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As noted by Colwell (2019) and Johns et al. (2013)  reflective practice is a process in which early years practitioners evaluate their own personal thoughts and way of working, both in action or on action in order to expand their individual knowledge and development, this is supported by Schon (1991) theory of reflection (Meierdirk, 2017). Colwell (2019)  states that Professional practitioners may consider factors that influence the experience in positive ways including aspects that  impact  in a negative way. Reflective practice requires practitioners to evaluate the reasons for the positive and negative and apply this discovered knowledge in future to make further learning experiences more  rewarding, therefore providing a higher standard of care and education (PACEY, 2016; Zwozdiak-Myers, 2012).
Rolfe (2001) and Gibbs (1988) Reflective Models are simple to understand, digest and apply to practice due to the breakdown of steps that help guide practitioners through the different stages of reflection (Dabell, 2018).  Gibbs (1988) reflective model consists of multiple stages which may prove reassuring to some, especially inexperienced practitioners (University of Cambridge, 2020). However, according to Open Learn (2020) practitioners unfamiliar with reflection may feel unsure of the meaning of the questions proposed within Gibbs (1988) model and may also find the amount of stages overwhelming. Bulman and Schutz (2013) agree reflective models simply provide one with an understanding of reflection yet fail to delve into deeper depth of contemplation and therefore could be classed as Superficial Reflection. This is supported by The University of Edinburgh (2011) who agree  Gibbs model may lead to superficial reflection  resulting  with less capacity for individual or professional advancement. Similarly, Rolfe (2001) model offers the reflector a simple tool in order to reflect due to the straightforwardness and easy to understand nature of the model (Dabell, 2018). However, Rolfe (2001) model could also be though of as Superficial Reflection due to only having  3 stages . In comparison, Black and Plowright (2010) believe that Rolfe (2001) model of reflection could be depicted as a checklist providing practitioners with the information required to execute a micro-level of reflection. Alternatively, if Rolfe (2001) model is performed using the basic steps only, this could result in a missed opportunity for an in-depth evaluation of the event and the awareness generated as a consequence may have an inclination to become one-dimensional and therefore of a superficial level, missing the opportunity for a micro level of reflection (Brown, 2017).
The University of Edinburgh (2011) fear basic models such as  Rolfe (2001) may only be performed accurately and to a micro-level of reflection when one is supported by a professional who has greater understanding and experience in the reflection process, therefore a novice may complete the stages far too quickly without the guidance of an knowledgeable practitioner, this is supported by Vygotsky (1978).
Gibbs (1988) model of reflection takes into consideration the practitioner’s perspective without acknowledging the views of others, therefore resulting in lack of knowledge, opinions, skills and experience from a range of alternative perspectives (Open Learn, 2020). Furthermore, Siraj- Blatchford et al. (2002)  believe that successful settings promote sustained shared thinking involving collaborations between practitioners and children, this is supported by Dewey (1933) theory of wholeheartedness, Responsibility and Openminded. Consequently, one can see that Gibbs and Rolfe models might lack a beneficial stage that impacts reflection greatly: collaboration. Murray (2015) agrees that  practitioners that work together provide support for each other regardless of knowledge or expertise. Additionally, Paige-Smith and Craft (2011) note that collaborating with others, sharing thoughts and ideas helps form constructive relationships, all which influence reflection in a positive way. Therefore, worthwhile reflection may require the input from a range of viewpoints including those of children, this is supported by Bronfenbrenner (1979) Ecological Systems Theory (1979). As noted by Donaldson (2015) and Murray (2015) collaboration provides opportunity to discuss individual thinking processes consequently generating greater metacognitive proficiencies.  Brodie (2014) believes that by working and thinking together, exploring ideas and inciting new ways of thinking one improve  the quality of service offered to families and children, this is supported by Vygotsky (1978). Therefore, based on this information we recognise that both Gibbs (1988) and Rolfe (2001) models of reflection lack stages whereby input and perspective is obtained from collaboration with knowledgeable others.
Gibbs (1988) model identifies the role of feelings within the reflective process, by highlighting the positive emotions felt, one may feel positive and enthusiastic for further learning and development (Gavin, 2018; Frederickson and Joiner, 2018). Similarly, Grant and Kinman (2014) note that recognising one’s emotions could help aid resilience, problem-solving and decision-making. In comparison, Rolfe (2001) model does not include a stage whereby feelings are taken into consideration and one may argue that this is a negative aspect of the model as by acknowledging ones emotions throughout the experience provides one with a valuable tool that promotes learning from experience.
In conclusion, both Gibbs and Rolfe’s  models of Reflection provide Practitioners with a checklist for Reflection. Both have positive and negative aspects to them however it is the practitioner who controls the level in which they wish to reflect, one could use the models as a foundation for their reflection but may benefit more when collaborating with others, including children and other Early years professionals, all of which have skills, knowledge and expertise that could convey valuable thought and input into the reflective process. It is clear to see that in order to benefit fully, practitioners should set aside sufficient time that allows them the opportunity to adequately reflect upon events and experiences. One should also be mindful of their personal feelings at the time of reflection as emotions may subconsciously influence outcomes. Overall, Reflection proves to be a valuable tool allowing one  to increase  personal skills, expertise and development.













