	ECEY6010/C
	2216955
	Word Count


                                                                                                                                                                            3920

Early Years Curricula 
The Foundation Phase is the curriculum for all children aged between three and seven years of age in Wales, it was implemented in September 2010. This curriculum was set out to encourage the children to be creative and imaginative. The Foundation Phase has the needs of the child with regards to their developmental skills. The main aim of the curriculum is to ensure the child is meeting their needs in a holistic manner. The foundation Phase supports the child’s values, opportunity, and equality (Welsh Government, 2015).
Many processes and implementations which were put in place to support the foundation phase were mostly evidence based, plus the underlaying pedagogy and practice within the foundation phase has had a positive impact on the early year's practitioners and the teaching and learning for the children and their families (Sylva et al, 2004; Siraj-Blatchford et al, 2006). Furthermore, the curriculum is supporting families through poverty by supporting the children’s teaching and learning which is important for children living in Wales (Siraj-Blatchford and Sira-Blatchford. 2010; DfES, 2013a). As recorded in the Evaluating the Foundation Phase final report, (2015) the key findings were that the larger number of practitioners and stakeholders surveyed thought that the Foundation Phase was having a good impact on the children’s learning, wellbeing and behavior, also great improvements in both literacy and numeracy (Welsh and English languages). Implementing a curriculum always supports children’s growth of knowledge and in readiness for the next academic year (Polikoff & Porter. 2014). Furthermore, if practitioners are not implementing the curriculum fully, it will be difficult to access the pupils on their knowledge on entering the next school year. Research has shown that practitioners should implement a curriculum with fidelity to meet the different objectives for the pupil’s readiness (McShane & Eden, 2015; Stellar, 2016).
Professional development is essential to supporting teachers in the initial stages of implementing a new curriculum (Smit &du Toit. 2016). A benefit of professional development includes teachers improving their skill levels a comfort before implementing a new curriculum. Effective professional development has been seen to improve self-confidence and the understanding of the new curriculum (Lia, 2016).
According to the report on evaluating the foundation phase by the Welsh Government. (2015) the curriculum was designed to provide the approach to play-based learning, experiential and developmental learning, and teaching. Maria Montessori (1870 – 1952) developed teaching through play with using items which have a purpose for use which enables the children to learn independently through exploring the items, Montessori used sensory resources to enable children with (ALN) Addition Learning Needs to support their learning (Welsh Assembly Government, 2008 p 28). There are issues that result in political processes that changes the education reform (Hargreaves, 2012; OECD, 2010b). Neuroscience recorded that there is convincing evidence that profound influence of having experiences in early years. For the brain to make healthy connections from an early age. The child needs responsive rich social interactions between parents and early years practitioners, an environment free of complications (CDC at Harvard University, 2016 cited in the Lego foundation 2017). Whether play is free, guided by an adult the play needs to be enjoyable, engaging, enriched social interaction and the play needs to be meaningful, this was written by (Hirsh-Pasek, Zosh, Golinkoff, Gray, Robb &Kaufman, 2015). 
The implementation of the foundation phase seen that early year's practitioners to change their planning to provide support with play-based learning and child lead play. The first instance for practitioners was to differentiative between child-lead play and focus learning directed by a member of staff (Maynard et al, 2013 p. vi cited in Waters, 2006). Furthermore, (Wood, 2004 cited in Waters, 2016) mentioned that international early year's curricula were also play-based learning, when children learn through play it is not left to chance but it is focused through positive relationships also the play needs to be planned with constructed and monitored closely. As stated in the United Nations Convention on the Rights of the Child, (1989) Article 28 all children should have the right to an education. Article 31 children have the right to play, relax and be involved in cultural and artistic activities.
Implementation of a new curriculum, the staff should have the correct training and knowledge to ensure the highest quality in early years, qualifications are stronger and have the child’s development as the focus (Nutbrown, 2012). Furthermore, it is crucial that early year practitioners are qualified to undertake the role before the implementation of a new curriculum. 

