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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the role of a constable

Guidance:  

	Focusing on your initial 6 months of learning and since being attested as a Police Constable, discuss and compare the coping strategies you have applied to develop resilience and minimise stress.


1000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:


The aim of this paper is to discuss and compare a number of coping strategies applied to maximise resilience whilst diminishing stress levels during the initial six-month learning period since taking the attestation as a police constable. To first discuss coping strategies, it is necessary to identify what is meant by the terms ‘stress’ and ‘resilience’. Not only is it important to understand these terms, but also what they mean in the ambit of modern-day policing in England and Wales. It is then argued that the tools essential to dealing with stress and building resilience is the philosophical mindset, social resources and reflective processes.


To first discuss coping strategies, it is necessary to identify what is meant by the term ‘stress’. As is true of other biological conditions, the term ‘stress’ has direct correlations with ‘homeostasis’. Indeed in 1956, the term ‘stress’ was employed by Selye defining it as the effects of anything which represents a significant threat toward homeostasis. Although homeostasis was not defined by Cannon until 1929, Bernard (1865) stated maintaining life relies solely on the stability of our inner milieu undeterred by the changes of our external environments. Two key medical terms are essential to the understanding of the effects of stress: the ‘stressor’ and the ‘stress response’. According to Selye (1956), the ‘stressor’ is a threat, whether real or merely perceived by any person, and the ‘stress response’ is how any given person responds to the stressor, consciously or otherwise. Selye noted acute and extended stress responses may extend beyond the mental and even result in tissue damage and illness.

When perceiving threat, humans evoke coping responses (Lazarus and Folkman, 1984). Instead of separate and isolated coping response changes, the central nervous system has a tendency to generate integrated responses (Hilton, 1975). Therefore, when prompt fight-or-flight seems possible, hormone levels often rise in preparation for muscular exertion (Cannon 1929, Hess 1957). However, where aversive conditions result in the absence of an active coping response, a vigilance response tends to be adopted together with a release of hormones which inhibit movement (Adams et al. 1968). These hormonal responses can have a negative or positive effect on our mental and physical health depending predominantly on the duration of the response. Long-term stress, for example, has the tendency to deteriorate immune system activity, which can, in turn, result in the development of illnesses (Smith et al. 2021).

Not only is it important to understand what stress is in the meaning of the term, but also the context particularly in the ambit of modern-day policing in England and Wales. According to the Demand, Capacity & Welfare Survey 2020 (Elliott-Davies, 2021), there are a number of stressors which are prevalent in the current state of policing in England and Wales. One example relates to the workload officers across English and Welsh forces are experiencing. The survey reports that as high as 60 percent of respondents declared to be struggling with their workload. What is more, these quantitative findings are reinforced by qualitative responses where officers reported an elevated degree of demand, cumbersome workloads, and inadequate staffing. Not only are officers experiencing stress in terms of the quantity of their work, but also over concerns for personal safety. 55 percent of officers overall and 83 percent of officers in front-line roles, such as response policing, reported that, over the last year of their service, they had fallen victim to at least one unarmed physical attack. Qualitative data provides a deeper insight showing an evident rise in mental health and suicide calls since the appearance of Covid-19, giving way to worsening degrees of occupational stress and fatigue in officers. Over the same time period, 53 percent of respondents expressed difficulty in performing their duties owing to fatigued and 33 percent experienced a high degree of job-related stress (ibid).

Having discussed the definition of ‘stress’, it is relevant then to explore what is meant by the term ‘resilience’. According to the American Psychological Association (2022), resilience is the ability to adapt to and overcome stress, particularly by means of psychological flexibility. Research indicates that there are resources and skills which, when garnered and practiced, add to the level of success achieved in adapting to the stressor, chiefly: the philosophical viewpoint of the individual inspiring certain types of engagement (Feste and Anderson, 1995); the accessibility to social resources (Nettles, Mucherah and Jones, 2000); and reflective coping strategies, such as Gibbs Reflective Cycle (Gibbs, 1988).
 
The first coping mechanism that I found to be useful to showing resilience in the face of stress was the philosophical viewpoint I adopted which inspired me to engage with stressors positively. The philosophy I found most useful in my role as a police officer was stoicism, one of the philosophical schools of thought of the Hellenistic period founded by Zeno of Citium born 344 BCE (Rist, 1969; Sandbach, 1994). When giving consideration to the Stoic doctrines, the philosophy is not viewed simply as a series of thought experiments as others are considered, but a disciplined practice ‘askêsis’ regarding what is beneficial. 

