 
A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
Introduction 
The aim of the following essay is to evaluate a critical incidence that took place as part of an observed lesson, based on child A. As part of the critical incident, Donaldson’s Four purposes will be applied and explored to provide a critical overview. Furthermore, a critical analysis of key theories underpinning the holistic development of a child will also be discussed, in line with strategies and approaches. 
According to Tripp (1993), a critical incident is:
an interpretation of the significance of an event. To take something as a critical incident is a value judgment we make, and the basis of that judgment is a significance we attach to the meaning of the incident (p. 8). 
A critical incident is an event that was not planned and is interpreted by the teaching profession as a problem or challenge from a certain context. It is referred to as a critical incident rather than just an incident as it holds some form of importance. By evaluating a previous lesson, a teacher can use hindsight to critically analyse what happened and see if any critical incidents appeared. They think back on the incident and try to establish what caused it so that they use it for future reference. Teachers often do this to heighten their skills and learn from experience. It is said that this gives teachers the chance to not only learn more about the teaching process but to learn more about who they are teaching and themselves (Joshi, 2018). 

Observation
For the purpose of confidentiality and in adherence to BERA guidelines (2018), the school will be referred to as School A and the child observed will be referred to as Child A. School A was a fairly large public school, located within a low socioeconomic area. They only had one class per year group with approximately 25 pupils. The school is working with the New curriculum (Curriculum 2022). The school has a behaviour policy where they use different coloured dragons for children’s behaviour. Each day the children start on the green dragon, with the aim to move to the purple dragon by the end of the end of the day to indicate good behaviour. If however they misbehaved, they are moved down to the pink dragon which means misbehaviour and exclusion on the school premises, and if the behaviour still isn’t improving the child is then moved down to the grey dragon, which results in exclusion at home. 
The school also uses Class Dojo where the parents can have regular contact with the teachers and see how their child is progressing in their class. The children can also gain points with this and there are rewards for whoever has the most points individually. This is used as an incentive to get the children to behave and work well.
As part of the critical incident, a year two class was observed. The class was held behind and will move to year three in October due to the Covid crisis. The school wanted to ensure that the children were not lacking the skills they needed and were required to have learnt at their age and to catch up on all work missed. The class consisted of one teacher, one Teaching Assistant (TA) and 21 pupils on this day. The pupils were familiar with the teacher’s way of teaching/disciplining. I believe this was a big factor in how they behaved with the teacher as they know what behaviour she deems acceptable and appropriate for her classroom. All classes on this day were held inside as it was raining quite heavily outside. The teacher handed out a ‘zone’ sheet at the start of each week/topic, these ‘zones’ are listed as Numeracy, Language, Technology (including Digital Competency Framework, DCF), Health & Well-being, Exploration, Creativity. Once children have completed the tasks on each zone, they tick them off. These ‘zones’ fall in line with the new curriculum and shows how the children are reaching each of these.
Methodology
[bookmark: _Hlk54533126]As part of the critical incident, a non-participant observation was employed. This was a non-participant observation as I was not involving myself with the classroom activities or with the pupils. However, the observation was overt in nature since the class Teacher informed the pupils that I would be observing them. This could have had some influence on how they behaved. They knew they were being observed, so their behaviour may have been modified so that they could be viewed in a more positive light. Non-participant observation is the ‘fly on a wall’ approach. Advantages of this are that it is easier for the researcher to blend into the background compared to participant observation. This approach should mean that the participants, namely the children, act more naturally (Aspers, 2019). This method is also more reliable than with participant observation, as the researcher is less involved and therefore, can record notes in real time. On the other hand, disadvantages of non-participant observation is that it can lack validity because the researcher is likely to be able to ask why people are acting in the way that they do compared to participant observation (Aspers, 2019). At a young age, children seem to be driven by a need to impress adults and a curiosity about who the person is that is visiting their class (Gino, 2018). Children will ask the teacher who the person is, when this invokes a response from the teacher such as, “they are here to see how good you can be”, which was the case here, the response instils in the children an expectation that the children should be behaving, which causes the children to be on their best behaviour from the outset. A more effective form of observation would have been a natural observation where the participants, namely the children, were unaware of the outside presence and as a result they would act as they normally would without the outside influence having a bearing on their behaviour. A natural observation would have possibly allowed me to see more incidents and to have observed how the teacher dealt with these. However, had it been a natural observation, I would not have been placed in a position of being made aware of the issues surrounding Child A, as these were imparted to me by the teacher, and as such, I would not have been able to effectively reason why Child A behaved the way they did. 
A case study can be very effective as it can make use of both qualitative and quantitative data. They allow for unique incidents to be studied and large amounts of detailed data can be obtained which makes it high in validity. A case study does however have several disadvantages as they can be subjective, they cannot be generalised and can be difficult to replicate (Pharm, 2014). 
