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Self-assessment, Evaluation and Reflection  
1. Self-Assessment    
“Whenever we learn we question ourselves. 'How am I doing?', 'Is this enough?', 'Is this right?', 'How can I tell?', 'Should I go further?' In the act of questioning is the act of judging ourselves and making decisions about the next step. This is self-assessment.”     
                                                                                                                              (Boud, 2013)   
In Education today, student self-assessment is an approach that supports students through the process of judgement, reflection and self-monitoring to identify a learner's strengths and weaknesses in order to improve their learning (Boud, 2013). Self-assessment takes form through a student reflecting on their personal experiences in education, evaluating their academic performance and applying learning targets to help students identify how to achieve their academic goals (Heritage, 2007).   
The Quality Assurance Agency for Higher Education (QAA) (2017), protects the standards and quality of UK higher education institutions to ensure that students get the best learning experience and benefit from their education. The QAA provides a quality code for UK universities that focuses on the assessment of students; it explains how professionals can implement assessments effectively and the requirements they are to follow to implement good practice and offer every student a chance to succeed. It states rules and requirements for professionals to follow to effectively assess students whilst ensuring each student is given an equal opportunity to succeed.  
Butler (1988) stresses that self-assessment is beneficial for every learner as it engages students in their learning and promotes intrinsic motivation. The implementation of self-assessment in education can have a powerful impact on the performance of the learner and encourages students to take responsibility for their own learning by self-assessing themselves and using feedback to improve.  
Feedback is an important part of self-assessment because it allows learners to understand their learning and to recognise how to improve it. Combining feedback with self-assessment gives learners the opportunity to take responsibility for their learning, feedback can only work effectively if students engage with their feedback to understand their learning and what they need to do to achieve the success criteria (Nicol and Macfarlane-dick, 2006).   
Self-assessment is a learning tool that can promote life-long learning, to reach their full potential and to propagate growth through their careers, all professionals need to have the ability to effectively assess their work and themselves. It is important that self-assessment strategies are implemented early on in higher education to help students gain high knowledge of self-assessment in preparation for their future role as a professional (Gettinger and Seibert, 2002).    
1.1. Self-evaluation   
Self-evaluation coincides with self-assessment, (Taylor et al, 1985) refers to self-evaluation in education as a process where students critically reflect on their learning to recognise areas of improvement and to set goals based on their reflections. When students evaluate themselves, they are assessing what they have learned, where they need to focus their learning and in setting achievable goals (Tesser, 1988). Self-evaluation looks at how a student has worked and how they have worked to accomplish their learning goals, it can help students understand how they learn and what areas they need to work at from self-assessment and feedback (Evans, 2013).  
Students can take part in self-evaluation using a variety of tools, such as; learning journals, discussions and asking questions. These methods help students understand their studies, track their progress, and determine what their next steps are in improving their learning (Cotrell, 2010).    
Self-evaluation is of importance to a student's learning as it allows them to become an effective learner, this is because students are taking control of their learning and using learning strategies I.e. analysing feedback on previous work to identify weak areas in their learning to help achieve their full academic potential (Schunk, 2003).    
1.2. what makes an effective learner?   
Assessment in education aims to create effective learners, this is done through approaches that support students in understanding, managing and developing their learning. It is believed that learning strategies must continuously be used throughout a student's learning journey to create an effective way of learning (Bruen, 2001). Carol Dweck’s theory (2000) of how we think about intelligence identifies the key to effective learning, Dweck and Master (2008) believe that students either have a growth mindset or a fixed mindset. If a student has a fixed mindset, they believe that people have a set ability of intelligence and that intelligence cannot be improved regardless of effort or learning strategies. Students with a growth mindset believe that intelligence is changeable, and theorists believe in this theory and that it is important to teach students that they can improve their abilities through hard work and determination. Dweck (2006) believes that it is vital for students to be taught to develop a growth mindset so that students can believe that they are in control of their learning and are able to learn from their experiences and challenges, allowing true learning to take place.    