A famous stoic, Marcus Aurelius Antoninus, once wrote in book IV.3 of his Meditations when discussing stress:

“Above all, no agonies, no tensions. Be your own master, and look at things as a man, as a human being, as a citizen, as a mortal creature. And here are two of the most immediately useful thoughts you will dip into. First that things cannot touch the mind: they are external and inert; anxieties can only come from your internal judgement. Second, that all these things you see will change almost as you look at them, and then will be no more. Constantly bring to mind all that you yourself have already seen changed. The universe is change: life is judgement.” (Antoninus, 2006, p.24). 

This quote holds significant value to the outlook I try to adopt in dealing with everyday life and work-related stress. I believe that sometimes to remind myself we have control over our perception is enough to eradicate or at least relieve the symptoms of stress by simply realising we ourselves determine what we find or do not find stressful.

Although my philosophical outlook is core to my coping strategies not only in the first six months since attested as a police officer, but for my life in general, I found it useful to also use the social resources available to me. The social resources research has shown to be useful in an academic context was the support provided by tutors and mentors (Skinner and Belmont, 1993; Nettles, 1991). Although there are social resources such as the wellbeing services provided by Gwent Police (Gwent PCC, 2017), I personally found it useful to talk with my tutors and colleagues in regard to the management of stress as, being a part of the job and training, they shared insight into these stressors.

Lastly, the coping strategy used to unify all coping mechanisms was one of reflection. Reflection facilitates personal and professional development via metacognition, such as the assessment of one’s own assumptions and bias, and enhances one’s capacity to produce and share decisive and emotive responses (Andrusyszyn & Davie, 1997). A framework for such reflection promoted in academic and professional learning environments is known as Gibbs’ Reflective Cycle. This reflective framework has been described as an effective tool that promotes reflection - encouraging its users to analyse patterns of thought and emotion - and the application of the reflection to potential future actions (Sibson, 2008). I personally found Gibbs’ Reflective Cycle to be useful to me because it provides a structure to follow for journalling following the six stages, including the ‘description’, ‘feelings’, ‘evaluation’, ‘analysis’, ‘conclusion’, ‘action plan’ (Gibbs, 1988). 

In conclusion, following this structure provided by Gibbs’ Reflective Cycle, together with a stoic mindset and the social resources available to me, helped me deal with stress by either: consigning it to the past when it needs no further action and having confidence I would be able to deal with the stress if anything similar were to reoccur; or making an action plan for how I will deal with it. I did not find one coping strategy to be more beneficial than the other, but rather found them to be harmonious components that helped piece together a larger strategy for dealing with stress in my initial six months of education.

(1390 words including in-text references and citations)
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Task 2

Relevant areas of the National Policing Curriculum: 
Communication Skills, Managing Conflict, Valuing Difference and Inclusion

You must choose a policing incident involving conflict in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Reflecting upon your incident evaluate the theories and models underpinning conflict models in policing. 


2000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

This paper aims to critically assess a policing incident in which my role was pivotal in the resolution of the conflict presented by the offender. To accurately assess my role and actions taken in the incident, it is necessary to first gain an understanding of the legislation and theories which underpin modern policing.

To reflect upon the incident, it is first essential to evaluate the legislation, theories and models underpinning conflict in policing. Policing is now more than ever under public scrutiny and, therefore, conflict management - in particular the use of force - along with other policing powers, requires measures, procedures to ensure the justification of the force used (Ministry of Justice, 2011).

These policing powers which have been misused jeopardise the trust the public have in the police. In England and Wales, public trust is fundamental as policing is still governed by the Peelian principles. Indeed, this underpinning relationship between the police and the community it serves is highlighted in the seventh of the nine Peelian principles: 

To maintain at all times a relationship with the public that gives reality to the historic tradition that the police are the public and that the public are the police (Peel, 1829).

The Peelian principles of policing emphasise the paramount importance of public support and policing by consent. Modern policing follows this founding model by establishing legislative guidelines that hold officers to account for their actions and decisions regarding their use of police powers. One major legislative overhaul providing such guidelines is the Police and Criminal Evidence Act 1984.

The Police and Criminal Evidence Act 1984, otherwise referred to as PACE, is an Act of Parliament in England and Wales and a legislative framework striking equilibrium between police powers and the preservation of public rights, such as the Human Rights Act  1998 (Home Office, 2022a). Its establishment occurred due to the recommendations of the Philips Royal Commission on Criminal Procedure in the wake of intensifying public and judicial criticism of the misuse of police powers (Parliament, 2002). Amongst the most prominent and contentious miscarriages of justice which transpired pre-PACE were the Guildford Four and the Birmingham Six, in which the officers involved had coerced their suspects confessions by means of psychological abuse and physical force (Oliver, 2002). The necessity for reform was further brought to light via the hesitancy shown by the justice system to acknowledge police misconduct due to fears of further deepening public distrust (Murphy, 2017). What is more, a further significant event that led to the formation of PACE was the abuse of stop and search powers in 1981 largely on persons of Afro-Caribbean ethnicities. In protest, a riot, latterly known as the Brixton Riots, took place on the 11th of April causing injury to 279 police officers and 45 members of the public (BBC News, 2004). This protest, together with the police denial of institutional racism within policing, highlighted the lack of ‘public approval’ in the second of the nine Peelian policing principles and, therefore, policing was arguably moving away from its core principles (Law, 2015; Peel, 1829). Consequently, the recommendations of the Scarman Report called for immediate reforms of legislation guiding policing procedures now known as PACE (Law, 2015).