An example of an effective case study is that of Kohlberg’s “The child as a moral philosopher” (1968), where he studied moral development within young boys. His study holds more validity as it was longitudinal and cross cultural, whereas mine was over the course of one day and focusing on one child. If my observation were over several days but still focused on the one child, I would have had a more reliable study as I would have seen the behaviour of Child A on more than more occasion. Child A could potentially behave differently depending on what happened that day, and how they were feeling emotionally, according to the NHS (2011) emotional well-being is critical to how a child reacts. I feel if I had been able to observe the child for more than one day, I would have had a wider range of results and possibly observed different types of behaviour exhibited by the child, and how these were dealt with by the teacher.
Critical incident linked to Donaldsons four purposes
[bookmark: _Hlk54533144]During the observation, it was noted that the teacher used several classroom management/ behaviour methods. The teacher had good control over the class and the children appeared to respect their teacher greatly. The incident observed related to Child A who was frequently misbehaving throughout the day. Child A was disruptive towards their classmates and did not always get on with work as instructed to. Child A was sat next to Child B who was also not working. The teacher instructed Child B to take out their whiteboard and carry out the lesson task, Child A was then instructed to the do same. The teacher could have instructed in this manner, so as not to seem as though she was ‘picking’ on Child A. However, Child A continued not paying attention to the teacher and was instead, distracting their classmates and causing a lot of noise. The teacher used the behaviour control method of “Everybody freeze, touch your heads and shoulders”. 
Child A was given a maths task to complete but before the teacher explained what to do, Child A had drawn on the worksheet provided and completed the work incorrectly as they did not take the time to listen to the teacher. This resulted in the teacher saying “every day this week you’ve made a silly mistake from not listening. I’m disappointed, you know what to do but didn’t listen”. Child A did not listen when the teacher said “hands on head, cross your arms, open your eyes and close your mouths”, the teacher then continued to ask the class how they found the task and if their “brains hurt now” and then referred to Child A and said “except for you, you haven’t listened today and have made silly mistakes”. This form of behaviour management appeared to work as Child A then tried to work harder and did not distract the other children as much, throughout the rest of the day. The teacher then praised Child A saying “Well done, that’s so much better. See what happens when you listen”. How the teacher was with Child A seemed to make a difference to how they continued to work, as they then changed their attitude and work at a much higher standard than previously shown.
At the end of the day, Child A began to annoy one of the other children in the class and seemed rather disinterested and down. I was made aware by the class teacher that there were reports of physical abuse from Child A’s father towards Child A’s mother. This could be a factor in how Child A was behaving. 
According to the Royal College of Psychiatrists (2004):
Children can experience both short and long term cognitive, behavioural and emotional effects as a result of witnessing domestic abuse. Each child will respond differently to trauma and some may be resilient and not exhibit any negative effects. (p.14).
This incident possibly links to two of Donaldson’s four purposes, the first being ethical informed citizens and the second healthy confident individuals (Donaldson, 2016). This incident in particular when thinking about the experiences that the child is having at home links more towards the healthy, confident individuals section as this child is going through a situation that could impact upon their mental health and therefore,  affect how healthy they are. This incident also links to ethically informed citizens as Child A is yet to understand that their actions have a detriment to the other children, as they are unable to work and concentrate when Child A is being disruptive. 
This critical incident is referenced in critical incident identification record one, and field notes one and two.
Literature Review
Piaget's (1936 cited in Genovese, 2003) theory of cognitive development looks at how a child develops their view of the world. He disagreed with the idea that intelligence is an inherited trait. He regarded cognitive development as a process that takes place because of biological make up and the environment that someone is in. His theory suggests that there are four stages which a child goes through for intellectual development and they relate to how sophisticated their thoughts are. He focused on how children gain the fundamental knowledge needed throughout life. His four stages of cognitive development consist of the following: the sensorimotor stage which occurs from birth to eighteen-twenty-four months. The Preoperational stage, also referred to as ‘toddlerhood’ from eighteen-twenty-four months through to early childhood (age seven). Concrete operational from ages seven to eleven years and formal operational occurring from adolescence to adulthood (Berger, 2008). Piaget (1936, cited in Genovese 2003) believed that every child reaches these stages in the same order. No stage can be missed out. However, there are different rates at which a child can reach the stages, and some children may never attain the higher stages due to ALN or other factors which Piaget (1936 cited in Genovese, 2003) never discussed in his research. The ages at which a child will reach each stage is not a guarantee, however the ages mentioned above are the average that a child would be when hitting the stage. 
Piaget’s (1936 cited in Genovese, 2003) theory has been extremely influential when it comes to developing education and teaching. His theory was applied to a review of UK primary education in 1966. Piaget (1936 cited in Genovese, 2003) theory has been influential and has changed how people view the child’s mind and has changed how people study children. He produced a significant amount of research that many say has increased their understanding of a child’s cognitive development greatly. His theory has helped with the communication and understanding of children especially within the education sector (Genovese, 2003) 
	