According to the Independent stock take of the Foundation Phase in Wales (2014), early years practitioners must have full knowledge of the main sections which relate to standards and play-based pedagogy on how children develop. Practitioners would benefit from having qualifications and in-depth knowledge of early years education and different curriculums in different countries to research and analysis evidence. Enhancing the quality of the teaching within the foundation phase will increase the children’s achievements (Hopkins, 2013, pp 304-321). Recommendations were set out to ensure that the implementation of the Foundation Phase was working and moving forward improvements are being made. 
Practitioners needed practical advice on how to teach literacy and numeracy in the classroom by using a variety of pedagogical approaches and analysis the findings and following the guidance of the Literacy and Numeracy Framework (Welsh Government, 2015).
As stated in Estyn, (2011) most children have had a positive outcome from the implementation of the foundation phase, considering schools the practitioners do not feel confident to lead the foundation phase within the classroom the practitioners are not well informed, and it has not been implemented properly.
The curriculum which is used in New Zealand also known as Te Marautanga o Aotearoa, the curriculum’s main purpose is to develop the child’s reading, writing and math's skills the curriculum is level based so the child move forward (Education, govt.nz, 2023). Theories and evidence behind play-based learning, is not just playing with no purpose. Play is important for children to learn the skills they need in later life, understanding the world around (My teaching cupboard, no date). Jean Piaget (1962), theory on cognitive development seen play as the development of the intelligent of the child. 
Furthermore, Piaget’s theory argues that when a child grows their play should encourage the language and cognitive development (Pentagon for learning and play, 2018).
According to Dr Sharon Covilles, (2022) early years are the time where children build positive relationships, to explore where they fit into the world and to understand the world around them with real life experiences, Friedrich Froebel believed that children should be free to think and to act for themselves. 
In 2014 the Minister for Education and skills approached Professor Donaldson to review the Foundation Framework in Wales. Donaldson, 2015 outlines a new curriculum for Wales which will improve the existing structure for education in Wales. 
The new curriculum for Wales framework was introduced in 2022, replacing the existing one. The new curriculum is relevant to funded non-maintained nursery settings and pupil referral units (PRU), plus other provisions for education (EOTAS). The curriculum sets out legislation for children aged 3-16, with the guidance for schools to develop their own curriculums. The new curriculum for Wales has the able for every school to design their own curriculums to meet the needs of the children, the children have more choice on what they would like to explore and learn, it gives practitioners the ability to meet the children where they are in their learning journey as children learn and develop at different rates.
The addition of the four purposes and the six areas of learning (AOL), is the aspiration for every child within that setting (Welsh Government, 2020). Donaldson states that the four purposes will in the future require a large variety of learning and teaching approaches between the purposes and pedagogy (Donaldson, 2015, pp.63-64). The new curriculum for Wales enables schools to design their own curriculum because they know the pupils the best, which ensures the children’s needs are met (Learning Disability Wales, 2020). Research has shown that practitioners and senior leaders had a large concern of the implementation of the new curriculum moving forward, also practitioners have faced challenges when implementing the new curriculum such as time management and staff capacity when planning the curriculum and ensures there are meeting the objectives in the Curriculum for Wales (Cfw) framework (Welsh Government, 2023). Estyn reported that the Covid-19 pandemic caused challenges for schools with regards to implementing the Curriculum for Wales, the opportunity was not available to design and communicate with other members of staff, which lead to progress being incomplete in stages.
In accordance with research showed parental understanding of the curriculum was at a low with regards to children with (ALN) Addition Learning Needs, therefore leading to a vast number of meetings with the (ALNCO) Addition Learning Needs Co-Ordinator with parents and carers, another concern is ALN is the responsibility of the ALNCO and not with the other practitioners within the school setting (Welsh Government, 2023).

The Unique Child
Every child is unique in their own way, they are constantly learning and growing. Every child develops in the areas of development at their own pace and in their individual ways. No child should be discriminated against (Early years matter, 2021). Every child should have the best possible start in life with the support which enables them to reach their full potential (Department for Education, 2023). The United Nation Convention on the Rights of the Child (1989) specifies that children must have the opportunity to gain experience, learn and develop regardless of their culture or race, children have their own rights. The start of practice is to understand every child in their own unique way, every child is unique whilst always learning and becoming resilient, confident, and capable (Celinska, 2023). Every child develops at their own pace which makes them unique in their own way, their abilities vary from child to child, they meet their developmental milestones at various stages of their early learning (Explico, 2022). According to Piaget the assessment should be completed on the child’s age, the assessment should include the child’s current stage and past stages so the practitioner can evaluate for the child’s progress moving forward (Psychology Writing, 2023). One of the advantages of the Early Years Foundation Stage (EYFS) with regards to assessment is the flexibility of enriched play areas and the children’s interests. It is important that when assessing children in early years that it is inclusive to all the children (Kilgour, no date).
As stated in Birth to 5 matters (No date) a child’s development and learning must start with the child with a holistic approach, then practitioners can work around the child to best meet their needs, with the (OAP) Observation, Assessment and Planning at the forefront of the child’s progression. Early Years Foundation Stage Profile (2023) are assessed on seventeen early learning goals (ELGs), on the development of the child which is set across the seven areas of the (EYFS) Early Years Foundation Stage. The assessment is to support the child with a smooth transition to year one. The assessment process in early years the foundation phase focuses on the child’s development stage instead of the chronological age of the child which Davies (2019) stated is the focus of the child’s emotionally, socially, physically, and cognitively are different from their actual age. 

