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Aims, focus and purpose of the research 

I have chosen positive reinforcement (Alberto & Troutman, 2012) for this research as it is an area which I’m interested in and feel this is an area which could be improved in my own teaching when in the classroom. Alberto & Troutman (2012) states that positive reinforcement is a way of identifying and teaching a specific behaviour to a student with the intention of seeing an increase in the desired behaviour. As Iin my placement school I have seen a lot of reinforcement in and outside the classroom and it has interested me to see if thaving this actually improves the learner’s involvement in lessons. Within the classroom they have many different behaviour management strategies in place, as they use praising to point out positive behaviour, and rewarding good behaviour in assemblies, with whole class rewards. The aim of this research is to find out if using specific positive reinforcement makes the learners become more involved or if it doesn’t make have any significant effect on their involvement throughout the lesson. This is my hypothesis.







































Research context 

This research will be taken over two schools, one being a faith school and the other being a multicultural school. In my classroom there are 28 learners whichwho will be split into two equal groups, as myself and one of my triad will be teaching the same class Bby doing this it will make the setting a lot easier to observe the reactions of the learners to the positive reinforcement. Within the other classroom there it will be have 14 learners as well, which will also help when observing, as each lesson will have the same amountnumber of learners. When meeting with my triad, we discussed different areas which we felt we needed to work on within the classroom and behaviour management was an area which came up for all of us. So we decided that this was an area we wanted to look into, due to it being an area of struggle for us. We then came to the conclusion that a lot of behaviour management issues involves positive reinforcement, which made us focus our research around specific positive reinforcements. Together we then came up with the our question for our research which is, “How can we improve involvement through the use of specific positive reinforcement?”. We found this was an appropriate question as it looks at the area which we want to focus on and it is an area within schools which can showhave improvement. For my class, this involves means that we will finding out if the specific positive reinforcement, which is in place during the lesson, is affective in their involvement. 































Short overview of relevant literature 

I studied further into this research topic by reading books, journal articles, government documents and other online materials. From this, it has shown me that behaviourism is an area which many authors and theorist have looked at in order to improve positive reinforcement within a classroom setting. Merrett & Wheldall (1990) discuss that they believe that a teacher should act to a behaviour rather than reacting to it. As they believed that the teacher needs to act in a professional manner instead of reacting to the behaviour which is shown. This is why they have caome up with the ABC of positive teaching, as this alloweds teachers to be aware of the areas which can create effective classroom management and encourage learners to behave in a way which maximises their opportunities to develop their learning. The areas of ABC of positive teaching is Antecedent, Behaviour and Consequences. Antecedent conditions look at how the behaviour occurs or what has happened within the environment for this behaviour to occur, Behaviouroccur; Behaviour is looking at the way in which the individual is doing and Consequences looks at what will happen after the individual’s behaviour. Merrett & Wheldall (1990) mention that teachers need to avoid punishing consequences by rewarding consequences which they have called ‘positive reinforcers’ instead. As they state that behaviour followed by positive reinforcers are likely to increase in frequency and behaviour followed by punishers seems to decrease frequency.

In addition, From Skinner’s theory on Operant Conditioning (Culatta, 2015) it agrees with the information which Merrett & Wheldall (1990) have s said. As Skinner (Culatta,2015) notes that changes in behaviour are the results of an individual’s response to the events which happen in the environment which is seen as stimuli: . As a response creates a consequence. The key element within his theory Stimulus-Response (S-R) is reinforcement, as when a particular S-R pattern is reinforced, the individual is conditioned to respond. Having a reinforcer can be anything which strengthens the desired response. Examples of a reinforcer is verbal praise, a good grade or feeling of accomplishment or satisfaction.  

Naik (1998) Pavlov  talked abouttalked about Pavlov theory called Classical Conditioning, which is having a reflex to a stimulus. As he noticed with dogs how they would salivate when food was placed in their mouth, which is called ‘salivate reflex’ in the digestion. He then noticed it was happening when the dogs could just see the food, from this he introduced a tone to replace the food and found the results to match. This shows that when a teacher rewards an individual for certain behaviour, the individual will be encouraged to keep showing this behaviour to be rewards. 