However, there are several criticisms in relation to Piaget’s (1936) theory. Vygotsky (1978) for example, looked at a child’s development as a continuous development rather than in stages like Piaget (1936) has set out. Other psychologists, such as Dasen (1994) and Keating (1979), queried the ages set out in the stages and there are studies that show the formal operational stage is not guaranteed. Dasen (1994), states that “only one-third of adults ever reach the formal operational stage”. Keating (1979) also reported that “40-60% of college students fail at formal operational tasks”. Piaget (1936) also failed to consider that the social setting and culture that the child grows up in, influences cognitive development, as he only focused on the universal stages of development (McLeod, 2018). This failure to consider the social background of the child when looking at development cases, as in the case of Child A, undermines the strength of the theory of compliance with children attaining their development stage , as it fails to consider the effects of outside factors upon the child’s development and behaviour. According to Piaget (1936 cited in Genovese, 2003) the stages are influenced by ‘nature’ rather than ‘nurture’.


[bookmark: _Hlk54720531]Vygotsky (1978) is a contemporary of Piaget and argued that social interaction is paramount for the cognitive development of a child. He put great emphasis on the sociocultural effect on the child’s learning and believed that the cognitive development of the child varies across cultures, whereas Piaget (1936) states that cognitive development is the same across all cultures. He states how important the social and cultural contexts are for learning and that the environment in which the child is placed, has a great impact on how and what they think about. He believed that adults pass onto the child, their culture with regards to learning. His approach to child development is based upon social constructivism, and the idea that all cognitive functions stem from the social interactions the child encounters. He therefore rejected Piaget’s (1936) theory that it is possible to separate learning from its social context.
He believed that all learning is accomplished through two stages, the first through interaction with peers and the second being the integration of this onto the child’s cognitive structure. According to Vygotsky (1978),
Every function in the child’s cultural development appears twice: first, on the social level, and later, on the individual level; first, between people (interpsychological) and then inside the child (intrapsychological). This applies equally to voluntary attention, to logical memory, and to the formation of concepts. All the higher functions originate as actual relationships between individuals (p.57).
Vygotsky’s (1978) theory has helped produce teaching methods, such as scaffolding, where a teacher or a higher ability child, helps the child that is struggling to achieve their goals. He said that groups should have a mixed ability so that every child can reach the desired development stage, or as he refers to it ‘their zone of proximal development’. This is an extremely important concept for teachers as it helps to guide the child’s development both through the teachers input and the effect of the influence and help from their peers. This theory and approach into how children learn and behave, through their physical interactions, is useful when analysing the behaviour of Child A. This is due to the belief that sociocultural surroundings are essential, so the influence of parents, care givers and the wider society that the child lives in, play a fundamental role on the development of the child’s psychological attitude, and how they present themselves in the educational setting.
Vygotsky’s socio-cultural approach to education offers teachers and children alike a personalised learning approach, as it adjusts to their ability. The personalised learning allows for teachers to address each child’s individual learning needs and how they are most likely to learn. Ballard and Butler (2011), state that this approach:
also promotes more ways to learn, more subjects to choose from and the flexibility various learning methods would provide. Allowing learners to monitor and manage their own progress will encourage an insatiable appetite for learning (p.4). 
There is some critics of Vygotsky, one being the psychologists Rogoff (1990) who rejected that Vygotsky's ideas are culturally universal and stated that “the concept of scaffolding may not be equally useful in all cultures for all types of learning”(Brown, 2017. Para 4). 