On reporting on the review of the new curriculum and assessment arrangements, the Welsh Government stated how important that every child gets the benefits out of the curriculum and assessment process, that we meet the child where they are in their learning journey and equip them for the future. The previous curriculum has become outdated, pressurized over complicated, the assessment framework is not meeting the needs of the children, therefore the children are not progressing (Gov.wales, 2015).
The foundation phase profile undertakes the national assessment of baseline assessment which was conducted on the first term of reception class it reports the child’s ability and their development in the four areas of learning (Welsh Government, 2022). There are two parts of the foundation phase profile with assessments the compact and full profile. 
With regards to the baseline assessment the challenge has shown that it is time consuming for practitioners to complete. The practitioner’s time was negatively taken to perform the assessment, time to support other practitioners to complete the task and the time of a member of staff being outside the classroom impacting on the learning of other children and not forming positive relationships (Meechan, 2022). The change to the assessment framework has seen a reduction in assessment paperwork from 73% to 67% of practitioners in reception class, this has allowed practitioners to spent quality time to interact with the children, the children’s communication and language has improved through spending more time communicating with adults. The new curriculum for Wales is a more child-centered approach for children to have a choice in their learning (Department of Education, 2023). 
Welsh Government, (2022) also states that completing the initial baseline assessment is time consuming to complete, a tick box exercise and not meeting the needs of the individual child. Another challenge with the baseline assessment is making the incorrect assumptions with regards to resources and the time requires to plan activities within a topic (Ten Six, 2023).
With the consistent of the general discussion that assessment for children in early years should be more directed to enable teachers to use thinking and reasoning is the end goal for the child’s learning (Frederiksen & Collins, 1989; Resnick & Resnick, 1992 cited in Sheperd, 2000). The change to assessment in the new curriculum is profound. The assessment change is part of the larger change in the theories and curriculum for teaching and learning. 
The Department of Education (2021) stated that in early years education there are four factors to consider ensuring that every child is unique, to form positive relationships with their peers and to become independent, confident, supporting their learning with providing enabling environments with support from practitioners to enable them to learn as every child learns at different rates. Furthermore, Slade and Griffith (2013) stated that to ensure that every child is unique, the practitioners need to focus more on the child than the curriculum whilst planning. This enables the practitioner to support children with their social, emotional, cognitive, and physical skills.
The guidance that ensures fairness in assessment does not comply to early years practitioners because of the time issue and the number of children involved in the CA (Camilli, 2006 cited in Tierney, (2012). Ladwig and Chapmen argued that a child’s ability is used to sort and group the children in stages of ability. Evidence from Ladwig and McPherson interviewed early years practitioners and half of the teachers argued that the ability of a child is the way forward for the child’s learning and achievement (Parekh, 2017).
The curriculum for New Zealand the Te Whariki, wanted to implement Te Ao Maori into the learning which is a bicultural curriculum. The result was to ensure that the practitioners would have ownership of their own actions and as a team. The evidence show that most practitioners struggled with implementing the bicultural curriculum (Jenkin, 2011). 
The issue was that the practitioners had a lack of confidence and a reluctance to change (Williams, Broadley & Lawson TE-Aho, 2012).
According to Stobart (2005) fairness is a social element and a qualitative judgement which must take the students and curriculum learning objectives into account.
Fairness is a desirable quality throughout educational assessments from the learning needs of pupils with accordance of surveys and pupils’ achievement. Furthermore Green, Jonhson, Kim and Pope, (2007) (cited in Tierney, 2013) stated in their work with regards with assessments, fairness is a general term, that nobody disagrees with in abstract.
Schools are becoming more multicultural, which leads to new challenges for early years practitioners, with regards to learning and assessment. When pupils are coming into a multicultural classroom it is difficult for them to navigate around the classroom, learning a new language, culture and unfamiliar adults and children. 
Teachers have the added pressure of navigating the children through the achievement process. Teachers who plan inside and outdoor learning together, will have a beneficial outcome for children’s learning (Alsubaie, 2015).
The new curriculum for Wales has a new assessment system the Progression Steps which is different from the foundation phase profile, as the child does not more of the step until they are ready which has no time limit, less pressure on practitioners and the well-being of the child (Welsh Government, 2022). The change to the assessment process in the new curriculum for Wales the purpose of the assessment is to allow the child to have an appropriate pace for their learning, also the child is challenged within reason. The curriculum for Wales (CFW) has defined “Supporting Learner Progression: Assessment Guidance” the areas of assessment for the child is their day-to-day learning, learning over a period and group work to reflect (Gov.Wales, 2022). 
The new curriculum for Wales assessment is based on the child individualized learning, which will identify the child’s next step and progress and supporting the child to achieve this. The new assessment allows practitioners to identify the child’s progress on a day-to-day basic through observation giving more time to engage the children in new learning opportunities. The assessment framework has been modified for children with addition learning needs (ALN) to ensure practitioners are identifying the small steps and over coming the challenges to progress. The assessment has reduced the teacher’s workload, and it has given a better holistic view of learning (Pickles, 2021).