The Welsh Government (Government, 2012) released a handbook for teachers to show behaviour management approaches within the classroom. This looks at effective classroom management and gives examples of how to promote this in the classroom. In tparticular, it states that praise is an effective way to encourage individuals to engage in the required behaviour, as this looks at the effort of the individual, rather than what is actually accomplished. Praise can be given in many different ways, such as peer praise, rewards and teacher verbal praise (Government,2012). Peer praise is a good way to encourage individuals to become more motivated to make positive decisions. Having rewards or reinforcers in the class will most likely help encourage the behaviour to happen again. For example, a Teacher’s verbal praise can guide the individuals to positive outcomes, instead of using negative statements towards the individual. For, for example, saying, ‘Joe, I’d like you to look at the board, thank you’, rather than saying, ‘Joe, stop talking and look at the board’.  Theseis approaches show that positive reinforcement willcan encourage the individuals to be behaveiour in a manner which is desired by the teacher, which negative reinforcement will not do, as the individual can retaliate and not want to show the desired behaviour.

But Rhode, Jenson & Reavis (2010) state that some teachers do not like positive reinforcement and feel that children should display the correct behaviour as it is the responsible thing to do. Teachers can also see this as bribery to get the children to behave in a positive manner, as specific positive reinforcements can be viewed such as simply rewards. However, this is not the case, as bribery is an illegal and unethical act. Having managed positive reinforcement though is not therefore a bribe, as it is promoting positive behaviour rather than getting the children to behave a certain way to be rewarded. This being verbal praise, such as this person is sitting smartly. Some teachers also believe that giving verbal praise can make the children become ‘hooked’ on the praise (Rhode, Jenson & Reavis 2010). Therefore, lLimitations of verbal praise can make the students not have a growth mindset, as they are dependent on this praise and only thrive from receiving praise. This can be true but there is not a lot of research to evidence that children are overly dependent on praise. Having verbal praise from the teacher has been seen to be very strong in motivating involvement of children throughout the lessons when the teachers y use it correctly. 






































Explanation of lesson study design and methodology 

The methodology which is has been used for this research is lesson study research, as this is a form of action research for teachers to collaborate and find motivating ways onfor instrumental improvement (Gebert & Ginsberg, 2012). Lesson study research method is also a good way for teachers to learn and improve their own teaching and the learning of their students. Lesson study was introduced to the UK by Peter Dudley, as it started in Japan for a teacher- led research, where a triad of teachers work together and target one area for developing students learning (Teacher Development Trust, 2015). Teacher Development Trust (2015) explain the research as being split into three areas; first area is plan then observe and the last step is to reflect and plan again. The teachers taking part in the study, plan lessons together and create an activity which relates to the question they are asking and then predict the outcome of the students;, they also pick 3 students to case study during the lesson. The teacher then teaches the lesson, whist the other colleagues observe the lesson, paying particular attention to the 3 case study students. After the lesson, assessments are completed and with interviews. The teachers y then reflect after the lesson and see if the predictions were right and what they can improve for the next lesson. 

The methods of data collection which will be used in this research project are non-participant and participant observations and, the use of Leuven scale, which has been adapted for the involvement of praise and also a focus interview group to gather information from the students. The Leuven scale will be used too as my observational notes, as this is a good way to collect information, as it is a quick and efficient way to gather information during a lesson. Using a Leuven scale for involvement is a fast way to work out involvement and focus on the child’s engagement and interest in the lesson (Laevers, 2010). The Leuven scale is a table of tick boxes which is an acceptable way to collect data in this setting, as it is fast, easy and efficient. This form of data collection is going to give my group the best quality of information for the research which we are doing, as it focuses on involvement and engagement. 

We modified an Assisted Reflective Conclusions (ARC) to collect our reflections after each lesson. As we added a box at the end of the ARC which would gather our overall thoughts from everyone after the lesson. We will use the ARC to reflect on our own views on our own lesson then bring the ARC to the group discussion of the lesson and then put these thoughts in the additional box. By doing this it allows us to keep all reflections about the lesson in one place and this was then will be easier for us to amend the next lesson, as we do not have many sheets of different pages to look through as it will be in one place. An ARC is therefore as this is a good way to collect data from your own perspective. The questions which will be answered in the ARC will be about how we felt about positive reinforcement and the limitations which appeared about of the specific reinforcement which was being used. Having these types of questions will allow us to gather a good set of data from the participant, as it will give a different view, and as give the participant  willwhom will be teaching the lesson which will make them have aa different insight ide to the lesson than the two non-participants who will be observing the lesson.