This legislative context brought about by PACE underpins not only the conflict models and procedures for the use of force, but accounts for the use of all policing powers adhering to core policing principles in the eight codes of practice. The legislation’s accompanying codes of practice regulate policing powers to stop and search, enter and search private premises, seize articles, detain in custody, and the audio and video interview of suspects under part V and VI, sections 60 and 66 of the Act. These regulations deter the misuse of police powers as failure to adhere to the codes of practice may not only result in the inadmissibility of evidence in court, but also the violating officer’s disciplinary measures and potential charges (ibid). An example of this could be if an officer goes beyond what is reasonable and proportionate in their use of force, they may not only face disciplinary measures of gross misconduct, but also charges of assault.

[bookmark: _Hlk116582108]Having provided anevaluation the legislative context underpinning conflict in policing, a critical assessment of a policing incident in which my role was pivotal in the resolution of the conflict presented by the offender will be made. The incident I have chosen to assess regards a call received from a wedding where multiple persons had been reported to be fighting outside. I have chosen this incident as I was involved in the conflict at multiple stages. Arguably the first and most important model for conflict management is the National Decision Model (NDM) which police officers use for the consideration of every action starting even before police attendance on scene. Therefore, I will refer to how I applied the NDM to the incident. 

The NDM has six key stages intended to be used as a step-by-step guide where the middle stage, the Code of Ethics remains always central to the decision-making process (College of Policing, 2014). It is then followed by the subsequent stage to gather information and intelligence. My first thought, when Control had asked to attend the emergency, for this stage of the NDM was to ask the resources available to me, such as my colleague sharing my callsign at the time and Control, about any available information of the involved and the dispatch address. I believe nothing was known at this stage, so I kept in mind that a negative result only adds to the possibility of unknown threat and risk.

For the subsequent stage of the NDM, to assess threat and risk and build a working strategy (ibid), as soon as I arrived on scene with my colleagues my first thought went to situational awareness. One of the most fundamental concepts of conflict management is that of situational awareness, the ability to identify risks or threats to then conduct a risk assessment (College of Policing, 2020a). According to the College of Policing (ibid), officers should attempt to gather the most information as available upon police attendance. This may include considerations such as being aware of risks in the surroundings, whether that be a busy road environment or the people present and the threat they present or at risk of from others, all whilst maintaining a distance which is safe in case of escalation yet not so far as to prevent interception. In such situations, it is vital to not let adrenaline cloud judgement and give too much focus to one threat, but, instead, keep scanning the environment to maintain a wider assessment of the environment (ibid). Upon my arrival and activating my body worn video, I first noticed there were multiple people involved, but my attention was drawn to one male who was topless and being detained by officers. I did not allow myself to focus just on this subject, but assessed that, as he had been detained in handcuffs to the rear with multiple officers who did not appear to struggle with him at this stage, my involvement would be best focussed on assessing whether anyone was in need of medical care or assistance. I identified and took a first account from one of the victims who had a minor injury to his hand. During this account, it was stated by the victim that the subject had committed two counts of section 39 offences assault by beating of the Criminal Justice Act 1988 by twisting his fingers and spitting at him in the face. It was also disclosed that the subject had assaulted the victim’s colleague by biting his finger occasioning actual bodily harm under section 47 of the Offences against the Person Act 1861 and additionally shouted words at him amounting to a racially aggravated section 4 offence of the Public Order Act 1986. To this point, I had not made any considerations towards this conflict in regard to section 28 of the Crime and Disorder Act 1998 as the ethnicity off all involved appeared to be white British males and there was no mention of religion. However, legislation dictates that for any elements of hate crime or for a crime to be racially and religiously aggravated the legislation states the hostility demonstrated by the subject does not have to directed towards the victim’s membership but also ‘perceived’ membership’ (ibid).

After listening and noting down his account in my EPNB, I advised that he attend the hospital to check out his injury and moved over to my colleagues dealing with the subject. I did this as I could see that the subject was beginning to become more agitated and only two officers had been keeping him detained for the last few minutes. I considered that it was best for safety overall if officers avoided fatigue and so I offered to relieve one of them from the subject’s detention. It is at this stage when police officers have to apply any form of force, from as little as verbal commands or placing a hand on the subject’s person, that considerations have to made towards powers and policies available, especially in regard to the use of force. 

