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	Student-teacher
	Lloyd Evans 
	Class:
	Year 1

	AoLE or Subject
	Languages, literacy and communication. 
	Date:
	28/1/20

	Lesson Focus:
	Introducing the Welsh language patterns- es i, ces i, gwelais i and roedd hi’n

	Meaningful links to Curriculum 
	Learners who speak and write effectively are prepared to play a full part in life and work. 

	Meaningful links to:
Cross Curricular Responsibilities
	Literacy 
· Welsh-medium statement: show awareness that some sounds change at the beginning of words
· use correct initial consonant by beginning to apply phonic knowledge

YCC
· The Cwricwlwm Cymreig will be followed through the use of Welsh commands and vocabulary throughout.

	Personal Targets (Linked to QTS and identifed in weekly review)

Adjust the length of introductions to lessons to ensure the children are not on the carpet too long. Refine time management skills.













	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

Use different past tense phrases to describe their news. 












	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I can describe something that has already happened using the Welsh language patterns.


	
Lollipop sticks

Questioning
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	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)
	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	 Teacher talks about the past tense and if we want to talk about something that’s already happened, we have to change the sentence. 

Show the past tense PowerPoint- highlights the focus language patterns for the lesson (Ces i, es i, gwelais i, roedd hi’n).

Teacher has used the app ‘morfo’ to create a talking figure on the PowerPoint who is talking about his news. 

Go through with the children what each sentence means and choose pupils to express what they think they mean. Explain briefly that in Welsh some words change their first letter after and “i”. 
	
The teacher will choose the children to answer using lollipop sticks to make sure that everyone is engaged.


	Past tense PowerPoint

 





	

Teaching & Core Learning
	Split the children into 2 groups using (un, dau method). Every child is given a card with either the sentence starter on or a picture to match that sentence. E.g. es i i’r parc. The children with the sentence starter will stand up and find a place around the classroom. The children with the picture cards will be sent in small groups to try and match their picture to the sentence. 
Teacher will choose four pairs with different sentence starters to sit in the middle of the circle and they combine their sentences. 
Teacher will write what they come up with on the whiteboard. 
	The children have to try and work collaboratively with the other group to make sure that they can match with someone.
Once they find someone, they think they can match with they return to the carpet and sit with that partner.

	Matching cards


	

Plenary
	Get children to sit back in their spaces with their spaces and choose 4 pairs to read out their cards. 

Randomly ask children to repeat the phrases this should gauge whether they have understood and can use the sentence patterns. 
	The children can either use their sentence or they can choose another. 




	Matching cards



























Welsh development assignment 

The purpose of this Welsh activity was to promote conversation skills using a range of past tense sentence starters. The teacher chose to focus on four sentence starters: “ces i”, “gwelais i”, “es i” and “roedd hi’n. The children had previous knowledge of some of the sentence starters as they are incorporated into day-to-day classroom life. In particular, the children had practised the sentence patterns “ces i” and “roedd hi’n” when discussing food and the weather in daily ‘drillio’ sessions. The activity was undertaken with a Year one class who enjoyed undertaking Welsh activities especially drillio sessions. Even though the children had learnt some past tense phrases, the concept of using them was still somewhat alien to the class. Therefore, this was seen as introductory session to the use of past tense through the medium of Welsh which meant that the teacher had to ensure that the children grasped the basic understanding. The incorporation of Welsh in a foundation phase setting supports Welsh Assembly Government (2010) “Strategic aim 3: to ensure that all learners develop their Welsh-language skills to their full potential and encourage sound linguistic progression from one phase of education to the next”. Estyn (2013) agree: “schools and settings need to deliver high-quality Welsh language teaching throughout the Foundation Phase”.

The introduction activity worked well as the children were very engaged with ‘morfo’ character which the teacher chose to introduce the sentence patterns. They seemed to enjoy listening to the character as it was a new concept to the children, and it was a fun and enjoyable experience. The children seemed engrossed and their behaviour was tremendous which at times proved challenging as they were a very boisterous class. The character mentioned four statements and the children had to work out using previous knowledge and the pictures on the board what each sentence meant. There was a range of abilities which meant that some were able to work out what each one meant individually, and some were not able to. However, there were a few more able children who were shouting out the answers which meant that the teacher had to intervene and explain the answers. A positive is that the children were able to repeat each sentence back to the teacher and were able to give the English translation for each sentence after the teacher explained what they meant. The one negative point is that some children did shout out if they did know they answer which meant that some of the other children were not given optimum time to work it out by themselves. Though, the modelling of the patterns from the teacher proved effective as it meant that the children were able to replicate the correct sentence structure. It relates to Vygotsky’s (1978) theory of scaffolding which suggests that when a teacher helps to structure an activity so that the learner is able to complete it successfully. The introductory activity proved necessary to ensure that the children were able to complete the main activity. 