The non-participant notes will be collected in the Leuven scale, as this is a fast and easy way for the researchers them toto collect the data in a significant way. This data will be easy to read as well, which will be gooduseful when looking at the non-participant notes, as this information needs to be a fast way to collect information as itthis will be tick boxes and a small comment box with bullet points about each subject pupil within the lesson. The information from the non-participant notes is one of the most important pieces of data from this research and to be able to see the information easy and fast, is a good way to process it and understand our next step for the research. This will involve to movinge further into improving the involvement of the learner during the lesson due to specific positive reinforcements. 

The focus group sample was picked at random as we felt this was the fairest way to complete the focus group, as it would give different responds, due to being picked at random. Due to having a small number of pupils in the lesson, we decided that 3 pupils in the focus group would be enough to gather the right information we needed for this research on positive reinforcement. This information is for quality and not quantity as we want good, strong data and having too much data could cause an issue, as it might not give us a strong ‘next step’ to improving the research.  so aTherefore, a small group of 3 will give more than, for example, getting the whole class to provide the data. From using this small focus group, we wantaim to collect information about the specific positive reinforcement which was used in the lesson made them feel and if it helped with their involvement in the lesson. Having these answers from the pupils in the lesson will give us a good collection of data, as we will have collected information from all aspects in the lesson aslesson. As we have used information from the teacher, the non-participants which observed the lesson and the pupils involved in the lesson and the positive reinforcement.  

Having all these forms of methodology, it will hopefully give us a wide collection of information which we can analyse and come to a conclusion about and whether specific positive reinforcement helps involvement or does positive reinforcement make any difference in the involvement of individuals in a lesson or areis it other aspects involved. It will also help us come to a next step for the following lesson, so we can aim to improve on the research and make it more reliable. as iIt will show improvements from the first lesson to the third lesson, hopefully from with the information which we will collect .from each individual lesson.   

Having all of these different methodologies in this research will bring a lot of ethical considerations which I then had to look at before completing the research for each of the lesson which would take place. 























Ethical Considerations 

There are ethical conditions to considerwhich can happen w when researching within a classroom and I have considered many aspects which could arise as specific ethical issues. I examined three ethical documents when reviewing my research topic. The documents which were reviewed were BERA Ethical guidelines for Educational Research (2011), UWTSD: Research ethics & Integrity Code of Practice and EWC: Code of Professional Conduct (2017)  and Code of Professional Conduct and Practice for Registrants with the Education Workforce Council (2017). 

After looking at these documents, I have considered those ethical elements which may affect the children within the classroom. For example, , an issue would which can be not treating each child equally, so this will not happen during the lesson, as all children will be treated the same, as I will have keep focussed on the children’s well-being and follow the schools safeguarding policy throughout, to keep all the children safe. To make it ethical I have sentd consent forms home to parents and I will get the children who will be takingen part in a post lesson interview, to give their assent, as they will have the opportunity to ‘back out’ of the research at anytimeany time they would like. The interview will happen in a suitable place for both interviewer and the children. 

Considering all of these ethical conditions it has made me more aware of the importance of the keeping both myself and the children within the classroom safe and making me ethically correct to proceed in undertaking this research within the classroom. I also sent an ethics form into my university to make sure all the ethical conditions were covered and that my research could be undertook to the extent that I would like to. 



























Lesson Study 1 and analysis 

This lesson was the introduction lesson, so when we planned this lesson, we wanted to find out if having teacher praise affected the involvement of the learners. The participants in the focus group during this lesson will be called child A, B and C due to confidentiality. We got the three focus group participants to sign an assent form (see in appendix 1) which allowed us to analyse their performance and ask them interview questions at the end of the lesson. This lesson was ICT lesson on their trip to Dan yr Ogof caves. Each pair had a cave which they had to research for the advertisement which they would create on iMovie. 