Conflict management is a topic of paramount importance in policing as not only does it regard, when the “exercise of persuasion, advice and warning” (Home Office, 2012) proves inadequate, the policing power of the use of force, outlined under section 117 of the Police and Criminal Evidence Act 1984, which can be and has been subjected to misuse, but also the right to life and prohibition of torture stipulated in Article 2 and 3, respectively, of the Human Rights Act 1998. At this stage, I deemed that, as the subject had been arrested under section 24 of PACE, cautioned with a necessity to prevent anyone coming to any harm by another officer, his detention was lawful under section 117 of PACE and section 3 of the Criminal Law Act 1967, and force was reasonable at this stage by putting my right hand through the inside of his left arm and over his shoulder. I knew that this use of force had to be proportionate to the necessary amount of force to keep him safely detained without causing any unnecessary discomfort. Despite this the subject was agitated and did provide some minor active resistance. However, to remain proportionate I thought the best thing to do was to match the force he used to resist to show him that we had control of his detention. I believed that taking him down to the floor at this stage was unnecessary as I was able to gain his compliance in this method in addition to verbal commands. There were no apparent language issues as although the incident did involve the consumption of alcohol, all involved were able to communicate in English without hindrance of a lack of fluidity. That said, the subject did communicate several affirmations and threats which made me aware and concerned for his mental health.


After conducting my section 32 search of PACE, as I had reasonable grounds for believing that the subject might have presented a danger to himself or others considering the offences for which he had been arrested, the subject was placed in the back of the van for his safe transport to the designated A&E stipulated by local policy to receive treatment for his injuries. In transit, I sat keeping observation of the subject to ensure his safety, when he started spitting in the back of the van and kicking the cage door. I provided a warning to him that spitting amounted to criminal damage and that if he continued, he could be further arrested for the offence. He ignored my warnings and continued spitting in the back of the van. I placed him under further arrest for the offence and reminded him that he was still under caution. I hoped the arrest would prove effective in preventing any further damage to property, as stated by the necessity provided, however, he continued. In fact, he only became more agitated making verbal threats towards me and his own safety. 

When threats of suicide and self-harm occur, it is important to reassess and reapply situational awareness. According to the College of Policing (College of Policing, 2020b), thoughts should be directed towards any form of legitimate mental health crisis or communication difficulties, recognising that behaviour might be owing to illness and/or disability whether physical or mental, diminished capacity or neurological diversity. As a police officer, I did not feel adequately prepared to make these distinctions as a medical professional may be able to. I, instead, kept my mind open to these possibilities and any unconscious bias that may form. As the subject then started to beat his head against the metal of the van cage, I was presented with issues regarding his physical safety and wellbeing. As the subject had already sustained a head injury, I assessed that had the subject continued to injure himself, it might have put his life at risk. Regarding the role of a police officer, it is the foremost core operational duty to protect life as stipulated under Human Rights Act 1998 Article 2. My first option available to me is to attempt to gain compliance by vocal commands prompting him to stop hitting his head, but this proved ineffective. Therefore, I knew that the only way I was able to intervene was to enter inside the cage and prevent him from banging his head physically. Again, I knew I had to apply the use of force under section 117 PACE and common law to prevent the subject coming to further harm, but also for my own safety in a moving vehicle in an enclosed space. However, I knew that the Codes of Practice stipulate selflessness as a policing principle, so I decided to enter the cage giving attention to any potential signals the subject might display in order to predict the subject’s intent. Although the subject was aggressive at first, blocking him from hitting his head against the cage with my hand together with attempts to listen and discuss with him how he was feeling, defused his behaviour where I was eventually able to get him calmly sit down for the remainder of my interaction with him.

In conclusion, having critically assessed a policing incident in which my role was pivotal in resolving conflict, I believe that, although there are many ways to resolve conflict, I was able to successfully defuse the subject’s aggression through simple techniques such as the LEAPS model, a mnemonic used for effective communication (College of Policing, 2020a), along with adherence to guiding legislation such as PACE. If I were to come across a similar situation in the future, I would perhaps give second thought to his further arrest, which appeared to only worsen his agitation. 

(2476 words including in-text references and citations)









Task 3

Relevant areas of the National Policing Curriculum: 
Criminal Justice, Valuing difference and inclusion 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened


	  

Critically discuss a policing incident that you have attended and critically explore how you dealt with competing issues law, social issues, culture and language. 
 
Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.

2000 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:


This paper aims to critically discuss a policing incident I attended and played a significant role in considering and resolving issues relating to law, culture and language. To accurately assess my role and decision-making in the incident, it is necessary to discuss the legislation and theories which underpin my decisions and actions. The incident I have chosen to discuss regards the first arrest I made as a Police Officer for Gwent Police. I have chosen this incident as it involves decision making in a context where law, culture and language were issues I had to consider.