[bookmark: _Hlk54649769]Maslow (1962), a humanistic psychologist, came up with the hierarchy of needs theory which comprises of five aspects of human need. This is displayed in a pyramid with the hierarchical levels displayed within that structure. The needs at the bottom of the hierarchy must be satisfied before humans can reach the needs on the higher end of the pyramid. Physiological needs are at the bottom of the pyramid, followed by Safety, the Love and Belonging, with Esteem next and finally Self-Actualization. Maslow’s (1962) theory adopts a more holistic approach to education and learning. His theory has made a major difference to teaching and classroom management within the education sector. He adopted a more holistic approach to education and learning. Maslow considered not only the intellectual qualities of an individual, but also the physical, emotional and social impact on their learning. His theory is easy to relate to the classroom teacher and the student before a student’s cognitive need can be met their physiological needs more be met first. An example of this is if a child is hungry and/or tired, they would find it difficult to take interest and focus on the lesson being taught to them. A child should feel emotionally and physically safe in the class environment to enable them to achieve their full potential (McLeod, 2020). 
Maslow (1962) suggested that all children must be shown that they are valued and respected, not just in the home environment but within the classroom by the teacher, and the teacher should create a safe and supportive environment for the child. He argued that a humanistic educational approach would produce children who are:
stronger, healthier, and would take their own lives into their hands to a greater extent. With increased personal responsibility for one’s personal life, and with a rational set of values to guide ones choosing, people would begin to actively change the society in which they lived (Maslow 1971, p. 195). 
He also pointed out that most behaviour is motivated by multiple factors and stated that “any behaviour tends to be determined by several or all of the basic needs simultaneously rather than by only one of them” (1987, p. 71).
His theory can be applied to my study of Child A, especially on the safety level of needs. Safety needs usually refers to the environment that a child is in, which includes their home environment as well as their school environment. In respect of Child A, the home environment aspect of this level is crucial. For example, if a child is having personal issues at home such as parents arguing or parents with addiction, they are likely to have difficulty with learning and behaviour, as one of their basic needs is not being met. This can also be applied to children who are being bullied.
Reflection/Evaluation & next steps
Having read through some of the literature and comparing it in terms of the observed lesson, I can now reflect on this through the use of Brookfield reflective lenses (1995). According to Brookfield (1995), teachers who are critically reflective of their work, gain three advantages; the first being that they inspire self-confidence, they can achieve the SMART goals (Specific, Measurable, Attainable, Relevant, Timely) and become more motivated and critically reflective of students (James 2020). Brookfield’s (1995), model of reflection consists of four lenses, which are, the autobiographical lens, the student’s eyes, colleagues’ experiences and theoretical literature. In reference to Child A, the student’s eye lens is incredibly vital as according to Brookfield (1995), it is important that teachers understand all of their students experiences  They can do this through various methods, for example through in-class evaluations, questionnaires, formal evaluations and focus groups. The reason this is important for Child A is because the teacher has been teaching him for so long, she knows how to motivate him more and what he needs to stay focused on the task at hand, while also being aware of what is going on in his home life. By being able to reflect on her teaching methods, she is able to adapt the methods to not only to meet the needs of Child A, but all the other children in the class and give them the best teaching experience. She can do this by assessing the