When the lesson happenedbegan, we noticed as non-participants that child C (see in appendix 2) that due to the setting in the classroom,  they wasere very quiet, but when seeing the teacher praise child A and B, they wanted to research their cave their cave more which showed that this praise effected the involvement of child C. It was also seen that when the teacher praise child C, it did show how that this made him happy. 

Child A (see in appendix 3) showed high engagement at the beginning of the lesson but as the lesson whent on, their energy for the lesson decreased. The teacher rewarded child A with a ‘whoosh’ which when given this made them smile and become more engaged. From this, it has shown demonstrated that child A likes to be praised and feel very engaged from this. 

Child B (see in appendix 4) got distracted very easily during the lesson but when they were engaged in the lesson, they did work well. It was shown that child B engaged more after praise from the teacher about their work. Child B also engaged more due to being given the role of the camera person, as they were in charge of recording their advertisement. 

From this ese analysisations of the focus group during the lesson, it demonstrates shows that teacher praise does have an effort effect on their engagement and involvement in the lesson but it iswas also noticed that we needed to add more praise, as the children did get distracted and their engagement did vary throughout the lesson. This was also shown in the focus group interview which took place (see in appendix 5). 

We decided that the focus group interview was going to be given by the two non-participants and that the teacher would sit in the room to listen to the answers given. As when asked if they felt engaged throughout the lesson, both child A and B said they did and child A even said they wanted to work harder when hearing others in the class being praised. This answer then got us wondering if we should include peer praise (see in appendix 5). Child B also notified us that being split into pairs helped with their involvement and child A included that this made them want to know what others had researched, which made their involvement increase. The children were asked in the focus group interview what could we do to improve the lesson and each child said having a game at the end would improve the lesson. Child A included to this answer; that stickers are not for their age and they would prefer something with a point system, as they like to be challenged. It was also seen from this focus group interview, that child C kept giving the same answers as the other children, so from this it has been shown that even though the children gave answerssed they might not be reliable due to shyness and child C copying the previous answer being said. 

When we came together at the end of this lesson we reflected and came to the conclusion that pupils do engage more when praise is given but it has to be authentic praise for example picking a specific piece out of their work and praising them for it rather than just saying well done for doing the work. It was also noticed that having peer praise made child A work harder, even though during the focus group interview, all three children asked us to consider an incentive such as a game at the end to engage and involve them. We have decided that the next step in developing involvement and engagement should be having both teacher praise and also peer praise within a lesson. 











































Lesson Study 2 and analysis 

This lesson included our next step in improving involvement, this lesson will also be looking at both teacher praise and peer praise and how it will effectaffect involvement in the three focus group children. These three children will be called child D, E and F due to confidentiality, as this is important to have and permission was given by parents with a consent form (see in appendix 6) and an assent form from the children (see in appendix 1).  

Child D had very high engagement from the beginning of the lesson. This was increased due to the teacher praising them for sitting nicely (see in appendix 7). Due to their engagement already being high, there was not much effect on their engagement when peer praise was given. Even though we did not see an effect on their engagement, it showed that when they were praised for their work it made them happy.

Child E seem to be fully engaged throughout the lesson and seemed to take the lead in the group. They were already engaged when peer praise was given, so not much affect happened (see in appendix 8). From observing child E, it seemeds like they liked to hear praise about their work, but afterwards, when others were showing their work, it was shown that they did not seem engaged.

Child F started the lesson off very engaged but got distracted when having to listen, even so, they were distracted by the task, as they were engrossed in researching the information needed. We noticed that child F was more engaged after praise (see in appendix 9). We also noticed that when the mid-session plenary happened, child F started to get distracted and losts engagement and involvement. It was also shown at the end of the lesson, after receiving positive reinforcement for their work, they were still engaged and listened to the work created by the rest of the class.

Due to the previous lesson, we still undertook the focus group interview with the two participants asking the questions and the teacher observing the interview. It was shown by the answers which was given by child D (see in appendix 10) that praise made them want to work more and child E included how it made them feel like they had done something good and feel proud of what they had done. Child D and E stated that having this praise made them happy and want to do more good things. Child F told us that they were more involved in this lesson than a maths lesson because they enjoyed the task which was being taken place. This then made us think that was it actually the praise that made child F engaged and involved or was it the task itself which engaged them. 

