A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in an area of learning and experience. (4000 words)

Introduction 
In this assignment I will be discussing a series of learning episodes, that are situated within a range of Areas of Learning and Experiences (AoLEs). These episodes will focus on the implementation of Assessment for Learning (AfL), as a way of progressing pupils’ learning. This assignment will consider the ways in which I can use AfL in the classroom and offer an explanation to its possible benefits.
 In light of the new curriculum AfL seems to be becoming more important, as Donaldson states we need to “engage students in their own assessment” (Donaldson, 2015 p.74).  AfL’s emphasis is on student led assessment which links to the new Donaldson curriculum for 2022, where all AoLE’s have progression steps that are to be understood by the children. Furthermore, Donaldson (2015) also explicitly mentions the use of AfL to progress learning as one of the twelve pedagogical principles. Which makes it increasingly something to consider in planning a lesson. 
For the purposes of this assignment I have chosen a year three class, aged between seven and eight. The class consists of mixed abilities, with all of their needs being met in each of the lessons. The class topic is ‘Global Gourmet’, which will be looking at different foods from around the world. All of the learning episodes fit under the theme ‘Global Gourmet’. Each of the learning episodes are situated at different stages throughout the learning process. Those that are in the middle of the topic show that prior learning has taken place. 
The following range of AoLE’s are included amongst my lessons: Mathematics and Numeracy, Expressive Arts, Humanities and Language Literacy and Communication.
In my first lesson I have focused on Humanities and Expressive Arts.  In humanities they will be “Developing an enquiring mind enables learners to explore and investigate the world” (Welsh Government 2019a, p.2) Whilst also coinciding with  “Exploration through and of the Expressive Arts deepens our artistic knowledge and contributes to our understanding of identities, culture and societies” (Welsh Government, 2019b, p.2). These are both taken from the what matter statements of the different AoLE’s. The lesson will be looking at different countries from around the world which shows them exploring the world. Expressive Arts is evident as they will be looking at the different styles of dance from each country, therefore understanding different identities, cultures and societies. This lesson is at the start of the topic, where no previous learning has taken place. All the learners are in the same stage of learning so there will be no differentiation within the lesson, as the lesson is made to be accessible to all learners. 
My second lesson focuses on Language Literacy and Communication. Focusing particularly on “Learners who speak and write effectively are prepared to play a full part in life and work” (Welsh Government, 2019c, p.2), taken from the what matter statement.  During the lesson the students will be building up to writing a food review after a taste test. This lesson will be differentiated according to writing ability where some students will be given a template to follow, whereas others will be fully independent in their writing.  They have previous learning in review writing, where they have been looking at features and what makes a good one, in order to write a review after the taste test. This lesson is situated at the end of the topic. 
Finally, my third lesson focuses on Mathematics and Numeracy. Focusing in on “The number system is used to represent and compare relationships between numbers and quantities” (Welsh Government, 2019d, p.2), taken from the what matters statements. The lesson is based on prior learning of percentages and they will be calculating profit for a menu. The lesson is differentiated according to their abilities, where the lower groups will be given formulas to work out with a step by step guide. This lesson is situated towards the middle to end of the topic. 
Literature Review 
AfL can also be known as formative assessment, Wiliam and Black, (1998a) agree with Donaldson in that pupils’ progress needs to be known in order to adapt work to meet individual needs. Donaldson also agrees with the nature of needing “high-quality feedback that comes from good formative assessment” (Donaldson, 2015 p.73).
In light of Wiliam and Black’s review of research into classroom assessment, the Assessment Reform Group (ARG) have created ten principles for AfL. As suggested by ARG (2002), AfL is seeking and interpreting evidence for teachers to be able to decide and guide learners best in their learning. This is clear in the new curriculum where Donaldson is heavily promoting AfL. 
The concept of AfL hasn’t always been seen as a core part of a pupils’ education. As you can see in Figure 1. by (Graue, 1993):
Figure 1.
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Figure 1. shows clearly that assessment was not a part of the learning process, where students had very little involvement. However, now assessment is prioritised much more, known as AfL. 
There are four key elements to AfL as suggested by Black and Wiliam, WAG (2010) and these are: sharing criteria with learners, questioning, quality feedback and peer and self-assessment. 
In sharing criteria with learners, Black, (2003), suggests, it is so they know how to improve their work accordingly. In contrast to Pollard, (2014) who seems to be against the idea of sharing a learning objective at the beginning. As it can prevent the engagement of learner and just become a mechanism. 
Questioning is seen to be ensuring effective AfL. “It is through the dialogue that pupils develop a sense of what they are aiming for, how to get there, and a sense of quality.” (Pollard, 2014, p362). This shows the importance of questioning in understanding AfL without it there would be no room for improvement and no grasp of how to move forward. Making it an essential need to carry out effective AfL. In looking at how to question effectively Bloom’s Taxonomy provides answers. Figure 2. (Bloom, 1956), shows the different levels of questioning:
Figure 2.