effect of her teaching on the learners, considering any new methods that could improve the quality and then repeat the process. By being able to critically evaluate and reflect on her teaching practices, the teacher has been able to find the best suitable teaching methods for each class and child, as not every class or child will react the same way to the same teaching methods. When I first heard the teacher say to Child A “your brain isn’t hurting, you haven’t worked very hard. Stop sharpening your pencil and sit down” I was initially sceptical if that would be of any benefit to the child as Child A was called out in front of the entire class for this and appeared upset after it was said. However, this proved to be very effective as Child A then completed their work to a high standard and continued to behave well until the end of the day. The teacher was also meeting two of Brookfields (1995) lenses, the first being sustained pupil effort to reach high but achievable targets and the second being supporting social and emotional development of positive relationships. I believe that the Teacher was achieving the second one as by being privy to Child A’s home life, she would be able to judge when is the best time to offer that child support and push them without going too far.
This incident has helped to inform my chosen career as it is a method of behaviour management and refocusing that I personally would not have thought of using as I would not have thought it would be that effective. While it was effective, I do not think that I personally would call a pupil out in front of the whole class as more often than not, I feel it would not be as effective as it was this time on other pupils. 
The use of critical evaluation and reflection are vital for. It can help to expand my views and how I teach and help me change and adapt for the better. For example, if something does not work so well for some children when teaching, I can reflect, evaluate, adapt and repeat the process until the desired outcome is reached. 
Conclusion
The teacher through her methods, which also may have been an influence of the home environment, did achieve the desired level of teaching as the child did respond and ultimately and by the end of the day had achieved the desired learning goals. This was then met with praise by the teacher which reinforced the positive outcomes of good behaviour in the classroom environment. 
When looking at everything it is important to look at the five Professional Standards for Teaching and Leadership in Wales, which are, Pedagogy, Collaboration, Leadership, Innovation and Professional learning. These standards are designed to move with the teacher as their career develops. Therefore, it is important to always critically evaluate and reflect upon how your lesson and your teaching are going. If something needs to change or adapt, then you can go back and repeat the process until you achieve the desired outcome, as Brookfield states in in lenses theory. Maslow’s Hierarchy of needs is something that always needs to be in the back of a teachers mind as it is vital that every child’s needs are being met, physically, emotionally and mentally.
By observing a lesson and documenting the incident mentioned above in the essay it has given me a better insight into what happens when you’re an experienced teacher, as I personally did not think that the way the teacher dealt with the student would be effective, however it proved to be rather effective as the child then engaged with the work and behaved a lot better than they had previously.
Words – 4298
Appendices
OBSERVATION / FIELD NOTES ONE
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30th September 2020, 9:00am, year two


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Class consisted of one class teacher, one TA and 21 students of mixed ability on this day.
Catch up lesson on Welsh and English. The English lesson was a completion of a dinosaur fact sheet and the welsh was a completion of where the child live.

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Overall, the children were well behaved, they had gotten used to this teacher and her teaching methods. All the children seem to engage well with all the lessons the teacher had given.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?)