When we came together to discuss the next step for our final lesson w. We decided that we needed to add a box onto the Leuven scale to show where the child started at the beginning of the lesson, so we could then see the progress from the lesson. We then went back and added this baseline to the previous lessons as we felt this needed to be added to make the results more reliable. We also asked the focus group about what we could do to improve this lesson and each child also said to have a game at the end of the lesson, which was previously said in the lesson 1 focus group interview (see in appendix 5). So we decided as group that we would include an incentive in the last lesson to see how this would affect the involvement and engagement of the children. So the last lesson will include three different types of positive reinforcement these being teacher praise, peer praise and an incentive. Having these three positive reinforcements in a lesson will show us if having more praise in a lesson is beneficial to the lesson and the children or is it too much praise which stops their involvement and engagement increasing. 














































Lesson Study 3 and analysis 

This lesson included our last step in improving involvement, this lesson will be looking at three types of positive reinforcement which are teacher praise, peer praise and an incentive which will show us how it will affect the involvement in the three focus group children. These three children will be called child G, H and I due to confidentiality, as this is important to have and permission was given by parents with a consent form (see in appendix 6) and an assent form from the children (see in appendix 1).

I myself taught this lesson and the children were split into small groups in which they had to look at planning a holiday. I gave one of the children, who was part of the focus group, a leader role, as I wanted to see if giving them responsibility played a factor, as we had noticed this in the first lesson with child B (see in appendix 4).

Due to adding the baseline at the beginning ing of the lesson on the Leuven scale, it showed us that child Gg started at extremely low and did not move from this even though they were sometimes engaged in the task. W we didn’t think this was because of praise but rather because child G like to be creative and was given the chance to do so (see in appendix 11). We also realised that the praise needed to be more specific for it to be effective on child G. 

Child H had a baseline of moderate when the lesson started and overall stayed at this level but dropped down to low when peer praise was given. It was seen that praise only had a short term effect on child H (see in appendix 12). From this, it is has been shown that praise is not a long term solution and cannot be used only once in a lesson; it needs to be consistent throughout the lesson to have more of a lastingn impact. 

When looking at child I, it shows that they were engaged throughout the lesson and at completing their task which then showed that from the baseline of moderate after praise, their engagement and involvement did not increase or decrease (see in appendix 13).  As child I was given a responsibility within the task, we thought this might have been the case that child I was being of the child to become more engaged in the task. Instead of the praise which had been given. 

We looked at the interview answers overall and seen that the children of the lesson 3 answered the same as the children in the previous lessons. This has then shown us that even with one or three different positive reinforcement, there was a little engagement from the children and the children felt involved in lesson 3 as well as feeling involved in lesson 1 and 2. 

When we came together at the end of the final lesson, we arrived at the question; came to the conclusion that does the interest in the task have more of an impact than the actual praise which was given, as some of the learners enjoyed what the task was about, so this already had them engaged and involved in the lesson before praise was given. We also found out that when using an incentive, it need to be promoted more throughoutought out the lesson so that we could see if the incentive actually had an impact, as the children were aware of the incentive at the beginning but we were not fully aware if that was the cause of the involvement and engagement. We also discussed if praise is given to a child, who has a responsibility in the task will be impacted or are they already engaged due to the role of responsibility. We noticed that praise needed to be specific for it to have a greater impact on the learning. So if we were to complete another lesson we decided that praise needed to be specific and that we would keep the incentive but promote it throughout the lesson to see if this would create a greater impact on the learning and involvement of the children. 














































Discussion of research findings in relation to related literature and research

When we finished the research we found out that specific praise can impact the involvement of the children during each lesson. We also found out that the different types of praise used throughout the lesson helped impact the learners as different learners responded to different types of praise as some responded better to peer praise and others responded better to teacher praise or as an incentive. 

As we used the information from the Welsh Government’s (Government, 2012) handbook in practical ways to approach behaviour management in the classroom, it gave us the right ‘stepping stone’ to conduct this research, as we applied all their methods such as teacher praise, peer praise and an incentive. It also showed that each of these methods did work within the classroom but had different effects on different child. 