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By using this diagram to guide questioning in an AfL format it will allow the teacher and learner to see and express what they can do with ease and what they cannot do. As Figure 2 shows us that a child must have knowledge and understanding before being able progress a step in the diagram, showing AfL to progress a pupil in their learning process. 
The quality of feedback is a much-needed element as without this, learners would not know how to move forward in their learning and how to progress which is the whole point of AfL. This coincides with peer and self-assessment, where looking at others work you are able to compare what you did well and what they could improve and by looking at your own work you are being critical of your own learning taking pride and care in wanting to make improvements.  
Within all my learning episodes I have used a range of AfL strategies each covering at least one of the four key elements. During my first lesson I use a wide range of AfL, focusing in on ‘Think pair share’, this is aimed to “extend thinking time, and allows learners to develop more sophisticated answers” (WAG,2010, p.85). A benefit as suggested by WAG (2010) is it allows all learners to be involved and even if they are reluctant it encourages them to form an answer and be involved in the lesson. (Wiliam and Black, 1998b, p.143) “Discussions which are pupil led to talk about their understanding in their own ways are important aids to increasing knowledge and improving understanding.” Wiliam and Black are suggesting that if pupils are discussing their answers with each other, they are more likely to retain the knowledge as it would have been in a context suited to them.
In light of the think pair share strategy there is a theory that would coincide and promote the use of think pair share. Social constructivism by Lev Vygotsky talks about social interaction and a more knowledgeable other to aid learning. Vygotsky suggests “with peer collaboration and the student’s ability solving the problem independently” David, (2014), thus showing think pair share to be a successful strategy to use in the classroom, as one of the key aspects of AfL is to make sure pupils are understanding what they are learning. Through Vygotsky’s theory we can also see how effective ‘Group Share’ is, as another AfL strategy used within this lesson, where all learners can learn socially from one another. 
 However not everyone would agree that think pair share enhances pupils’ learning, there are some opposing views. Didau, (2014) says that “You cannot see learning; you can only see performance.” He says that through performance we may be able to see learning, but you cannot measure someone’s learning in a lesson, as it is not in their long-term memory yet. Although there is a lot of praise for the use of think pair share in a lesson to support AfL, there are opposing views that make us question their ability of progressing pupils’ learning. 
No hands up is used within my second lesson, this is a strategy that is again about improving the quality of questioning. (WAG,2010, p.66) say that “All learners are expected to contribute… need to frame an answer to the question in their head.” This strategy can clearly show the child’s learning, as if they are struggling for an answer then it is clear there is still a gap in knowledge. 
This strategy is used in many schools, one school that promotes the use of no hands up in their lessons is Stanley Road Primary School they say that:
    “The research shows that when putting hands up children who perhaps need challenge, questioning and help don't put their hands up because they don't know the answer whereas those children who do know can dominate the learning experience.” Stanley Road Primary School (2019) No Hands up 
This illustrates the benefits of no hands up as a strategy as it provides an equal opportunity for all learners, no domination will happen. Also, every learner must be alert and involved in the learning, this ensures the best possible outcome of learning. By including everyone in the learning it allows for a better chance to progress pupils learning, understanding and skills as it is much easier to pinpoint what they do not understand.  (Wiliam and Black, 1998a, p.3) say it “helps low achievers more than other students and so reduces the range of achievement while raising achievement overall.” The use of formative assessment like no hands up allows for everyone to have an even playing field within classroom learning. It can help build confidence as it allows for all learners to have a chance at expressing their knowledge not just the more able and talented. By encouraging the low achievers this is boosting achievement and in return closing the gap of attainment. 
Didau, (2014) would oppose to an extent the use of no hands up as a questioning strategy as he says “if they answer our questions correctly, it means very little. Just because they know it now, doesn’t mean they’ll know it next lesson or in an exam.” The opposing view is how do we know what they have learnt and retained, as their short-term memory has remembered it, but will their long-term memory retain the information. Retaining the information in long term memory proves learning. It is important to think of this opposing view, as some learners may have a short-term memory, and not be able to retain that information further down the line, failing to decrease the gap in knowledge across the classroom. 
Finally, in my third lesson I used a strategy called the reflection triangle. This strategy “encourages learners to assess and monitor their individual progress” (WAG, 2010, p.77). This is something that is clear to be important for the coming of the new curriculum. (Donaldson, 2015, p.76) states “support to students that focuses on improving learning; and promoting self- and peer assessment.” Summative assessment is to become a key part of the new curriculum. So, in using a strategy like the reflection triangle it is promoting the role of self-assessment and being able to understand your own work and learning. Self-assessment is important as learners are taking responsibility and are able to see exactly what they have learnt and also what they need to work on in order to progress and achieve. 