The teacher explained to all children when they came in that the first lesson would be a catch-up lesson for everyone to finish their work from the previous day. There was no purpose explained at the start, presumably as this had been explained the day before.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher explained what was expected of them. There are posters around to remind the children to complete work to a good standard and there are displays of good examples of work.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

The work for this catch up lesson appeared to all be based on one challenge level with no differentiation. 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

There was not much to be noted from this lesson as it was a completion of work from the day before so all the teacher said to the children was that they would be completing their dinosaur factsheets and welsh. The children could be seen using prior knowledge though when filling in the dinosaur fact sheets, while also using research methods such as the iPads and books available to them.
The teacher activated prior knowledge (APK) for the children that had completed the work by giving them a set of timetables on the board for them to complete, these were timetables that they had been over before, this was the extension task.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Child A was sat next to Child B who was also not working. The teacher instructed Child B to take out their whiteboard and carry out the lesson task, Child A was then instructed to the do same. The teacher could have instructed in this manner, so as not to seem as though she was ‘picking’ on Child A. However, Child A continued not paying attention to the teacher and was instead, distracting their classmates and causing a lot of noise.

Teacher often used the behaviour controlment method of “Everybody freeze, touch your heads and shoulders”.

Child C was struggling with the welsh task so the teacher asked the child to sound out how it was said so that they could try to work out how it was said. The teacher did not leave the child until they understood what they were doing. 

Another child asked the teacher if her answer for the extension task was correct and the teacher said, “you tell me?” and asked the child to count in 2s 3 times. The child then found out that their answer was correct. This was an effective way of learning and teaching as the teacher used a question back to the child so that the child could work out the answer without just giving the answer to the child.



OBSERVATION / FIELD NOTES TWO
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30th September 2020, 10:30am, year two


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Class consisted of one class teacher, one TA and 21 students of mixed ability on this day.
Maths lesson focusing on multiplication and how 3x2 and 2x3 are the same just reversal of numbers.

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Overall, the children were well behaved, they had gotten used to this teacher and her teaching methods. All the children seem to engage well with all the lessons the teacher has given. 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?)

The teacher wrote down learning objects on the board and the children then wrote them into their books. She explained to them what it was they were expected to do and learn from the lesson. 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher gave a demonstration to the class at the start of the lesson and explained what it was they would be doing and how they could achieve this.
There are posters around to remind the children to complete work to a good standard and there are displays of good examples of work.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

The children are sat in mixed abilities for this lesson, and there was a differentiation on the maths task that the teacher gave to the children. There was three different levels dependant on the group the child is in. By having the children sat in mixed ability it allows the children to help each, so a use of peer assessment.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teacher used APK by asking questions about times tables that the children already knew (2, 3 & 4 times tables). After the lesson the children were able to understand that by reversing the order of the times tables, they could make the same answer, e.g. 2x3 & 3x2 both equal 6.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

[bookmark: _Hlk55078265]Child A’s behaviour and the teacher’s management of this. Child A was had filled in the maths sheet despite being told not to do it yet and did the work wrong by not listening. Teacher said “Every day this week you have made a silly mistake from not listening. I am disappointed, you know what to do but you did not listen.”  Teacher addressed the whole class and said “touch your heads, brains hurting?”, she then addressed Child A as they were stood up ‘sharpening’ their pencil and said “your brain isn’t hurting, you haven’t worked very hard. Stop sharpening your pencil and sit down”. Child A then worked really hard and did their work correctly so the teacher said “Well done, that’s so much better. See what happens when you listen”.

Child D had done really good work, so the teacher held up their work and said “like Child D has done. You should all be doing this. 3 dojo points for Child D”. Dojo points are used as a reward for the children.

One child, Child E, got up and started walking around the class and the teacher said, “Child E sit down, you do not need to be walking around”.

Child F appeared to be worried and having personal problems, so they spoke to the teacher. The teacher reassured them that if they ever wanted to talk that herself and the class TA are always there for them.