2. Critical Reflection 
Throughout university an individual will experience many adaptations to themselves; academically, personally and emotionally. University consists of a variety of assessments including; presentations, written and timed assignments, online blogs and peer assessments. Critical reflection of a student’s learning journey during university is important to allow the learner to improve their learning and adjust accordingly to the adaptations they experience (Husebo et al, 2015).    
Critical reflection is the process of studying your learning, through this you will learn you’re your experiences to gain a deeper understanding of your strengths and areas in which you need to improve. Reflection is a lifelong learning tool that all professionals must engage with, it is essential that universities instil the knowledge of critical reflection among their students allowing them to be continuously reflective of their work and professional practice (Jarvis, 2004).    
Dewey (1938) believed that education should bring out learning to our everyday lives. Successful learners are those who can solve problems whilst reflecting on what they know, what they want to know and what they need to know and how the following steps they will take to gain an understanding of the problem.    
Donald Schon’s (1987) model of reflective practice followed on from Dewey’s theories and suggested that reflection has two types; reflection in action, where reflection occurs during an event and reflection action, where reflection happens after an event to analyse the situation. Schon believes that reflection is understanding knowledge and expanding on it through reflection (Schon, 2017).  
Reflective practice can be implemented in university by allowing students to think about their learning, allowing them to question; what they did well, what they could improve and what they are going to do next (Gardner, 2009). Universities can implement Reflective practice by allowing students to keep a series of reflective journal entries to keep track of their progress (Fook, 2015).  
2.1. Reflective journals   
[bookmark: _GoBack]A reflective journal is a record of a student's personal learning experience, it is a space for students to express and reflect upon what they have learned, how they felt about the learning and what they are going to do to improve (Spalding et al, 2002).   
 In this section, we will demonstrate the application of critical reflection theory through a series of reflective journals.  
Journal Entry 1: Peer Assessment  
During my first year of university one of our first assignments was to create an academic poster explaining the barriers that disabled students face in education. After completing the posters, we were to hand them over to our peers for them to assess us allowing them to give us feedback on the learning. Knowing that my peers would be marking my work I became more motivated to complete the aims of the learning to present a good standard of work. When looking at feedback I received from my peers I was able to engage with it to improve my learning in the future and I focused on the areas where they critiqued my work. One comment on my feedback highlighted that I needed to expand on some of the points I addressed on the poster, I found it easier to accept the feedback from my peers as I felt more comfortable to ask them about the feedback to understand it better. In my next assignment, I ensured to fully explain the points that I made by backing them up with appropriate references and I managed to gain a higher mark because I had given more in-depth information on my discussion points.   
As well as getting my work assessed by my peers, I also had to assess their work. During my first year of university, peer assessment was an alien strategy as I had not been exposed to that type of assessment previously. Reflecting on this learning I struggled to give critical feedback to my peers as I had poor judgement and critiquing skills, however now being in my second term of year 3 I have learnt how to give constructive feedback to my peers through numerous peer assessment activities learning more from each session. Now I feel confident in assessing other people’s learning as I have learned from my time at university that strategies such as the feedback sandwich work well in structuring how to give effective feedback.   
From peer assessment, I have developed extrinsic motivation, which is a part of the selfdetermination theory created by Deci and Ryan (2005). This theory suggests that extrinsic motivation is brought on through students being motivated from the thought of an external reward, in my case that is gaining feedback from my peers.   
Journal Entry 2: Presentations   
Presentations have always made me anxious, as the thought of standing up in front of a class and presenting my work makes me nervous in fear of what I am presenting is not of a good standard. During my time at university, I have completed many presentations both as a group and individually, because of the number of presentations I have completed throughout the 3 years of my degree I have developed more confidence and from feedback from peers and teachers I have learned to improve my presentation skills.   
During my first two years of university I was getting marks in the mid-50s for my presentations but now looking at my presentation grades in year 3 I am receiving high-60s. By engaging in the feedback from my teachers I identified that I lacked in engaging with my audience, to improve on this I decided to incorporate the use of handouts and asking the audience questions throughout the presentation to keep their attention. I introduced this method of audience interaction only in year 3 and have since received better grades, therefore, I think that feedback has allowed me to effectively develop my learning. Through self-assessing my presentations in year 3, I have found that I am still struggling with reaching the time limit as I always find myself finishing my presentation under the limit. To improve this, I am going to ensure that I pace myself through my next presentation as I feel my nerves cause me to rush through my slides. By practising my presentation thoroughly before presenting to my class I think I will be more confident and be able to take more time to explain my slides in-depth.    