Discussion of lesson planning decisions 
Lesson 1:
My first lesson plan looks into Expressive Arts and Humanities, as part of the AoLE’s. The lesson’s focus is to look at different styles of dance from around the world. This links in both the Expressive Arts through dance and Humanities through the nature of looking at different countries in a specific context. The full lesson plan can be seen in Appendix 1. Within this lesson the main focus is for them to gain knowledge of a range of styles of dance from around the world. Then, using this knowledge to create a success criteria for a style of dance. From this task they are improving their written skills and they are exploring different societies. This links in with Donaldson relating to one of his four purposes: to become ethically informed citizens (Donaldson, 2015). 
In order to assess the learning throughout this lesson I implemented a variety of AfL strategies the first being, whiteboards. This was to assess and gather any previous knowledge or experience. It is important to know what everyone knows in order to ensure efficient lessons, and not going over something that the students already know. After this the next AfL strategy I used was think, pair, share this was to get the children to discuss and use each other as aids for their learning. I thought this would be an effective strategy to use in this lesson as it allows for the chance of more learning and knowledge to be attained. It links in with the social constructivist theory by Lev Vygotsky who says, “with peer collaboration and the student’s ability solving the problem independently” David, (2014). So, this would promote independent learning within the classroom environment. I also thought it would be beneficial to the pupils’ learning as (Wiliam and Black, 1998b, p.143) say “Discussions which are pupil led to talk about their understanding in their own ways are important aids to increasing knowledge and improving understanding”. By allowing independence of their own learning, they are more likely to remember the information long-term, as they would have used their own knowledge to answer questions and not the teacher’s knowledge. Therefore, this AfL strategy would be successful in the key to ensuring the development of students’ knowledge and skills. 
The next AfL strategy in my first lesson was to group share. This was following on from a research task, where they would have to portray their knowledge and what they have found through the research. This again was seen as beneficial from the viewpoint suggested by Vygotsky as I previously mentioned. It allows for social learning to occur, and therefore the learning from a more knowledgeable other can take place. It allows for a better chance of retainment due to the learning being self-initiated and not just teacher led. 
The final AfL strategy I chose to implement was the writing of a success criteria. I chose to do this as I felt it shows progression within their learning. The skills they have learnt will show through the success criteria. By writing the success criteria themselves it will mean they should have a better understanding of what they have to do in order to be successful. But I was aware of the risks of this method, how do students know what is good and what isn’t. However, I felt this suited best for my lesson as the students will need to peer assess each other in the following lesson according to this success criteria, so it being their own was best for them to understand what they needed to achieve. 
Lesson 2:
My second lesson is focused on Language Literacy and Communication within the AoLE’s. I have chosen to use this AoLE to improve the students’ writing skills. The lesson will be differentiated according to writing ability. With support being put in place in the form of a template for the less able students. The students will particularly be focusing on writing for a specific purpose using subject specific vocabulary accurately. It is important for them to take the specific vocabulary they have learnt within the lesson and use it in context this shows a progression of learning. The full lesson plan can be seen in appendix 2. 
Within the lesson they will be exercising their skills in digital competency, where they must upload a file to Hwb. Along with this they will also be gaining in their speaking skills, where they will have to contribute in a class discussion using the AfL technique ‘Hotseat’. I chose to use this technique of AfL in the middle of the lesson to get thinking of how they can use the specific vocabulary and get them practicing. It also helps to use it in context, showing a progression in learning, from where they initially learnt it to being able to use it effectively. As an AfL strategy I used it to be able to see where each student was at in their learning, it allowed for me to see who needed to be supported more. It also involved the whole class and made sure that the learning was a continuum it didn’t stop, as if you weren’t on the hotseat you still had to ask questions. 