Teacher often used the behaviour controlment method of “Everybody freeze, touch your heads, shoulders. 1...2...3...”. At one point when the teacher was explaining to the class about the lesson the noise level rose above the desired level and the teacher said “too loud, should have started. Touch your heads, shoulders, cross your arms and close your mouths”.



OBSERVATION / FIELD NOTES THREE
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30th September 2020, 1:00pm year two


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Class consisted of one class teacher, one TA and 21 students of mixed ability on this day.
Cooking and instruction writing lesson. The children made ‘dinosaur fossils’ out of dough, while the teacher was modelling how to make a fossil and what is needed to make the ingredients so asked the TA and children to write down an instructional list on the whiteboard.

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Overall, the children were well behaved, they had gotten used to this teacher and her teaching methods. All the children seem to engage well with all the lessons the teacher has given. 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?)

The teacher explained to the children what it was they were expected to do and learn from the lesson.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

By getting the TA to model the instructions it helped the children to understand exactly what it was that was expected of them.
There are posters around to remind the children to complete work to a good standard and there are displays of good examples of work.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

There was no differentiation in levels of difficulty, every child was just told to simply write instructions for making a dinosaur fossil.
The teacher used APK for instruction writing.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teacher used APK with the instruction writing as she asked them when getting the TA ro write the instructions “what do we need when we’re writing a list?” and when the children answered with bullet points the teacher asked the children if the TA had used bullet points and the children replied with yes.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

There was one child did not make a dinosaur fossil. They were not paying attention when the teacher asked who else there was to make one. As a consequence, the teacher had already binned the remaining mixture. The child was then upset and started crying, their fellow classmates tried to comfort them. Perhaps the best thing to do in this situation is to have a list of all the children and tick off the children as they have done the task so that no child is left out.

One child was walking around the classroom, the teacher said “sit on your chair. I’ve told you what you need to do”. The child sat back down in their seat and placed their hand up instead of wondering around the classroom.

Teacher again used the class management technique of “touch your heads, shoulders, fold your arms”.



OBSERVATION / FIELD NOTES FOUR
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30th September 2020, 2:30pm year two


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Class consisted of one class teacher, one TA and 21 students of mixed ability on this day.
An introduction to the challenges for the next week and PE using just dance, yoga and dinosaur dances. The introduction was just a sheet to stick into the children’s books.

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Overall, the children were well behaved, they had gotten used to this teacher and her teaching methods. All the children seem to engage well with all the lessons the teacher has given. 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?)

There was no objective to this lesson as it was a PE lesson and an introduction to the challenges for the next week which was simply a sheet to stick into the children’s books ready.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The children all engaged well with the yoga lessons in particular 
There are posters around to remind the children to complete work to a good standard and there are displays of good examples of work.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

There was no difference in level of challenge, all children were given the same challenge task sheet for the next week and every child did the PE lesson.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

There was no form of assessment during this lesson, and no form of APK.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

At the end of the day the teacher spoke to three children who were badly behaved at lunchtime. The teacher then told them to apologise to the dinner lady that they had been unpleasant to.

A child touched the warm ‘fossils’ so the teacher had to talk to them about how they could have hurt themselves.

I was made aware by the teacher about Child A’s homelife.



[bookmark: _Hlk55071809]CRITICAL INCIDENT IDENTIFICATION RECORD ONE
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
	Date & time : 30th September 2020, 9:00am – 12:00pm
Year & age of group : Year 2 (year 3 end of October) age 7/8
People involved : Child A and a fellow child, Class teacher