[bookmark: _Hlk116581976]The thought-process for all incidents starts with referring to the National Decision Model before any action is taken. According to the College of Policing (2014), the difficult situations, police officers often find themselves in, necessitate prompt decisions in which the information available is either incomplete or conflicting. What is more, often these decisions required to be made by officers are influenced by involved parties who provide information intending to mislead the investigation and its outcome. Due to the complexity and diversity of decision making for police officers, a framework, known as the National Decision Model (NDM), was developed to aid officers which can be used not only for planning prior or in the moment, but also as a reflective tool (ibid). As well as a framework for decision-making and reflection, the NDM also serves as a review model in which decisions can be investigated and challenged if the action taken is believed to fall outside legislative guidelines and procedure provided by Acts such as the Police and Criminal Evidence Act 1984.

At the core of the five cyclic stages constituting the framework is the Code of Ethics reminding officers that the organisation’s values and professional standards are central to every difficult decision officers must make (ibid). In fact, following the establishment of the Codes of Practice by the College of Policing granted by new powers under the Anti-Social Behaviour, Crime and Policing Act 2014 a survey was conducted in which 68 percent of 2,043 responding members of the public stated they would not want to make the decisions police officers have to make (Home Office, 2014). However, using the NDM helps officers by promoting decision-making and officer discretion not only to consider guiding legislation but the ethics with which all decisions should be made, reducing risk aversion and balancing resourcing with demand, threat and risk (College of Policing, 2014)


Referring to the incident, I will discuss the decisions I made using the NDM. I was dispatched to a priority call in company of another officer under my callsign where it was described to us that a local supermarket had caught and detained a shoplifter. Since I did have much information at this time regarding the incident, I directed my thinking towards the NDM. The first stage of the model is to gather information and intelligence (ibid). I, therefore, requested to Control if there was any more information available regarding the offence and the involved parties. The Police National Computer only revealed that subject was not known to the area locally in terms of previous or markers, resided out of force area and his Ethnicity was, which I will disclose as ‘non-British’ for the sake of protecting his identity.

Upon my arrival at the scene, I activated my body worn video and updated control of my arrival. I could see the subject was sat calmly in the corner of the security room he was detained in looking at the floor. Gathering yet further information, I spoke with the reporting person, the supermarket manager, for her account. She informed me that he had been caught by security on CCTV taking two bottles of champagne which he attempted to hide in his bag. As he attempted to leave, he was apprehended by security and taken to the room he was in at the time. Up to this point, she stated that he had been compliant, but when he was asked to be searched, he refused. She believed the search was necessary as she saw his clothing had an odd shape in parts indicating there might be further items hidden. The manager then showed me the CCTV footage and the champagne bottles recovered.

It is at this point that I moved onto the next stage of the NDM to assess threat and risk and develop and working strategy (College of Policing, 2014). I considered whether I needed to take immediate action and what risks were present. I deemed that, at the time, the subject appeared calm and compliant, but I was aware that could change. The strengths of the situation were that not only was I with another officer who was carrying taser – in the case the subject had a bladed article or offensive weapon on him - but also the supermarket security was present. I deemed that threat of risk at this time was at a low enough level to be acceptable to take action. I then gave consideration to the powers and policies that applied in this situation. My first thought was to conduct a stop search under section 1 of the Police and Criminal Evidence Act, as I had reasonable grounds to suspect that he may have further stolen goods on his person. However, I did not feel this was the right action as I was, firstly, unsure whether the security room amounted to a public space and, secondly, felt that I had the points to prove for section 1 of the Theft Act 1968 and a Code G necessity to prevent any further loss of property (Home Office, 2022b). I therefore considered this strategy as the best option available to me. The only contingency I considered was to keep everyone else at the back of the room in case they needed to quickly exit and keep myself in the safest position away from his fighting arc in case he was to resist arrest.

Referring to the next stage of the NDM, my first action was to communicate with the subject asking him to stand up to apply handcuff which he complied. I told him he was under arrest on suspicion of theft and provided the caution and necessity. When I asked if he understood he stated he did not and his English was not good enough to do so. According to the Human Rights Act 1998 article 3, anyone subject to arrest is required by law to be informed in a language they understand for the grounds for the arrest and the charges brought against them. Therefore, I used my police issued phone to use Google Translate to translate the grounds, caution and necessity to him. As I knew that this tool was not flawless in its translations, I did my best to simplify the sentences one at a time, and only moved on when the subject stated he understood. I then used the same method to tell him I would be conducting a section 32 search of the Police and Criminal Evidence Act 1984 to search for any evidence relating to the offence. 