During this lesson I also chose to use ‘No hands up’ as another AfL strategy. This was used at the beginning of the lesson to sum up what they have learnt so far. I chose to use this to be able to involve all learners in the learning process. This AfL method is key to succeeding in that factor as (WAG, 2010) suggested all learners are to be involved and active. All students’ must be thinking of an answer as they could be chosen at any time. 
As a strategy I think it is used frequently by many different schools and is a strategy that is highly recommended for AfL. As I previously mentioned Stanley Road Primary School are big users of this strategy. Stanley Road Primary School (2019) suggest that this strategy is good as it includes all learners. It doesn’t focus in on those who are better in this area, even those not so confident are included. It builds pupil’s confidence, and with this they are more willing to answer and express their knowledge in class. 
By being much more confident and relaxed in the classroom environment it means for a clear learning process to be seen with progress. (Wiliam and Black, 1998a, p.3) say it “helps low achievers more than other students and so reduces the range of achievement while raising achievement overall.” This proves a real benefit for using this strategy within the classroom. It helps to reduce the gap in attainment in the class. By using this strategy over time it will help the achievement of the class not be such a big gap, and in return not as many lessons will be needing to be differentiated as most students will be on the same skill level. 
Lesson 3: 
The third lesson in these learning episodes is Mathematics and Numeracy within the AoLE’s. I chose to base my lesson on calculating percentages as a profit. This is building on from their prior knowledge of previous lessons of how to work out percentages. They are building on from this by using what they have learnt in a context. The lesson is differentiated according to ability, those in the lower ability group have support in the form of a template for aid and the middle ability and higher ability get more independence. The full lesson plan can be seen in appendix 3. My main aim for this lesson was for them to exercise their prior knowledge, and this would show a continuum in learning and skills having been retained if they were able to complete the task. The use of transferring their mathematical skills to an everyday context shows they have retained the knowledge. 
Again, this lesson contained a range of AfL strategies. The first were mini whiteboards, to be used as a recap to gather whose prior knowledge was still there. Another AfL strategy I used was looking at the wrong answers. These answers were purposely picked out, to show the students where they had gone wrong and how to correct it. This links to one of the four elements of AfL suggested by Black and Wiliam: use and quality feedback, WAG, (2010). As a teacher it is important to be giving feedback as often as possible, even in a situation where a students’ answer may be wrong, it can still be shown in order to show the pupil how to correct this and understand where they have gone wrong for next time. 
My final AfL strategy for this lesson was the use of the reflection triangle as a plenary task. As previously mentioned, the aim of the reflection was to get the learners to assess their own learning. In relation to Wiliam and Blacks four key elements of AfL: self and peer assessment, WAG, (2010). The aim of this strategy as said by (WAG, 2010, p.77) is it “encourages learners to assess and monitor their individual progress”. I thought the use of independence in reviewing their learning was important, as with the new curriculum being implemented in 2022, (Donaldson, 2015, p.76) wants “support to students that focuses on improving learning; and promoting self- and peer assessment”, by choosing a strategy that encourages independence, we are working towards to the new curriculum, where the change for students will not be so difficult if we implement small parts of it now. 
I felt it was necessary to implement independence in the form of the reflection triangle in this lesson in order to see what the students have learnt over the course of the lessons. As this lesson came after a few lessons of learning the rules of percentages and how to work out a percentage. So, by given the students the independence of the review it allowed me to see who has retained the knowledge in their long-term memory and who hasn’t. Allowing me to focus on how to help those who cannot retain the information as well. In return this helps me to close the gap in attainment for the class, making the class less differentiated in ability.  