Blog: Health and Wellbeing in children in a school setting.
The starting point for every child with respect to the human development are set out in the early years of a child’s life, a healthy and happy start in life from birth to teenagers lead the way to a bright future ahead (Henry.org, no date). Practitioners working with children and young people have the duty to ensure they are safe and promote their well-being (NSPCC learning, 2021).
Health and well-being for children in early years is important for their progression and learning, if their minds are not healthy and happy then their learning will be compromised. The health and well-being Aole set out in the new curriculum has replaced the personal and social education (PSE) and relationships and sexuality education (RSE). As part of the new curriculum in health and well-being there are five ‘what matters’ statements which all children must learn whatever phase.
The importance of children’s health and well-being is well evidenced and larger on the agenda of the Welsh Government and agencies worldwide. The significant of the understanding of early childhood health and well-being has increased in the last decade (UNICEF, no date). The United Nations Convention on the Rights of the Child states in article six that a child has the right to live and thrive, live life to the full potential, this also addresses the child’s health and well-being (UNCRC, 1989). Consideration for children with (ALN) Addition Learning Needs with regards to their health and well-being must be met to ensure they are happy in the school setting; it is important that information is passed on about the child to enable the (ALNCO) Addition Learning Needs Co-Ordinator to establish the relevant forms and documentation is put into place to support that child going forward. The Addition Learning Needs Code for Wales has set out new principle for children with ALN, setting a (IDP) Individual Development Plan for the child to identify the child’s needs to have a sense of belonging and be accepted (Freud, no date).
The year 2019 saw the pandemic of Covid hit the world with devastating effects on the world as lockdown put everyone indoors with no social interaction only a limited time for exercise, which impacted on people’s health and well-being.


Challenges which arose children were not aloud to see friends, schoolwork from home, the pressure of family members getting ill, children were only aloud a small amount of time outside with no interaction with others. 97% of local authorities have taken the offer of training for members of staff to support children’s well-being on returning to school (Gov.UK, 2020). Through the duration of Covid when schools were closed, a hub was set up for parents working within the NHS, children with poverty and with connection with social services to ensure the children’s basic needs were met. Between March and June 2020, when school were closed to most of the children, the signs of depression had increased dramatically aged between 7.5 and 12 years old. In 6- to 16-year-olds the rate of children suffering with their mental health increased from 11.6% to 17.4%. Children with Special educational needs and disability (SEND) seen a substantial increase with behavioral and emotional issues plus their health and well-being declined (Gov.uk, 2022). As the country was opening back up after covid and people were allowed to socially again, some children were struggling with their mental health and anxiety, being afraid to go outside. Having anxiety when leaving the house and being away from their parents/carers whilst coming back to school. Parents had to take on another role to support their children back to society whilst looking after their own mental health. The Children’s Society is a major charity which improves the lives of children every year, the support has doubled as it is supporting children and parents from the effects of the covid pandemic, the charity is concerned that vulnerable children will feel the effects of covid not only in the coming months but the coming years to come (The Children’s Society, 2021).  Practitioners are still seeing children with anxiety and educational needs, the social skills have declined, nursery children just started school are struggling to play, share and take turns, as covid stopped all communication and interaction with others it is having an impact in the school setting. Practitioners are having to support children through the school day, with transitions and dealing with their emotional and social development. 
Children that were born during covid-19 had limited contact with the outside world, they have not had the experience of other children to interact with, unless they had siblings, which has a decremental effect on their knowledge and communication skills entering school at the age of three. 
Practitioners are having to support children with their learning and their social and emotional skills, promoting playing with others, role playing. Social interaction between children is important for children’s language skills, social distancing has influenced children with regards to in-person interaction, the children’s play is not meaningful, and they are missing social cues due to the wearing of masks (Charney, Camarata, Chern, 2020).
The new curriculum for Wales has four purposes, which of one is Healthy, confident Individuals. This promotes the children’s health and wellbeing and supports them to be confident to live life to the fullest and be a valued member of society. Schools provide various avenues for supporting children with health and wellbeing, outside agencies are also involved to promote a community involvement. Health promoting tasks completed in schools seen a better understanding and outcomes (Powney et al., 2000; Stewart-Brown, 2006; Murray et al., 2007; Fuller, 2009).
The conclusion is that children who are healthy and have good wellbeing are happier in school and will progress, it is important that children feel safe and secure in school and know the support is there if needs. Children will thrive with the correct support.
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