From this research, it did show demonstrate that we needed to promote the incentive more during the lesson as we did not see much change in the involvement and engagement of the learners throughout the lesson even though they had been told at the beginning about the incentive at the end. This was proven in the research that Pavlov conducted (Naik, 1998) as from his research he had to keep giving the dogs a sign to get the reaction from them and this is what we lacked during the lesson as we did not reinforce the idea of the incentive at the end of the lesson. 

We did however notice what Rhode, Jenson & Reavis (2010) said about the limitations of verbal praise, as we felt if we used too much praise, the children in the class would be dependent on it and only thrive when praise was given. This is not what we wanted to happen and this is why we came to the conclusion of making the praise specific and not just saying it because we had to. 

Having the incentive at the end of the lesson works well with what Skinner (Culatta, 2015) said about rewards as it was a way to reward the children for being involved and engaged throughout the lesson. Being able to reward the children gave them the right motivation to participate, which Skinner (Culatta, 2015) stated in his research e.g. that it is due to the change of behaviour from the environment which impacts the way children learn. The incentive showed us this as well as the other forms of praise which we used. 

We also found the was limitations in of the use of the Leuven scale during the second lesson, as we couldn’t see how the praise effected the children, as we weren’t sure where were their level of engagement and involvement started was at the beginning of the lesson. From this we then decided to fix this limitation and add a baseline so we could notify were the engagement started before the praise appeared in the lesson.  A further limitation for the focus group interview was that some of the answers which were given seemed to have copied the other children within the focus group.

Strengths of the methodology which was used was that it was fast and easy to read and gather the data in the most appropriate manner. Having these methodologies used it followed all the ethical issues which could have appeared during the lessons and they gave us the correct information we needed to come to a conclusion about specific positive reinforcements can improve involvement in children’s learning within the classroom. 
















































Conclusion 

This research has concluded that we used the correct methodology, as it collected the correct data to prove that specific positive reinforcement helps impact on the involvement of the children during a lesson. We did have limitations from the methodology used but these limitations were easily fixed and we were able to collect more accurate data which we could then use throughout the research. 

From this research, I have found that on my next experience within a school. I will use positive reinforcement to engage the child but I will it more specific praise rather than general praise as we found this to be more effective. I will also aim to promote an incentive if I use one, as we felt that if it was promoted more, it would be keep the involvement and engagement of the children throughout the lesson. Having done this research, I think it will have helped improve my teaching, as I will now use positive reinforcement more within my lessons and this will impact on the children’s learning as they will continuously be engaged and involved throughout the lesson. 

If I was to teach these lessons again I would look at the result of this research and adapt the lesson to have the correct amount of positive reinforcement throughout the lesson so that the children will benefit from having this but also will not depend on the positive reinforcement as this is not what we want to achieve we just want to use positive reinforcement to encourage and bring their focus back onto task. By doing this it has shown that lesson study  ,does work as when we did make improvements to our lessons we found that the children were more engaged and involved as children respond differently to different types of praise. 




























Recommendations 

Even though this research is a short piece, it has given enough information for it to be good practice, as it has kept the children involved and engaged throughout the lesson. I would therefore recommend continuing the research and improving it, as it has been successful so far but it still needs a little more work to make it excellent. As we found that the next step we needed to take was to promote the incentive more and I feel this would be part of the next lesson which would take place. 

Finally, I feel another recommendation to this research could be looking at the positive reinforcement and how it affects other aspects rather than just involvement and engagement; such as how it affects behaviour or how it affects the well-being of a child. 
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Appendix 2.
	Baseline
	X
	
	
	
	

	Child 
C
	Type of positive reinforcement
	Extremely low
	Low
	Moderate
	High
	Extremely high

	
	Positive reinforcement for work
	X
	
	
	
	

	
	Positive reinforcement for behaviour
	
	
	
	
	

	Comments: 
1. After hearing child A+B being praised started to research more. 
1. Very quiet -started to feel more comfortable within the classroom setting
1. Could see praise was making them happy.  

	

	

	


































Appendix 3.