Conclusion 
Overall, I have found AfL to be very beneficial to my lesson planning. The process of using AfL makes it clear to see learners’ progression. It allows for right judgements to be made on how best to move a student forward in their learning, catering for their individual needs. This is made clear through the use of the four elements of AfL, it allows a teacher to see the different ways in which is best to move the learning on. 
 I have found that AfL allows for students to engage in their own learning, understanding how best to move forward improve. Donaldson, (2015) suggests that pupils need to be involved in their assessment of learning, and this is explicitly mentioned within the twelve pedagogical principles.  With pupils being involved in the assessment process it gives them more initiative to want to make that improvement and see the change.
The use of AfL can be used in a cross curricular approach and in differentiated lessons as I have demonstrated. I have found they help greatly in a differentiated lesson, as AfL is known to close the gap in differentiation within a class. Wiliam and Black, (1998a) suggest it helps the lower achievers more than the higher achievers, so it decreases the range of achievement in class but raises the achievement as whole. This is a huge benefit to see within a class, it means everyone has equal opportunities. 
After looking at the benefits of AfL in a classroom environment I came across some opposing views and concerns. Pollard, (2014) suggests it isn’t always a good idea to use AfL, we have to be aware that sharing information with student for example the learning objectives can lead to disengagement in the lesson as they already know what they have to do. Another opposition to the use of AfL is Didau (2014), he suggests learning cannot be seen it is a performance that is shown over time. This is unlike AfL where formative assessment is given almost instant. Didau, (2014) suggests just because they can show what they learnt in that lesson it doesn’t mean they have learnt anything as we don’t know yet if it is retained in their long-term memory. 
To conclude I can see that AfL works well in classroom situations in the majority of cases, helping to improve achievement. But we must consider the possible hindrances when using AfL strategies. 
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Appendices 
Appendix 1: 
Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1
	Student-teacher
	Cora Lewis
	Class:
	3

