stages of Thematic Analysis (Stacey Coleman): 15-minute video

https://uwtsd.hosted.panopto.com/Panopto/Pages/Viewer.aspx?id=2bb7de26-5a43-4a62-bcc8-
aba300ec3c94

Pair work:  

Using the provided example transcript (Stress and Healthy Eating), begin a thematic analysis.

➢ Familiarise yourself - general context  and ‘feel’ of the interview 

➢ Begin identifying ‘codes’ (right column)

➢ Where/when appropriate identify potential themes (left column)

https://uwtsd.hosted.panopto.com/Panopto/Pages/Viewer.aspx?id=2bb7de26-5a43-4a62-bcc8-aba300ec3c94


Session 4
W R I T I N G  T H E  R E S U LT S  S E C T I O N   /   
F I N D I N G S  S E C T I O N



Good presentation







Not so good presentation







Writing up the results section
Individual/pair work:

Using your thematic analysis, start to set out your findings for a results/findings section




