‘Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.’


Introduction

The following document is a detailed analysis of one learner in an attempt to evaluate what supports learners in their learning in Numeracy, Literacy, other subject areas and well-being, with an aim to propose future steps to improve learning. All information was collected from a large pioneer primary school located in the South West Wales area. The school is within the green category of the National School Categorisation System. The school currently has 545 pupils on roll all aged between three and eleven years, with 8.7% of these pupils entitled to free school meals. Around 9% of pupils have additional learning needs, with very few pupils statemented for special educational needs. The school achieved a 95.7% attendance score (ESTYN reference removed). For the purpose of this assignment and protection of the school and pupil, the school will be referred to as School A and the pupil will be referred to as the Learner throughout for anonymity and confidentiality reasons (BERA, 2018). The Learner at focus for this analysis is an eight-year-old female pupil in a year three class who is of a middle ability achiever. The Learner can be described as the ‘perfect pupil’ for a teacher as they always work hard and have a positive attitude towards learning to learn and improve.

All data collected for the detailed analysis from School A and the Learner adhered and complied to ethical procedures that need to be considered when dealing with school and pupil information (BERA, 2018). Consent was permitted from the Learner and class teacher, which authorised observations, interviews and book looks to be used with a focus on Numeracy, Literacy, other subject areas and well-being over a four-week period. Even though the Learner and class teacher had given consent to taking part, permission was still required from the parents/guardians of the Learner (see appendix 1) (BERA, 2018). The Learner was made aware that they could opt out of taking part at any point (BERA, 2018).

Data Collection

Two methods of data collection were adopted and used as a tool to extract the most important information to give a detailed, holistic analysis of the Learner. The first method was developed by Clark and Moss, (2011) commonly known as the Mosaic Approach. This approach was used as it allows the researcher to be creative in their data collection to assemble more detailed information on the Learner. To make use of the Mosaic approach, it is crucial to understand the three underpinning principles at the forefront of it (Clark and Moss, 2011). The first principle is believing that the children have ideas, opinions worth listening to. The second principle is establishing and maintaining positive professional relationships in the research environment and to remind oneself that it is a privilege to be a part of the child’s environment. The final principle is to create a flexible relaxed style for collecting data to elicit the children’s views in order to enhance validity of the findings and minimalise the stress on participants (Clark and Moss, 2011). This leads into why the Mosaic Approach is so desirable. The Mosaic Approach places emphasis on the importance of pupil voice, by the researcher spending time in the setting with the Learner. In doing so, a much better understanding of the Learner can be established from their perceptions and views (Clark and Moss, 2011). The Mosaic Approach allows time and opportunities to be given to the children so they can take the lead in the research and express themselves in various ways through the many languages children communicate from (Malaguzzi, 1996). As researchers this allows us to be receptive to the voice of the child, which supports the view of Langstead (1994 cited in Clark & Moss 2005) who describes children as ‘experts in their own lives’ and being invaluable to research. The Mosaic Approach acquired its name from using multiple individual tiles as tools such as, observations and semi-structured interviews, to collect data in different contexts. When pieced together, it allows for a complete, holistic picture to be built of the Learner. This style of approach to research allows for qualitative data to be collected. Akinyode and Khan, (2018) state that qualitative data is becoming more popular as it allows for more depth and detail to be explored and extracted from research studies, however, due to large amounts of data being collected, information overload can occur with many important aspects being missed by the researcher. Therefore, if the data is not interpreted and handled in a logical manner, then an accurate analysis cannot be created, however, this was not the case in this instance. 

Combined with the Mosaic Approach was the ASK Model shown in Figure 1. created by (Nottingham, 2013).
[image: ]    
   














Figure 1. Displaying the categories of the ASK Model produced by (Nottingham, 2013).

The ASK Model is used to further consider and acknowledge the attitudes, skills and knowledge of the Learner towards learning (Nottingham, 2013). Through using the ASK Model, an even further detailed analysis of the Learner can be established. The ASK Model allows the researcher to collect data across the curriculum from a holistic approach, looking at attitudes like curiosity and persistence that influences the Learners learning (Nottingham, 2013). The skills section highlights the importance of completing a task through following a correct sequence of steps (Nottingham, 2013). Finally, the knowledge category identifies the significance of understanding different concepts and theories (Nottingham, 2013). The ASK Model is desirable as it doesn’t just focus on the performance of the Learner. It considers the individual as a whole, taking into account feelings towards learning, interests and work ethic. Unfortunately, due to pressures of National Testing, teachers do not usually track learners to this extent, however, (Nottingham, 2013) argues that attitudes and skills are just as important as testing as having a positive attitude towards learning is likely to create a want to succeed.        