                       
                          The Importance of Achieving a Reflective Practice.
A Guide for Early Years PractitionersWhat is available to support me with Reflective Practice?
There are many Reflective models available to support Early year practitioners with ways in which to successfully manage reflection on  practice, models such as Gibbs reflective cycle (1988), Kolb’s reflective cycle (1984) and Schon’s model (1991).  
Edinburgh University (2011) and Leung and Gray (2013)  believe Gibbs Reflective Model (1988)  proves useful for Early Years Practitioners due to the simplicity of the separate stages and elements starting with the description of the event concluding with considerations in order to improve in future, therefore the model allows practitioner to work through their reflection using a cycle that guides them through the stages in an easy to digest manner that encourages a deep level of reflection. However, Paige-Smith and Craft (2011) note, successful reflection involves collaboration with others, taking time to listen to others views and experience whilst considering one’s own individual opinions. This allows for sharing of expertise, therefore, resulting in a higher quality service.
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Are there any Barriers to Reflection ?
Bishop et al. (2010) and Murray (2015) note that Early Years Practitioners may encounter an abundance of barriers during their journey with Reflection. Barriers such as time, fear of ridicule and judgement also lack of knowledge, skills, and the influence of personal traits. This is supported by Jaeger (2013) and PACEY (2016) who agree inexperience practitioners may not have sufficient experience or skill to allow them to participate fully in reflection. Nonetheless, by working collaboratively, practitioners could support each other regardless of experience or expertise (Murray, 2015). 

Why is having a Reflective Practice Important?
According to Venninen et al. (2015) reflection is a valuable means of acknowledging changing pedagogical practices. Reflection is a valuable skill that allows practitioners to evaluate past experiences and improve upon them in the future (Hull University, 2020). By recognising and acknowledging positive and negative elements one can monitor actions that prove beneficial and are worth repeating in future whilst challenging negative aspects (Hull University, 2020).
Bleach ( 2014)  notes that Early Years practitioners who evaluate their practice, comparing to theory and the curriculum are able to expand their knowledge and development, gaining new and useful skills to help with successful teaching in the Early Years. Welsh Government (2014) agree that in order to provide teaching and education that is of a continued high standard, it is beneficial if practitioners are motivated, combining knowledge and understanding whilst striving to continuously improve their skills. CIPD (no date) agree that Critical Reflection leads to changes in practice, with these alterations improving the quality of the provision. CIPD (no date) believe that Reflection supports the development of new skills, increasing individual ability to react to challenges, make decisions, control feeling and emotions, conduct valuable relationships and manage stress. Furthermore, Colwell (2019) notes reflection can help us to accomplish  high-quality education and care.

“Reflection is a natural activity. To a greater or lesser extent, we all spend time going back over what we have said or done, or what we wish we had said or done. Often, reflection accompanies hindsight: we realise long after an event how things might have been different, or how some small event was more significant than we realised” (Cottrell, 2010, pp. 173).

[bookmark: _Hlk42701271]Introduction – What is a Reflective Practice?
According to Johns et al. (2013) PACEY (2016) and Colwell (2019) Reflective practice is the process in which Early Years practitioners analyse the service they offer to children and their families with the focus of challenging, adjusting and improving it.  Johns et at (2013) note that successful reflection requires practitioners to analyse their actions both in the moment and after the moment. This is supported by Dewey’s (1933) theory of Reflective Practice, Dewey recognised two ways in which to reflect, routine action being a reflection that is carried out in the moments and Reflective Action which requires continuous self-evaluation with an eagerness to analyse why something has been completed in such a way and a view to make changes and adaptions in order to continually improve the experience. John et at (2013) and PACEY (2016) agree that successful reflection provides practitioners with the ability to improve and respond in a more efficient way in the future. PACEY (2016) continue to note that Reflection is a constant requirement in order to continually provide a service that aims to improve and maintain a high-quality level of care and education within the Early Years.



