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Analyse the functions of supervision and how this knowledge has been used to supervise others.

Supervision is a process designed to provide a safe, supportive opportunity for individuals to engage in critical reflection in order to raise issues, explore problems, and discover new ways of handling both the situation and oneself (Rico, 2010). This assignment aims to explore both the process and the importance of the functions of supervision in a professional context and how it aids Continued Professional Development (CPD), accountability and safe working practices. Furthermore, this assignment will examine the various questions and issues the different functions of supervision throw up. For example, ‘in whose interest does supervision work?’, as well as the confusion that arises concerning such notions as ‘mentoring’, ‘practice teaching’ and ‘clinical supervision’ (Smith, 1996-2011).
The functions of supervision to be outlined throughout this assignment will stem predominantly from Alfred Kadushin’s model of supervision which states the three purposes of supervision are that of administrative, educational and supportive processes. Kadushin states that supervision is meant to help a practitioner to develop practice skills and knowledge, as well as to provide emotional support to the person in the role (Kadushin et  al, 2014, p. 8).
The first function to be explored is that of ‘administrative’ supervision, which at its core means to promote and maintain good standards of work, co-ordination of practice with policies of administration, and the assurance of an efficient and smooth-running office (Smith, ibid). This means that the first step in the supervision process is to uphold both good and safe practice, to instruct informed practice and to instil efficacy and efficiency to any and all practitioners. This relates back to the earlier mention of accountability as it aims to command both professional workers and services. As a practitioner, one can appreciate the necessity of this function for it is an essential and expected part of modern organisations in the fields of supporting and engaging with not only young people but adults alike. This is embodied by one Local Authority who state that ‘supervision aims to improve the working performance of the supervisee so that the aims and objectives of the service are met, and specific key tasks of the supervisee are achieved as effectively as possible’ (Pembrokeshire Youth, 2012). This outline statement embodies the notion that supervision plays not only a vital role in supervisee development but also has its roots deeply sown in organisational culture and its interests. 
The second function to be discussed here is the concept of the ‘educational’ role. This means, in its most simplistic form, that the supervision process should be educative for the supervisee. However, good supervision should also become an educative process for the supervisor as, without being subjective, supervision should not be an authoritarian role – one party should not display a greater sense of power towards the other, it should be equal and undertaken in a mentoring fashion and should not be confused with in-service training or staff development programmes (Kadushin et al, ibid, p. 91). 
This level of informal education is a process built on necessity whereby an organisation’s remit and reputation are at the forefront of their intentions. However, it is key that all practitioners can efficiently work at a predetermined level expected of someone practising at a professional level. CPD is widely recognised as fundamental to the improvement of standards and skills for individuals and their industries. Furthermore, CPD exists to ensure that an individual enhances their skills and abilities once they have formally qualified. It is also important in helping to ensure that further learning is progressed in a structured, practical and relevant way to guarantee that there are applied efficiencies in learning (CPDUK, 2016). To be able to grow in a professional capacity, to learn from professional peers and to have the opportunity to voice any and all concerns, especially in a Youth Work context, is vital in providing a proficient service for all young people, as well as when working under a multi-agency framework.
One could argue, however, that supervision has a capacity for poor working practice to be spread like a virus through an organisation. As stated by Beddoe (2017), harmful supervision may often also, sadly, include sexual, physical, and emotional abuse and racial or gender based microaggressions, poorly managed feedback process along with supervisory incompetence and neglect. This may seem like an extreme failure in the context of supervision, yet, although rare in most cases, extremes like this can come to fruition and could lead to negligence.
Moving on to the third key aspect of supervision, as set forth by Kadushin, one will explore the importance of facilitating a ‘supportive’ role. Supportive supervision, as stated by Kadushin focuses more on the worker, their morale and their job satisfaction. He goes on to say that workers are seen as facing a variety of job-related stresses which, unless they have help to deal with them, could seriously affect their work and lead to a less than satisfactory service to clients or to ultimately cause the problem of ‘burnout’ (Kadushin, cited by Smith, ibid).
Supportive supervision, as opposed to the other two functions in this model and their instrumental needs, adopts more of an expressive need. This allows any practitioner to have an opportunity to speak freely and to feel safe in the knowledge that they can and will be supported to facilitate their role effectively without judgement and that their development and ability is taken seriously by their seniors. It provides an opportunity for practitioners to get things off their chest, seek advice and to not take their work baggage home with them. The aim here is to prevent bad practice, ineffective provision and to build on the value of all workers.
This is especially important in this context for Youth Workers are expected to be effective and reflective practitioners. Gibbs’ reflective cycle (1988, cited by Brookes, n.d) teaches us to learn by doing and to learn on reflection. This approach takes more of a lone method of supervisory tactics but instils the importance of both reflection, as well as showcasing what, when paired such as in this context, how effective formal supervision can be. The cycle gives us 6 key points of consideration, namely:
Description: what happened? Feelings: what was one thinking and feeling? Evaluation: what was good and bad? Analysis: what sense can be made of the situation? Conclusion: What else could have been done? [and] Action plan: if it arose again what could be done? 
(Gibbs, cited by Brookes, ibid)
These 6 key areas encourage one to think systematically about the different phases of an experience in the same way as formal supervision does.
To conclude, supervision, although a process that feels authoritarian and mandatory, has, at its core a vital and holistic ideal. The aim is not to control or to discredit workers. However, in this context and using this model, it is a process whereby organisations can inform and aid workers, as well as to build on the efficacy of the organisation. It is important to note that even practitioners at a senior level undergo this process and through this, organisations have become more credible, accountable and reliable. In a Youth Work context, it would be detrimental if a safeguarding issue arose that could have been prevented or had intervention put in place prior to it becoming more extreme. 
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