Analysis of the Functions of Supervision
 
Introduction:
[bookmark: _Hlk39853707]This Essay will look at the authors experiences and knowledge of Administration, Education and Support within Supervision and demonstrate how their knowledge has been used when supervising others. This essay will additionally provide a brief description of what supervision is and make some recommendations for supervision modules for future Youth and Community Students.

Firstly, it is important to define Supervision and its three functions to better understand the purpose of this essay. According to Pontyz-Thomas, Preston-Cowell, Preston-Joch and Whiting (2020) Supervision is “a safe space to promote critical thinking and an awakening of critical self-reflection in order to develop and improve practice”. 

The three functions of supervision are described by Kadushin (1992 cited in Kettle, 2015), as Administrative, Educational and Supportive. Administration focuses on ensuring quality of work, Educational focuses on developing knowledge and skills to best conduct the work, and Supportive focuses on ensuring and promoting wellbeing enabling the worker to be better fit for purpose.

The author of this essay has had the opportunity this year in supervising a level five student studying towards their degree in Youth and Community work. The supervisee was acquainted with the supervisor prior to their engagement in supervision and both had built up a working relationship thus making the formality of the supervision easier initially. 

Administration:
This academic year the level five student supervisee was expected as part of their course work to provide a programme of activities that could be utilized within their youth work placement, and was expected to be able to plan, run and facilitate activities with young people. The supervisee had mentioned that they had had little experience of planning and facilitating activities in the past as their previous work placement requirements were based on observing others rather than planning and running activities themselves. The supervisor utilized their knowledge of administration within supervision to ensure that their supervisee’s plans and work was in accordance with the National Occupational Standards for Youth Work (Learning and skills Improvement Service, 2012). The supervisee had mentioned that in their previous work placement when they were level four most of their learning was observational and the supervisee often found it difficult to link theory to the planning of activities. The supervisor assisted the supervisee and ensured their work matched youth work policy by holding valuable discussions on what the supervisee’s activity plans entailed, checking that the plans matched the targeted standards described by their National Occupational Standards Matrix for their Professional Fieldwork Portfolio and encouraged the supervisee to reflect upon their plans and delivery of activities. 



Educational:
The supervisor and supervisee discussed various theories and links to policies and practice, not just during the supervision sessions but also on a few occasions where the supervisee attended the youth project the supervisor was running as their work placement this year. Many of these discussions led the supervisee to reflect deeper into how they can improve their practice and provide better outcomes for young people. The supervisee had had experiences of working with older aged young people, however lacked confidence when working with a younger age group, especially when designing fun and engaging activities to draw young people’s attention. The supervisor helped in developing the supervisee’s creative skills through providing some small examples of activities that the supervisee could then adapt and amend to match their targeted audience age range.
The supervisor discussed the benefits of Kolb and Gibbs reflective cycles and ran through some examples of how these can be used in reflective practice and discussed how reflective practice can enhance the impact of both learning and work (Hermon, 2012).

Support:
The supervisor was supportive, enthusiastic, empathic, understanding, and a sincere listener whilst they were supervising the supervisee thus enabling the supervisee to feel genuinely comfortable and supported throughout their time spent in supervision, and deepening the supervisor and supervisee’s relationship as described by (Rogers 1967 cited in Smith, 2001).
Although youth workers are not trained counsellors, the author notes that supervision of late has been focused on the supervisee’s and supervisor’s mental health and wellbeing while both are coping with assignment deadlines, while living through unprecedented circumstances with regards to the 2020 Coronavirus pandemic. 
Ensuring sound mental health and sound state of mind is extremely valuable in the field of youth and community work, as youth workers are meant to function as a form of role model with whom vulnerable young people can relate and follow in guidance through support and mentorship. If a worker’s health becomes questionable, so could the outcomes for the young people they are exposed to and are working with.


Recommendations: 
The author recommends learning about supervision as it is beneficial to all working sectors, however, from an academic study perspective the author recommends that the module be pushed further forward and be taught either during the final semester of Level 5 or the first semester of level 6. The author believes this would be more beneficial  as Youth Work students are expected to plan and run a youth work project of their own in level  6 and having knowledge of supervising others and the benefits of supervision would prove more valuable earlier on in the study programme.

Conclusion:
The author notes that supervision has been beneficial to both the supervisor and the supervisee, in that the supervisee and the supervisor have both gained valuable professional development through engaging in reflective dialogue, and have had the opportunity to share their individual experiences as well as valued and learnt from each other’s point of view (Sapin, 2013). This essay has looked at the authors experiences and knowledge of Administration, Education and Support within Supervision and focused on demonstrating how their knowledge of the three functions has been used to improve their supervisory practice with others, and has provided a brief description of what supervision is and made some recommendations for future supervision modules for Youth and Community Students.
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