	Observation 1
 
Names:  Courtney Tovey +   Courtney McIlroy                                                        
Date of observation: 27.3.18
Lesson/subject: ICT                                 	                                  Time: 9:00 am



 
	Baseline
	
	
	X
	
	

	Child 
A
	Type of positive reinforcement
	Extremely low
	Low
	Moderate
	High
	Extremely high

	
	Positive reinforcement for work
	
	
	
	X
	

	
	Positive reinforcement for behaviour
	
	
	
	X
	

	Comments: 
1. When given a whoosh it made them smile which showed they liked it 
1. Became more engaged 
1. As lesson when on energy decreased 
1. Could see they liked being praised 
1. Very engaged 

	

	

	

















	




Appendix 4.


	Baseline
	
	
	x
	
	

	Child 
B
	Type of positive reinforcement
	Extremely low
	Low
	Moderate
	High
	Extremely high

	
	Positive reinforcement for work
	
	
	X
	
	

	
	Positive reinforcement for behaviour
	
	
	
	
	

	Comments: 
1. Distracted easily
1. When engaged worked well 
1. Engaged more when given a role as camera person 

	

	

	































Appendix 5.
Lesson 1 interview

 Question 1 – 
Child B – I felt really involved and being split into groups made it easier to be involved.
Child C – 5/5
Child A – we worked in pairs and this made me want to find out what the other pairs researched. 5/5
Question 2 – 
Child B – I felt engaged 
Child A – I felt engaged and wanted to work harder when others got the praise. 
Question 3 – 
Child B – Good and involved
Child C – Amazing 
Child A – Good and it made me more engaged and gave me more knowledge.
Question 4 –  What could we put in the lesson to improve engagement?
Child B –  Game at the end 
Child C – Game at the end 
Child A – Game at the end as it helps you use and revise the knowledge from the lesson. 
Question 5 
Child A – Stickers aren’t for older children. Something which gives points is more suitable as we like to be given a challenge. 






Appendix 6.


Dear Parent/Guardian, 
Your child’s school is a partner with Yr Athrofa at University of Wales Trinity Saint David in Carmarthen and Swansea. This school offers placements to students who are learning to be teachers.
 The student-teachers in your child’s class have been given the task of planning, teaching and evaluating lessons so that they can develop specific strategies to improve their own teaching. As part of this, student teachers will be observing the children’s responses and asking some pupils their views on parts of the lessons taught. This is designed to inform students’ own practice and support children’s learning.
 Any information collected would remain confidential, and both the school and the children would remain anonymous in work produced. The work undertaken would be in line with the University’s ethical guidelines. If, at any time, your child does not want to share ideas, they would not be required to do so. 
If you are happy for your child to contribute to the project, please complete the parental consent form below and return directly to the school as soon as possible. If you are interested in the outcome of this project or if you have any questions, please contact the University Partnership Office - partnership@uwtsd.ac.uk. 
Yours faithfully, 
Catherine Morgan 
Module lead – The Enquiring Teacher __________________________________________________________________________________________ 


As Parent/Guardian of…………………………………………………………………….. (pupil name), I do / do not give consent (please delete) for my child to take part in this project. 


Signed…………………………………………………………………………….(Parent/Guardian). 
Date………………………………………………………


Appendix 7.

	Observation 2
 
Names:  Sam Gardner +   Courtney McIlroy                                                        
Date of observation: 28.3.18
Lesson/subject: English                                 	                                  Time: 1:00 pm



 
	Baseline
	
	
	
	X
	

	Child 
D
	Type of positive reinforcement
	Extremely low
	Low
	Moderate
	High
	Extremely high

	
	Positive reinforcement for work
	
	
	
	X
	

	
	Positive reinforcement for behaviour
	
	
	
	X
	

	
	Peer praise
	
	
	
	X
	

	Comments: 
· Praise for sitting nicely, not much effect as engagement was high after peer praise.
· Received praise about their work which seemed to make them happy.

	

	

	




















Appendix 8.

	Baseline
	
	
	x
	
	

	Child 
E
	Type of positive reinforcement
	Extremely low
	Low
	Moderate
	High
	Extremely high

	
	Positive reinforcement for work
	
	
	X
	
	

	
	Positive reinforcement for behaviour
	
	
	
	X
	

	
	Peer praise
	
	
	
	X
	

	Comments: 
· Took lead which made them seem fully engaged.
· Was already engaged so peer praise did not have much effect on their involvement.
· Seemed to like hearing praise about their work but did not seem engaged when others were presenting their work.