According to Code A, there are a number of considerations to be made for the conduct of person searches (Home Office, 2022c). Firstly, the method in which person searches are conducted must use consideration, respect and courtesy for the subject. Searches must seek the subject’s consent, if possible, only for a length of time that proves necessary, and the only clothing which may be removed in public is an overcoat, jacket or gloves. Keeping these guidelines and the safety of all involved in mind, I made sure I conducted the search methodically as taught in officer safety training with the correct PPE. The subject reacted well and was compliant throughout the search, which resulted negative for any further items.

As the search resulted negative for any further evidence or stolen items, I wanted to ascertain what the victim wanted from police involvement. I then referred back to the NDM and considered the options available. Depending upon the wishes, what I could distinguish in terms of ways to proceed was obtain an MG11 statement or an out of court disposal such as a Community Resolution. According to the Association of Chief Police Officers (Marshall, 2014), a Community Resolution is terminology which is recognised nationally throughout England and Wales used to address less serious offences or incidents involving anti-social behaviour. It can be used where an identification of a first-time offender, whether adult or minor, has been made and willing to admit to and show remorse for the offence for the Community Resolution process. A Community resolution is an agreement reached informally between the involved instead of raising a formal complaint and pursuing action via the Criminal Prosecution Service. Community Resolutions are useful for allowing police discretion to address more proportionately lower-level offences providing that the victim is in agreement and does not wish for further police involvement (ibid).

I spoke to the victim privately while my colleague stayed with the subject, which I deemed to be safe enough in terms of risk acceptability providing how he had behaved up to this point. I informed the victim of the two options I could see available, Firstly, if she so wished she could make a positive complaint and an MG11 statement which could lead to him being charged with the offence. Alternatively, the offence could be dealt with by means of an out of court disposal such as a Community Resolution in which both parties would need only agree to some terms. The victim believed that a Community Resolution would have been most appropriate as he had not stolen in the store previously to her knowledge. The victim agreed to the terms that the return of the items which had already been done, a store ban and an apology. I referred these terms to the subject using the same translation method as before to which he agreed. I then de-arrested the subject, he apologised and was escorted off the premises.

In conclusion, although this was my first arrest, I believe I did well in the circumstances and provided best practice overall. Upon reflection, if I were to do anything differently, I would have made further considerations to the offence he had supposedly committed. As the items which had been found in his possession so far were disclosed to me to be under £200, the theft would amount to be a low-value shoplifting as stipulated by section 22A of the Magistrates Courts Act 1980. As subsection 3 stipulates, the offence has to meet the points to prove for section 1 of the Theft Act 1968, I should have here given more thought over whether the points to prove where present with the information I had so far. In hindsight, I do not believe the element of ‘appropriation’ was certain as he had been intercepted by security prior to leaving the store. Instead, consideration should have been given to section 1 of the Criminal Attempts Act 1981 as section 176 (5)(b) of the Anti-social Behaviour, Crime and Policing Act 2014 amends subsection 4 of section 1 of the Criminal Attempts Act stating that Low-value shoplifting can amount to an attempt despite not being indictable. Therefore, the arrest should have been made for attempt of theft – low-level shoplifting.

 
(1882 words including in-text references and citations)


Task 4

Relevant areas of the National Policing Curriculum: 
Decision making and discretion, Conducting Investigations and Criminal Justice (Managing offenders) 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Critically assess a policing incident that you have attended, where you played a significant role with an offender/victim and reflect upon what happened. 

Consider your use of the National Decision Making and the Code of Ethics and review whether this impacted upon your use of discretion, and whether the outcome achieved best evidence. 

2000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

[bookmark: _Hlk116644328]This paper aims to critically assess a policing incident I attended in which my role was significant in dealing with the victim. To clearly review my decision-making processes and the actions I took, it is necessary to evaluate the legislation, theories and models used to guide them, such as the National Decision Model and the Code of Ethics. The major incident that I have chosen to discuss relates to what was dispatched as a PRUDIC, Procedural Response to Unexpected Deaths in Childhood, where a young male under ten years of age who had sustained significant head injuries.

At the centre of all police action at incidents is the decision-making model referred to as the National Decision Model (NDM). It is often necessary for officers to make difficult decisions under pressure in unclear and chaotic situations (College of Policing, 2014). The information they are presented with has the tendency to be partial, conflicting and distorted by persons involved who wish to derail the investigation and its conclusion. Thus, owing to the lack of clarity surrounding the decisions have to make the NDM was created to provide framework not only to guide officers in their decisions and actions, but also reflective learning and to ensure accountability (ibid). The model helps management review decisions which can be subsequently subject to investigation if deemed against legislative guidelines or unlawful. However, where complaints or investigations are taking place, the NDM can be used as a template for pocket notebook entries justifying their actions. In such cases, the policing organisation, where these justifications are deemed reasonable in the circumstances of the time, will offer their support even in cases in which harm is a consequence of those decisions and actions (ibid).