                                                                                                How can I become a Reflective Leader?
According to Harris et al. (2002) and Paige-Smith and Craft (2011), collaborating with others and working together sharing ideas and vision helps form positive relationships. Harris et al. (2002) believes one can expand the capacity for improvement through working collaboratively. This is supported by Colwell (2019) and Edinburgh University (2020) who both agrees reflective practice involves practitioners adopting the attitude of open mindedness, responsibility and wholeheartedness as noted by Dewey (1933) . Colwell (2019) continues to note that learning and personal fulfilment may be increased through working collaboratively with others due to the opportunity to share knowledge and experiences whilst providing practitioners with opportunity to discuss individual thoughts and develop new ideas. However, Bishop et al. (2010) note that lack of time and fear of being judged may pose as significant barriers to practitioners ability to apply reflection successfully within their practice.

Why does working together support Reflective Practice?
As noted by The General Medical Council (2020), Paige-Smith and Craft (2011)  practitioners that work together, collaborating and reflecting upon events honestly and critically proves to be a beneficial skill, one that may help  strengthen resilience and increases wellbeing. Welsh Government (2014) and Murray (2015) agree that practitioners that collaborate, strive for continual improvement and offer shared support, challenging outcomes along the way, helps to improve standards and implement positive changes in future. This is supported by Hawkins and Rogers (2016) who agree that knowledge is expanded when practitioners reflect with others who have experience in similar situations and events. However, Harvey, Coulson and McMaugh (2016) note not everyone is instinctively reflective and  some individuals may have a more critically reflective  nature than others.
How does Self Evaluation help to support the  Quality of  Early Years Settings?
Settings are required to maintain accurate records detailing their opinions of the quality of the provision together with information on areas needing improvement and further development (Ofsted, 2016). Care Inspectorate Wales (2016) agrees that settings are obliged to produce and maintain a successful system which consists of reviewing and continually improving the quality of care provided. Ofsted (2016) and Estyn (no date) state information would need to be recorded and monitored by means of self-evaluation which inspectors could then use to evaluate whether the setting acknowledges their strengths and weaknesses together with recognising steps needed to improve or maintain its high standards in the future this is supported by Gibbs Reflective model (1988).
Ofsted (2016) and Estyn (no date ) agree Inspectors may discuss ways in which providers evaluate the quality of their setting , exploring whether parents opinions are considered during reflection and evaluate child development, in order to determine arears needing improvement. 

What does Reflective Practice involve? 
A Reflective Practice requires one to think about the way they do something, the effect it has and ways that they could do things differently in future in order to improve (Colwell, 2019). Welsh Government (2014) agree that reflective practice requires practitioners to be honest and critical, evaluating and analysing areas for improvement. However, Tarrant (2013) notes that next steps should be well thought out and planned to include ways in which to investigate and test  new ideas and ways of working which could improve forthcoming practices. Colwell et al, (2015) and Sellars (2017) note that Reflective practice involves practitioners being conscious of what they are doing and for what purpose whilst being mindful of the consequences of these actions whilst taking into consideration external impacts such as social influences. Sellars (2017) and Stella (2019) agree that reflection is a purposeful, persistent, metacognitive way to think and evaluate an action in order to develop and improve the professional practice in future. Bleach (2014) concurs that Reflective practice results in professionals expanding their educational knowledge and skill and therefore improving practice, resulting in higher standards of care and education.
Stella (2019) believes that to become a Reflective Practitioner one could first look at their individual strengths and weaknesses and decide what they could implement to improve, taking into consideration resources that are available and whether there is anything that could be hindering future development. This is supported by Gibbs (1988) Model of Reflection;  Gibbs (1988) model suggests practitioners could consider  negative and positive results whilst remaining objective and honest in order to achieve the most from their reflection.  Stella (2019) suggests that practitioners could manage their development by monitoring their individual progress whilst collaborating with others around them, considering any feedback or criticism. Venninen et al. (2015) agrees that a reflective disposition towards practice allows for a continuous development of educational advancement. However, University of Edinburgh (2011) note the challenges of reflecting individually include the difficulty one may have when evaluating oneself in an objective manner together with lack of alternative points of view and perspectives. This is supported by theorists such as  Bandura (1977) and Vygotsky (1978) who believe learning involves a social process, therefore reflection would prove most beneficial when one collaborates with others (Edinburgh University, 2011).