	AoLE or Subject
	Expressive Arts and Humanities 
	Date:
	16/10/19

	Lesson Focus:
	Looking at different styles of dance from around the world. 

	Meaningful links to Curriculum 
	EA- Exploration through and of the Expressive Arts deepens our artistic knowledge and contributes to our understanding of identities, cultures and societies.

H- Developing an enquiring mind enables learners to explore and investigate the world. 


	Meaningful links to:
Cross Curricular Responsibilities
	Literacy- writing a success criteria 
· understand and use language appropriate to writing
· use simple subject-related words appropriately.
DCF- researching on the I pad. 
· use digital devices within a controlled environment, time and context, e.g use for a given time limit and specified outcome.


	Personal Targets (Linked to QTS and identifed in weekly review)









	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· I can experiment with and then select appropriate practices, dance, to explore ideas inspired by my imagination and curiosity.
· I can explore the creative works of others and can use my experiences to influence and shape my own original ideas.

· I can collect and record information and data from given sources in order to answer specific questions.

· I have had opportunities to participate in enquiries, focusing on my locality, Wales and the wider world.







	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I will be able to explore the ideas of dance from a different country and colect information to answer specific questions. 
· I should be able to create my own original ideas in order to create a success criteria. 
· I should be able to select appropriate practices for the style of dance I have chose, in order to create a success criteria. 




	· I will be able to see previous knowledge during the starter task drawing upon what they already may know using the white boards. 
· In the main of the lesson they will be group sharing their findings, answering the questions set. This will be in the form of verbal feedback to the class. 
· During the plenary the students will show their learning through creating a success criteria, this will show me as the teacher if they have understood the style of dance they have chosen. 


	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Introduce the lesson ‘Types of dance from around the world’

Hand out white boards and pens to everyone and ask them to write down a type of dance they know from a different country.  Give then 20 seconds to write it down. 

After 20 seconds, ask everyone to hold their boards up. 

Think pair share your answer with the person next to you, thinking about where the style of dance comes from and any moves you may know. 

Then discuss as a whole class. 

	On the whiteboards pupils must write a type of dance from a different country. 



Think pair share, discussing where the style of dance comes from and any moves known. 

Discuss as a whole class. 


	Whiteboards 
Whiteboard pens 

	

Teaching & Core Learning
	Look at different styles of dance questioning-
· What does the dance consist of?
· What makes it successful?
· Is it a good style of dance or not?
· Why it is so important to that country?
Give each group a country to look at on the Ipads. For 15 minutes. 

Then group share as a class. 




	In groups using the I pad research the given country for 15 minutes. Thinking closely on the questions:
· What does the dance consist of?
· What makes it successful?
· Is it a good style of dance or not?
· Why it is so important to that country?

Then share your findings to the class as group. 






	I pads 
Paper 
Pens 

	

Plenary
	In small groups plan a success criteria for a style of dance of their choice, ready for next lesson where they will be creating a dance and peer assessing using 2 stars and 1 wish to other groups according to their success criteria. 

	In small groups choose a style of dance and create a success criteria for that speicifc style of dance. In readiness to be peer assessing other groups next lesson using 2 stars and 1 wish. 





	Books 



Appendix 2: 
Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Cora Lewis 
	Class:
	Year: 3 

	AoLE or Subject
	Language literacy and communication. 
	Date:
	16/10/19

	Lesson Focus:
	To look at specific vocabulary to be able to write a review when taste testing. 

	Meaningful links to Curriculum 
	LLC- Learners who speak and write effectively are prepared to play a full part in life and work.

	Meaningful links to:
Cross Curricular Responsibilities
	Literacy- writing, speaking 
· follow a form modelled by the teacher
· use simple subject-related words appropriately.
· contribute to discussion, keeping a focus on the topic and taking turns to speak.
DCF- upload a file 
· save work using an appropriate file name, e.g. child's name and simple title.


	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· I can use appropriate vocabulary and syntax, including subject-specific and context-specific vocabulary.
· I can explain information and share ideas, simple opinions and feelings using relevant vocabulary.
· I can plan and write for different purposes and audiences.










	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I will be able to use a range of specific vocabulary to describe different foods. 
· I should be able to used a range of vocabularly to describe different foods in context. 
· I should be able to use a rnage of subject specific vocblaury to write a review on a type of food. 





	· I will be able to see pupil learning during the starter task when using no hands up, if they demostrate knowledge I know they have understood.
· During my main task I will see pupil learning through the hotseat task, show leanring if they are answering and asking questions. 
· In the plenary pupils learning will be shown through their review, if their review meets the targets of the success critieria I can see they have fully understood if not then I know they do not fully understand. 




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Using the powerpoint to look at and explain different types of vocabularly to descirbe food to taste test. 

Using no hands up (so all pupils need to be alert) I will pick different pupils to describe a food I ask them to. 
They are able to phone a friend if they need help to think of more specific vocabulary. 
	Be able to engage in the powerpoint understanding the vocabulary to use to describe different foods in detail. 


To describe a food when asked using specific vocabulary learnt. 