I was very determined to improve on my presentation skills as I think it is an important life-long learning skill, in my future career as a professional I have no doubts that I will be expected to present my work to colleagues. Now that I have experienced presenting my work to others, I feel that I am now able to effectively deliver a good presentation keeping my audience engaged and reaching the aims of the learning. I do think that more improvement is needed, and I will continue to develop my presentation skills through future feedback and practice.   
Journal Entry 3: Written Assignments   
Reflecting on feedback from my written assignments in year 1 I can see that I struggled with referencing correctly. I had not used the Harvard style of referencing before starting university, as such this was a new concept to me, and it did take a lot of practice to get right. Upon reflection I noticed that my references in my reference list were not in order alphabetically, my lecturer gave feedback on this. The feedback given allowed me to improve on my next assignment, I accomplished this by ensuring I used the tool available on word that can automatically put references in order. Another issue of my referencing was identified in year two, my lecturer picked up in one assignment that many of my references were sourced from websites. Throughout a written assignment it is essential that a variety of sources are used to support your work, from this feedback I was able to understand that I should begin to look at journals and books to show a wide variety of reading.   
Now in my third year of university, I have become quite confident in referencing my work and can use a variety of sources. For some articles or journals, I still need extra support and for this, I always return to Stella Cottrell’s study skills book (2010) which gives guidance on how to reference properly and effectively.   
Journal Entry 4: Timed Assignments  
Reflecting upon my studies during year 2 I remember being disheartened by a grade that I received from a timed assignment. I had not undertaken a timed assignment before university, and I felt very nervous when approaching this assessment as I did not feel prepared. The grade I was given was 46% and this showed that I had not completed the learning criteria for this assignment.   
Upon reading my feedback from this assignment, my lecturer identified that I did not structure my assignment correctly which caused my written work not to make much sense in some areas. I used this feedback to encourage myself to attend a study skills workshop at the university to help me learn how to structure my writing better when under pressure. These workshops allowed me to practice writing an assignment using a timer to get used to planning the structure of my work and completing the assignment within a specified time limit. Since receiving the feedback from this assignment, I now ensure I fully plan my assignments to ensure that I structure them appropriately including paragraphs and subtitles where necessary.  
To ensure that my following written assignments are of a good standard my lecturer also provides me with a rubric paradigm, that is a grading criteria tool which identifies what exactly my lecturer is looking for in an assignment (Teachersfirst, 2019). I think a rubric is a very useful learning tool and it has helped me develop a better understanding of what is expected of me in the assignment. By using a rubric, I can tick off each section when I feel that I have included it in my assignment i.e. discussed theories and referenced appropriately (Rubric Paradigm, 2017). Despite finding the rubric useful to identify the aims of the assignment it can also have its drawbacks, I found that when my lectures use a rubric to assess my work I cannot think critically. Instead I am working to my lecturers' expectations instead of researching to gain an understanding of the module and the learning aims.  
My future career may consist of tasks that require work to be completed under pressure, this feedback has allowed me to seek guidance on improving my ability to work under pressure which I can now use for life-long learning.    
3.Conclusion 
To conclude, self-assessment, evaluation and reflection are important for student learning as it allows students to understand their learning and where they need to improve. Universities need to implement self-assessment skills in students as early as possible to allow important skills to be embedded in students in preparation for their future roles as professionals. Critical reflection is an important part of self-assessment, in which students need to take responsibility for their learning and identify their strengths and areas where they need to improve. Being able to critically reflect on one’s work is essential in a professional career to constantly improve and keep work up to date. Lastly, for students to be able to self-assess themselves and reflect on their learning teachers and lecturers need to ensure that they are providing valuable feedback for students to learn from and to understand how to improve their work.    
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