The NDM is five stage cyclic framework for decision-making where at the centre of each of the other stages is the Code of Ethics. The Code of Ethics was established by the College of Policing in 2014 following the new powers granted to the College in the Anti-Social Behaviour, Crime and Policing Act 2014 (Home Office, 2014). Taking inspiration from the Seven Principles of Public Life (Committee on Standards in Public Life, 1995), the Code of Ethics ushered in and outlined nine new policing principles, including: accountability; fairness; honesty; integrity; leadership; objectivity; openness; respect; and selflessness. In addition, ten standards of professional behaviour, originating from the Police (Conduct) Regulations 2012, were set out for the Codes of Ethics, including: honesty and integrity; authority, respect and courtesy; equality and diversity; use of force; orders and instructions; duties and responsibilities; confidentiality; fitness for work; conduct; and challenging and reporting improper conduct. The appointed Chair of the College of Policing, Shirley Pearce commented, “[t]he code of ethics makes explicit the ethical principles that should guide the difficult decisions that everyone in policing has to make every day of the week” (Home Office, 2014). These Codes of Ethics then are key at every stage of the five-stage cycle of the NDM. 

The first stage of the NDM cycle prompts the decision-maker to gather information and intelligence to be able to define what is taking or has taken place (College of Policing, 2014). This stage can and should take place before police arrival, for example with the help of Control running checks on the involved, vehicles or the dispatch address. The second stage is then to assess threat and risk and start developing a working strategy with the information and intelligence gathered thus far. This is likely to again to start even before police attendance as certain information or intelligence, such as markers for violence or weapons, may cause attending officers to reassess the attending units in terms of numbers and capabilities, such as taser carrying officers. The third stage guides officers to consider the powers or policies which are appropriate to the specific situation. For example, on police arrival, enough information and intelligence may have been gathered to indicate that the points to prove are present for an arrestable offence under section 24 of the Police and Criminal Evidence Act 1984, but this may not be the best course of action. Therefore, this leads on to the next stage where decision-makers are prompted to identify their options and contingencies. At this point, decision-makers have to deduce with what has been learnt so far about the situation what paths of actions are available and therefore use their discretion as to which would achieve best practice as well as any formulating any contingencies if the main plan of action were to fail. Examples here can include applying golden hour principals for the collection and preservation of evidence (College of Policing, 2021). The last stage of the NDM requires the decision-maker to take action by implementing the strategy developed so far and then review the effectiveness of that decision.

As the NDM is particularly a model developed for policing, a major incident calls for a Joint Decision Model (JDM) for communication and decision-making between multiple emergency service responders sanctioned by the Joint Emergency Services Interoperability Programme (JESIP, 2022). The JDM differs little from the NDM other than in the place of the Code of Ethics being central to all decision-making, all responders are reminded that all joint decisions should be made with priority of saving lives and reducing harm.

In addition to the JDM, the Integrated Emergency Management (IEM) was established in order to address how multiple agencies can co-ordinate their responses to major incidents (Cabinet Office, 2012). The Civil Contingencies Act 2004 laid out the foundations for a framework which would establish connections between the emergency services, local authorities and other public service or third sector agencies. According to Pollock (2013), the objectives of the IEM framework are to ensure that priorities of the multiagency response are the shared support and coordination of each agency and focusing on the consequences of a major incident instead of its origins, as well as the comprehension of the role played by both the agency and the agency’s individuals within the IEM framework. Furthermore, the IEM defines five vital areas of cooperation, including: the assessment; the prevention; the preparation; the response; and the recovery of a major incident. As reported by JESIP (ibid), the success of the IEM framework hinges on interoperability. Consequently, JESIP makes certain that training is received on operative cooperation by responders at all positions of the command structure dealing with major incidents. The organisation of such command structures themselves are a crucial element of the IEM. The establishment of the gold, silver, bronze command structure transpired to deliver a more strategic and operational response to major incidents, in which the processes and procedures expedite the flow of information channelling and documenting decisions (College of Policing, 2013b). 