	Powerpoint 


	

Teaching & Core Learning
	Students will be tasting a variety of foods  from around the world. 

As they taste the foods I will be picking pupils to hotseat each type of food, where the other pupils need to ask them questions in order for the to decribe the food using the vocabualry learnt at the beginning of the lesson.




	Taste a variety of food from around the world. 

Hot seating, making sure the person in the hotseat is using specific vocabulary learnt to describe the food. 
Those not in the hot seat must ask questions to encourage what the food tastes like, feels likes etc. 





	Different types of food from around the world. 


	

Plenary
	Write a review based on 1 of the foods taste tested. 

Upload the review to HWB.

Then use an exemplar to give themselves a WWW (what went well) and EBI ( even better if) and looking if they met the success criteria of the lesson. 





	[bookmark: _GoBack]Produce a review based on 1 of the foods taste tested using the specfic vocabulary learnt in the lesson. 

Group 1 will have a template to use in order to complete the review. 

Groups 2 and 3 will complete the review by themselves without a template. 

Upload the review to HWB. 

Then self assess using an exemplar and the success criteria to compare, using WWW and EBI. 





	Template sheet for the review. 
Exemplars 
Computers 
Books 
Pens and pencils



Appendix 3:
Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Cora Lewis 
	Class:
	Year 3 

	AoLE or Subject
	Mathematics and Numeracy 
	Date:
	17/10/19

	Lesson Focus:
	Being able to calculate a profit for a menu in percentages building on prior learning of percentages. 

	Meaningful links to Curriculum 
	The number system is used to represent and compare relationships between numbers and quantities.

	Meaningful links to:
Cross Curricular Responsibilities
	Numeracy- Using percentages to work out a profit. 
· transfer mathematical skills to a variety of contexts and everyday situations.


	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· I can explain that money and ways to save and pay come in different forms. I can make sensible financial transactions in familiar role-play scenarios, including making informed decisions and choices about spending and saving.
· I have explored multiplicative relationships, using a range of representations (including sharing/grouping and the array), and I can use my understanding of multiplicative relationships to multiply and divide whole numbers using a variety of written and mental methods.







	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I will be able to use money to work out a percentage. 
· I should be able to use money to work out percentage using a variety of mental and written methods. 





	· They will show prior knowledge in the starter task using their whiteboards to answer questions. 
· In the main task they will produce work that is accurate. 
· In the plenary they will show understanding why they used certain methods and how to improve.





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Recap percentages. 
Using mini whiteboards. 
Ask a variety of questions to see what they remember. 
Look at wrong answers to be able to explain again and show the class where the pupil has gone wrong. 


	Go through the recap of percentages. 
Asnwer percentage questions using the whiteboards. 

Look at wrong answers to understand where they have gone wrong and how to correct it. 






	Mini whiteboards 
White board pens 

	

Teaching & Core Learning
	Split into 3 groups. 
Group 1- LA
Group 2 - MA
Group 3- HA

In groups they are deciding on a 3 course menu for their restaurant. 

Group 1- follow the template set out for them, including how to work out a percentage and the list of ingredients. 

Group 2- work out a 10% profit for the menu. Using the list of ingredients giving to them. 

Group 3- independently choose the menu and the ingredients working out a 15% profit. 



	Complete the following tasks given:
 
Group 1- follow the template set out for them, including how to work out a percentage and the list of ingredients. 

Group 2- work out a 10% profit for the menu. Using the list of ingredients giving to them. 

Group 3- independently choose the menu and the ingredients working out a 15% profit. 




	Group 1 support sheets. 
Group 2 list of ingredients.

	

Plenary
	Use the reflection triangle to get them to reflect on their findings. 

The reflection triangle consists of 3 questions:
· Where might you use these strategies again?
· What strategy did you use?
· How well did you work using the strategy?



	Relfect on your task using the reflection triangle model. 

Answering the questions:

· Where might you use these strategies again?
· What strategy did you use?
· How well did you work using the strategy?





	The reflection traingle model sheets. 
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