Class consisted of one class teacher, one TA and 21 students of mixed ability on this day.
Catch up lesson on Welsh and English. The English lesson was a completion of a dinosaur fact sheet and the welsh was a completion of where the child live. Maths lesson focusing on multiplication and how 3x2 and 2x3 are the same just reversal of numbers.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Child A was sat next to Child B who was also not working. The teacher instructed Child B to take out their whiteboard and carry out the lesson task, Child A was then instructed to the do same. The teacher could have instructed in this manner, so as not to seem as though she was ‘picking’ on Child A. However, Child A continued not paying attention to the teacher and was instead, distracting their classmates and causing a lot of noise.
Child A’s behaviour and the teacher’s management of this. Child A was had filled in the maths sheet despite being told not to do it yet and did the work wrong by not listening. Teacher said “Every day this week you have made a silly mistake from not listening. I am disappointed, you know what to do but you did not listen.”  Teacher addressed the whole class and said “touch your heads, brains hurting?”, she then addressed Child A as they were stood up ‘sharpening’ their pencil and said “your brain isn’t hurting, you haven’t worked very hard. Stop sharpening your pencil and sit down”. Child A then worked really hard and did their work correctly so the teacher said “Well done, tats so much better. See what happens when you listen”.
I personally did not think the teachers approach would be that effective as she called the child out in front of the class by saying their head would not be hurting as they didn’t work very hard, however the child seemed to take more notice of this and started to work harder.
Child A’s homelife is not a good one, due to domestic abuse towards the mother from the father.



CRITICAL INCIDENT IDENTIFICATION RECORD TWO
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
	Date & time : 30th September 2020, whole day
Year & age of group : Year 2 (year 3 end of October) age 7/8
People involved : Class teacher and entire class

Class consisted of one class teacher, one TA and 21 students of mixed ability on this day.
Covering the whole of the day, all four lessons, from 9:00am – 3:00pm.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Teacher often used the behaviour controlment method of “Everybody freeze, touch your heads and shoulders”.
Teacher often used the behaviour controlment method of “Everybody freeze, touch your heads, shoulders. 1...2...3...”. At one point when the teacher was explaining to the class about the lesson the noise level rose above the desired level and the teacher said “too loud, should have started. Touch your heads, shoulders, cross your arms and close your mouths”.
Teacher again used the class management technique of “touch your heads, shoulders, fold your arms”.
This technique was very effective in settling the class back down and it pulled attention back towards the teacher. I think this is a technique I am likely to use myself or at least one like this.



CRITICAL INCIDENT IDENTIFICATION RECORD THREE
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
	Date & time : 30th September 2020, 10:30am
Year & age of group : Year 2 (year 3 end of October) age 7/8
People involved : Class teacher and Child F

Class consisted of one class teacher, one TA and 21 students of mixed ability on this day.
Maths lesson focusing on multiplication and how 3x2 and 2x3 are the same just reversal of numbers.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Child F appeared to be worried and having personal problems, so they spoke to the teacher. The teacher reassured them that if they ever wanted to talk that herself and the class TA are always there for them. This hit upon the health and well-being section of the new Welsh curriculum (curriculum 2022). 
The way the teacher handled this situation was very good as it appeared to make the child feel calmer and happier about everything.



CRITICAL INCIDENT IDENTIFICATION RECORD FOUR
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
	Date & time : 30th September 2020, 10:30am
Year & age of group : Year 2 (year 3 end of October) age 7/8
People involved : Class teacher, Child C and another child

Class consisted of one class teacher, one TA and 21 students of mixed ability on this day.
Catch up lesson on Welsh and English. The English lesson was a completion of a dinosaur fact sheet and the welsh was a completion of where the child live.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Child C was struggling with the welsh task so the teacher asked the child to sound out how it was said so that they could try to work out how it was said. The teacher did not leave the child until they understood what they were doing. 
Another child asked the teacher if her answer for the extension task was correct and the teacher said, “you tell me?” and asked the child to count in 2s 3 times. The child then found out that their answer was correct. This was an effective way of learning and teaching as the teacher used a question back to the child so that the child could work out the answer without just giving the answer to the child.
The way the teacher dealt with both children asking for help was very informative. She never gave them the answers but used questioning that enabled them to reach the answer on their own.
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