Having discussed the legislation, theories and models used for dealing with major incidents, their implementation will now be reviewed in the major incident I attended. When I received the call from Control asking whether I could attend an emergency described as a PRUDIC, I immediately applied the first stage of the NDM in gathering information and intelligence. I asked Control for the address and what the emergency regarded. Control responded with the address details and informed me that we had to attend since the ambulance service would not have been able to make it there before us. I accepted the call and started driving towards the address. I then asked my colleague if he knew what a ‘PRUDIC’ was as I was unsure at the time. My colleague managed to discover its meaning in a search engine. When he informed me that it stood for Procedural Response to Unexpected Deaths in Childhood, I felt a great sense of urgency to get there as quickly as possible. My thought was that there was potentially a child who was in desperate need of CPR or other first aid attention. I was not yet blue light trained and, therefore, could only go as fast as I could legally go, as frustrating as it was. I did consider driving faster but I referred to the NDM stage of assessing threat and risk and decided that without the car’s blue lights on, I knew I would only be endangering the lives of others on the road. When I arrived on scene with my colleague, we were met by a man I now know to be the father of the child, who appeared distressed and was running towards us waving us down. I immediately parked the car safely and ran towards the man, when I realised we were the first ones on scene. We ran with the man to the scene where a young male was lying on the floor next to an adult female, who I then found out to be his mother. The young male was clearly under 10 years of age, he had his eyes open and his body was straight, stiff, convulsing with his wrists tensed backwards. I could see that he had a very significant head injury from which he had lost some blood and was bleeding from his nose. Looking at the injury to his head and the fact that he was at the bottom of an eight-foot drop from the barn entrance, it assessed that it was possible that he had fallen.

As my first priority was to protect life and prevent harm, I knew that I had to refer to the NDM to gather as much information as possible and DRS ABC first aid mnemonic: danger; response; send for help; airway; breathing; CPR. As I approached where the young male was on the floor, I could not identify any immediate dangers, therefore, I put on the necessary PPE and I knelt down on one knee next to him and asked his mother for his name. Gaining this information, I was able to call to him to see if I could get any response, but no response was gained audibly or my any other means such as gestures or eye contact. As I was doing so, my colleague was also knelt down beside the young male to check his breathing and strength of his pulse. Although I felt panicked as I felt an enormous amount of pressure, I kept myself calm as I could and thought aout everything I could do help save the young male’s life. However, as he was breathing, I assessed that CPR was not necessary and the blood loss was not major enough to risk touching his head injury on which neither of us present had received any training. The mother informed us that she had attempted the recovery position as advised over the phone, but due to his stiffness and convulsing the best that could be done was keep him in a tilted over position. The only action I believed I could take at this point was to update control on what had been done and his condition. Fortunately, within a few minutes following this point, paramedics arrived on scene and took over the young male’s care as well as other police officers, including a sergeant. I ran to meet the paramedics, when I saw them arriving them to guide them to the safest place to stop the ambulance and updated them on the young male’s condition and actions taken so far as they approached the young male. I kept the area clear so paramedics could work with the space they needed. The paramedics then asked if we were able to help with finding an area where the air ambulance could land safely. With my colleagues and the young male’s father, I then conducted a quick area search where we able to discover an area in an adjacent field for the air ambulance. After the arrival of air ambulance, I again spoke with control who relayed that bronze requested an officer travel with the young male in transit to hospital. I communicated this with sergeant on scene, who delegated this to another officer. I then stay within the vicinity of young male and paramedics to provide safety and assistance where required. The young male was transported to hospital.

In conclusion, I believe that, overall, I did the best I could do in the situation and having knowledge of the decision-making models such as the NDM, JDM, the organisation of the command structures and IEM helped guide me through the actions I and others present took. Upon reflection, I believe I have learned a lot from this situation and hope to receive further first aid training so I will feel more confident for future, similar incidents.

(2086 words including in-text references and citations)



Task 5
Personal Development Plan (PDP)

As part of your reflective process, please use this table to aid you in identifying the next steps for development. 

This is equivalent to 1000 words towards the overall wordcount, please note this is not the actual number of words used in completing the table, the count reflects the thought and research behind it.

	
Area of Development 

	
How it will be achieved
	
Who can provide support
	
Timeline

	The ability to respond to emergencies promptly. Currently, I am only insured to drive police vehicles within the normal speed limit where I have to stop for red lights and adhere to other laws of the road, preventing me from attending emergencies as quickly as necessary.






	Blue light training is offered to officers usually within one year of service, where we are trained to safely navigate the roads with blue lights 20 mph above the speed limit and avoid traffic.
	Gwent Police
	Usually within the second year of probation

	Officer safety could be developed further for me if taser training was received. This development would allow me to attend incidents more safely where the involved have violent markers, especially for those involving weapons such as knives.


	Taser training is usually a four-day course which expands upon officer safety training. I have requested to have this with my sergeant as soon as possible.
	Gwent Police
	Usually offered within the second year of probation

	Interview tier two training. I currently feel confident with my interviews I have conducted but feel I need more insight into the legislation that I could have at my disposal such a deeper understanding of the special warnings










	This training is provided as a part of the training received in the probation period
	Gwent Police
	I have been told this will be late December as I missed the first opportunity due to contracting Covid-19
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