The main activity incorporated problem solving and matching skills. The children were each given a card either with one of the sentence starters or an answer to match with those starters. The aim of the task was to use their newfound knowledge regarding the use of past tense phrases and matching them to well-known vocabulary. The aim was to develop the children’s communication and teamwork skills through the medium of Welsh. Also, it allowed the children to use the sentence starters in a quite enjoyable scenario. This specific activity allowed the children to establish the basics of a past tense conversation which they can build on in future lessons. The importance of promoting conversation skills is echoed by Donaldson (2015) who states that “the greatest need is not for employees who have advanced qualifications in Welsh, but for people who can hold everyday conversations with the clients with whom they come in contact”. The ability to piece together different sentences to ensure that they make sense is a problem-solving skill that the children will be able to transfer into other subjects, such as English, Mathematics, Science, etc. The children seemed to enjoy the activity and a pleasing aspect was that the majority of children found a partner that matched their card which showed an understanding. However, some children did only want to match with their friends, but at that age this was somewhat expected to a degree. It was evident that some children understood, and some did not, the majority of children did match with the correct person, but some did need some help from the teachers. This is not seen as a negative aspect though due to the fact that children at that age repetition in order to learn a new skill and help from a teacher only supports their progress. Pallotti (2000) found that “repetition has been reported to be a strategy that may scaffold participation when young children are exposed to a second language for a first time”. To improve on the activity for future lessons, there could be less sentence starters introduced for example limit it to two sentence starters to ensure that the children completely understand the meaning of each pattern before progressing onto further patterns. The use of only two patterns would ensure that the children are fully competent and will feel confident when using them. Also, to ensure effective practise the teacher will incorporate these sentence starters into everyday classroom life to ensure that the skills are fully cemented into the children’s short term and long-term memories. Overall, the main activity worked well as it provided the children with a hands on experience to effectively develop their newly learnt skills in a safe, supportive environment where it did not matter if they matched with the wrong person as the main goal was to develop the children’s welsh language skills. 

The purpose of the plenary section of the activity was to gather the children’s collective knowledge and to determine how much they fully understood of the lesson. The children returned to the carpet and were asked to sit in their pairs. The teacher chose four pairs all with different sentence starters and talked through them with the class, examining if they had matched to the correct person. The chosen children were asked to read out their cards which created somewhat of a short story. Again, after the children recited their cards all the class were asked to repeat ensuring they were repeating what they had learnt. Therefore, this provided the children with another chance of establishing understanding and the teacher tried to make sure that everyone participated by randomly asking children to repeat the phrase. The importance of repetition is evident here as the majority of children were able to repeat and enunciate the phrases. The plenary could have proved more effective if perhaps the children created a conversation in a group, or each child could have conveyed their news to the class using one of the sentence starters. However, the main activity took longer than first expected and break time provided another time constraint which meant that less time was afforded to the plenary section of the activity. Though, in the short time frame it provided an effective way of determining how much the children had understood and if they needed further support. After discussions with the class teacher it was identified that further lessons would be required to ensure complete understanding. But you have to realise that due to the age factor of year one pupils understanding will not come straight away repetition and modelling from the teacher is needed especially with such a challenging aspect of Welsh.  

In conclusion, the lesson proved a success as the children were able grasp the basic understanding of past tense Welsh and how to apply those skills to simple sentences. The lesson included a range of incidental welsh phrases to introduce vocabulary which the children will be able to use in a range of situations. The importance of integrating Welsh into classroom life is essential especially in English medium schools. This supports Donaldson (2015) who states that “there is a firm commitment to the Welsh language and bilingualism, to the principle of comprehensive, inclusive education, and to the inclusion of a Welsh dimension in the education of all children”. After discussions with the class teacher she said to develop “maybe consider pairing less able with more able children next time so they can peer support”. This form of peer support would benefit the less able children greatly. Clarke (2014) argues “if paired with a higher achiever, children have opportunities to learn which they might never had if placed with a matched partner”. It could also prove beneficial for the more able individual as it provides them with a teacher like role which will help develop their co-operation skills. The activity was perceived as a success by both the student teacher and the class teacher who said that “it was a well-planned session, which introduced the children to the new past tense phrases as well as building on previous knowledge of sentence patterns”. For future practise the student teacher will ensure the inclusion of Welsh activties into the classroom to ensure that the Welsh Government’s (2017) goal of obtaining “a million Welsh speakers by 2050” is achieved and more children are Welsh language competent. 
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