“It is not sufficient simply to have an experience in order to learn. Without reflecting upon this experience, it may quickly be forgotten, or its learning potential lost. It is from the feelings and thoughts emerging from this reflection that generalisations or concepts can be generated. And it is generalisations that allow new situations to be tackled effectively.” (Gibbs, 2013, pp. 14).

What is the difference between Reflection in action and Reflection on action?
Benade (2015), Martindale and Collins (2012)  agree Reflection in action consists of practitioners using existing knowledge and skills to rectify any issues or challenges as they occur, reflecting in the moment, this is supported by Schon (1983). Schon (1983) believed that Reflection on action occurs after the event has been completed, with practitioners taking more time to evaluate the situation, thinking about alternative ways in which the event could have been fulfilled in order to make it more beneficial whilst also taking the opportunity to work collaboratively with others (Benade, 2015).
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	Brief description of the activity (no more than 50 words)

	
A Maths Activity with the use of  a sand and water table. The children will be using measuring pots and tubes to weigh and measure volume and weigh they will also be comparing. The activity will be carried out with a group of 8 children aged 7 and 1 adult.


	Aim/Objective of the activity

	
The Aim of the activity is to get the children thinking  and learning about maths by using natural and enjoyable resources that capture their imagination. I am hoping that this fun activity will captivate  their mind to delve into their creative side and therefore by doing so will encourage their eagerness to learn and digest maths and hopefully help them to regain the information they have learned. As encouraged by the Curriculum for Wales: Foundation Phase Framework,  Indoor environments that promote fun and provide children with exciting and stimulating activities help develop children’s  educational growth and inquisitiveness to discover and learn through hands on experiences which I feel is thoroughly supported by using this activity.


	Your role

	
I have planned this activity and will be supporting the children where needed but only when requested by the children. I want to be mindful not to interfere with their ideas.

 I have set up the sand and water table with a variety of different utensils, including measuring spoons, pots, tubes and weighing scales, I will begin the activity by demonstrating how the children could use the apparatus to measure and learn about different volumes and weights. The activity has been set up for the children to enjoy with minimal interference from myself. I will be present to observe and available for the children to ask questions or if they ask me to participate or help then I will oblige.


	Positive aspects – why?  How could these be developed further?

	
Overall, the activity proved to be successful with most of the children enjoying what I had set out and planned, therefore I am confident that planning was successful. The children were fully engaged due to the natural resources I had decided upon and chosen including water and sand together with the abundance and variety of different measuring and weighing apparatus I deemed suitable in order to make this a fun and enjoyable. Therefore, I am confident that the organisation of this activity also went very well.

The fun nature of the activity resulted in the children wanting to learn about maths, so I feel my decision making went well, I chose an activity that they found interesting. 

They enjoyed the freedom of the activity and the fact that I observed from a distance letting them get on with their own ideas. In future I feel it would be beneficial to move the sand/water table into the outdoor area as this would allow more freedom and introduce more excitement into the activity. I could also incorporate other means of learning, such as a means of recording the results found, this could incorporate furthers skill into the learning experience. 


	Challenging aspects – why?  Link to your own practice.

	
Unfortunately,  2 children  lost interest in the activity almost immediately as there was too many children using a small table that did not provide enough space. I feel that this is my fault as I organised the table. Also I started the activity by demonstrating to them how they could use the sand and water to learn, on reflection I should not have done this by doing so I hindered their own creativity as once I has demonstrated some ways they could engage with the activity they then where unsure of how to use the resources independently as they felt as though they were doing it ‘wrong’.

Or reflection I think in future this activity would be better if carried out outside, it would add an extra element to the excitement of the play opportunity. I also feel that a smaller group of children, maybe 4 at one time would be beneficial as on times there where simply not enough resources to go around with children wanting the same piece of equipment at the same time. So, I would either need to provide a larger play table with much more equipment or set up the activity for smaller groups to enjoy.

I would also allow more time for this activity as although much of my planning was good, time allowance could have been better thought of. The children run out of time even though they were happily playing, so I should have planned for increased time allowance.



	                            
What knowledge did you demonstrate?

	
I was able to apply the knowledge I have built up from my childminding business and also reflect and use the vast amount of knowledge I have obtained throughout level 4 of my degree, including modules such as the young Mathematician together with Play principles and practice.
I  ensured all children had the opportunity to participate regardless of any Additional Learning needs. So, I was mindful to be inclusive.
I remained open-minded throughout.



	                                     
What skills did you demonstrate?

	
Listening skills, I ensured I took the time to listen to the children, their voice, ideas and thoughts on the activity. 

I remained open-minded during the activity.

I also made sure to ask the children to reflect on the activity as we went along.

I can plan exciting and meaningful activities that promote learning in an exciting and playful manner.

I was able to analysis and evaluate the experience during the moment and again after the moment, ensuring I remained honest and critical of the experience.

Afterwards, I was able to collaborate with team members in order to gain different opinions  and perspectives from a wide range of colleagues, some of which had greater knowledge and experience than myself.

I was able to challenge decisions I made in order to make improvement in the future.

Afterwards I was able to critically reflect on the activity both in the moment and after the activity.








	                               
Which values did you demonstrate?

	
I listened to the voice of the child, respecting their opinions and listened to their ideas. I showed empathy towards them when something did not go as they planned. I was able to show patience when the children where deciding how to use the equipment. I also reflected on how well the activity went as it was progressing and not only once it had ended. After the activity had been completed, I was able to reflect on what went wrong and weakness I showed.
I ensured I remained non-judgemental throughout the activity, allowing children to experiment and enjoy the activity at their own individual pace.


	
What could be done differently in future?  Why?

	
Expand the activity, so to include books so that the children can record the information they find this would add to the activity and broaden the children’s development in other ways not just mathematically. 
I would also have smaller groups of children, just 4 at a time so that they have more space to enjoy the activity this would encourage less arguments over the equipment and more space to play and enjoy themselves.
Next time the activity is set up I will not demonstrate how the children could use it, I will allow them more freedom to independently decide on how to work, this will help build their social skills too not only their enjoyment of maths. 
I will organise the activity with more thought to time allowance, so children are not disappointed when the fun must end.
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  Research how to  successfully o pen and  operate a Nursery      There are   2 different careers   paths   I am interested in  branching into after I complete  my Degree. As I currently work  as a childminder and have  done for the last 12 years,  expanding i nto the   opening  a nd   running   of   a successful  Nursery seems like a logical  next step for me.   I need to do  some Market Research to  ensure there is need for a  nursery in the local area,  although I already have some  insight into this due to my  current occupation as a  childminder.      I will be contacting several  nurseries   to ask them if they  would be happy to provide me  with any useful information that  may help me to proceed with the  operating of a Nursery .  Obviously,   some may be  reluctant to help due to the  worry of   competition theref ore I  will contact some Nurseries from  further afield so they do not  have the worry of a New  Nursery setting up close to  where they currently operate.    I will also be getting in touch  with the local authority to ask  them to provide me with useful  informati on that could benefit me  with the setting up  of   the  Nursery, they may also be able  to provide me with business  support and start up grants so  this is something I need to  inquire about.       I will email s everal   local  nurseries   to   ask if they would be  willing   to offer an y   advice   and   whether they would be happy for  me to visit to see how their  Nursery is run. I will also email  Nurseries   from further a field   aski n g them for any advice they  can provide, they may be  happier to help as I will not  potentially be comp etition for  them as my premises would be  further away.     I will be emailing and  telephoning the local authority to  ask if they can provide me with  information that could be useful  and if they can offer advice on  next steps   together with  business support, lo ans and  grants to help with the initial  costing of starting up and  securing a relevant premises.    Now. I need to  start  researching    for this  business  venture   now   in  order to be  able to decide  between the  opening of a  nursery or the  PGCE route.  
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  Apply   to S tudy a  PGCE      This is my top option for after I  have completed my Degree. I  would love to become a  qualified teacher.   This has  been a dream of mine since I  was a young girl, so I would be  over the moon to achieve this  lifelong ambition.      I will need to ap ply for a space  on the PGCE course at Cardiff  University   or another u     Failing that I will need to  research other revenues of  completing my PGCE.     Contact Cardiff University to see  if they can provide further  information on  relevant  courses.     Look for other Universities and  colleges that offer the PGCE  programme.     Contact local schools to see if  they can provide the Direct  Teaching Training option fo r  PGCE.      Read and research information  on the  getintoteaching.education.gov.uk   website and call them to discuss  available options.     Look on the UCAS website for  information on how to apply and  tips for an application that may  stand out from others.        Sta rt  researching  options  immediately.  Contact local  schools as  soon as  possible to  check whether  they offer  Direct  Teaching of  the PGCE.     Apply for a  space on a  PGCE course  September  2020.      
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Element 4 Personal Development Plan    

Area for further  development  (provide  further details)    Why?  How?  Who/Where?  When?  

  Aim to achieve higher  marks within my  degree modules.      M y personal target  that would   make me feel good about  myself and my studies  would  be to have   the ability to obtain   marks  near   the  70 %  b racket.     Also, I am hoping to continue  my studies once I have  completed my Degree ,  a  dream of mine is to go on to  study a PGCE,  therefore    a 2:1  in my   final degree mark would  benefit me with this quest to be  accepted onto a PGCE  programme   due to the  popularity of the course.        Listen   to feedback given by  lecturers on each assignment I  complete so that I can take this  on board and apply it to  subsequent assignments.     Email   lecturers throughout the  module asking  if they can   check  my work to ensure I am on the  right track   and that I am n ot  going off on a tangent.     Continue to read as much as  possible.    This is to be applied every  module of my degree course. I  fully take on any feedback I  receive and try my best to apply  this to subsequent assignments.     I will email the university  lecturer s often to ask them to  check my work is on the right  track.     I will keep up to date with new  and updated legislation and  changes to curriculum.    Immediately.   It  must   be  applied each  time I  work  upon a new  module and  complete an  assignment.  
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  Volunteer to work  within a school  setting.     It has always been a dream of  mine to work within a school  and I feel this will provide me  with a more thorough insight   and experience   of how it  would  be  to work at a school. It   would   help prepare me for my futu re  studies if I am lucky enough to  be accepted onto a PGCE  programme   in the future .   It will  also be beneficial to my  acceptance onto a PGCE  course if I can say I have  voluntarily worked within a  school setting and therefore  have gained some experience.      I   will need to get in contact with  the local schools within my area  to see if they are happy to take  on a volunteer to help within the  classroom. I will need to contact  my nearest Primary School  where one of my sons currently  attends to see if they would be   happy for me to help on  occasion.   Failing that I will  contact other local schools to  see of they are able to help.      My nearest Primary School is  Coedpenmaen, this is where 3  of my 4 children have attended  and soon my youngest child will  also be attending   this school,  therefore I feel this is a good  place to start as they already  know me   from the past 14 years  I have been taking my children  to the school. I am hopeful that  as we already have a  relationship, they know my  character and would be happy  for me  to volunteer and work  with the children alongside any  teacher staff.   I will need to email the  Headmistress, Mrs Loveridge to  arrange a convenient day and  time for me to visit and chat with  her about my hopes for the  future and check if she is willing  and a ble to support me in any  way.      My 2 year old  (youngest) will  be starting  school January  2021, so I will  need to email  Mrs Loveridge  the  headmistress  in September  2020 to check  if there is a  possibility for  me to attend  the school  during  mornings   when my  child  is at the  school,  therefore  childcare  would not be  an issue.  
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  Complete Degree in  Early Years Education  and care.      I have always dreamt of  studying and obtaining a  Degree. I was bullied at school  and as a result left after  studying and passing my  GCSE’s. I never thought I  would be lucky enough to get  the opportunity to study for a  degree, I felt I lost my chance  many y ears ago.  Therefore,   my  first reason for wanting this  Degree is for my own Self  achievement. To feel that I can  achieve something great even  though I left school when I was  16. Secondly, I want to obtain  this Degree to expand on the  knowledge I currently h ave, I  feel the knowledge within me  growing when I complete each  module and it is a great feeling  of satisfaction and  accomplishment. Thirdly, I am  hoping to better myself, to go  on to obtain a greater Career  for myself, a Career I have  always wanted   and t o do   this   I  need the Degree qualification.    Finally , I want to succeed in  completing this degree so that  I can show my children that  anything is possible if you want  it bad enough and you work  hard for it.      Continue to attend every lecture,  take notes and   listen to the  information provided. Make time  to read and study, applying what  I have learned from lectures into  my assignments. When I am  unsure of something, I will ask  lectures to clarify for me or I will  independently research the  answer. I will keep  working hard  and aiming high. I will continue  to email module lectures to ask  for advice and to check my work  is on the right track.    I will be keeping on contact with  my University Lectures. This will  differ on each module.     I will ensure I set aside suff icient  time to enable me to study and  complete my degree.    Consistently  throughout my  degree studies  I will be  liaising   with lectures in  order to obtain  the best  degree I can.  With a view to  complete my  Degree in July  2021.  

 