Analysis and Next Steps for Learner

Numeracy 

The Learner is currently working at a level 3b, which is the expected level for this Learner at this age and is on track to achieve a level 5 by the end of KS2 providing they continue to work hard in the same positive manner. Unfortunately, there have been limited opportunities of Mathematics due to National Testing and the term topic focused on Science and Design Technology, however, through observations, book looks, interviews and pupil-led feedback on learning experiences a detailed analysis has still been achieved. 

When asked in the interview ‘What is your favourite subject in school and what do you like about it? The Learner identified Mathematics as their favourite subject. During the interview between myself and the Learner, the Learner also stated a preference of Mathematics compared to English as they felt more confident in their ability. Additionally, the learner highlighted that there are more opportunities to use different methods to achieve an answer and find it more enjoyable relating and applying Mathematics to real life situations (see appendix 2). This highlights that the Learner not only enjoys Mathematics in school, but also being able to apply the skills learned at school to real life experiences. The Learner additionally explained situations where they have applied Maths, for example, paying for money at the shops and telling the weather temperature by indulging in simple problems of how much colder? or how much hotter? it is compared to other days. This coincides with the ASK Model suggested by Nottingham, (2013), as the Learner clearly has a curious attitude to apply Mathematics to solve real life problems and in doing so, developing skills of communication using Mathematical language (Haylock and Thangata, 2007). This supports the work recognised by Haylock and Thangata, (2007) who state that children who enjoy Mathematics will often find themselves involved in multiple opportunities to include Mathematics learnt at school and apply to outside school environments. This can hugely develop and aid in the progression of the Learner in Mathematics. The enjoyment and consistent use of Mathematics both in school and out, may be the reason for confidence displayed by the Learner in this subject area. The Learner lacks confidence in their personality, however, can be seen answering regularly to Mathematical questions either individually, in focus groups or to the entirety of the class. From investigating the learners Mathematics book (see appendix 3) an even more detailed picture can be viewed of the Learner. As you can see from (appendix 3) the school uses a pathway as a success criteria for every topic taught, which requires the Learner to identify what they already know and what they have learned at the end of the topic, along with write backs using categorised zones describing how challenging they found the work, for example, ‘Danger Zone’ is too hard and is not beneficial to learning, ‘Comfort Zone’ is too easy and finally ‘Stretch Zone’, which is challenging enough to be beneficial to learning. It can be seen in (appendix 3) and throughout the entirety of the Learners Mathematics book that this learner is consistently in the Stretch Zone. This suggests that the Mathematic lessons being taught are of the perfect level and challenge to continue to progress the Learner. 

For further development and progress to occur in Mathematics for the Learner, as you can see from (appendix 4) there is not a secure knowledge of all times tables and this is a similar trend that is lacking seen throughout the Learners Mathematics book. Additionally, a stronger foundation and secure knowledge of basic methods like column addition which are vital tools that are carried throughout all Mathematics and other areas of the curriculum need to be embedded in the Learner. I suggest in order for the learner to achieve progress, I would like to continue strengthening the Learners interest in Mathematics both at school and outside of school. The Learner has a good support system around them and so I would like to make use of that by building a positive relationship with the parents/guardians to benefit the Learners development. With regards to times tables, the Learner can make use of online programmes such as ‘Times Tables Rock Stars’ to secure the Learners understanding of multiplication tables, whilst improving digital competence. This can be used both in and out of school and is a far more fun and engaging way to learn times tables. Additionally, I would like to propose a homework book that entails fundamental Mathematic skills that are of appropriate challenge to again ensure basic Mathematic skills are made concrete in the Learner.

Finally, I would like to continue to foster the passion of the Learner for using Mathematics in real life situations outside of the school environment. Haylock and Thangata, (2007) state that children’s passion for Mathematics develops most when outside of school and relating to experiences, therefore, as a teacher I feel it’s important to support this by linking Mathematics to everyday activities which can then be continued to be developed at home life. Therefore, through lesson planning, the context of the activity needs to be transferable to real life. By enabling the Learner to participate in real life contexts is of high value as the Learner will be able to see the connection between the work they do in the classroom and their real life experiences, thus giving their learning a purpose (Grigg, 2015). Moreover, Haylock and Thangata, (2007) state there must be focus on significance of the problem in relation to the Learners viewpoint. Meaning different types of problems stimulate an interest in different Learners, for example, some Learners will be driven through problems related to real life context, which is the case for this Learner. To ensure progress in problem solving in real life contexts, I would offer a number of problems to the Learner. In doing so, giving the Learner independence of freedom of choice over the problem they choose to challenge themselves in, allows them to feel stimulated and motivated in their learning. It also gives the Learner control and a 'feel of ownership of the problems' (Fox and Surtees, 2010).

Literacy

The Learner is currently working at a level 3a, which is the expected level for this Learner at this age and is on track to achieve a level 5 by the end of KS2. When asked from the interview ‘What is your least favourite subject?’, the Learner highlighted Literacy and Welsh as they are not very confident with it and struggle to understand and complete the work (see appendix 2).


Reading 

When asked in the interview ‘Do you enjoy reading and what do you like to read?’, the Learner identified that they thoroughly enjoy reading and consistently read before bed and school in the morning. The learner further added that they enjoy to read fictional books like Harry Potter (see appendix 5). Again like Mathematics, there have been limited chances for Literacy focus, however, through our term focus of Science and Design and Technology there have been more opportunities than that of Mathematics. 

As previously stated, the Learner enjoys reading regularly. When listening to the Learner read, the Learner is able to read fluently with expression and when required, can break down and decode a word into its components before attempting to sound it out. Due to the Learner reading regularly, it provides them with confidence even though the Learner usually lacks self-confidence. When reading opportunities have presented themselves in class, the Learner is always eager to volunteer to read aloud, especially during our Science lessons when researching habitats.    

In order for the Learner to continue moving forward in reading, my first recommendation is to encourage the continuation of home reading. The additional practise is supported and in agreement with Duke & Block’s, (2012) work who state the promotion of extra out of school reading activities is likely to accelerate reading development and those who read outside of school are naturally better readers. Additionally, I am concerned for the Learners understanding of language comprehension with different text types. The Learner highlighted they enjoy to read fictional books, however, I would like to expose the Learner and introduce them to an array of reading text types. I will promote a literacy enriched environment in the school classroom and library. A plentiful classroom and library of books with free choice is essential to encouraging a greater interest from the reader, therefore, should expand the Learners understanding and knowledge of different text types if they are exposed to them and how they can be used in various ways to benefit their learning (Grigg, 2015).    

Writing

Although the Learner is a capable reader, writing is not one of their strongest language categories. Even though the Learner identified Literacy as one of their least favourite subjects, a positive hard working attitude can still be seen. As seen in (appendix 6) the Learner is an able writer, portraying excellent ideas when working on a given piece of work and using a wide range of vocabulary to express opinion. Punctuation and grammar is of a good standard, generally being accurate. 

However, this particular individual although works hard, work is usually rushed. For a school which places such high standards on book presentation and handwriting, this does not fit well with the school ethos and brings the standard of work down. For progression to occur in the writing aspect of Literacy, the Learner must take the time to care and improve work. Goodwin, (2011) stresses the importance of writing is a process that takes time and has many steps, such as reflection and evaluation. Often, the Learner would struggle with this and approach me in our Science Evaluation Lessons and state they have finished their work and cannot write anymore or improve it in anyway. After encouragement that work can always be improved, the Learner begun to edit work through the school’s policy of adding and editing work with a pencil. Teaching the Learner to reflect and redraft their work is an important skill for them to understand as writing is often not perfect the first time and that everyone makes adjustments and edits, even the most talented of writers. Additionally, redrafting work is an important section in the Literacy Numeracy Framework and is a skill needed to be developed in KS2 (DCELLS, 2015). Moreover, to improve book presentation and acquire the cursive handwriting used in school, the Learner needs extra intervention. The school already provides handwriting lessons, but I would like to extend this to home learning as the Learner has a good support system around them. I will provide weekly focuses on given letters and joins to provide for the extra practise.          

Oracy, Science & Design Technology   

One of the most important aims as a Primary Teacher is to help children adapt to a healthy social life style (Osman, 2010). Established from observations and interviews, this category of Literacy is an aspect identified as needing improvement by the Learner. The previous term focus of Science and Design Technology provided the Learner and class peers with many opportunities to use and develop oracy skills. Multiple practical lessons were planned and delivered where much discussion and group work was needed to complete tasks, for example, a Science lesson was planned for the children where they were put into groups and given a habitat to research, which they later needed to present back to the class. A further example can be seen during a lesson designed to test birdfeeders. Children were grouped together to design birdfeeders ready to be tested, however, the Learner was found again working alone struggling with peer engagement. Unfortunately, the Learner is already held back through self-confidence issues especially related towards communication skills and working independently. When asked in the interview ‘How do you like to learn, is it in pairs, group work or independently?’ the Learner answered with a preference of working as a group. The Learner added that they like to listen to each other for ideas and if you get stuck you can help one another (see appendix 2). This relates to Osman, (2010) article declaring that a learner’s knowledge and understanding is improved through social interactions of classroom peers as they provide support for each other’s knowledge. However, it was clear to see that this was not the case with this Learner as they struggled to cope in focused group tasks as the individual would often be seen in isolation from the other group members, with a sunken body language. It also became apparent that all other group members had a role to play in the group and were working with at least one other member from the class. The Learner clearly finds it difficult to engage appropriately with their peers.        

The Learner impressed across both topics of Science and Design Technology, always asking interesting questions and displaying creative skills and having the ability to bring those ideas to life with good practical skills. For the Learner in both Science and Design and Technology, my suggestion is more of a recommendation rather than an aim to improve. I would like to continue to nurture the experimental side of the Learner to encourage the curiosity of the individual as the ASK Model recognises similar traits shown by the Learner. On the other hand, the oracy of the Learner was identified as an area needed for improvement, which requires careful attention. The Learner struggles to communicate well with peers in structured tasks. Despite the Learner performing slightly better socially with structured tasks compared to free play, I will still provide the Learner with the opportunities to work as part of a group or smaller group. By giving the Learner the chance to engage in more social interaction with peers, then eventually in time confidence will become a smaller issue and talking to other class members will become a more natural concept, thus social skills will develop and improve (Osman, 2010). 

Well-being  

The Learner is a very sensitive individual who unfortunately lacks in self-confidence and belief, however this is beginning to improve. The Learner is able to communicate clearly and effectively with adults using a wide range of vocabulary whilst adjusting tone to suit the needs of the social situation. However, the Learner struggles to communicate clearly with peers. Not only did they struggle to cope with their social skills in the classroom working on focused group tasks, but a similar pattern can be established beyond the classroom environment with a greater cause for concern. I became more aware of the social well-being of the Learner after spending more time getting to know the Learner and class. On a daily basis the Learner is consistently approaching me after playtimes in the school yard sad and upset with a problem that had occurred with other class members. The Learner often has disagreements with a group of girls from the class, which ends up with the Learner falling out with them and being isolated. The result is a clear stress on the Learner that can be seen from their body language when all children are back in the classroom. 

With this analysis and all aspects considered, I would like to introduce a buddy system into the school during free playtimes and throughout the school day (Osman, 2010). This is essentially partnering up with another member from the class to enjoy free playtimes and to support each other throughout the day with any problems that may occur. I believe this to be a good coping strategy for the Learner and any other class members who struggle with their social skills. Additionally, rotating partners for the buddy system will ensure for relationships to be built throughout the class, allowing appropriate time for social skills to be developed. The Learner identified they like to work in groups, however, it is evident that the Learner cannot cope with the social overload and dynamics of a group, therefore, communicating in a pair is a far simpler and more desirable approach for the Learner to develop their social skills. Osman, (2010) state that children should be provided with the opportunity to communicate with peers, either in pairs or groups to develop social skills. Osman, (2010) suggests that teachers who facilitate Learners with opportunities for social interactions can significantly benefit children by allowing them to gain confidence and ability in their communication skills so that the same skills can be transferrable to everyday situations.        

Conclusion

In conclusion, this assignment has provided me with a rare opportunity to observe and analyse an individual Learner from a unique perspective. I believe the process of this assignment is really going to help me going forward with my teaching as it has made me realise the importance of viewing the child as a whole, taking into consideration other aspects like attitude towards learning rather than just focusing on academic achievement through test scores and levels. It is therefore evident that many things contribute towards a happy, successful learning environment for a Learner. Fortunately, the Learner has acquired a very positive attitude towards learning and stated a higher feeling of confidence in Mathematics compared to Literacy, however this does not prevent the Learner progressing and achieving highly in both subjects. I have suggested many recommendations to progress the Learner, with regards to well-being and oracy skills I feel are the most important for the Learner as Osman, (2010) states having friends and being happy at school are important to children’s school lives as it gives them a sense of belonging making the child feel safe enough to learn. With regards to the writing aspect of Literacy, taking the time to redraft, edit and check over work will improve the Learners progress. Mathematic recommendations are all held in the same regards in terms of value towards progress, however, I would like the Learner to practise ‘Times Tables Rock Stars’ and basic Mathematic skills like column addition at home as the support system is in place and these are vital skills which are carried throughout the curriculum. One limitation of the study was the period of time allocated to data collection. If the study were to be completed again, I feel a more suitable period of time allocated to observe and analyse the Learner, should provide the basis for an even more detailed analysis to be carried out.
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