	

	

	




























Appendix 9.

	Baseline
	
	X
	
	
	

	Child 
F
	Type of positive reinforcement
	Extremely low
	Low
	Moderate
	High
	Extremely high

	
	Positive reinforcement for work
	
	
	X
	
	

	
	Positive reinforcement for behaviour
	
	X
	
	X
	

	
	Peer praise
	
	
	X
	
	

	Comments: 
· Started off very engaged in the task.
· Got distracted when having to listen.
· After praise was more engaged.
· Break from work, made him lose engagement.  

	

	

	




















Appendix 10.
Lesson 2 Interview

Question 1 – 
	Child D – 4/5 because I did some research 
Child E – 3/5 because I drew pictures and got a little help from other members in my group.
Child F – 4/5 because I done some research. I enjoyed the task. 
Question 2 – 
	Child D – makes you want to do more and encourages you. 
Child E – makes you feel like you done something good and makes you proud of yourself.
Child F – Happy
Question 3 – 
	Child D – Yes it makes us feel excited and happy.
Child E – Yes it makes you feel you should do more good things. It makes you feel happy and nice. 
Child F – Yes 
Child F – Yes I was more involved today rather in maths because I enjoy it more. 
Question 4 – 
	Child D – would feel good with stickers and a reward would make you happy.
	Child E – would be happy with stickers as I like stickers 
	Child F – would like a game to look forward to. 
Question 5 – What could we do to make the lesson better?
	Child D – would work hard if there was a game at the end 
	Child E – would like a game at the end 
	Child F – like games at the end and would work harder.




Appendix 11.


	Observation 3
 
Names:  Sam Gardner +   Courtney Tovey                                                         
Date of observation: 29.3.18
Lesson/subject: English                                 	                                  Time: 10.30 am



 
	Baseline
	X
	
	
	
	

	Child 
G
	Type of positive reinforcement
	Extremely low
	Low
	Moderate
	High
	Extremely high

	
	Positive reinforcement for work
	X
	
	
	
	

	
	Positive reinforcement for behaviour
	
	
	
	
	

	
	Peer praise
	
	
	
	
	

	
	Incentive
	X
	
	
	
	

	Comments: 
· Praise needed to be specific in order to be effective.
· Engaged in creative task likely due to the task and not praise. 

	

	

	


















Appendix 12. 


	Baseline
	
	
	x
	
	

	Child 
H
	Type of positive reinforcement
	Extremely low
	Low
	Moderate
	High
	Extremely high

	
	Positive reinforcement for work
	
	
	X
	
	

	
	Positive reinforcement for behaviour
	
	
	
	
	

	
	Peer praise
	
	X
	
	
	

	
	Incentive
	
	
	
	
	

	Comments: 
· Praise only showed a short-term impact. 

	

	

	

























Appendix 13.



	Baseline
	
	
	X
	
	

	Child 
I
	Type of positive reinforcement
	Extremely low
	Low
	Moderate
	High
	Extremely high

	
	Positive reinforcement for work
	
	
	X
	
	

	
	Positive reinforcement for behaviour
	
	
	
	
	

	
	Peer praise
	
	
	
	
	

	
	Incentive
	
	
	
	
	

	Comments: 
· Engaged throughout the lesson due to the task.
· No obvious effect on the level of engagement. 
· Child was given responsibility within the task this may have caused the child to be more engaged in the task. 
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We need your help!

To help us become better teachers, please take part in our research.

Why?

As part of training to become teachers, we want children to be happy and included. We think all children
should be rewarded for their good behavior and the work they do. So, want to find better ways of giving
you praise and rewards.

What we are looking for?
We are looking to see how different types of praise affects the way that you work.
What you need to do?

Just take part in the lesson as you normally would. You will be asked a few questions afterwards about
how you felt at different parts of the lesson. And we would love to get your ideas too.

How long?
The research will take place over one normal lesson.

What you share with us with remain anonymous, and we will use the feedback to make ourselves better
teachers.

Its ok to say no at any point, we won't mind!

Signature from Child: Signature from mentor/senior mentor:




